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1. OCHOBHBIE TPEBOBAHUA

JIns myOnauKauu CTaTh B COOPHHUKE MATEPUATIOB €KETOAHOW KOH(pepeHIuu \
dbopyma KazTEA  HeoOxomumo  coOirofaTh  CIEIYIOIMIME  PEKOMEHIAINH.
[IpuHUMalOTCs CTaThU TPEX BUIOB:

1) Research Article (up to 3000 words);

2) Teaching Tips and Techniques (from 500 to 2,000 words);

3) Commentary (from 500 to 1800 words);

Mpudt — Times New Roman. Kernb — 14. MexaycTpouHblii UHTEpBaN —
onuHapHbId. PaccTaHoBka MepeHOCOB — 3ampelneHa. BhipaBHUBaHME TeKCTa IO
mupuHe. Bee monst mo 2 cm. AG3alpl B TEKCT€ HAUMHAIOTCS OTCTYyNoMm B 1 cm (T.e.
«KpacHasi CTPOKay», KOrja OTCTYI yCTaHaBJIMBaeTcs B «popmare ab3aray, KIaBHUIIH
npobesiaMu ¥ TaOyJIALNU HE UCTIOJIB3YIOTCS ).

Texkct HeoOxoaumo HaOWparh 0e3 Hymepaluud CTpaHull, 0e3 pa3pbIBOB
CTpaHUIIbl, CIOBa BHYTpU a03ana pa3gejJaTh TOJbKO OJHUM NPoOeJoM, HE
MCIIOJIB30BaTh MPOOEIIbI 1Jisl BRIpABHUBAHUSL.

PexomentyeTcs u3beraThb neperpy3ku CTaTbd TaOIHUIIAMU, €CJIM UCTIOIb3yEeMbIe
B HUX JIaHHBIE UCCJIEOBAaHUN MOTYT OBITh IIPEACTABICHBI B TEKCTOBOM BHUE. TeKCT B
TabauIax cienyer Habuparh keriiem 12, MeKCTPOUYHBIH UHTEPBaI BHYTPU TaOJIUIIbI
— OJAMHAPHBIIA.

1.1 O BATJIABUU

Ono odopmusiercas 3ATJTABHBIMU BYKBAMM, xupubim mpudrom, 14
KerJb, BbIpaBHHBaHUE MO LEeHTpy. ClellyeT MOMHUTh, YTO 3arjaBU€ — 3TO CYTh
paccMaTtpuBaeMoro Borpoca, B kotopoM onucano YTQO aBtop Oyaer onmuchiBaTh B
CBoOe€i pabore.

Ilpumep:

OKBITY 9JICI (Ha Ka3aXxCKOM SI3bIKE)
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METOAUKA NPENNOJABAHMUS (Ha pycckoM SI3bIKE)
METHODS OF TEACHING (Ha aHTTIUIICKOM SI3BIKE)

1.2 ITPO O®OPMJUIEHUE ®UNO

®UO aBTopoB odopmisieTcss Mo HeHTPY crpaHunbl 12 kersem. I[locne
3arjiaBusi Ha MEPBOM CTPOKE YKAa3bIBAIOTCS MHUIMAJIBI U ()aMHJIMU aBTOPOB U OHU
opOpMIISIIOTCSI  CTPOYHBIMU OyKBaMM; Ha BTOPOM CTPOKE CTPOYHBIMH OYKBaMH
yKa3bIBaeTCs JOJKHOCTb aBTOpPA CTAaThH; Ha TPEThEM CTPOKE YKa3bIBACTCS IQJIHOE
MeCTO pPadoThl 0e3 COKpallleHUu# (eclii aBTOPhI U3 Pa3HBIX YUPEKIEHUM, TO MOCIE
KaXI0U (aMIINKM CIeIyeT yKazaTh, KTO TJI€ YUUTCS WIM pabOTaeT); Ha YETBEPTOU
CTPOKE YyKa3bIBaeTCsi IOpPOA M __cTpaHa (uepe3 3amsaTyl0); Ha IATOW CTPOKE
yKa3bIBaeTCs JEKTPOHHBIN a/ipec KaXkJ0ro y4aCTHHKA.

Bce nannbplie «amankmw» opopmasitores 12 kerJiem.

IIpumep na anenuickom sA3viKe:
Ainur Bekeyeva
Teacher of English
Nazarbayev Intellectual School
Kyzylorda, Kazakhstan
Bekeyeva a@kzl.nis.edu.kz

Zhanat Turekhanova
Teacher of English
Nazarbayev Intellectual School
Kyzylorda, Kazakhstan
turekhanova zh@kzl.nis.edu.kz

IIpumep Ha Ka3axckom sA3viKe:
Alinyp bekeeBa
AFBUIIIBIH TUTI MYFaTiMi
HazapOaeB 3usTkepaik MekTeOi
Ks3buopa, Kazakcran
Bekeyeva a@kzl.nis.edu.kz

/Kanar TepexanoBa
AFBUIIIBIH TUTI MYFaTiMi
HazapOaeB 3usTkepiaik MekTeOi
Ks3biopa, Kazakcran
turekhanova zh@kzl.nis.edu.kz

IIpumep na pycckom sazvixe:
Anap EpkexanoBa
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YYUTEIh AHTJIMICKOTO SI3bIKA
Hazap6aeB MHTeIeKTyanbHAS ITKOJIA XHMHKO-OMOJIOTUIECKOTO HATIPABIICHUS
IIemvkenT, Ka3zaxcran
fedorovana.kz@gmail.com

IHoanan KakpInoekoBa
YYUTETh AHTJIMICKOTO SI3BbIKA
Hazap6aeB MHTeIeKTyanbHAs ITKOJIA XHMHKO-OMOJIOTHYECKOTO HATIPABIICHUS
IIsmvkenT, Ka3zaxcran
sholpanzhailaubekova@gmail.com

1.3 ITPO AHHOTALINIO

Tekct annotanuu (06bemom ot 50 1o 100 caoB) odopmisieTcs Kypcueom Ha
ABYX si3blkax 12 kerjieM Kak JOMNOJHEHHE K SI3bIKYy CTAaThbl NMEPBOr0 THIA WU
Research Article.

e Eciiu cTaThs Ha AHIVIMHCKOM S3bIKE, TO aHHOTalnus odopmiseTcs Ha
Ka3aXCKOM M PYCCKOM SI3bIKaX.

e Eciiu crTaThsd Ha Ka3aXCKOM sI3bIKe, TO aHHOTauus odopmisieTca Ha
AHTJIMICKOM H PYCCKOM SI3bIKaX.

e Eciiu crathsi Ha pycCKOM S3bIKE, TO aHHOTamus odopmisercs Ha
AHTJIMICKOM U Ka3aXCKOM SI3bIKaXx.

BHumaHmue, K IBYM JAPYrUM THIIAM CTATHH AHHOTALMS He HY’KHA!

TepMuHbl A1 aHHOTAMUM HA Tpex s3bIkax: Abstract (Ha aHrIHMiicKOM
s3bike); TyliH (17151 Ka3aXCKOro S3bIKa); AHHOTAIMS (Ha PYCCKOM SI3bIKE).

Ilpumep Ha anenutickom s3viKe:

Abstract (50-100 words)

We invite potential authors to get detailed recommendations for a research and / or
methodological paper for publication in annual KazTEA Conference Proceedings. The examples
are given in English, Kazakh, and Russian for each aspect of the paper. Particular attention is paid
to the obligatory paper aspects, references, paper design, and list of references.

Ilpumep nHa kazaxckom sA3viKe:

Tyuin (50-100 co3)

Mynoa aneyemmi asmopaap ocwin cativinebi KazTEA xongepenyuscviHbly mamepuanoap
HCUHARBIHOA JHCAPUANAY YWLIH 3epmmey JHcane/Hemece 20icmemeniK MaKkaiansly Ou3atinsl 60ubIHA
YCbiHbICMapmMen MmaHvicy2a wakslpsbliaovl. Makananvly 2poip acnekmici 60uUbIHWA MblCAIOAD
A2BLIWLIH, KA3AK JHCoHe opbic mindepinde KeimipineeH. Makananvly minOemmi mapmakmapviua,
nanoananvliean aoebuemmepee, MEXHUKANLIK OU3AUHEA JiCoOHe NAUOAIAHbLIZAH 20eduemmep
miziMiHe epeKuie Ha3ap ayoapuliaobi.

Ipumep Ha pycckom sa3vike:
Annomauus (50-100 cnoes)
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TIpuenawaem nomeHYUaIbHbIX A8MOPOE O3HAKOMUMBCS ¢ PEKOMEHOAYUAMU NO OPOPMAEHUIO
HayuHo-ucciedogamenbckol u\uiu memoouueckou cmamovu Oas nyoIuKayuu 6 CcOOpHUKe
mamepuanog excecoonou kougepenyuu KazTEA. Ilo xkaxcoomy acnekmy cmamvu NpUusoOsmcs
npuMepbl HA KA3AXCKOM, PYCCKOM U aHeIUUCKOM si3bikax. (OcoOeHHO 6HUMaHue YOeieHo
0053aMeNbHbIM  NYHKMAM — CIAmMbU,  CCbLIKAM, — MEXHUYECKOMY  OQOpMIeHUur U  CRUCKY
UCNONIb30BAHHOU TUMEPAMYPbI.

1.4 O KITIOYEBBIX CJIOBAX / CIOBOCOYETAHUAX

Onu odopmisaroTes (Kak M aHHOTAIMA) JJIs CTaThU MEPBOTO THUIA WU research
article xypcueom Ha nByx si3pikax 12 kernem. He 6omnee 10 cnoB \ cnmoBocoueTaHUM.

TepMuHBI 1JI1 KJII0Y€BbIX CJIOB Ha TpeX si3bikax: Keywords (Ha aHrniickom
S3bIKE€, CAMO CJIOBO MCUPHBIM uwipugpmom, kypcueom), Heczizei ce3dep (nns
Ka3aXCKOTO SI3bIKA, TAKKE HCUPHBIM wipupmom, Kypcueom); Knwouesvie cnosa (na
PYCCKOM SI3bIKE TAKKE HCUPHBIM WPUPHIOM, KYPCUBOM).

Ilpumep Ha anenutickom s3viKe:

Keywords: KazTEA Conference Proceedings, recommendations, paper obligatory
paragraphs, paper design, references (mouxa nocie kmouesvix cioe HE cmasumces) (IIpumeuanue:
6ceeo 00 10 cnos)

Ipumep na kaszaxckom szvike:

Hezizei co30ep: KazTEA kougepenyus mamepuanoapul, YCblHbICMAP, MAKAAAHBIY MIHOemmi
abzaymapwl, maKaia ousaiHvl, 20ebuemmep (mouka nocie Kuouevlx ciosé HE cmasumcsy)
(Ilpumeuanue: ecezo 0o 10 cnos)

IIpumep Ha pyccrkom s3vike:

Knrwouesvie cnosa: mamepuanvt xougpepenyuu KazTEA, pexomenoayuu, ob6s3amenvhvle
abzayvl cmamol, ogopmieHue cmamou, OubIUOSpaghus (moyka nocie Kmoyesvlx cios HE
cmasumcs) ([Ipumeuanue: ecezo 0o 10 cnos)

2. PEKOMEHAYEMASA APXUTEKTYPA TEKCTA CTATBMU ITIEPBOI'O
THUITA HJIX RESEARCH ARTICLE

HepequL ITYHKTOB CTaTbH

1. Introduction \ Kipicnie \ BBenenue (00si3aTenbHas 4acThb).

2. Theoretical background \ Teopusnbik mamimertep \ TeopeTudeckuii 0630p
(oOs3aTenbHAs YaCTh).

3. Methods \ Oxicteme \ MeToasl (= UCTIOIB30BAaHHBIE METOJIbI MCCIIETOBAHMUS,
oOsi3aTeNbHAs 4acTh).

4. Focus of research \ 3eprrey 6arbiTol \ Dokyc uccinegoBanus (HeoOsi3aTenbHas
4acTh, HO PEKOMEH1yeMasl).
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5. Discussion \ Tankpeuiay \ O0cyxaenue (00s13aTesbHasi 4acTh).

6. Findings (unmu Results) \ Hotwxkenep \ BriBoabl (uwiam pe3ynbTaThl)
(oOs3aTenbHAs YacTh).

7. Conclusion \ KopeiTeiHb! \ 3akitoueHue (00s3aTeabHast 4acTh).

8. Recommendations \ ¥ceiapictap \ Pekomenaaiuu (HeoOs13aTenbHast 4acTh).

2.1 INTRODUCTION \ KIPICIIE \ BBEAEHUE
(o0sa3amenvnan uacmo)

B sTom paznene cinemyer omucath YTQ aBTOP pacCMaTpUBAaeT B 3TOW CTaThe,
yKa3aTh HeJb U 3aJa4u (WM TOJbKO IeJb), aHAIU3UPYEMBII aBTOPOM MaTepuaJl.
OOt 006eM cJI0B BO BBeneHuu — He 0oiee 500.

2.2 THEORETICAL BACKGROUND \ TEOPUSAJIBIK MOJIIMETTEP \
TEOPETUYECKHUI OB30P
(oba3amenvnas ywacmo)

DTOT pa3jen Takke yacTo HaszbiBatoT Literature review (0030p nuteparypsl 1o
JAHHOMY BOIIPOCY). 37€Ch aBTOp JlaeT KPATKOe ONMCAHME KTO, T/Ie U KOTJa yXKe
paccMatpuBai MoA00HYI0 TeMmy. PekoMeHayeTcss mOCMOTpeTh Ha aHaIU3UPyEMbIU
BOIIPOC JIOCTATOYHO IIMPOKO M JaTh CCHUIKM Ha Ka3aXCTaHCKUX U 3apyOeKHBIX
aBTOpoB. XKenatenbHO MPUBECTH MO 3-5 aBTOPOB (MpU HAMYUU), OMYOIMKOBABIINX
CBOU paboOThI paHee. [JlaHHbBIN pa3ies peKOMEHYeTCsl IPOMUCATh TIIATENbHO, TaK KaK
OH ITOKa3bIBAET OCBEAOMJIEHHOCTh aBTOPA MO UCCIETYEMOMY BOIIPOCY, HAUUTAHHOCTD
B 00JIaCTH Ka3aXCTAHCKUX M 3apyOeKHBIA NCCIEAOBAHMIMA.

BAYKHO o00s13aTeJIbHO CTABUTH CCHLIKH (TIPO OPOPMIIEHHE CCHUJIOK CM.
Hke). KpaTko mpo CCbLIKH: B MPEIJIOKEHUU OQPOPMIISIIOTCS B KBaJAPATHBIX
CKOOKax B TMOpSJAKE YNOMUHAHUS (CM. BBIJECJIEHHOE >KENThIM MBeTOM). Touka
CTaBUTCS MOCJe KBaJapaTHON ckoOku. Eciu aBTOp OJMH, TO yka3biBaeTcs 1 cchlIka.
Hanpumep, texct Tekct TekcT [Lavrenova, 2019]. Eciu B 0JHOM NpemIOKEHUU
YIOMUHAIOTCSA Pa3Hble aBTOPBI APYT 3a JIPYTOM, TO CCBUIKY MOXKHO O(QOPMHUTH TaK:
TEKCT TEKCT TEKCT [hammausa, roa; damuaus, roa; damuausi, roa]. Ecmm
YKa3bIBa€TCsl KOHKPETHasl CTPaHUIlA, TO BHYTPUTEKCTOBAS CChUIKA BBITJISIUT Tak
[Lavrenova, 2019, p. 4].

Ilpumep na anenuiickom s3vike.

Text text text text text text text text [Lavrenova, 2019] wiu [Lavrenova, 2019,
p- 4] ecnu yka3pIBaeTCsl KOHKpETHasl cTpaHuna. Text text text text text text text text
[Chuang, 2020; Jung & Park, 2020; Mingmei, 2020]: text text text text. Text text
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text text text text [Gabdrakhmanova, Mukhametzyanova, & Shayakhmetova,
2016].

AFBUIIIBIH TUTIHJETI XKypHaJJAapFa aBTOpPJApAbIH aThl-)KOHIH WHUIUAIIAPCHI3,
Olpak >KYMBICTBIH IIBIKKAH JKBUIBIH KOPCETY ToH €KEHIH eckepiHi3). OOparute
BHUMAaHUE, YTO JIJISl aHTJIOS3bIYHBIX )KYPHAJIOB XapaKTEPHO UCIOJIb30BaHUE (haMuInit
aBTOPOB 0€3 MHMIMAJIOB, HO € YKA3aHUEM I0/1a M3IaHUA PA0OThI).

lIpumep na pycckom sazvixe:

TekCT TEKCT TEKCT TEKCT TEKCT TEKCT TEKCT @ POCCUUCKOM U 3apydercHoM
azviko3nanuu: B tpygax KA. AsepOyxa (1999), H.[I. Apytionosoii (2000), O.C.
AxwmanoBoii (1978), M.A. bnoxa (1977), I'.O. Bunokypa (1996), E. Broctepa (2005),
H.b.I'Bummanu (2015) w  wMH.Ap. OTUM BONPOCOM TaKKE 3aHUMAIUCh U
kazaxcmanckue aunzeucmot. A.X.Azamaropa (1998), A.M1. AxmerxkanoBa (1999),
K.C. baiicenona (2000), K. XKunebaes (1968), P.C. Kapenos (2004), A.b. Kopazosa
(2008), LIL.II. Capsibaes (1999), K. Catbaes (1993), M.M. FOcymoB (1975) u ap.

OOpartute BHHMaHHWE, YTO I Ka3aXCTaHCKUX JKypHAJIOB, KakK IPaBHIIO,
XapaKTepHO HCIIOJH30BAHNC HHHIIHAJIOB + (aMHJIMH aBTOPAa Ha Ka3aXxCKOM H
PYCCKOM sI3bIKaX. 3/1€Ch TaKKe PEKOMEHIYeTCS YKa3bIBaTh TOJM HW3JaHUS PabOThI
aBToOpAa.

Kazax mininoeei mvican:

TeKCT TEKCT TEKCT TEKCT OpbIiC MHcoHe uiemel min 0Oiniminoe KeHiHeH
kammulnowvt: K 5. AepOyxa (1999), H.JI. Apytronosoit (2000), O.C. AxmaHoBoM
(1978), M.A. bnoxa (1977), T'.O. Bunokypa (1996), E. Broctepa (2005),
H.b.I'Bummanu (2015) xone 1.06. byn MmoceneMeH Kazak min 2anvimoapwt o0a
aunanvickan: A.X. AzamatoBa (1998), A.M. Axmerxkanosa (1999), XK.C. baiiceHoBa
(2000), K. Kunebdaes (1968), P.C. Kapenos (2004), A.b. Kopazosa (2008), ILI.III.
Capeibae (1999), K. Carbae (1993), M.M. IOcymnoB (1975) xoHe T.0.
KazakcTanabIk >KypHangap, 9Je€TTe, Ka3zak >XKoHE OpbIC TUIAEPIHAErT MHULUAIIAD +
aBTOPABIH TEriHIH KOJJAHBUTYBIMEH CHUIATTaJaThIHBIH ecKepiHi3. CoHmaii-ak
aBTOPBIH LIBIFAPMACHIHBIH IIBIKKAH KbUIBIH KOPCETY YCHIHBLIAIBI.

2.3 METHODOLOGY \ 9AICTEME \ METOJ0JIOI'UsA
(o0sa3amenvnan uacmo)

B »sTom paznene cienyer mponucarth MCMIOIb30BAaHHBIE METOJIbI MCCIIEIOBAHMUS.
Kak wu3BecTHO, cymecTByeT Oo0ibIIOE pa3HOOOpa3ue METONOB HCCIENOBAHMS B
KaXJoW oTpacnu 3HaHus. Hubke mpeiararoTcs CChUIKM i1 TOAPOOHOTO
03HAKOMJIEHUS C HUMH.
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Hanpumep, B megarorudeckux HCCIEIOBAHUSIX CYIIECTBYIOT TPU OCHOBHBIC
rpynmnbl MeToJ10B (PucyHok 1).

I\/EQTO,Z[I)I HNCccsieJOBaHUA B Ir1e/iarormke

l MeTOobI IEJATOTHYECKHUX 7

~ HccaefoBaHUN

l SOMITMPpHYECCKHuEe l TEeOpeTHYEeCKHUue

HabGiioneHue, KOHTEHT-

MeToabr
KoJInJecTBe |
HHOTO | i
KadyeCTBEHH |
oro agHajasa |

aHaAIM3, U3yJdeHUe OIbITa, | aJIn3, CHHTES, 3 N
JAUArHOCTHYECKH N i MO/JI€JIHPOBAHUE,
OKCIIe pUMEHT, MeTOAbI HHAYKOWA, e AYKIIUs,
orpoca, METO/] i Hiea 3 A M,
DKCIEPTHBIX OII€HOK, MBICJI€EHHBIA i
MEeTOJI CAMOOII€EHKH, ME€TOJ | SKCIICPpHMEHT, CPAaBHCHHE, |
JIAATHOCTHPYIOTITAX PaHKHpOBaHHUE, i
KOHTPOJIbHBIX padboT /o wiaccudukanmsa

Pl’lcyHOK 1. MeToabl MCCIE0BAHUS B IMeJaroruKe

Bisaro u3: https://disshelp.ru/blog/metodologiva-i-metodika-sotsialno-
pedagogicheskogo-issledovaniya/

Ne 2: [lonsiTue U BBl TEOPETHYECKHUX MeTOI0B HcciienoBanus. [logpobuee:
https://zaochnik.com/spravochnik/pedagogika/metody-issledovanija-v-
pedagogike/teoreticheskie-metody-issledovanija/

Ne 3: OcHoBHBIe MeTOABbI Hay4yHOro wucciaefposanusi. IlogpoOHee:
https://sibac.info/blog/osnovnye-metody-nauchnogo-issledovaniya

Ipumep na anenutickom szvixe:

The method applied in the present paper is a descriptive and comparative
analysis. The methods of logical systematization as well as overall excerption of the
material have been involved as well. ........ The research is based on the data
obtained for ... . It includes the methods of ... .

Hnu: The methods applied are as follows: descriptive, comparative, analytical,
and conceptual.

2.4 FOCUS OF RESEARCH \ BEPTTEY BAT'BITHI \ ®OKYC
NCCIEJOBAHUA
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3mecb aBTOp mHUMIET O (OKYCE CBOETO WCCIACAOBAHUS W IPOIMKCHIBACT
KOHKPETHBIE 3a]]a4¥ WJIA BOIIPOCHI, HA KOTOPBIE OyIE€T OTBEYATh B CTaTheE.

Harmpumep,

Text text text text text the research questions which would shape our research
project are:

I: text text text text?

2: text text text text?

3. text text text text?

2.5 DISCUSSION \ TAJIKBIUIAY \ OBCYXJIEHUE
(o0sa3amenvnan uacmo)

NmMeHHO B 3TOM yacTU aBTOpP OMUCHIBAET ATallbl CBOETO WCCIENIOBAHUS, WU
MNpoIEeAypY SKCIEPUMEHTa, WU aHaiu3 W T.J. Bcs mpakThueckas 4acTh CTaThbU
OMHUCBHIBAETCS B ATOM pazjeiie. 371eCh kK€ MOXKHO pPa3MeCTUTh Talnuily, rpaduk,
PUCYHOK, TUarpaMmmy M T.1.

O6paTtuTe BHUMaHHE, Kak cleayeT OGOPMUTh PUCYHOK: (B3STO U3 CTaTbU
Temirbolat Kenshinbay. Lingua-Cultural Aspect in Learning A Foreign Language //
[lepeocMbicieHne 0O0ydYeHHS] WHOCTPAHHOMY SI3bIKY B MEpHOJ UU(PpOBU3ALINU:
CO3/IJaHH€ HOBBIX NMEPCHEKTHB: Marepuaibl MexayHapogHoro ¢opyma KazTEA. —
Kei3pmopanHckuii rocygapcrBeHHblii yHuBepeuteT uM. KopkbeiTr Ata. Keizeinopaa,
2021. C. 18)

\ English / 777777777777777

language

i History

C
=+ |
a
ol
I
~
o
HI
(O
)
@)
Q
o,
o)
(1
<

Figure 1. Inter subject bond of “English language” with subjects of the
humanitarian field
Pucynoxk Ha3BaH ciioBoM «Figure», eMy npucBoeH HoMep «1» 1 1aHO Ha3BaHUE,
KOTOpo€ IMponucbiBaercss nponucHbiMu OykBamu I1OJ[ pHUCYHKOM KHPHBIM
mpu¢TOM, BEIpABHUBAHUE MO LIEHTPY CTPaHUIBI C OTCTYIIOM B 1 cMm. Touka B KOHIIE
Ha3BaHUs HE CTaBUTCH.

OOGpaTtuTe BHUMaHUE, KaK CIEAYET ohopmums maoauuyy:

11



THE XXI KAZTEA & BUKETOV UNIVERSITY CONFERENCE
‘SMART AND NON-FORMAL FOREIGN LANGUAGE ¥
EDUCATION: TEACHING TO LEARN, LEARNING TO TEACH’
Karaganda, Kazakhstan
May 29-30, 2025
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(B3saTo m3 crarbu Saule Yeshengazina. Developing Writing Fluency In The
Context Of English As A Foreign Language // IlepeocmbiciieHne 00ydeHHUS
MHOCTPAaHHOMY SI3bIKYy B MEpUOJ LU(PPOBU3ALMU: CO3JAHUE HOBBIX NEPCHEKTUB:
MaTepUAJIbI MEXKIYHAPOIHOTO dbopyma KazTEA. Ke13p1mopanHckuit
rocynapcTBeHHbI yHuBepcuteT uM. KopkeiT Ata. Keizeiopaa, 2021. C. 56)

Table 4 — The summary of the IELTS scores in the 1% Stream

Students in percentages | Listening | Reading | Writing | Speaking Ove::(l)lrle)and
33,3% 6.5 6.0 6.5 6.0 6.5
46% 5.5 5.0 5.5 5.5 5.5
20,7% 4.5 4.5 4.5 4.5 4.5

Tabnuia Ha3BaHa cioBoM «Tabley, el mpucBoeH HOMeEp «4» U TaHO Ha3BaHMUE,
TEKCT BHYTpH Tabnuipl odpopmieH 12 kernem. Ha3zpanue Tabmuibl mponuchiBaeTCs
nponucHbiMu OykBamMu HAJI Tabnuied >XKupHbIM MpU(TOM, BBIPABHUBAHUE I10
LEHTPY CTPAHUIIbI C OTCTYNIOM B 1 cM. Touka B KOHIIE Ha3BaHUs HE CTABUTCS.

OOGpaTuTe BHUMaHUE, KaK CIEAYET ohopmums ouazpammy:

(B3aTro u3 cratbu Marta Mynbayeva. Steam Education: Teaching English
Through the Use of Arts // IlepeocmbiciieHne 0Oy4eHHs] MHOCTPAHHOMY S3BIKY B
nepuo HM(poBU3ALMH: CO3AaHIE HOBBIX NEPCIEKTUB: MaTepUaIbl MEKyHAPOIHOTO
dbopyma KazTEA. KeI3bu1opauHCKUN TOCYIapCTBEHHBIN YHUBEpCUTET UM. KOpPKBIT
Ara. Kei3butoppa, 2021. C. 107)

Proportion of marks I Term Proportion of marks II Term

\ m excellent
m excellent q
u
mgood §00 q
not good not goo

Diagram 3. Proportion of three different marks

Huarpamma Ha3zBaHa ciioBoM «Diagramy», el mpuCBOEH HOMEp «3» MU JaHO
Ha3BaHHWe, TeKCT BHYTpu odopmien 12 xkernem. Haszpanme mnponuceiBaeTcs
nponucHbiMu OykBamu IO/l nuarpamMmMoi sKMpPHBIM HIPU(PTOM, BEIPABHUBAHUE T10
IIMPUHE CTPAHUILIBI C OTCTYNOM B 1 cM. Touka B KOHIIE HA3BaHUSI HE CTABUTCHL.

12
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OOGpaTuTe BHUMaHUE, KaK CIEayeT opopmums homozpaguio:

(B3sito u3 cratbu A.P. CynbkapnaeBa, H.JI. Cynsteukas. Cekuusi aHIJIHIICKOTO
A3bIKa: PECTPOCHEKTUBHI W mepcnekTuBbl // IlepeocmbicieHue oOydeHUs
MHOCTPAaHHOMY S$I3BIKY B MEpUOJ] LU(PpOBU3ALMU: CO3/JaHHE HOBBIX IEPCIEKTUB:
MaTepUAJIbI MEXIYHAPOIHOTO dbopyma KazTEA. Ke13pmmopanHckuii
rocyapcTBeHHbI yHuBepcuteT uM. KopkbeiT ATa. Keizsuopaa, 2021. C. 176).

TeKkCT TEKCT TEKCT TEKCT TEKCT TEKCT TEKCT
TEKCT TEKCT TEKCT TEKCT TEKCT TEKCT TEKCT TEKCT
TEKCT TEKCT TEKCT TEKCT TEKCT TEKCT TEKCT TEKCT
TEKCT TEKCT TEKCT TEKCT TEKCT TEKCT TEKCT TEKCT
TEKCT TEKCT TEKCT TEKCT TEKCT TEKCT TEKCT TEKCT
TEKCT TEKCT TEKCT TEKCT TEKCT TEKCT TEKCT TEKCT
(obtexkanue  ¢ororpad  TEKCTOM  MOXKHO :
opopMHUTh KaK CIpaBa, TaK CJ€Ba Ha CTpaHuile, Ha3BaHue ¢Gororpaduu He
00s13aTeJIbHO, TaK KaK OHA JIOTOJHAET \ WITIOCTPUPYET TEKCT).

2.6 FINDINGS (naum RESULTS) \ HOTUXEJIEP \ BBIBO/IbI (un
PE3VYJIbTATDI)
(o0sa3amenvnan uacmo)

3I[€CB ABTOP MAaKCHUMAaJIbHO HOI[pO6HO OIMMUCBIBACT ITOJTYUYCHHBIC PC3YJIbTATHI; TO,
yTO OBLIO YCTAHOBJICHO, BbIfABJICHO, OIIPEACJICHO, BBICYUTAHO, OIIHMCAHO,
JOCTUI'HYVTO, JOKa3aHO. CJIGI[yeT IIOMHUTHL, 4YTO HMCHHO DJ3Ta 4YaCTb CTAaTbH
IMOKa3bIBACT CYThb pa6OTBI, €C I/ICCHCI[OBaTeJII)CKI/Iﬁ IMoTCHIMAall, €€ HOBU3HY U HECCT B
cebe IIaBHYIO MBICJIb aBTOPA.

2.7 CONCLUSION \ KOPBITBIHbI \ 3BAKJTFOYEHHUE
(o0sa3amenvnan uacmo)

BaxHO TOMHUTSE, YTO B 3aKJIFOYCHUH HUKOT]Ia HE BBOJUTCS HOBasi MH(GOpMAITHS.
3akroueHue — camas KOPOTKas 9acTh CTaTbH. 37€Ch aBTOP KPATKO MOJABOJUT UTOT
Mo TeMe paboThl, CyMMHUPYS TOJyYCHHBIE BBIBOABL. KpaTko, MOCKONBKY BCE OBLIO
NoAPOOHO PACCMOTPEHO B MPENbIAYIIEM paszzese (pe3yJbTaThl \ BEIBOJbI). 31ECh Ke
aBTOp YKa3bIBaeT JaJbHEHIINE TEPCIEKTUBB HCCISAOBAHUS, TUIAHUPYIOTCS JIH
JTaNbHENIe MyOIuKauy Mo JaHHOW TeMe, KaKoro pojia aHaJIM3 MOXHO ObUTO OB
MPOBECTU B Oy IyIIEM.

13
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2.8 RECOMMENDATIONS \ YCBIHBICTAP \ PEKOMEHJIAIIUHA
(Heoba3amenbHan uacms)

Kak npaBuio, B 3T0# 4acTH aBTOp MPOIMUCHIBAET BO3MOXKHBIE PEKOMEHIALUH 110
pe3yiibTaTaM MPOBEICHHOIO0 AKCHEPUMEHTa \ HCCIENOBAHUS \ AHKETUPOBAHUS \
ornpoca.

3. CINCOK JIMTEPATYPbI
(o0sa3amenvnan uacmo)

Cnucok nutepaTypsl 10mkeH ObITh opopmiieH B cootBercTBuU ¢ 'OCT P 7.05-
2008 «bubnuorpaduueckas CChbUIKa» U COAEPKaTh B aJ(aBUTHOM MHOpsaKe 0e3
HyMepanuM (CHavajla UCTOYHUKHM HAa AHTJIUMHUCKOM SI3bIKE, 3aT€M Ha Ka3aXxCKOM M
MIOTOM Ha PYCCKOM) YIIOMHUHAHUS TOJILKO PabOThI, Ha KOTOPHIE €CTh CCHUIKU B TEKCTE
CTaThHU.

OH OMKEH BKIIKOYATh:

® cmambus 6 JicypHane — (pAaMWIMI0 U WHULKAIBI aBTOpa, HAa3BaHUE CTaThH,
Ha3BaHHE JKypHaja, TOM, I'0Jl, HOMEP WJIU BBIIYCK, CTPAHUIIBI;

® xHuea — (paMWINM U WHUIMAIBl aBTOPOB, TOUYHOE HA3BAaHME KHUTHU, MECTO
u3aanus (ropon), U3AaTeNbCTBO, TOJ U3AaHUS, KOJTUYECTBO CTPAHMUIL,

® CCLLIKU HA UHMEPHem-OOKYMeHMbl JIOJDKHBI COAEpKaTh (aMWIUI0 U
MHUIIMANBI aBTOpa (IPU HAJTUYKH), 3aTr0JIOBOK MyOIUKAIUHU, aJipec, 1aTy OOpalleHHUs.

B cniucok nuTepaTypbl He BKIIOUAIOTCS HEOMYOJIMKOBAHHBIE Pa0OTHI.

BAYKHO 006s3aTenbHO CTaBUTh CCBHUIKM: OHU O(GOPMIISIOTCA B KBaJPATHBIX
CKOOKax B TMOPSJIKE YNOMHUHAHUS B TEKCTE€ palOOThl (CM. BBIJEICHHOE KEIThIM
uBetoMm). Touka cTaBUTCS TOCiAe KBaapaTHOW ckoOku. Ecnu aBtop opauH,
yka3biBaercs | ccwuika. Hanpumep, TekcT TeKCT Teket [Uyaakosa, 1976, c. 221]
€CIIM YKa3blBaeTCs KOHKpETHAas CTpaHUIlA, WM €CIU HEe YKa3bIBaeTCs, TO
BHYTPUTEKCTOBAs CChIJIKA BRITTIAANT Tak [Lavrenova, 2019].

Ecnu B 01HOM NpejioKeHUU YIIOMUHAIOTCS Pa3HbIe aBTOPHI JIPYT 3a APYTOM, TO
CCBUIKY MOHO o(opMmuTh Tak: pamunus (ron), pamunusa (ron), gamunusa (ron),
dbamumnus (ron).

3.1 IPUMEPBI O®OPMJIEHUSA CCBIVIOK B CITMCKE JIMTEPATYPbBI
0/ cmameil Ha AHZNUHCKOM, KA3aXCKOM U PYCCKOM A3bIKAX

[TogpoOHO ¢ MaHHBIM CTWJIEM MOXHO W HYKHO O3HAKOMHUTHCS Ha cailTe
https://sibsutis.ru/lib/staff/makeref-gost/, rme omucan cTuab OQGOPMIECHHUS CCHIIOK
corinacHo 'OCT P 7.0.5-2008.

IMPUMEPBI O®OPMJIEHUA
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Knuza c 00num, 08ymsa uiu mpems agmopamu:

3ATOJIOBOK (¢pammimsa, wunnunuaast astopoB) OCHOBHOE 3AIVIABHE:
JONNOJIHUTEJIBHBIE CBEJEHUS  (yue6. mocodme) / CBEJEHUS OB
OTBETCTBEHHOCTU (M.0. ®Pamuaus PpegakTopa, COCTABUTE/SI; YHHBEPCHTET).
CBEJAEHUS Ob U3JJAHUU (2-e usn., mepepad. u gon.) MECTO U3JAHUSA (Mocksa,
HoBocuoupck): U3JJATEJBCTBO, 'O U3JAHHUSA. KOJIMYECTBO CTPAHUIL.

Mpumep:
Baugh A.C., Cable Th. A History of the English Language. Pearson, Boston,
2013, 405 p.

OBIIASI CXEMA OITMCAHMS CTATEHN U3 )KYPHAJIOB:

®amuiusa U.0. aBropa crarbu. Hazpanue crarou / HazBaHue sKypHaJa.
I'op. Ne . C.

IMpumep:

Smith, J.T. Picturesque and dramatic” or “dull recitals of threadbare fare”: good
practice in history teaching in elementary schools in England, 1872—-1905. // Journal
of Educational Administration and History. 2014. 46(1). p. 93-107.
do1:10.1080/00220620.2014.856873.

Cmamosa 6 coopHuke KoHgepenyuii:

Mpumep:

Maryshkina, T., Kalizhanova, A. Motivating pre-service English language
teachers to participate in university extracurricular activities // Reimagining EFL
Education in the post-Covid-19 Era: Creating New Prospects for Learning:
International KazTEA Forum Proceedings. Korkyt Ata Kyzylorda University.
Kyzylorda, 2021. p. 21-32.

OBILIASA CXEMA OIMUCAHUA DJEKTPOHHOI'O JOKYMEHTA:

damunus, HHUIHAJIBI aBTOPOB. OCHOBHOE 3AT'JIABHUE OBLIEE
OBO3HAYEHHE MATEPHAJIA [DnekTpoHHBIH pecypc]: CBEJEHUAA,
OTHOCAIMUECHA K 3ATJIABHIO: CIIPABOYHHK / CBEJEHUA Ob
OTBETCTBEHHOCTHU / nox pex. U.U. byn. MECTO HM3JJAHUA T'OPOdA: UMH
N3JATEJIA, JATA U3JAHUA. IPUMEYAHUSA

Mpumep:
CmupuoB A.U. Mndopmanmonnas riaobanusainus u Poccus [DaeKTpOHHBIN
pecypc]: BbI30BbI 1 BO3MOxHOCTU. M., 2005. 1 CD-ROM.

MATEPUAUJI (TEeKCT, CTATHS), PACIIOJIOKEHHBIN HA CAUTE:

@®avmuiusa N.O. aBropoB. 3ariiaBue TeKCTa Ha JKpaHe [DJIeKTPOHHBbIH
pecypc]| // 3ariiaBue caiiTa: cBeleHHUsl, OTHOCSIIMECH K 3arJIaBHIO / CBeJleHUus 00
orBercTBeHHOCTH. URL: http//www. (nara oOpamenusi: . . )
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Mpumep:
Writing in English at University. Structuring paragraphs. [DaekTpoHHBIN
pecypc] // URL:

https://www.youtube.com/watch?v=Qa2btnwJqzs&list=PLeVxAnFsaslqlc8b03kHA
3tw-xflwgO2M&index=10 (nata oopamenus 24.03.22)

4. PEKOMEHAYEMASA APXUTEKTYPA TEKCTA CTATBU BTOPOI'O U
TPETBEI'O TUITA NJIN TEACHING TIPS AND TECHNIQUES OR
COMMENTARY

HepequL ITYHKTOB CTaTbH

OCHOBHOM TEKCT CTaTbM, KOTOPHIA MOXKET OBbITh pPa3OUT Ha MOJ3aroJOBKHU

(oOs3aTenbHAs YacTh).
TITLE OF YOUR ARTICLE

Name and Surname of the Author
Job Position
Place of Work
City, Country
e-mail

Sub-Heading

Text Text Text Text Text Text Text Text Text Text Text Text Text Text Text
Text Text Text Text Text Text Text Text Text Text Text Text Text Text Text Text
Text Text Text Text Text Text Text Text Text Text Text Text Text Text Text Text

5. OPUTTMHAJIBHOCTbB CTATBbH

Jlns myOnukauu B COOpHUKE MPUHUMAIOTCS OpUTHMHANIbHBIE CTAaThU (IIPOLIEHT
opurvHasibHOCTH HE MeHee 70% ), KOTopble HE MyOIMKOBAIKCH PaHEE.

5.1 UCITOJIB3OBAHUE NCKYCCTBEHHOI'O UHTEJIVIEKTA (UMW) ITPH
HAIINCAHUUM CTATbHA

(B3sT0 M3 PYyKOBOJCTBA MO HCMOJb30BAHUIO HCKYCCTBEHHOTO WMHTEIUIEKTA B
akanemuueckor nestensHoctu Ilen C.I'., Maxanb6aeBa H.H. u np, PykoBoactBo
(Jlura Axagemuueckoil dyectHocTH, Actana 2023). https://amu.edu.kz/about-
university/league-of-academic-
integrity/5.%20PykoBoncTB0%2010%20ucnonb3oBannin%20UN%208%20akagemuy
eckoit%20nesrenpHocT.pdf).
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B cooTtBercTBHM ¢ nTpaBunaMu JIMTH akaAeMUYECKOW YECTHOCTH AKaIEMUYECKON
NeATeNbHOCTH OpraHU3alMid BBICIIETO U TIOCIEBY30BCKOTO 0Opa3oBanusi PecryOnnku
Kazaxcran Haimia penakius aomnyckaeT ucnonbzoBanue MM Ha stanax cOopa TaHHBIX,
aHaJu3a Hay4yHbIX W3AaHui u oopmieHus crareir. Oqnako yyactue MU B xauectBe
aBTOpa Hay4dHbIX MyONUKanui cTporo 3ampemiaercs. Bce HayuHble pe3yJbTaThl,
MOJIOKEHHS, PEKOMEHJAlMH M BBIBOJAbI JOJDKHBl OBITh HANUCaHbBl aBTOPOM
JIMYHO.

ABTOp NIOKEH OOBSICHUTH, HA KaKUX 3Tamax HCCIEAOBaHUS HCIOJIb30BAIIUCH
texHonoruu UM (mpomThl), U Kak OHU OBUIM HUCIHOJb30BaHbl. OH TaKXke HOJKEH
pacckas3ath 0 METOJax MPOBEPKU JOCTOBEPHOCTH MOJYUYEHHBIX JAaHHBIX. OTCYyTCTBHE
MOAOOHBIX JAaHHBIX aBTOMaTH4ecKu o3HaudaeT, yto MM HE ncnoab3oBancs.

Ecnu BeisiBisiercs ucnonbszoBanue MU Ge3 ykazaHus aBTOpoM JaHHOTO (hakTa,
CTaThsl  OTKJOHSIETCS  pENAKUMEd  KaK  HECOOTBETCTBYIOIIAs  NPUHLHMIAM
aKaJEMHUYECKOW YECTHOCTH.

5.2 OMUCAHUE PABOTBI, MPOBEJEHHOM C TOMOIIBIO UHU

(B3zsiTo u3 tekcra «llonmutuka ucnonp3oBanus MM aiid HayyHBIX )KypHAJIOB: Kak
U3/1aTeNIbCTBAM aJalTUPOBAThCA K HOBBIM peanusiMm». [DIeKTpoHHbIA pecypc]| //
Antiplagiat.ru. URL: https://antiplagiat.ru/ai-policy-scientific-
journals/#:~:text=B%203TomM%20maTepuane%20mMb1%20nennmca%20npakTuiyeckum
n%?20pekomenaarmsaMu%202koTopble,n%20ycTaHoBUTh %02 0uéTkne % 20npasuna%?2
OB3anmoiencTBuA%20¢c%2031uM%20uncTpymMenTom (jgata ooparmienus: 30.01.2025).

— HasBanue, Bepcuio U pa3paboTuMKa HCIHOJIb3yeMbIX HHCTpyMeHToB WU
(mampumep, ChatGPT, Bepcust ot 25 centsa0ps, Ha ocHoBe GPT-4, pazpaboranHas
OpenAl).

— Yka3zaHnue Ha pasfgensl U 0o0beM BMeIIAaTeNbCcTBA HHCTpyMmMeHTa ¢ WU
(mampumep, «B pazgene «O0cyxaenue» npumepHo 20% TekcTa W3HAYaIbHO OBLIO
coctaBieHno NN»)

— Onucanue TUNA U LIeJIM CTEHEPUPOBAHHOTO KOHTEHTA, KOTOPBIN ObLIT BKIIIOUEH
B crarbto (Hampumep, «Tekcr, crenepupoBannbli WM, mnpenHasnauen ist
MPEJOCTaBICHUS CTPYKTYPUPOBAHHOTO PE3IOME, a TaK’K€ OCHOBHBIX BBIBOJOB. JTOT
CT€HEPUPOBAHHBIN KOHTEHT OBUI MO3XE OTPENAKTUPOBAH U YTOYHEH AaBTOPAMH,
9TOOBI 00€CTIEYUTH COTJIACOBAHHOCTh, TOUHOCTh M AKTYaJIbHOCTHY.).

— Onucanue MoJCKa30K/IPOMITOB, KOTOPHIE JAaBaJIUCh MPOTrpaMMe, BMECTE C
naToil/BpeMeHeM (HarpuMep, CChUIKY MJIM CHUMOK PKpaHa 4yaTa).

6. IIOJIE3HBIE CCBIJIKHA 11O AKAJJEMUYECKOMY IIUCHBMY U
O®OPMJIEHUIO CTATEN
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IMRaD principle in academic writing in English. [Qnextponnsiit pecypc] // URL:
https://www.youtube.com/watch?v=-
Zud31IXxdM &list=PLeVxAnFsaslglc8b03kHA3tw-xflwgO2M&index=11
(mata o6parmenus 24.03.2024).

Writing in English at University. Structuring paragraphs. [DnexTponHsbIil pecypc] //
URL:https://www.youtube.com/watch?v=0Qa2btnwlqzs&list=PLeVxAnFsaslqglc
8b03kHA3tw-xflwgO2M&index=10 (mata obpamenus 24.03.2024).
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RESEARCH

HOW TO HELP WEAKER STUDENTS LEARN ENGLISH?

Dinara Alimkulova
Teacher of English
Nazarbayev Intellectual School of Physics and Mathematics
Shymkent, Kazakhstan
alimkulova d@fmsh.nis.edu.kz

Zhadyra Sharipkhazina
Teacher of English
Nazarbayev Intellectual School of Physics and Mathematics
Shymkent, Kazakhstan
sharipkhazina zh@fmsh.nis.edu.kz

Tyiiin

Op CbIHLINMA ARLINUBIH MINIH YUpeHyOe KUbIHObIKMAap2a man OO0AamulH yiacepimi meoemeH
okywwiiap 6ap. Byn okywwiiap Oypuinevl camcizdikmepee OaillaHblCmbl 03-63IHe CeHIMCI30IK
MAaHbLIMAObl JHCIHE JicieepcCi3 Hemece bIHMACLI3 Ce3iHYi MYMKIH, OY1 onapovly mindi meHeepyiHe
JicoHe ulemenoe OKYy CUAKMbL MYMKIHOIKmepOi naudaianyvina xedepei keamipyi mymxin. Tindi
MeneepyOe Momueayus wewywi poen amkapaovl. Byn makanaoa yneepimi meomeHoKywlvliapea
Ke30ecemin mMacenenep Kapacmulpuliaobl HaHe 01apOblly KUbIHOLIKMAPLIH HCeHy2e KOMeKmecemiH
NPAKMUKANBIK Welinoep YCbinblaaobl. byn maceneni wiewly ywin Kocvlmwia cabaxmap, epme
apanacy dHcane oKblmyoblH capailanean maciioepi Maybl30ul.

Hecizei  co3dep: yneepimi memeH OKYWbLIAp, MOMUBAYUS,  OKbIMYCMPAmMe2usiapul,
oughghepenyuayus, mindimeneepy

Annomauus
B kasicoom xnacce ecmv 6Oonee cnabvie yueHuKu, KOmopvie UCHbIMbIEAION MPYOHOCMU C
U3VYUeHUEeM AH2TULUCKO20 A3bIKA. DMu Y4eHUKU YaCmo He Y8epeHbl 8 cebe U3-3a NPOoulLiblX Heyoad u
mozym  4yecmeosamsv ceOs  00eCKYPANCEHHbIMU UL  HEMOMUBUPOBAHHLIMU.  DMO  MOodHcem
nomewams UM 0C80UMb SA3bIK U B0CHOIb308AMBCS BOIMOICHOCIIAMU, MAKUMU KAK 00yYeHue 3a
epanuyen. Momusayusi uecpaem pewiawylo poib 8 081a0eHul sA3bIKoM. B smotl cmamve
paccmampusaomecs npooiemvl, ¢ KOMOPbIMU CMAIKUeaomcs Oonee ciadvie YUeHuKu, u
npeonasaomcs npaKmuyeckue peuleHus, Komopvle noMo2ym um npeoodoiensv C80U MmpyOHOCHIU.
JlononinumenvHvle YPoKuU, panHee eMeuiamenscmeo u oug@epenyuposantvle n00OXo0bl K 00YyUEHUIO
UMEIOM 02POMHOe 3HAYEeHUe 0I5l peueHUst Mot NPoOIeMbl.
Knwouesvie cnoea: o6Oonee cnabvie yueHuxu, momusayus, cmpameeuu  00yYeHus,
oughghepenyuayus, yceoenue s3vika
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INTRODUCTION

Language learning is a challenging process that requires effort, practice, and
motivation. However, some students struggle more than others due to factors such as
prior failures, lack of confidence, and limited exposure to English. These weaker
students often face anxiety, leading to a lack of engagement and reluctance to
participate in lessons. The role of educators is crucial in identifying these challenges
and applying appropriate teaching strategies to help weaker students succeed. This
article aims to analyze the difficulties faced by weaker students in learning English
and provide effective methods to overcome these obstacles.

THEORETICAL BACKGROUND

Motivation is a key factor in successful language acquisition. According to Deci
and Ryan (1985), intrinsic motivation stems from a personal interest in the subject,
while extrinsic motivation is driven by external rewards and consequences. Ormrod
(2011) emphasizes that students who are extrinsically motivated often require
additional encouragement from teachers to stay engaged. Furthermore, Pelletier et al.
(1999) discuss how self-efficacy beliefs influence students' ability to succeed in
learning a language.

Weaker students often experience demotivation, a state where they fail to see the
connection between their efforts and success (Deci & Ryan, 2002). This leads to a
cycle of avoidance, where students fear making mistakes and refuse to participate in
language activities. To break this cycle, teachers need to implement engaging and
student-centered teaching strategies.

This research also suggests that differentiation and personalized instruction can
significantly impact weaker students' progress. Csikszentmihalyi & Nakamura (2005)
argue that students learn best when tasks are tailored to their skill levels, making
learning more accessible and enjoyable.

METHODS

To explore the effectiveness of various strategies in helping weaker students, an
experimental study was conducted at 'A' School. The study included:

Extra Tutoring Sessions: weaker students attended additional English lessons
where they practiced fundamental grammar and vocabulary.

Differentiated Instruction: wessons were modified to include simplified
explanations, visual aids, and interactive exercises.

Motivational  Strategies: teachers implemented positive reinforcement
techniques and built a supportive learning environment.
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Parental Involvement: parents were encouraged to participate in their children's
language-learning journey.

Learning a foreign language is quite challenging. One can face some difficulties
when getting to the target. It is not easy and smooth all the time, hence it is quite
possible to fail while learning a foreign language as a beginner and twice harder to
start learning again because of any need. As it is mentioned above most learners treat
the language with respect without understanding it. Here the teacher roles are crucial,
especially when they try it a second time. Those who have failed once are really
scared to start it again, so patience and careful approach is needed here. After
examining, the tutors should prepare a thoroughly planned lesson in order not to
frighten the learner. According to the experiment that is done in ‘A’ school, the first
three extra lessons that are prepared with care and enthusiasm will determine the
learners' future success. It is better to start from the very beginning. When the learner
believes that he/she can understand and do the tasks themselves they are content and
ready to continue learning the language with love and desire, as not in the case when
everything is so complicated and complex that makes every learner feel stressed and
pressurized. At an early stage bombarding the students with lots of grammar and
words would not be appropriate.

For example, the first lesson may contain only the use of ‘to be’ and some
adjectives (with the native language’s explanation).

to be (positive) to be (negative) to be (interrogative)
I am happy [ am not happy Am| happy?
You are rich You are not rich Are you rich?
He is strong He is not strong Is he strong?
Sheis | beautiful | Sheisnot | beautiful | Isshe | beautiful?
It is easy It is not easy Is it easy?
We are kind We are not kind Are we kind?
They are | smart | They are not | smart | Arethey | smart?

After explanation, the learner is asked to make his/ her own sentences using fo
be and adjectives. Starting from the very easy point will help the learner believe
he\she is able to understand and make sentences himself/herself from the very first
lesson. When the student tries the taste of self-confidence, then they are eager to
continue learning and developing it. These kinds of lessons should be held until the
learner is completely sure of his/her strength. When a person consciously is aware of
his power then nothing will stop that student from going on and improving. The
practice has shown several times that the first three lessons that have been held with
care and love mostly lead to the success in the foreign language acquisition process.

The next thing that has been mentioned as one of the problems is the natural
tendency of the learner. Some are perfect at learning languages by nature, some are
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unfortunately not. There are the cases when the learner is shut and hopeless because
he/she thinks that he\she has no natural talent to develop language learning skills. It
can be one of the challenging situations. However, this issue can also be solved if
one tries hard and it depends on the student’s motivation and future plans. The
motivation is another strong point in the learning process. If the learner is highly
motivated, it influences the way the students are studying strategies. In these kinds of
situations the learners need less support from the outside world, as they are ready to
enhance the language through self-discipline and self-regulation. Highly motivated
students are easy to push and flexible to do all kinds of tasks that are asked by
teachers. When the teacher gives any kind of advice and recommendation, they are
always ready to listen to and follow them without hesitation. When it comes to the
low-motivated students, it is another question. Low-motivated ones are not eager to
show the talent and skills they possess, although they know it perfectly. It is a more
difficult situation to solve. When the learner loses his\her motivation it is twice
harder to make him\her start again and develop unless the interference of
psychological skills of a tutor. Every teacher is somehow a psychologist; therefore,
the teacher should be able to light the students’ desire, to find the key to the heart and
mind and open it step by step. Through face to face meetings and asking questions,
trying to find the reasons for ignoring the subject, analyzing and applying any needed
techniques with a real psychologist, having a conversation with their parents can
reveal and solve the problem.

DISCUSSION

The study has revealed several key findings:

Role of the Teacher: weaker students showed significant improvement when
teachers used differentiated instruction and provided personalized feedback. An
encouraging and patient approach helped reduce students’ anxiety and increased their
confidence in speaking English.

Importance of Motivation: both intrinsic and extrinsic motivation played a
critical role in student progress. Students who received positive reinforcement and
rewards showed more enthusiasm in class activities.

Effectiveness of Extra Tutoring: additional lessons focusing on foundational
skills helped students overcome previous learning gaps. Using simple exercises, such
as constructing sentences with 'to be' and basic adjectives, proved to be effective in
boosting their confidence.

Impact of Parental Involvement: students whose parents engaged in their
learning process demonstrated higher levels of participation and motivation.

RESULTS
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The study has shown that:
o 75% of the weaker students demonstrated improved language skills after
attending extra tutoring sessions;
o 80% of students responded positively to motivational strategies and exhibited
greater willingness to participate in class;
o 70% of students benefited from differentiated instruction, leading to better
comprehension and retention of English lessons.
These findings suggest that a combination of tailored teaching methods,
motivation-building strategies, and additional support can significantly enhance
weaker students’ ability to learn English.

CONCLUSION

Helping weaker students learn English requires a multifaceted approach that
includes differentiated instruction, motivation enhancement, extra tutoring, and
parental involvement. While no single method guarantees success, a combination of
these strategies can create a supportive learning environment that fosters progress.
Teachers play a pivotal role in identifying struggling students and implementing
targeted interventions to build their confidence and competence in English. By
addressing their individual needs and providing continuous encouragement, educators
can transform weaker students into confident language learners.
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Tyiiin

Tinoi yupenywinep yuliH CbIHbINMACMAPLIHAH Hemece MYedalimoepoer Kepi OAUlaHuiC any
Maywi3ovl, cebebi Oyn onapoviy Kadxcemmi mindi MmeHneepyine kemexmeceli. JKazy cabasvinoa
myeanimoep oicui dHcazdawia dHcaHe aywvizuwia Kepi Oaiiamvic Oepeodi, anaidoa Ken Hcazoauod,
acazbawia Kepi Oavlnanvic cmyoeHmmepee MYCIHIKCI3 OONbIN Kanaovl. 3epmmey ayvl3ula HcoHe
acazoawia Kepi 6auianvicmuly cmyoeHmmepoiy RiKip 0in10ipy 0a20bLiapblH 0aMblmyO0assl poJiH,
cmyoenmmepOiy KabOwblIOAYblH JicoHe Kepi OauiaHvlcmuly muimoinicin 3epmmedi. 3epmmey
KOPbIMbIHObICHL OOUbIHULA, MYRANIM-CIYOeHm ApacbliHOabl Kezoecynep MeH KOOMAaiMa2aH Kepi
baunanvic mypaepi aumapavikmai mMuimoi 60IAMbIHLL AHBIKMALObL, A1 UMAIUYUMMI  JHCIHE
IKCHIUYUMmi Kepi oatlianvic a3 muimoi 6on2an. [ecenmern, cmyoenmmep 6apivi Kepi 6AUIaHbiC
mypaepin natioansl 0en manmel.

Heczizei ce30ep: myzemywi Kepi Oaulamvic, MY2aliM MeH OKVUIbIHbIY KOHGepeHYuscol,
IKCHAUYUMMI, UMPIUYUMMI, KOOMAIMALAH

Annomauusn

Tlonyuenue obpamuoil céa3u om C6EPCMHUKOS U yyumenell KpatHe 8AdCHO 0N U3VHAIOUUX
A3BIK, MAK KAK 2mo cnocobcmeyem docmudicenuio yeau. Ha 3amamusx no Hanucaumuro scce
npenodasamenu npeonazam YCmMHYIO U NUCOMEHHYIO OOPAMHYIO C653b, HO UHO20A CHYOeHMmbl
HAX005M NUCbMEHHblEe KOMMEHmapuu mpyousvimu 0iist nonumarnus. Hcciedosanue oemoncmpupyem
Pob 0beux popm 0bpamHoil cesa3u 6 pa3eUMuUU HABLIKOE apeymenmayuu cmyoenmos. Pezyromamot
noKazanu, ymo KoHghepeHyuu medxncoy npenooagamenemM U CMyOeHMOM U HEKOOUPOBAHHAs
0bpamuas cesa3b OvlU HauboIee F3PPEKMUBHBIMU, 8 MO 8PEMst KAK IKCHIUYUMHASL U UMIIUYUMHASL
00pammuas céa3b OKA3AMUCHL MeHee pe3yibmamusHbiMu. Tem He MeHee, CMYOeHMbl OYEHUTU 6Ce
8UObL 0OPAMHOTL C8513U KAK NOJIe3HbLE.

Knrwouesvle cnosa: xoppexmupyrowas oOpamuas ces3b, KOHQEpeHYUs «yuumenb-yueHuK,
IKCHILCYUMHDBIU, UMNIUYUMHBLI, HEKOOUPOBAHHASL

INTRODUCTION
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The ability to construct well-reasoned and persuasive arguments is a cornerstone
of academic success and effective communication in diverse professional contexts.
Students are increasingly expected to demonstrate proficiency in argument-building
within their written assignments, particularly in essay writing. Essay writing serves
both as a means of assessing comprehension of course content and as a vital tool for
cultivating critical thinking, analytical reasoning, and the articulation of informed
perspectives [Andrews, 2010; Wingate, 2012]. However, many students, particularly
those learning English as a foreign language (EFL), often struggle with the
complexities of constructing robust and convincing arguments in their essays [Ferris,
2012; Silva, 2016]. This struggle can stem from a variety of factors, including
inadequate understanding of argumentative structure, difficulties in identifying and
evaluating evidence, and challenges in effectively expressing their ideas in written
form.

To address these challenges, educators employ various pedagogical strategies,
with feedback playing a central role in guiding students toward improved
argumentation skills. Feedback, in its broadest sense, provides learners with
information about their performance, allowing them to identify areas of strength and
areas requiring further development [Hattie & Timperley, 2007]. In the context of
essay writing, feedback can take numerous forms, ranging from detailed written
comments provided by instructors to oral feedback delivered during teacher-student
conferencing or whole-class discussions. The goal of feedback is to assist students in
refining their understanding of argumentation principles, enhancing their ability to
select and integrate appropriate evidence, and ultimately improving the clarity and
persuasiveness of their written arguments [Bitchener & Ferris, 2012].

The effectiveness of various feedback modalities is still being explored. While
written feedback has been a primary assessment method in essay writing, it can be
ambiguous or hard for students to interpret without clarification, and its asynchronous
nature limits immediate dialogue with instructors. Conversely, oral feedback allows
for personalized interaction, where students can ask questions and receive tailored
guidance, fostering a supportive learning environment and encouraging
experimentation with argumentation strategies. However, oral feedback may also lack
consistency in quality and does not provide a permanent record for students to
reference.

Therefore, understanding the comparative effectiveness of oral and written
feedback in developing students’ argument-building skills in essay writing is crucial
for informing pedagogical practices and maximizing student learning outcomes. This
research article aims to address this gap in the literature by investigating the role and
impact of both oral and written feedback on students’ ability to construct well-
reasoned arguments in their essays. Specifically, this study explores students’
perceptions of the different feedback modalities, examines the types of feedback that
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students find most helpful in improving their argumentation skills, and analyzes the
effectiveness of various feedback strategies in promoting the development of key
argumentative competencies, such as thesis statement construction, evidence
selection, and counterargument refutation. By shedding light on these critical aspects
of feedback, this research seeks to provide valuable insights for educators seeking to
enhance their students’ argument-building skills and foster their success in academic
writing.
THEORETICAL BACKGROUND

To 1dentify the best approaches in encouraging students to strengthen their
writing skills we have referred to the results of research done on this topic. Majority
of researchers found feedback as the best way to encourage learners to enhance their
writing. Hyland and Hyland [2006] indicated that feedback is a main form of
ESL/EFL writing programs across the world. Ismail, Hassan and Maulan [2008]
determined that even minimal feedback will help learners to do self-revision and self-
correction in writing. It was also proven that L2 students who receive written
corrective feedback on their errors can improve the accuracy of their writing
compared with those who do not receive error feedback [Bitchener et al., 2005].

Finding the best ways to teach is another challenge. That is possibly why Brown
[2001, p. 340] contends that ‘...we are still exploring ways to offer optimal feedback
to student writing’. Shintani and Ellis [2013] revealed that uncoded feedback leaves
the student to diagnose and correct the error himself. Ahmadi, Maftoon and Mehrdad,
[2012] found that in EFL writing classes it is advised to incorporate both feedback
types (implicit and explicit), keeping in mind that there is no single feedback strategy
which works for all students, in all situations and with all the variety of errors.
Hyland and Hyland [2019] disclosed that providing feedback to students, whether in
the form of written commentary, error correction, teacher-student conferencing, or
peer discussion is recognized as one of the ESL writing teacher’s important means.

Based on the research two forms of corrective feedback were considered:
written feedback (explicit, implicit and uncoded) and oral feedback (teacher-student
conferencing, peer review, whole class discussion). It is hypothesized that the
selected types of feedback would appear to be the effective ways that support
students to develop their argument-building skills well. Gaining the necessary skills
would enable learners to attain success in writing.

METHODS

A mixed-method design was adopted for data collection in the present study.
Both quantitative and qualitative data were integrated to address the research aims
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previously outlined — surveys (to collect quantitative data) and focus group discussion
of students with reviews of documents (as the primary source of qualitative data).

As most types of oral feedback are completed by a teacher in the classroom, the
role of teacher observation is essential in encouraging students to improve their
argument-building in writing. Throughout these study teachers observed learners in
the classroom to collect relevant information and data regarding the effectiveness of
oral and written types of feedback. Teachers’ notes allowed to avoid bias and to
record details objectively.

To gain more qualitative data, a focus group discussion (FGD) with 5 students
was conducted towards the end of the data gathering the period to investigate
learners’ views, perceptions, and beliefs surrounding feedback in essay writing. The
focus group discussion enabled to explore the meanings of survey findings that
cannot be explained statistically, the range of views on a topic of interest.

Concerning quantitative data, a four-item questionnaire was used to obtain the
learners’ attitudes toward various corrective feedback modes. It is a closed-form
questionnaire containing four multiple-choice items to which 24 participants were
requested to respond by choosing one of the given corrective feedback modes that
they prefer to receive.

FOCUS OF RESEARCH

The focus of this action research is developing students’ writing skills because
according to the results of the external summative assessment majority of students
could not cope well with writing assignments. By analyzing the high-school students’
works we detected some common mistakes that most students made in writing formal
essays. Learners might go off-topic providing irrelevant information; due to
insufficient evidence and unclear reasoning their arguments happened to be weak and
not extended, and they also found it difficult to support their claims. Miller and
Pessoa [2016] also ascertained that many students at secondary and post-secondary
levels, particularly L2 learners, struggle with writing arguments.

Taking into consideration the results of the previous and latest research works,
providing students with oral and written corrective feedback was selected to tackle
the problem. Therefore, the purpose of the study was to investigate ESL students’
perceptions and attitudes towards oral and written feedback they receive for their
essays aimed at developing argumentation skills.

The study addresses the following research questions:

1. What is the correlation between feedback and learners’ uptake in writing?

2. How effective may written and oral feedback be in encouraging students to

develop their argument-building skills in essay writing?

28



THE XXI KAZTEA & BUKETOV UNIVERSITY CONFERENCE
‘SMART AND NON-FORMAL FOREIGN LANGUAGE
EDUCATION: TEACHING TO LEARN, LEARNING TO TEACH’
Karaganda, Kazakhstan
May 29-30, 2025

3. What are the most effective ways of feedback that support students to
develop their argument-building skills?

DISCUSSION

Among written corrective feedback the uncoded feedback was considered to
be more effective than implicit and explicit types of feedback. In FGD students
pointed out that though uncoded feedback is less positive to get, through self-revision
they are more aware about their mistakes, and self-correction will facilitate them to
remember and avoid the same mistakes further. The findings of Bijami’s study [2013]
also demonstrated that self-revision would make it possible to help learners think
critically and upgrade their independence.

Types of Feedback

13

8

O 2 < ] 8 10 12 ia

Diagram 1. The most effective types of feedback

Overall, all participants admit that all types of feedback are effective and
support them to improve their written and argument-building skills. The findings of
Alvira’s study [2016] also presented that the appliance of any feedback would yield
positive results by encouraging students to advance their writing skills.

In his study Mansourizadec [2014] split students into three groups to give
various kinds of feedback. As a result, though all group members were able to
enhance their writing accuracy in the post-test, the Oral Group outperformed and
pointed out that oral feedback was more practical and timesaving. Our learners found
oral feedback more useful, too. The results of the same research identify the
important role of teacher feedback. In our case due to time constraints it is not always
feasible to provide individual feedback to learners.

One of the types of feedback used in the classroom was peer feedback.
According to the results of Suh’s study [2005] written corrective feedback turned out
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to be more efficient than peer-review sessions. Students’ language competence might
be a hindrance to arrange peer feedback activity in the classroom as the favourable
implementation of peer review can be available only when all learners are capable to
provide constructive feedback. During focus group discussion our learners mentioned
this fact either. They were not content with the feedback given by some of their
classmates.

The research done by Kiigiikali [2017] showed that there is a close relationship
between feedback and learners’ uptake regarding writing. The empirical findings
indicated that receiving more detailed meaningful feedback will promote learners
develop their writing skills and show better results at exams. During the latest
international exam our learners displayed better results in writing and proved that
constructive feedback plays an important role in encouraging students to make a
progress.

FINDINGS

Document analysis based on learners’ essays collected, read, and reviewed and
then returned by a teacher demonstrated significant changes regarding the layout and
argumentation eventually. According to the analysis of summative assessment per
unit and per term, learners began to get better grades and higher test scores on writing
in relation to their previous exam results.

The results of the questionnaire illustrated that in comparison with the written
corrective types, oral feedback was more valuable, positive, and effective. Among
oral feedback, they defined the teacher-student conferencing as the most effective
type that enabled them to understand their mistakes in detail. Even though teacher-
student conferencing was time-consuming and organized out-of-class time, they
found this type of feedback more effective to build arguments and recognize their
erTors.

Moreover, the learners expressed a high level of engagement during the
feedback sessions, noting that the interactive nature of oral feedback allowed them to
actively participate in the learning process. This dynamic exchange both fostered a
deeper understanding of the content and encouraged them to articulate their thoughts
more clearly, leading to improved critical thinking skills. The in-person discussions
provided an opportunity to clarify misconceptions immediately, which further
reinforced their learning and retention of concepts. Overall, the combination of
improved performance metrics and positive perceptions of the feedback methods
highlights the vital role of interactive feedback in enhancing students' writing skills
and academic confidence.

CONCLUSION
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In conclusion, each type of feedback was acknowledged as effective for students
in the classroom. It is not important what type of feedback is given, but it is most
important how useful is given feedback for students. Nevertheless, participants of this
study found oral feedback more advantageous and fruitful in terms of learning and
attainment.

Both whole-class discussion and teacher-student conferences were helpful, still
learners gave preference to the latter in enhancing their understanding on argument-
building in essays. One-to-one interactions through writing conferences provided
opportunities for students to showcase their writing styles, while teachers could
recognize their students’ strengths and weaknesses. Peer review was not always
successfully conducted due to learners’ different language competence.

Learners valued the significance of both explicit and implicit feedback in
dealing with language mistakes; however, uncoded feedback was recognised the best
for them to reconsider errors, self-correct and present evidence. Overall, oral
feedback combined with written feedback would be more acceptable and practical for
greater performance in essay writing.

There are a few limitations of this study that should be considered when
interpreting the results. The study has been based on questionnaires and classroom
observations at one school only. Therefore, to get a better picture of the situation,
teachers’ and students’ interviews might have been included. Involving a larger
number of participants for survey might have supported to receive better statistical
data either.

RECOMMENDATIONS

It 1s recommended to teachers to improve their feedback practice in English

learning classroom:

= Teacher training and collaboration play a vital role in encouraging teachers to
use efficient techniques and different approaches of feedback, as well as, when and
how to give feedback in their classrooms.

= Teachers should be more concerned about using different approaches of
feedback in their classrooms as students are individuals with different backgrounds.
The same type of feedback may not work for all learners; therefore, it should be
carefully selected depending on the needs of students.

= To conduct effective teacher-student conferences, teachers need to be patient
because providing quick solutions is not necessarily the best way to assist students in
developing new skills.
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Tyiiin

byn 3epmmey SMART maxcammapuin Oetipecmu 6inim bepy adicmepimen Oipikmipy apxvlibl
Teaching English to Speakers of Turkic Languages (TESTL) oicyiiecinoeei azvinuibii mini
Myeanimoepiniy Kaciou maogicipubecin mini pyoi xapacmuipaowl. betipecmu 6Oinim 6epy dacmypii
OKbImMy 20icmepiHer MblCc Maybi30bl OLIIM Oepy madxicipubecin YCvlHaovl, anauda OHbIH MUiMOiLiel
acytieni eneizyee oainanvicmol. SMART maxcammapel KYpoliblMObIK mMaCciidi KAMMAMACHL3 emin,
0Ky apeKemmepiHiy MaKcammuvl, oIuleHemin JHcaHe Hamudceze 6ablmmanzan 601YbiH KOIO0AUOb.
«Yipeny ywin oxeimy» owcone «Okbimy yulin yupeHy» 20icmepiH KOLOAHYy apKblibl MY2dnimoep
630€epiniHy 0Kbimy a0icmepin dHcemindipin, Kaciou OiNiKMiNiKmepin apmmulpa aiaobwl.

Heczizei cozdep: SMART maxcammapol, Oetipecmu 6inim Oepy, azbliuibii MINiH OKblmMY,
TESTL, kaciou oamy

Annomauusn

B oannom wuccneoosanuu paccmampueaemca umnmezpayusi SMART-yeneu c¢ memooamu
HeghopmanbHo20 00pa3z06anuss O NOGbIUEHUS NPOYECCUOHATbHBIX NPAKMUK npenooasameinel
aHenuiickoeo A3vika 6 pamkax nooxooa Teaching English to Speakers of Turkic Languages
(TESTL). Hegopmanvrnoe o0pazoganue npedocmasisienm 3HAYUMbLL 00paA308ameibHblll ONblm,
BHIXO0AWULL 3A PAMKU MPAOUYUOHHBIX Memo008 Npenoodganus, O0OHAKO e20 3P@exmueHocms
3asucum om cucmemHozo eneopenus. SMART-yenu obecneuusaiom cmpyKmypuposanHuiii n00xXoo,
no360143  Y4eOHOU  O0esmeNbHOCMU — OCMA8AmbCs — YeNeHANPAGIeHHOU,  UMepumon U
OpUEHMUPOBAHHOU HA OO0CMUCeHUe pe3yibmamos. Hcnonv3ys nooxoovl «yyumucs, u4moowvl
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npenooasamsy U «npenooasamyv, Ymoodwvl Yuumvbcay, npenooasamentt Mo2ym cO8epuieHCmao8ams
C80U MemOoObl U OOHOBPEMEHHO NOBbIULAMb NPOPECCUOHATILHYIO KOMNEMEHMHOCHb.

Kntouesvie cnosa: SMART-yenu, negpopmanvroe obpazosarue, npenooasanue aneiuliCKo2o
sazvika, TESTL, npogeccuonanvroe pazeumue

INTRODUCTION AND THEORETICAL BACKGROUND

The globalized world, coupled with digitalization, has led to an explosive
demand for English language teaching. English has become a fundamental key for
global communication, cultural relationships, and professional teamwork [Leleka,
2023; Khomyshak, 2024]. Its status as a lingua franca enables individuals with
different native languages to participate in worldwide discussions concerning
business, science, technology, and education [Knapp, 2015; Loor, 2024; Sofyan,
2021]. As a global communication means, English serves as the primary medium for
connecting various fields, including commerce, science, technical domains, and
educational sectors. While the need for English proficiency is evident due to its
elevated status, teaching English to speakers of Turkic languages - such as Uzbek,
Turkish, Azerbaijani, Kazakh, Turkmen, and Kyrgyz - faces diverse language-based
and cultural barriers. Addressing these challenges requires strategic solutions to
promote effective language learning.

Phonetic, phonological, and grammatical differences present significant
challenges for Turkic language speakers learning English. Turkic languages exhibit
major phonetic contrasts with English, particularly regarding the distinction between
the /v/ and /w/ sounds, as well as vowel simplification [Satibaldiyev, 2024]. The
inherent characteristics of Turkic languages complicate English acquisition, primarily
due to their agglutinative structure, which relies on suffixes rather than articles and
prepositions. To enhance students' accuracy and fluency in English, phonetic training
and structured grammar instruction, complemented by communicative exercises,
should be standard practices [Isaeva, 2024].

Educational effectiveness for Turkic-speaking learners in English language
instruction is influenced by cultural elements, pedagogical factors, and linguistic
barriers. Non-native English-speaking teachers working as expatriates often
encounter cultural gaps in the classroom, necessitating their acquisition of
intercultural understanding and local language fluency to enhance their teaching
effectiveness [Altaai, Gokgoz-Kurt, 2023]. The educational systems in Turkic-
speaking regions face various challenges, including classroom overcrowding,
inadequate teacher training, and education programs that do not sufficiently develop
oral communication proficiency [Valizadeh, 2021].

Accommodating these learning obstacles requires learners to adopt innovative
educational methods. Interactive teaching tools, such as role-playing, multimedia
content, and group activities, enhance students' comprehension while effectively

34



THE XXI KAZTEA & BUKETOV UNIVERSITY CONFERENCE
‘SMART AND NON-FORMAL FOREIGN LANGUAGE
EDUCATION: TEACHING TO LEARN, LEARNING TO TEACH’
Karaganda, Kazakhstan
May 29-30, 2025

reinforcing their understanding of grammar [Isaeva, 2024]. A language learning
program will maintain its practical relevance by incorporating activities that simulate
real-world situations, such as food ordering, navigation, and family interaction
discussions. Educational programs tailored to meet the professional needs of Turkic-
speaking educators are essential for developing their capabilities in strategy
implementation and addressing specific contextual challenges [Madalinska-
Michalak&Bavli, 2018].

Understanding the unique linguistic, cultural, and pedagogical challenges that
Turkic language learners encounter while studying English is essential for achieving
effective language acquisition, especially given the increasing demand for English
education. Educators who employ phonetic and grammatical training, along with
culturally sensitive teaching methods, interactive instruction, and professional
development opportunities, will enhance both teaching effectiveness and student
engagement. These training methods empower students to attain fluency in English
and develop the skills necessary for active global communication and collaboration.
To foster sustainable progress in English language acquisition, it is imperative to
implement specialized educational techniques alongside systematic instruction. The
SMART methodology serves as a practical framework that enables language
instruction participants to establish specific and measurable objectives, leading to
successful learning outcomes.

DISCUSSION. METHODOLOGY

SMART Framework

By following the S.M.A.R.T. framework, individuals can break down major
objectives into manageable steps that lead to specific and meaningful outcomes. As a
management system, the framework establishes criteria for clear objectives through
Specific, Measurable, Achievable, Relevant, and Time-bound standards. This
systematic approach enables teaching staff and students to develop distinct learning
goals, thereby enhancing educational effectiveness by concentrating on particular
targets. This section illustrates how the elements of S.M.A.R.T. relate to educational
objectives based on recent academic research.

The process of education necessitates the establishment of clear objectives from
the outset. Educational and learner objectives can be made specific and easily
attainable through S.M.A.R.T. goals, which delineate precise achievement
milestones. Language education exemplifies the creation of individualized curricula
through specific educational targets [ Yurchenko, 2023]. Both learners and educators
benefit from well-defined goals, as they reduce confusion and provide clear guidance
for achieving targeted outcomes.

35



THE XXI KAZTEA & BUKETOV UNIVERSITY CONFERENCE
‘SMART AND NON-FORMAL FOREIGN LANGUAGE
EDUCATION: TEACHING TO LEARN, LEARNING TO TEACH’
Karaganda, Kazakhstan
May 29-30, 2025

The process of monitoring achievement is facilitated by measurable goals,
which establish essential evaluation criteria. This approach enables the assessment of
student educational development and the effectiveness of instructional methods
within educational settings. The evaluation of concrete learning progress can be
achieved through specific indicators, such as test scores and skill mastery levels
[Yurchenko, 2023; Aghera, 2017]. By utilizing these metrics, educators are
empowered to make adjustments to their instructional strategies while also ensuring
accountability in their work.

A goal must be measurable and attainable, taking into account the learner's
current capabilities and available resources. Setting achievable targets enhances
student motivation by allowing them to engage with tasks they can manage, thereby
fostering a sense of accomplishment. It is essential for students to establish effective
goals, as adaptive learning technologies tailor the experience to each student's current
learning level [Cheung, Wang, & Kwok, 2021; Atif, Mathew, &Lakas, 2014].
Realistically achievable goals provide consistent motivation and contribute
significantly to students' learning progress.

The relevance of learner targets is directly related to their broader life and
professional objectives. Educational settings flourish when relevance transforms
knowledge into an active learning experience with purposeful outcomes. When
learning programs align with individuals' personal interests, the content becomes
meaningful, fostering commitment and persistence among learners [Gambo & Shakir,
2021]. The learning process yields better outcomes when educational targets are
connected to students' realistic goals.

Time-bound goals establish deadline-driven objectives that create both urgency
and specific timeline requirements. Agreed-upon training schedules, which include
specified progress markers, assist students in navigating educational content
effectively, helping them maintain concentration while optimizing their study time.
Learners benefit from time-bound goals because these objectives create structured
learning environments that enhance discipline and foster effective time management
skills [Amin, 2023].

The S.M.A.R.T. framework is an essential educational tool that provides
structure for goal setting by enhancing both the clarity and feasibility of objectives
while boosting motivation levels. Implementing the S.M.A.R.T. elements during the
learning process enables educators to improve teaching practices and achieve better
outcomes in student learning. By utilizing the S.M.A.R.T. framework, teachers and
students can collaboratively establish long-term educational goals through an
efficient, systematic approach. The structured S.M.A.R.T. method warrants further
examination when applied to non-formal education alongside formal systems, as this
educational approach is crucial for fostering lifelong learning and skill acquisition,
even when operating outside standard institutional arrangements.
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Non-Formal Education

Non-formal education is an effective educational method due to its flexible,
learner-centered teaching approach, which often surpasses conventional school
curricula for language training. Unlike formal education, non-formal education
focuses on practical skills and their application in real-world situations, rather than
relying on structured learning methods. This flexibility allows learners to utilize non-
formal education either as a supplementary resource or as a substitute for formal
language classes. In the context of language education, this teaching method enables
students to engage with the language in various authentic situations, thereby
enhancing both their fluency and cultural competence.

The core principle of non-formal education is based on purposeful learning,
which empowers participants to make their own educational choices. Learners engage
in non-formal educational programs to acquire specific skills and knowledge that
necessitate goal-oriented, self-guided learning approaches [Hapon, 2023; Grabowska,
2023]. Participants in speaking clubs and language workshops create informal
environments to practice their conversational skills, thereby enhancing their language
learning experience [Hapon, 2023]. Educational spaces that promote community
engagement offer authentic communication opportunities, such as language clubs,
reading groups, and cultural events, allowing learners to interact meaningfully
[Ciornei, 2018]. Real-world social interactions provide two key benefits: improved
language proficiency and increased confidence, along with enhanced social skills.

Non-formal education provides a significant advantage by complementing
formal education, resulting in an enriched learning experience for students. The
integration of the structured approach of formal education with the practical
methodologies of non-formal education offers a comprehensive language education
to learners [Flerov, 2022; Rosell-Aguilar, Beaven& Gutiérrez, 2018]. This combined
system fosters enduring learning abilities and flexibility, which empower students to
thrive in various academic contexts.

Non-formal education significantly impacts children's reading and language
skills. The growth of language competency occurs as students engage in enjoyable
learning experiences through storytelling, games, and interactive projects [Azli ,
2024]. These language learning activities enhance not only communicative abilities
but also critical thinking skills and creative potential. Additionally, non-formal
education fosters social and cultural competence by enabling students to connect with
others and participate in community-based tasks. Such experiences help learners
develop skills in cross-cultural understanding and communication, which are
essential in our increasingly globalized world [Ciornei, 2018].

Digital tools have created new learning opportunities for non-formal language
education, making it more accessible to students and more directly relevant to their
needs. Students who utilize digital tools to connect with telecollaboration projects
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and social media platforms can now engage with native speakers from around the
globe. These digital spaces facilitate authentic language learning opportunities
through cultural exchanges between language learners, effectively eliminating
geographical barriers [Flerov, 2022; Rosell-Aguilar, 2018]. The process of
digitalization enables non-formal education to develop personalized language
learning pathways that adapt to the individual needs of students.

The methods of non-formal education combine learner initiative with adaptive
sequences that build upon conventional teaching practices. An educational program
employs scenario-based functional training alongside cross-cultural understanding to
develop multilingual communication skills that address institutional curriculum
challenges. Non-formal education is essential for modern language education, as it
operates effectively within digital environments. Language teaching strategies should
integrate traditional educational models with non-formal approaches, as global
connectivity necessitates that students enhance their language capabilities. The
application of non-formal educational practices under S.M.A.R.T. guidelines
demonstrate a positive approach to improving educational outcomes.

The implementation of the S.M.A.R.T. (Specific, Measurable, Achievable,
Relevant, Time-bound) framework in non-formal language education establishes a
system that helps learners maximize their self-directed learning outcomes. Learners
who set specific goals regarding their conversational skills and context-related
vocabulary can enhance their effectiveness in achieving these targets. Trackable
objectives, such as vocabulary progress monitoring and language exchange
completion requirements, create clear indicators for measuring advancement. By
aligning their learning goals with their current capabilities and available resources,
learners maintain motivation while minimizing frustration. When students connect
their goals to personal interests and real-life applications, such as preparing for
foreign travel or engaging with media in their target language, their engagement
increases, making the learning experience feel more meaningful. Establishing time-
constrained objectives, along with defined timeframes and achievement checkpoints,
enables students to remain focused while reducing the tendency to procrastinate. This
methodological yet flexible language learning framework supports informal
education by introducing systematic goal-tracking tools that enhance motivation and
achievement. Through the S M.A.R.T. framework, students bridge the gap between
unstructured learning environments and formal educational objectives, leading to
improved outcomes in their language education.

ANALYSIS

SMART Principles in TESTL
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Language learning progress is enhanced through the use of SMART framework
goals, which emphasize specificity, measurability, achievability, relevance, and time-
bound deadlines. Within the context of TESTL, these principles serve as a foundation
for addressing the specific linguistic challenges faced by Turkic-speaking learners.

Integrating the S.M.A.R.T. Framework into TESTL

Within the framework for teaching English to Turkic-speaking students, the
S.M.A.R.T. model offers organized, goal-directed solutions to address their unique
language and cultural barriers. Languages such as Turkish, Uzbek, Kazakh, and other
Turkic languages exhibit significant differences from English in terms of phonetic
patterns, grammatical structures, and syntactic frameworks. Learners often encounter
specific challenges with English articles, struggle to differentiate similar sounds, and
find it difficult to comprehend advanced sentence structures due to the disparities
between Turkic languages and English. By employing the S.M.A.R.T. planning
framework, teachers can develop targeted learning strategies that effectively address
student challenges while enhancing overall learning outcomes. This section outlines
the application of the S.M.A.R.T. framework components for Turkic-speaking
learners, supported by practical examples and strategies.

Table 1 — Applying the S.M.A.R.T. Framework to English Language
Education for Turkic-Speaking Learners

S.M.A.R.T. Explanation Strategy and Examples Targeted
Component in TESTL Context for Implementation Skills
Specific Goals should target common | Example Goal: Learn to use English | Grammar
areas of difficulty, such as articles (a, an, the) correctly in
phonetic contrasts or sentences within one month, as
grammatical gaps unique to articles do not exist in Turkic
Turkic languages (e.g., vowel languages.

reduction, consonant clusters, or
the absence of articles).
Activity: Provide examples of
sentences with and without articles,
and have learners practice identifying
and using them in context. Focus on
common errors Turkic speakers make,
such as omitting articles.
Measurable | Progress should be quantifiable | Example Goal: Increase vocabulary | Vocabulary
to track improvement and related to daily routines by 30 words
success, especially in areas like in two weeks.
pronunciation and vocabulary.

Activity: Use flashcards or apps like
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S.M.A.R.T. Explanation Strategy and Examples Targeted
Component in TESTL Context for Implementation Skills
Quizlet to track the number of words
learned. Include culturally relevant
vocabulary (e.g., words related to
family, food, or traditions) to make
learning more meaningful.

Achievable | Goals should be realistic and Example Goal: Master the present | Grammar

attainable, considering the continuous tense by the end of the
learners' proficiency levels and week.
the resources available in Turkic
regions.

Activity: Focus on common verbs
(e.g., "I am eating," "She is reading")
and have learners create sentences
about their daily activities. Use visual
aids and real-life examples to simplify
complex grammar rules.
Relevant |Goals should align with learners'| Example Goal: Learn phrases for Speaking
cultural and linguistic contexts, |ordering food in English to prepare for|
making English learning more a trip abroad.

meaningful and applicable.

Activity: Role-play restaurant
scenarios, using menus with English
descriptions. Incorporate familiar
Turkic dishes and cultural practices to
make the activity relatable.
Time-bound| Goals should have a clear | Example Goal: Complete a 5-minute | Speaking

timeline to maintain focus and | English presentation on a cultural and
urgency, ensuring sustained topic within three weeks. Listening
engagement and progress.

Activity: Provide a timeline for
drafting, practicing, and delivering the
presentation. Encourage learners to
choose topics related to their Turkic
heritage (e.g., traditional holidays,
music, or cuisine) to increase
engagement.

The S.M.A.R.T. framework provides an effective structure for developing
appropriate English language education programs that address the needs of Turkic-
speaking learners. Educators should tailor their objectives to address the specific
language barriers their students encounter, thereby fostering a more inclusive and
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engaging learning environment. The strategies mentioned, which combine an
emphasis on phonetic contrasts with the selection of culturally relevant vocabulary
and proper time management, assist students in achieving their language goals while
enhancing their emotional connection to the educational process. The significance of
global communication in English necessitates that Turkic-speaking learners employ
both structured methodologies and cultural responsiveness to attain interconnectivity
in today's world.

Non-Formal Education and TESTL

The teaching of English to Turkic-speaking learners (TESTL) significantly
relies on non-formal education as an alternative educational approach that
complements formal teaching practices. The practical methodologies and learner-
centered teaching strategies inherent in non-formal education have proven effective
for instructing Turkic-speaking students, as they are tailored to address their unique
challenges. Non-formal education creates learning environments that embrace
flexible cultural methods, enabling students to acquire language skills effectively
within context-rich and culturally relevant settings. The following analysis outlines
how non-formal education should be adapted to meet the needs of Turkic-speaking
learners through practical methods and specific examples.

Table 2 — Non-Formal Education Strategies for Turkic-Speaking Learners

on specific areas of
difficulty, such as
phonetics or grammar, at
their own pace.

Aspect of Non- | Explanation in TESTL Strategy and Example for Targeted Skills
Formal Context Implementation
Education
Flexibility and | Non-formal education Example Goal: Improve Pronunciation
Intentionality | allows learners to focus pronunciation of English vowel

sounds within two months.

Activity: Organize speaking clubs
where learners practice vowel sounds
through songs, tongue twisters, and
conversational exercises. Focus on
sounds that are challenging for Turkic
speakers, such as /&/ and /A/.

language use, enhancing
fluency and cultural
understanding.

Community and| Learning in community Example Goal:Participate in a Speaking and
Practical settings provides cultural exchange event to practice Listening
Settings authentic contexts for conversational English within one

month.
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Aspect of Non- | Explanation in TESTL Strategy and Example for Targeted Skills
Formal Context Implementation
Education

Activity: Organize events where
learners interact with native English
speakers or other learners, discussing
topics like traditional Turkic holidays
or cuisine.

Formal
Education

Integration with

Non-formal activities can
reinforce formal lessons,
creating a cohesive
learning experience.

Example Goal: Complete a project

combining formal grammar lessons

with real-world application within
three weeks.

Activity: Assign learners to create a
short video or presentation using
grammar structures learned in class,
such as the present perfect tense, to
describe personal experiences.

Grammar and
Speaking

Cultural
Relevance

Incorporating familiar
cultural elements makes
learning more meaningful
and engaging for Turkic-
speaking learners.

Example Goal: Learn 20 English
words related to family and
relationships within two weeks.

Activity: Use family-related
vocabulary in role-playing scenarios,
such as describing family trees or
discussing family traditions. Highlight
similarities and differences between
Turkic and English family terms.

Vocabulary

Adaptation to
Digital
Environments

Digital tools expand
access to non-formal
learning opportunities,
enabling innovative and
interactive approaches.

Example Goal: Complete an online
language exchange program with a
native English speaker within six
weeks.

Activity: Use platforms like Tandem
or HelloTalk to connect learners with
native speakers for virtual
conversations. Encourage discussions

about cultural topics, such as

Speaking and
listening

traditional music or festivals.

Turkic-speaking learners can benefit from a dynamic and adaptable approach to
English instruction through non-formal education, which addresses their specific
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linguistic and cultural needs in ways that formal education often cannot. By
incorporating digital technologies, hands-on activities, and culturally sensitive
methods, teachers can create a more effective and engaging learning environment.
This approach not only enhances language proficiency but also fosters a deeper
connection to the learning process, enabling Turkic-speaking learners to achieve their
language goals and participate more fully in a globalized society.

Integration of SMART framework to Non-Formal Language Education

Through flexible, community-driven, and culturally relevant learning
opportunities, non-formal education plays a critical role in language acquisition.
However, without a defined structure, informal learning can sometimes lack focus,
making it difficult to monitor progress and ensure successful learning outcomes. At
this juncture, the SMART framework - which stands for Specific, Measurable,
Achievable, Relevant, and Time-bound - becomes essential.

SMART goals can be integrated into non-formal education to provide students
with a structured approach that ensures meaningful language development, enhances
engagement, and tracks success. To guarantee that each activity is goal-oriented,
measurable, and culturally relevant, the SMART framework can be employed to
organize non-formal language learning for Turkic-speaking learners, as illustrated in
the accompanying table.

Table 3 — Structuring Non-Formal Language Education for Turkic-
Speaking Learners Using SMART Goals

SMART Role in Structuring Non- Integrated Strategy and Example Targeted

Component Formal Education Skills
Specific | Ensures non-formal activities | Example Goal: Learn 10 common Speaking,
focus on clear learning phrasal verbs used in daily Vocabulary
targets rather than general conversation within two weeks.
exposure.

Activity: In speaking clubs, learners
use phrasal verbs in role-plays (e.g.,
ordering food, asking for directions).
Peer feedback ensures correct usage.

Measurable Provides a way to assess Example Goal: Increase fluency by Speaking,
progress in flexible non- reducing pauses and hesitations in a Fluency
formal settings. 2-minute monologue within one
month.

Activity: Organize storytelling
sessions where learners practice
speaking on familiar topics,
recording progress weekly to track
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Achievable Prevents overwhelming Example Goal: Participate in three Speaking,
learners by setting realistic | cultural exchange discussions within Listening
objectives within non-formal one month.
learning environments.
Activity: Host online and in-person
discussions where learners share
insights about Turkic traditions while
practicing English conversation
skills.
Relevant Aligns non-formal learning Example Goal: Learn 15 English Vocabulary,
with culturally meaningful words related to traditional clothing Speaking
contexts to increase and crafts within two weeks.
engagement.
Activity: In workshops, learners
describe traditional Turkic garments
in English, incorporating interactive
tasks like fashion presentations.
Time- Prevents non-formal Example Goal: Create a 3-minute Grammar,
bound education from becoming digital presentation on a cultural Speaking,
open-ended, ensuring steady topic using correct past tense Writing
progress structures within three weeks.
Activity: Learners create and present
videos on historical events or
personal experiences, following a
structured timeline for research,
scripting, and recording.

Table 3 demonstrates how SMART goals, which provide specific objectives,
make progress quantifiable, guarantee that activities stay relevant and practical, and
maintain a schedule for completion, can organize informal learning.

Teaching to Learn and Learning to Teach
in Teaching English to Turkic-Speaking Learners (TESTL)

When teaching English to Turkic-speaking learners (TESTL), a reciprocal

learning approach is essential, allowing both students and teachers to enhance their
skills through reflective practice. The concepts of ‘teaching to learn’ and ‘learning to
teach’ are emphasized, fostering a dynamic and collaborative learning environment
where teachers refine their methods and students develop self-reliance and self-
management skills. The S.M.A.R.T. (Specific, Measurable, Achievable, Relevant,
and Time-bound) principles can be employed to effectively address the linguistic and
cultural challenges faced by Turkic-speaking learners and to enhance the pedagogical
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effectiveness of teacher preparation programs. Below, we explore how this reciprocal
approach can be implemented in TESTL, supported by practical strategies and real-

world examples.

Table 4 — Teaching to Learn and Learning to Teach in TESTL

Explanation in TESTL Strategy and Example for Targeted
Context Implementation Skills
Teaching to Educators improve their  |Example Goal: Develop a lesson plan| Grammar
Learn teaching methods while |that incorporates interactive activities
fostering an environment | to teach English articles within two
where students learn how to weeks.
learn independently.
Activity: Educators create role-
playing scenarios where learners
practice using articles (a, an, the) in
context. Reflect on the effectiveness
of the activities and adjust based on
learner feedback.
Learning to Educators reflect on their Example Goal: Adapt teaching Pronun-
Teach practices and adapt to meet | strategies to help learner’s master ciation
the diverse needs of their |English consonant clusters within one
students, particularly in month.
addressing linguistic and
cultural challenges. Activity: Educators attend workshops
on phonetic teaching methods and
implement targeted pronunciation
drills. Use peer observations to refine
techniques.

S.M.A.R.T. | Teacher training programs Example Goal: Complete a Pedagogical
Professional | should follow S.M.A.R.T. | professional development course on Skills
Development |principles to ensure goals are culturally responsive teaching

clear, measurable, and strategies within three months.
aligned with classroom
needs.
Activity: Educators set specific
milestones, such as attending
webinars, reading research articles,
and applying new strategies in the
classroom. Track progress through
reflective journals.
Reflective | Both educators and learners Example Goal: Conduct a self- All Skills
Practice engage in reflective practice [assessment of teaching methods every
to identify strengths and two weeks to identify areas for
areas for improvement. improvement.
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Explanation in TESTL Strategy and Example for Targeted
Context Implementation Skills

Activity: Educators use reflective
journals to document teaching
experiences and learner outcomes.
Encourage learners to self-assess their
progress in speaking and writing.

Collabo- Educators and learners Example Goal: Organize a peer- Collabo-
rative Learning|  collaborate to create a | teaching session where learners teach| ration &
supportive and interactive | a grammar topic to their classmates Critical

learning environment. within one month. Thinking

Activity: Assign learners to prepare
and deliver mini-lessons on topics
like verb tenses or sentence structure.
Provide feedback and encourage
group discussions.

Table 4 illustrates how teachers can create a more engaging and effective
learning environment that meets the specific needs of Turkic-speaking learners while
promoting continuous professional development by integrating the reciprocal
learning approach with S.M.A.R.T. principles.

Teaching to Learn and Learning to Teach: Applying SMART Goals and
Non-Formal Education in the Language Classroom

Teaching to Learn and Learning to Teach are two fundamental reciprocal
learning concepts within the TESTL framework that assist language teachers in
enhancing their teaching methods while simultaneously fostering their students'
learning. By utilizing SMART goals (Specific, Measurable, Achievable, Relevant,
and Time-bound) to structure learning activities and incorporating Non-Formal
Education (NFE) to create adaptable, engaging, and context-driven learning
experiences, language instructors can effectively implement these principles.

1. Teaching to Learn: Developing Teaching Skills through Learning

Educators should refine their teaching methods to create environments that
foster student mastery of independent learning while simultaneously promoting their
own instructional growth, in accordance with ‘teaching to learn’ policies. This
approach cultivates responsible students who can function independently both within
and outside educational settings. Teachers who adopt this philosophy act as mentors,
providing students with both subject-specific guidance and the independence to self-
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teach through their role modeling activities [Aparicio, 1995]. Educational success
becomes attainable by employing the S.M.A.R.T. framework for goal-setting, as it
establishes specific, measurable, achievable, relevant, and time-bound objectives that
align with both learning and teaching purposes. For instance, a teacher may enhance
students' conversational skills through weekly speaking events that include defined
targets and specific time increments. This systematic methodology enables educators
to set clear educational objectives that students can effectively achieve, thereby
fostering the development of autonomous learners.

In this approach, educators enhance their teaching methods while fostering
students' independent learning skills. By designing interactive and student-centered
activities, teachers identify the most effective strategies and refine their instructional
techniques through reflection and adaptation.

2. Learning to Teach: Enhancing Teaching through Reflection and
Adaptation

The process of ‘learning to teach’ emphasizes the continuous enhancement of
educational methodology skills for professionals. Educators consistently evaluate
their teaching approaches while addressing the diverse educational needs of their
students. Preservice teachers particularly require this developmental process as they
establish their professional identities and refine their teaching abilities. Teachers who
engage in transformative learning activities can transcend their limited perspectives,
especially when teaching students with disabilities or those learning English as an
additional language, due to their experiences [Liu &Bukko, 2022]. Implementing the
S.M.A.R.T. framework enables educators to systematically analyze their teaching
practices through evaluation processes that lead to methodological improvements.
This framework allows teachers to set goals for incorporating interactive instructional
methods into their lessons over specific time intervals. The goal-setting technique
aids educators in developing strategies that are both purposeful and accessible,
ultimately fostering professional growth through sustained advancement.

Table S — Integrating SMART Goals and Non-Formal Education into
Teaching to Learn and Learning to Teach

Aspect How SMART Goals How NFE Enhances Learning
Support Growth

Teaching to | Helps  teachers  set  structured, | Encourages interactive, student-driven

Learn measurable lesson-planning objectives. | learning that helps teachers refine their
strategies.

Learning to | Provides a clear framework for | Encourages flexible, experiential learning

Teach professional development and | through peer collaboration and workshops
reflective teaching.
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Table 5 displays that by combining SMART goal-setting with non-formal
education, language teachers can both teach more effectively and learn from their
teaching experiences, fostering continuous improvement and innovation in the
classroom.

CONCLUSION

This paper concludes by emphasizing the reciprocal learning method, non-
formal education, and S.M.A.R.T. goal-setting as essential strategies for enhancing
the professional development of English language instructors working with Turkic-
speaking students. Education professionals can systematically address language and
cultural challenges, such as phonetic differences and grammatical inconsistencies, by
establishing S.M.A.R.T. goals. Structured goal-setting enhances instructional
effectiveness, as illustrated by practical examples, such as setting specific objectives
for mastering English articles or improving pronunciation.

By offering adaptable, learner-centered opportunities outside of traditional
classroom settings, non-formal education further enhances this structured approach.
Strategies such as language clubs, cultural exchange events, and digital language
engagements promote both linguistic proficiency and cultural competence by
providing authentic communication experiences. For instance, traditional stories and
role-playing activities ensure that learning remains engaging and relevant.

Further supporting ongoing professional development is the reciprocal learning
approach, in which educators learn to teach and teach to learn. Through seminars on
contrastive analysis, peer-teaching sessions, and reflective practice, teachers enhance
their instructional strategies and gain a deeper understanding of their students' needs.
This collaborative approach fosters a dynamic learning environment, enabling
teachers to deliver high-quality instruction and continuously refine their teaching
methods.

In conclusion, the integration of these techniques ensures that language
instruction for Turkic-speaking learners is both structured and adaptable, goal-
oriented yet flexible. Future research should investigate the long-term effects of these
approaches on student outcomes and teacher development, as well as explore how
emerging technologies could enhance professional learning and reflective practice.
This study advocates for innovative, culturally responsive, and continuously evolving
teaching methods, contributing to the ongoing discourse on self-directed and
sustained professional development.
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Tyiiin

bByn maxanaoa epmezinepoi 3epmmey agviiuvlh Milin wem mini peminoe OKblmyOvly KYHObL
pecypcnvl JHcaHe OKYUbIIAPObIY JHceKe MYN2ANbIK 0amMybl YUiH MUiMoi KOCbLMuad OUOAKMUKANBIK
Mamepuan peminoe YCbIHbLIZAH. 3epmmey agbliuibly mili cabagvlnoa epmeeinepoiy acepin
Kepcemedi, 0aapObIH OKYUbLIAPA A0AMEEPWLINIK KYHOBLILIKMAPObL CIHIpY JHCoHe MIil HOPpMALapsl
MeH CMmAaHOapmmapbvlH Hbl2aumy Ke3iHoe CUKbIPIbL 2leMee eHyee Kanau KoMeKmeceminil
kepcemedi. CoHOAl-aK 011 OKYUbLIAPObIY HCATNbL OAMYbIH KOI0AY Yulin cabakmapea epmeziiepoi
eHei3y0iy OipHewle NPAKMUKANLIK cmpameusnapuli cunammauosi. Oxyuwbliapovly 63 beminuie
WBIRAPMAUBLILIK  HCYMBICMAPLIH  dHcacayza Oayny YwiH apmypii epmeeinep Men aHeimenep
KOon0aHuL1aobl. Epmezinep 0e oKyubliapovly ColHU MYPeblOaH oulay Kabilemin 0amvlmaosi.

Heczizzi co30ep: epmezi, damvimy, KYHObLIIKMAD, OelceHIINIK, 0agdvl, ecme cakmay.

Annomauusn

B oannou cmamve npedcmasieno uzyuenue ckazoxk KaKk YeHHo20 pecypca 0as npenooasaniis
AHRULICKO20 SA3bIKA KAK UHOCMPAHHO20 U 3PHekmusHo2o O0onoIHUmenbHo20 OUOAKmMuUYecKo2o
Mamepuana 01 IUYHOCMHO20 passumus yuawuxcs. Mcciedosanue noouepkusaem iusiHue CKa3oK
HA YPOKAX QHIIUNCKO20 SA3bIKA, NOMO2Aem YYeHUKAM NO2PY3UmMvCsi 6 GOAUleOHbIL Mup,
00HOBPEMEHHO BOCNUMBLEASL MOPATIbHBIE YEHHOCU U 3AKPENnJisisl s3bIKO8ble HOPMbl U CIAHOAPMb.
Onucvi8aiomecst HeCKOIbKO NPAKMUYECKUX Ccmpamecuti 6KIYeHUs CKA30K 68 YPOKU, Umoovl
cnocobcmeogams  obwemy — passumuro  yyawuxcs.  HMcnonv3yiomces  pasiuuHvle  CKA3KU,
nobyscoarwue yuawuxcsa co3oagams ceou cobcmeenHvle meopueckue npoussedenus. Crazxu
makice pazeusarom y yuauuxcs HagblKu KpUMu4ecko2o MoululleHUs.

Knrwouesvie cnosa: ckaszka, pazsumue, yeHHOCMU, B08/IEYEHHOCMb, HABLIKU, NAMSMb.

INTRODUCTION

Literature plays a significant role in education, and fairy tales, as part of juvenile
literature, serve as an excellent means for language learning. Teachers aim to enhance
fundamental skills such as reading, writing, listening, and speaking through
storytelling. Fairy tales provide emotional impact and strengthen critical thinking
abilities. They serve an educational purpose, guiding students to differentiate right
from wrong while introducing them to moral lessons and reinforcing positive values.

Fairy tales enrich vocabulary acquisition by exposing students to unique words,
traditional expressions, and character-related terminology (e.g., fairy, witch, prince,
throne, etc.). Additionally, grammar learning is enhanced as students naturally grasp
past tenses, adjectives, and comparative structures through engaging stories.

51


mailto:iskakova.beibitgul@mail.ru

THE XXI KAZTEA & BUKETOV UNIVERSITY CONFERENCE
‘SMART AND NON-FORMAL FOREIGN LANGUAGE
EDUCATION: TEACHING TO LEARN, LEARNING TO TEACH’
Karaganda, Kazakhstan
May 29-30, 2025

Moreover, these stories emphasize the classic fight between good and evil, enabling
children to develop critical thinking by evaluating the consequences of characters’
choices. They help children relate to emotions and find inspiration in literary heroes,
too. Beyond education, fairy tales provide entertainment and immerse students in
fantasy worlds, allowing them to explore plots, characters, and settings creatively.

METHODS

Several teaching techniques were implemented to engage students effectively.
These include: critical thinking, brainstorming, visual storytelling, bingo, selective
reading, creative retelling, dominoes. By employing these methods, students develop
essential linguistic skills such as speaking, writing, and comprehension. Additionally,
they learn how to describe, illustrate, and analyze literary content more effectively.

THEORETICAL BACKGROUND

Bettelheim (2010) defines three kinds of values. He categorizes moral values
into three main groups:

Individual Social Religious
values values values
honesty cooperation faith,
courage kindness seeking
diligence guidance forgiveness

By reading fairy tales, students gain insights into social customs, ethical
principles, and moral values of human life. Effective engagement with fairy tales
requires structured teaching methods that ensure active participation in understanding
and interpreting texts. Grecu (2021) describes The Algorithm for Fairy Tales on the
table below:

Pre-reading Activities While-reading Activities Post-reading Activities
displaying slides listening to an audio drawing favorite characters
recording
introducing new vocabulary with answering comprehension acting a scene from the story
pictures questions
practicing chants and tongue selective reading, retelling writing an alternative ending
twisters
predicting the topic through discussing characters' actions | creating a collaborative fairy
brainstorming tale
playing linguistic games (puzzles, matching words with working on digital storytelling
bingo) meanings projects
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These activities engage students in an immersive learning process, making
language acquisition both effective and enjoyable. For instance, in a lesson featuring
Snow White and the Seven Dwarfs, students participate in interactive exercises such
as matching character names, constructing story plots, and dramatizing key events.

Types of pictures, cards, cutting papers with the names of main characters are
actively involved. Children do different tasks such as: matching, find the name of
dwarf correctly. Make the plot of the story as a poster, they glue pictures in order to
find the beginning of the story till the ending of the story. They associate one dwarf
using the method critical thinking. Work in groups the game Bingo. Using interactive
board, they play different games like a cahoots, word wall, learnings up program.
They read these tales using QR-books, QR-codes.

GRUMPY |

E A&
@ poc  BASHFUL
Using links of program you can play W1th children to check their memory via the

online resource: https://wordwall.net/resource/85279374

Sometimes the main characters are named in three languages (the author's
translation):

| S
Sneezy - Epreiizcerti Tyxipimesc: L
Dopey = x ——y i . 2
— ;K'_]zﬁarl—lmam | ' Gy N
Happy | Docih ] mpy B |
P— Becenpuakx | VYMHHE f Bashful
Slespy | ™ wnyn i TR -
Clcpom HUK ¥ ruras ~ | Bopuyn YHK‘LIHILI o7
T Amyaammax | Kyzere
m
——Y—— DWarf :
IIpocrayok Coua — S

Matching games by pictures and by letters (the author's pictures) is helpful:
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CINDERELLA

. WHOIS THEVLLAN THS STORY? L A SHOE.
I BSNG

2 WhaT TME
‘3 WHAT KIND OF CLOTHES DID THE MAIN CHARACTER WEAR. 1, . C.MDNIGHT

s
& WHERE IS THISEVENT GONG TOBE? ) F.CINDERELL)
. G.BALL

8 WWHATDID THE WA CHARACTER RDE INTO GETTO THE BIG EVENT? 1 H.0LD

9 WHAT DID THE PERSON THAT HELPED THE MAIN CHARACTER GETTO THE (JTHEEVIL |
WANEVENTUSETOHELPHER | STEPMOTHEF
ool TRLSE ™) pRovce |

11, WHO DID THE MAIN CHARACTER MEET AT THE MAIN EVENT K PUMPKIN
12 L MAGIC

Modern kinds of Cinderella are offered during the lesson; we use a method ‘Pictures
say’ (the author's pictures):

What did the main character leave
at the ball?

= o I N
Occasionally, a Fairy Tale Quiz is involved into the learning process.

For instance, here is a Fairy Tale Quiz for pairs. Choose the correct answers with a
partner.

1) Who says ‘I’ll huff and I’ll puff and I’ll blow your house down’?

A) a wolf B) a monster c¢) a dragon

2) Snow White eats a poisoned:

A) cherry B) plum C) apple

3) Hansel and Gretel find a house made of:

A) silver B) stones C) sweets

4) Cinderella wears shoes made of:

A) crystal B) glass C) wool
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5) Rapunzel has a very long:
A) hair B) legs C) fingers.

There are signals to check learners’ knowledge through True, False; Tick,
Cross; Yes, No options.

Truel Fals

For reading short stories (e.g. Robinson Crusoe by Daniel Defoe) a teacher may
do posters or use these questions. Using them is easy to make a story, find the plot,
learners can answer the questions from the text or the teacher may differentiate the
tasks by using signal game. If there is an answer, they quickly press the button and
reply. This task trains learners’ quick thinking. Next time, using these questions, they
will easily answer the questions, remember all the questions and logically be able to
construct the beginning and the end of the story (see the pictures below):

For critical
thinking questions

For short stories
posters are

involved, e.g. a S 2 about fairy tales ; W'Eé’if-:g'e
poster for ﬁ Y are helpful '

Robinson Crusoe . ;f — ‘ 'u‘{g“

story

A booklet to know

various literary
genres 1S exciting
for learners
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DISCUSSION AND ANALYSIS

A survey was conducted among students and teachers to analyze reading habits
regarding fairy tales and short stories. The results indicated that:
1) A significant number of the 11" grade students are keen on reading short
stories and novels.
2) Many students still show some interest in reading fairy tales despite modern
alternatives.
Teachers utilizing fairy tales in language classrooms observe positive impacts on
vocabulary acquisition, sentence structuring, and oral proficiency. Additionally,
integrating activities such as dramatization and digital storytelling encourages

students to become more engaged and creative in learning.
1. Do youread short stories and novels ?

According to the survey, the largest number of people who reads short stories and novels
study in the 11 th grade.

S0
80
70
60
50
40
30
20
10

0]

H1l1l

10

=)
8

m teachers

yes no

2. Do you read fairy tales ?
Despite the fact that many students still prefer reading fairy tales .

100
90

80
70
60
SO
40
30
o -
ves no

7 E8 MO WM10 =11

FINDINGS

Undoubtedly, reading fairy tales, short stories and novels can influence:
» functional literacy of students;
» quality of student knowledge;
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» reading speed;
» students’ interest to reading.
In the long-term perspective students may be able to translate and answer
questions; to retell and increase their reading speed; compose a plot of any story.
Thus, the knowledge quality within an academic term is to be increased.

Knowledge of Fairy Tales

Group 1
20 —-_— Group 2

Count

Influence of Reading on Study Process

- Group 1
- Group 2 I
= S

CONCLUSION

Incorporating fairy tales into English lessons fosters cognitive, linguistic, and
social skills. By employing interactive and engaging strategies, teachers instill moral
values and enhance students’ appreciation of literature in an enjoyable manner.
Cultivating good moral values from an early age is crucial, as it helps shape
responsible individuals who contribute positively to society.

RECOMMENDATIONS

The study emphasizes the importance of interactive approaches in using fairy
tales for language development. Methods such as QR codes, digital resources, and
gamified activities allow students to practice pronunciation, improve vocabulary
retention, and enhance storytelling abilities. Teachers play a crucial role in guiding
students through these experiences, ensuring meaningful and effective learning
outcomes.
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Tyiiin

Byn 3epmmey aneymemmix dnceninepOiy a2vliuiblH MiliH uiem mini peminoe oKblmyoagsl poJiiH
3epmmeiioi JHcaHe OHbIY CMYOeHmmepoiy MOMUBAYUACHIHA, CO30IK KOPbIH uzepyine dHcaHe coliney
odagovLnapvin  oamvimyea acepin  kepcemedi. CayarHamanapovly, cyxoammapovly —JHCIHe
IKCNEPUMEHMANLObL CATILICMBIPYIAPObIY, HIMUdCeNepl 21eyMemmiK dHceninepOiy agbliublH MIiliH
yupenyze viKknan ememinin Kepcemeoi. [lecenmen, yuppavik cayammoviiblKMuly OOIMAYbl HCIHE
KYNUATBLIbIK Macenenepl CUAKmul Macenenep myblHOaybl MYMKIH. ¥CblHbICMAp2a KYPblIbIMObIK OKY

bazoapramanapein OIPIKMIpy dHcaHe MY2aniMOepOi OKbimy Kipeoi.
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Annomauusn

B Oannom uccnedosanuu paccmampueaemcs poib COYUATbHLIX cemell 6 00yYyeHuu
AHEIULCKOMY S3bIKY KAK UHOCMPAHHOMY, d MAaKice NOOYEPKUBACMCs UX GIUAHUE HA MOMUBAYUIO
CMyO0eHmos, yCeoeHue HOBOU NeKCUKU U pa3gumue HABbIK0 2osopenus. Pezynbmamur onpocos,
UHMEPBbI0 U IKCNEPUMEHMANbHBIX — CPAGHEHULl  NOKA3bIBAIOM, UMO  COYUANbHble — Ccemu
CnoOCcoOCMEyIOm U3yUeHUr aHeaulicko2o a3vika. OOHAKo, MO2Ym O3HUKHYMb MAaKue npooiemvl, KaK
He0OCmamox Yupposol 2pamomHOCmU U 80NPOCbl  KoHGuoenyuarvhocmu. Pexomendayuu
GKIIOYAIOM  CIPYKMYPUPOBAHHYIO — UHMESPAYUio  YY4eOHbIX — NPOSPAMM U HOO2OMOBKY
npenodasameieli.

Knrwouesvie cnosa: TEFL, nnamgpopmsl coyuanvhvix cemeil, n00X00bl, OPUSHMUPOBAHHbIE HA
Ccmyoenmos, yupposas epamomHoCmy, B0BICYEHHOCMb CHYOEHMOS8, COXPAHEHUe ClOBAPHO20
3anaca, IKCNePUMEHMATbHbLE CPAGHEHUS], UHMe2payusl Y4eOHOU NPOSPAMMbL

INTRODUCTION

The fast progress of technology has greatly changed the way foreign languages
are taught by making it more interactive and accessible to learners. Recently social
media platforms have become a resource in teaching English as a Foreign Language
(EFL) offering students a chance to engage in communication and immerse into
different cultures. Compared to the approach of classroom teaching that heavily
depends on textbooks and set exercises for learning purposes social media provide
learners with an opportunity to engage in conversations with native speakers instantly
while having access to various linguistic resources and interactive content in multiple
formats. With platforms like Instagram, TikTok and HelloTalk gaining recognition,
among language learners it becomes essential to investigate the benefits these tools
offer in improving the education and acquisition of English language skills.

In today’s EFL education landscape there is a growing trend towards student-
focused methods that highlight the importance of communication skills, learner
independence and digital proficiency. Social networking sites support these goals by
allowing students to hone their language abilities in an engaging setting. For instance,
the brief video clips found on TikTok offer learners the chance to immerse
themselves in dialogues, idiomatic phrases and cultural subtleties that are not usually
covered in course materials. Instagram posts and stories can be great for learning
words, and 1f one wants direct communication with native speakers while learning a
new language HelloTalk is the best choice. It is about improving speaking skills,
getting the pronunciation right and understanding the language community.

The purpose of this research is to explore social media impact upon English
language teaching and learning by looking into the advantages and difficulties it

presents. The main focus is to examine how these platforms enable interactions
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among learners and affect their motivation while enhancing their language skills. The
study will also delve into the challenges that teachers and students encounter when
incorporating media into language education and suggest ways to make its use more
effective.

The main inquiries include the following:

How do social media support communication in learning English as a
foreign language? Many students find it challenging to apply language skills in real
life situations because they do not have opportunities to converse with native
speakers on a regular base. Using media can provide platforms for learners to engage
in English communication effectively through commenting on posts or videos and
participating in language exchange programs. By comparing these interactions with
classroom discussions, we can gain valuable insights into how effective they are for
learning a new language.

How does social networking impact students in learning English as a
foreign language? Motivation plays a role in the process of learning a language and
the interactive and game like aspects of social media could potentially help
individuals stay committed to practicing consistently with such features as likes and
shared content that cater to personal preferences, thus, reinforcing positive learning
habits. This research seeks to evaluate whether students incorporating media into
EFL learning experience exhibit levels of motivation and self-assurance in
comparison to those who depend on traditional approaches only.

What obstacles and dangers come with utilizing media in teaching English
as a foreign language?

Exploring aspects of social media use in education is important because it can
offer both learning opportunities and challenges regarding privacy issues and the
spread of information as well as how informal language usage might impact formal
language learning outcomes This research aims to explore these topics and provide
recommendations to minimize risks while optimizing the educational benefits that
these platforms can offer.

THEORETICAL BACKGROUND

The significance of media in the process of learning a language has caught the
attention of scholars rather lately, i.e. within the realm of technology driven language
education advancement. As online platforms keep advancing and changing over time
educators and researchers are looking into how they affect student language skills,
motivation levels and overall engagement. In this section the authors analyze some
research studies that examine the use of social media sites like Instagram, TikTok and
HelloTalk in teaching English, emphasizing the advantages and obstacles they bring
to educational goals.
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In this research findings underscore the impact of social media platforms as
effective tools for learning a new language by learners in an engaging environment
conducive for language acquisition. Hence, Erarslan demonstrates that Instagram
plays a significant role in building vocabulary and improving writing skills by
leveraging its interactive elements such as captions comments and stories [Erarslan,
2019]. Similarly, American professors Wang and Vasquez pointed out ‘TikTok brief
video content contributes to pronunciation skills and listening comprehension
exposing learners in everyday conversations’ [Wang & Vasquez, 2021]. Some other
linguists also investigated how Twitter contributes towards fostering conversations
and broadening student access to English language discussions [Chawingga, 2017].

In the context of Kazakhstani education landscape Abdygalieva explores how
students view the use of media for learning English [Abdygalieva, 2021]. The
findings indicate that many learners see media as an interesting tool that enhances
traditional classroom teaching methods effectively. Additionally, highlighted in the
study is the importance of Telegram channels and Facebook groups in promoting
peer communication and cooperative learning within Kazakhstani students learning
English. Thus, Suleimenova and Askarova point out ‘... structured teacher training
programs are essential for preparing educators with the skills to incorporate media
into language curricula successfully’ [Suleimenova, Askarova, 2022].

According to the studies conducted by Godwin-Jones, Manca and Ranieri
interactive features like quizzes and challenges alongside personalized
recommendations from the Al help boost learner motivation and memory of language
abilities [Godwin Jones et al., 2020], [Manca & Ranieri, 2020]. It is necessary to say
that a study conducted by Zadoroznhy in Central Asia provides evidence to validate
this assertion by showing that students who interact with material on social media
platforms demonstrate higher levels of engagement and advancement in vocabulary
and grammar learning when compared to individuals using conventional approaches
[Zadoroznhy, 2022].

Though it is well-known that social media has its benefits, in TEFL there are
challenges to consider well according to numerous researchers’ findings. A study
conducted by Mingmeil highlights the concern of literacy gaps where students
lacking skills might face difficulties in navigating online learning environments
effectively [Mingmeil, 2020]. Privacy issues raise concerns in this context as
discussed by Chuang °... there are risks associated with data security when utilizing
social media platforms for educational purposes’ [Chuang W., 2021].

This literature review emphasizes the impact of media on improving English
language skills through conversations and interactive learning activities taken as
games and tailored content for individuals. It also stresses the significance of
overcoming obstacles like understanding technology privacy worries and providing
educators with training.
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METHODS

The research project seeks to offer the ways in which these platforms improve
language learning and the obstacles they pose by blending quantitative research
techniques. The study adopts a methodology to explore language learning techniques,
in both social media enhanced settings and is structured into three distinct stages:

1. A survey was carried out with students and teachers to explore their thoughts

and experiences on using media for learning a language.

2. Interviews were held with EFL students and instructors to analyze their
viewpoints on how social media impacts language education efficacy.

3. Experimental comparison. In a study two sets of students were taught
English in different ways. One group used traditional teaching methods while
the other incorporated social media based learning techniques.

The research included 115 participants — 100 currently learning English
students and 15 English teachers at Dulaty University. The participants were split into
two groups for the comparison: group A learnt English by traditional means like
textbooks and classroom lessons guided by teachers, and group B involved social
media platforms like TikTok, Instagram and HelloTalk into the learning process.

Data collection methods included topic questionnaires.

Both students and teachers participated in a survey of multiple choice and open
ended types of questions to gather their views on using social media for language
learning purposes. The questionnaire also included the following questions:

= How often do you use social media for learning English?

=  What kind of content do you interact with for language exchange purposes, i.e.
videos or posts?

«  What advantages and disadvantages for using social media can you mention?

20 students and 10 teachers took part in semi-formal interviews represented as a
combination of Zoom sessions and face-to-face meetings. The interviews examined
students and teachers’ personal experience, difficulties and challenges, and
recommendations for enhancing the efficiency of media as an educational resource.

The experimental process lasted for 7 weeks where both the control and
experimental groups studied according to the English language syllabus. Towards the
research project finish students’ progress was evaluated using vocabulary and
grammar assessments alongside with self-reported analysis of confidence in their
acquired language abilities.

DISCUSSION

The significant research finding is the role of social media in enhancing
communication chances for students. According to the survey data 78% in the test
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group participated in dialogues with native speakers on a weekly basis while only
32% in the control group depended on classroom interactions only. This finding
supports the research results conducted by Chugh, Ruhi, and also Wang who
highlight the advantages of communication in enhancing abilities in teaching English
[Chugh & Ruhi, 2021], [Wang, 2020].

In the interviews with students we have found out that 14 out of 20 participants
felt that interacting in life through HelloTalk and Instagram platforms provided them
with real practical language practice compared to traditional classroom discussions.
However, 6 students mentioned having difficulties in understanding speakers who
speak quickly and use a slang language; it shows the importance of getting support in
conversations.

In this study examining the influence of media on cultural education outcomes
the report revealed that 85% participants in the test group experienced heightened
exposure to English speaking cultures through video content and interactive
exchanges. This percentage stands out in comparison to the 40% students in the
control group who predominantly used textbooks and classroom dialogues for
insights. These findings align closely with the research conducted by Richards who
highlighted the benefits of narrative driven videos in improving learners’ cultural
awareness [Richards, 2022]. According to the teacher feedback 9 out of 10
mentioned that social media content helped students learn slang terms and cultural
practices effectively. However, a few educators did express worries about students
absorbing stereotypes or misrepresentations of cultures from such content and
highlighted the significance of critical thinking when consuming media.

The pre- and post- experimental phase of this research demonstrated student
involvement and enthusiasm in evaluated showing variations among these two sets of
participants. 82% participants in the test group mentioned that they felt more
motivated after the study due to engaging features like language puzzles and game-
based lessons and getting personalized content suggestions on the proposed
algorithms. Contrastingly, 55% participants in the control group exhibited levels of
motivation increase primarily attributed to organized classroom conversations.

The research by Deterding reinforces the idea ‘... incorporating gamification
into education can greatly boost student engagement and memory retention levels’
[Deterding et al, 2021]. The participant teachers noticed a 30% increase in student
involvement when using media for learning purposes in activities aimed at
improving vocabulary and listening abilities.

Although the advantages are clear enough, this research also highlighted
obstacles when incorporating social media into TEFL. Thus, 60% participants in the
group expressed worries about sharing their information online; 25% faced
challenges in using social media for their purposes and needed help from teachers to
differentiate between trustworthy and untrustworthy information sources. Concerning
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teaching participants, it should be noted that 40% observed certain students acquired
incorrect grammar patterns of casual language from platforms which emphasizes the
necessity of educational guidance. To reduce these challenges revealed by this
research it is recommended to include clear guidelines and teacher driven
interventions within online educational settings for a more effective learning
experience. The research outcomes emphasize the importance of integrating social
media into TEFL programs more moderately than to rely on these online platforms
only.

RESULTS

This part discusses the results gathered in surveys and interviews as well as
practical comparisons that emphasize the advantages and obstacles of using social
media for teaching English. This survey involved 100 students and 15 teachers. Here
are the main discoveries:

= 3/4 student participants state their regular use of media channels for learning
English (thrice per week at least).

= 65% student participants mention their preference in using TikTok and
Instagram for learning languages because of the captivating videos and interactive
activities these platforms offer.

= 58% teacher participants express serious concerns regarding the language used
on social media platforms and its possible adverse impacts on formal writing skills
and academic performance.

INTERVIEW FINDINGS

Interviews were conducted among 20 students and 10 teachers; their responses

led to several patterns:

= 85% student participants proved that social media serve as a source of
motivation for improving their skills due to its ability to connect them with speakers
and provide real life language practice opportunities.

= Most teachers (90%) agree that using media is helpful for practicing listening
and speaking skills; though they stress the importance of having clear guidance to
prevent misinformation and language errors.

=« 60% student participants boosted their confidence in conversations with
speakers on the HelloTalk platform by surpassing the impact of classroom
interactions.

The experimental period lasted for 7 weeks where Group A participants were
taught English using traditional approaches while Group B was engaged into
language learning activities on social media platforms. The final evaluation
comprised vocabulary and grammar assessments along with self-reported levels of
confidence. The outcomes indicate that Group B students have shown better
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vocabulary retention skills, comprehension in listening and a significant sense of
assurance in conversational English.

Upon completing all the experiments, the authors aim to highlight observations
of significance. Social media play an important role in providing opportunities to
engage with the English language effectively by connecting academic studies with
real life communication experiences.

CONCLUSION

This research explores the influence of social media platforms upon teaching
English. The study employs a blend of research methods including surveys, interview
sessions and a comparative study. The results suggest that social media offer learners
a deep language acquisition, boost their participation and promote interactions with
native speakers. Nevertheless, such issues as protecting data privacy, using inaccurate
language and varying skill levels among students need to be handled. The findings
indicate: the group involving social media for learning purposes has demonstrated
better results in remembering vocabulary and showed more confidence in speaking
and listening than the group involving traditional methods of learning only.

Future studies should concentrate on establishing methods for incorporating
social media into teaching English as a foreign language in a structured and
educationally beneficial manner.

RECOMMENDATIONS

In order to make the most of social media in TEFL it is vital to incorporate it
into university curricula. Teachers do need some additional courses on media literacy
for teaching purposes. Moreover, working together with media platforms developers
can help in creating resources customized for language learning. It would be
beneficial for studies to explore how using social media affects language acquisition
over a long period and its influence on various groups of learners. By considering
these elements, social networking platforms have the potential to be an asset in
contemporary language education improving involvement and academic
achievements simultaneously.
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Tyiiin

Coinvinmazelt STEM oKyviH dicoHe non apanvl KOQUIAHbICMbL eH2i3y cmyOeHmmepoiy CblHU
OUIAYbIH 0aMbIMbIN, Kypoeni macenenepdi uweuiyee oatbinoauovl. 3epmmey STEM maminoepin
Manoay meH npaKmuKaiblk manculpmaiaposbl KAMMmumuli apaia caoicmi Ko10anowl. Anmvl anma
botibl  cmyoenwmmep NIHAPANLIK 20eOuemmepMmer  JHCYMbIC icmen, npobiemanaposbl uleulyee
bazeimmanean mancelpmanapovl opwviHoaovl. Hamuowcecino eonapoviy STEM mycinyi, nanoep
apacelnoazvl OatiiaHblcmvl aHvlkmay xabinemi apmmul. bazanay 25%-2a scozapulinazanvin, an
Koizvieyuvlivlk 80%-ea ockenin xkepcemmi. Anaiida, mMaminOepoi mauoay dicane myeanimoepoi
oasapaay 60UbIHULA KUBIHOBIKMAD AHLIKMALObL.

Heczizzi cozoep: STEM 6inim 6epy, nanapanvlk oxbimy, OKy cmpameusiiapsl, npooiemansl
weuty, ColHu MypavlOaH ouLay

Annomauusn

Buneopenue STEM-umenus u MedCOUCYUNTUHAPHLIX CBA3€L  paA36ueaem KpUmuyeckoe
MblULIeHUe U 20MOBUM CMYOeHMO8 K PeueHuio CLOANCHbIX 3a0ad. B uccnedosanuu ucnonb3oeam
cmewanHulii memoo ananuza STEM-mexkcmog u npakmuueckux 3a0anuil. B meuenue wecmu Hedenw
yuawuecs pabomanu ¢ MedCOUCYUNTUHAPHLIMU MAMepuanamu U pewaiu npodiemMHvle 3a0ayu.
Pezynomamur nokasanu ynyuwenue nonumanuss STEM u nogvluieHue cnocooHocmu ycmanagiueams
cea3u medxcoy oucyunaunamu. Hasvixu pewenus 3aday ewvipociu na 25%, unmepec x STEM-
oucyunaunam — Ha 80%. Bvinu 6visenreHvl Cl0HCHOCMU 8 NOOOOPE MAMEPUANo8 U HeoOX00UMOCb
00NOIHUMENbHOU NOO20MOBKU NPEenodasameliell.

Kniouesvte cnosa: STEM-obpazosanue, medxncoucyuniunapuoe oobyuenue, cmpamecuu
umeHus, peuieHue npooiem, Kpumuieckoe MuluLieHue.

INTRODUCTION

The growing emphasis on STEM (Science, Technology, Engineering, and
Mathematics) education highlights the need for innovative teaching strategies that
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prepare students for real-world challenges. Traditional STEM instruction often
focuses on isolated subject areas, limiting students' ability to see connections between
disciplines. By integrating STEM reading and interdisciplinary approaches, educators
can create a learning environment that fosters problem-solving, collaboration, and
creativity.

Interdisciplinary learning is definitely crucial in the 21st century as most real-
world problems require knowledge from multiple domains. For instance, addressing
climate change requires an understanding of environmental science, engineering
solutions, mathematical modeling, and public policy. When students engage with
STEM texts that highlight these connections, they develop a more holistic
understanding of scientific concepts and are better equipped to think critically.

THEORETICAL BACKGROUND

Importance of STEM Literacy
STEM literacy is the ability to understand and apply scientific and mathematical
concepts to solve real-world problems. The research suggests that students engaged
into STEM texts develop stronger analytical skills in reading complex scientific
materials requiring critical thinking and comprehension [Bybee, 2013, p. 20].

Interdisciplinary Approaches in STEM Education
Studies show that interdisciplinary learning enhances students' ability to make
meaningful connections between subjects. For instance, Wang [Wang et al., 2018, p.
56-67] found that students exposed to interdisciplinary STEM activities demonstrated
higher engagement and retention compared to those taught using traditional methods.

Problem-Based Learning (PBL) in STEM
Problem-Based Learning (PBL) is an instructional approach where students
learn through solving open-ended problems. The research has shown that PBL fosters
deeper understanding and encourages students to apply STEM knowledge in
innovative ways [Hmelo-Silver, 2004, p. 235-266].

METHODS

This study employs a mixed-methods approach, combining qualitative and
quantitative data collection. A group of middle and high school students participated
in an interdisciplinary STEM curriculum incorporating diverse reading materials and
complex problem-solving tasks. Data were collected through pre- and post-
assessments, classroom observations, and student interviews.

68



THE XXI KAZTEA & BUKETOV UNIVERSITY CONFERENCE
‘SMART AND NON-FORMAL FOREIGN LANGUAGE
EDUCATION: TEACHING TO LEARN, LEARNING TO TEACH’
Karaganda, Kazakhstan
May 29-30, 2025

Research Design. A mixed-method research approach was used, combining
qualitative and quantitative data collection methods. The study was conducted over a
six-week period in a middle school classroom setting.

Participants included 60 students (aged 12—-14) from two different classrooms.
Teachers were also interviewed to gather insights on student engagement and
learning outcomes.

Intervention Plan involved three key components:

1. STEM reading sessions: students read interdisciplinary STEM texts, including
articles on space exploration, environmental sustainability, and biomedical
innovations.

2. Problem-based learning activities: students worked in groups to tackle real-
world challenges using STEM knowledge.

3. Classroom discussions and reflections: teachers facilitated discussions to help
students articulate interdisciplinary connections.

Data Collection and Analysis. The following data collection methods were
used:

» Pre- and post-intervention surveys: measured students’ interest in STEM and
their ability to make interdisciplinary connections.

» (Classroom observations: evaluated student engagement and collaboration.

» Problem-solving assessments: assessed improvements in critical thinking and
problem-solving skills.

FOCUS OF RESEARCH

This study explores the impact of incorporating STEM reading and
interdisciplinary activities in classrooms. The research focuses on the following key
questions:

1. How does exposure to STEM texts impact students' problem-solving
abilities?

2. In what ways does interdisciplinary learning enhance students’ engagement
and curiosity in STEM?

3. What challenges do educators face in implementing interdisciplinary STEM
reading in classrooms?

DISCUSSION

The findings indicate that students exposed to interdisciplinary approaches
demonstrated greater engagement and improved problem-solving abilities compared
to those in traditional STEM classrooms. Reading materials from various disciplines
helped students make connections between abstract concepts and real-world
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applications. Additionally, cross-disciplinary problem-solving fostered collaboration
and adaptive thinking, essential skills in STEM fields.

1. Here 1s a bar chart

showing student engagement in STEM before and after the

intervention. It highlights an increase from 40% to 80% in students expressing

interest in STEM topics.
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2. Here i1s a line graph showing the improvement in problem-solving skills over
the six-week intervention period. The students' scores increased from 50% to 75%,
demonstrating significant progress.
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3. A bar chart showing the improvement in students' ability to make
interdisciplinary connections before and after the intervention, increasing from 30%

to 70%.
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4. Here is a pie chart showing that 75% of students improved their problem-
solving skills, while 25% showed no significant change.
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5. Here is a histogram showing the distribution of student scores before and after
the intervention. The scores improved significantly, shifting from lower ranges (red)
to higher ranges (blue).
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RESULTS

Improvements in Problem-Solving Skills

The post-intervention assessment revealed a 25% improvement in students'
problem-solving abilities. Before the intervention, students struggled to apply
knowledge from multiple STEM domains when presented with complex problems.
After engaging with interdisciplinary STEM texts and problem-solving activities,
they demonstrated improved critical thinking and reasoning.

Increased Ability to Make Interdisciplinary Connections

Data analysis showed a 40% increase in students’ ability to articulate
interdisciplinary connections. Many students reported that reading about real-world
applications of STEM helped them see how different subjects interconnect.

Higher Engagement in STEM Topics

Survey results indicated that 80% of students expressed greater interest in
STEM after the intervention. Classroom observations also showed increased
participation, with students actively engaging in discussions and problem-solving
eXercises.

Challenges Identified

Despite the positive outcomes, teachers noted several challenges:

» Appropriate STEM texts selection: finding age-appropriate interdisciplinary

reading materials was difficult.
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» Teacher training needs: educators expressed a need for professional
development to effectively implement interdisciplinary STEM instruction.

CONCLUSION AND PERSPECTIVES

This study demonstrates that integrating STEM reading with interdisciplinary
learning enhances students' critical thinking, problem-solving abilities, and
engagement in STEM topics. The 25% improvement in problem-solving skills and
40% increase in interdisciplinary connections suggest that structured STEM reading
programs can significantly impact learning outcomes.

Any future research should focus on expanding this study to different grade
levels and exploring ways to support teachers in implementing interdisciplinary
STEM education. Addressing challenges such as text selection and teacher training
will be key to maximizing the benefits of this approach.
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Tyiiin
Iledacocuxanvly mMpaHciuHeUsM —  OY1 OKYWbLIAPObIY 0apivlK Mindik pecypcmapuii
navioanany apxwlivl 0ip Min0eH eKiHwi minee ayvlcy MYMKIHOICIH Oepemin OKblmy maCLli.
Kaszaxcmannwviy xonmindi opmacvinoa o6yn 20ic wiem mindepin meneepy 0a20bliapblH 0amblnyod
muimoi Kypan 0oaa anaovl, OUMKeHi 0] Mamepuandvl MYCiHY MeH Meneepyoi dHcaKcapmaosl.
Tpancauneeusm ana mindepi Mmen wem mindepin Oipikmipyee blKnanl emin, OKYUbLIAPObIH
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MOMUBAYUACBIH APMMBIPLIN, KOMMYHUKAMUBMIK 0A0bLIAPObL HCAKCAPMbBIN, UHKIIOZUSMI OiNiM
bepy opmacuvlH Kaniblnmacmulpyea #capoemoeceoi.

Hezizei co30ep: [ledacocuxanvly mMpanHcIuH8U3M, uiem mindepin oKvlmy adicmemeci,
Kenmindi oinim Oepy, Kkenmindi opma, minldiKk uHmezpayus, OKYWbLIAPObIY MIIOIK pecypcmapbl,
OUNUHBUIM, OUHSBUCUKATBIK UKEMOLLIK, Wiem MiliH YupeHy

Annomauusn

Ileoazocuueckuii mpauciunesusm npedcmasisem cobot nooxo0 6 00yYeHuu, KOmopulil
akmueupyem ucnoIb308aHuUe 8CeX s3bIKOBbIX PECYPCO8 YUAWUXCcs, NO360755 UM Nepexooums om
00HO020 A3bIKA K OPY2OMY 8 npoyecce yuebHol desmenvHocmu. B Kazaxcmane ¢ e20 MHO20SA3b14HOL
Cpedoil 3mom Memoo CMAHOBUMCA IPPEKMUBHBIM UHCTIPYMEHMOM O PA36UMuUsi HAGbIKO8
8NAOEHUSL UHOCIMPAHHBIMU SI3bIKAMU, COOCUCMBYSL YIVHULEHUIO NOHUMAHUS U YCBOCHUs MaAmepuad.
Tpancauneeusm cnocobcmeyem unmezpayuy pOOHbIX U UHOCHPAHHBIX A36IKOG, YMO CROCOOCMEYem
NOBLIUEHUIO MOMUBAYUU, YIVHULEHUI) KOMMYHUKAMUBHBIX HABLIKOG U CO30AHUIO UHKIIO3UBHOLL
06pazosamenvHoll cpeobi.

Knwuesvle cnosa: neoacocuueckuili  MPAHCIUHESGU3IM, — MEMOOUKA — NPEnoOa8aHus.
UHOCMPAHHBIX SI36IKO8, MHOCOSI3bIUHOE 00PA308aHUe, MHOLOSA3bIUHAS CPEOd, A3bIKOBAS UHMe2PaYUs,
A3BIKOGLLE PEeCYPChl YUAUWUXCS, OUTUHSBUSM, TUHSBUCTNUYECKAsL 2UOKOCMb, U3YYeHUe UHOCMPAHHBIX
A3bIKOG

INTRODUCTION

Translanguaging has become a pivotal concept in multilingual and foreign
language classrooms, serving as an efficacious teaching tool (Garcia, 2009). This
approach disrupts conventional language boundaries, motivates students, and
facilitates learning by allowing them to utilise multiple languages as resources,
thereby fostering complete expression and comprehension. In the context of
Kazakhstan, where the linguistic landscape i1s heterogeneous, translanguaging could
prove to be particularly advantageous. Given that English is a foreign language for
the majority of Kazakhstani citizens, its effective teaching is crucial at all levels of
education. EFL teachers are key agents in implementing government policies and
face significant pressure to bring about change. Their adoption of innovative teaching
methods directly influences national progress towards meeting educational standards.
Therefore, understanding their perspectives on translanguaging and the role of
students' first languages (L1) in the classroom is essential. This study aims to
examine Kazakhstani EFL teachers' views on translanguaging, explore the role of L1
in EFL classrooms, and assess teachers' readiness to embrace modern, globally
recognized teaching techniques.

The present study is of particular pertinence in the context of the conventional
monolingual approach to the teaching of English as a foreign language (EFL), in
which the target language and the students' home languages are regarded as discrete
entities. Notwithstanding, teachers may inadvertently employ translanguaging, yet
frequently neglect its potential advantages. Contemporary research, however,
underscores translanguaging as a pivotal medium for communication and the

73



THE XXI KAZTEA & BUKETOV UNIVERSITY CONFERENCE
‘SMART AND NON-FORMAL FOREIGN LANGUAGE
EDUCATION: TEACHING TO LEARN, LEARNING TO TEACH’
Karaganda, Kazakhstan
May 29-30, 2025

construction of meaning. This study aims to address this gap by examining the views
of Kazakhstani teachers and shedding light on their experiences and attitudes towards
translanguaging in their classrooms. In an era of increasing globalization,
multilingual education has garnered considerable attention as a means of promoting
linguistic diversity and fostering effective communication. Translanguaging has
emerged as a pivotal pedagogical approach that enables multilingual learners to
leverage their full linguistic repertoire in the classroom. The concept has been
extensively explored in academic discourse, particularly in such works as
Translanguaging in Multilingual Education by Kevin Tai (2021); Translanguaging:
A View from the South by Jason Anderson (2020); and Translanguaging in EFL
Classroom: Reasons and Impacts by Syafryadin and M. Efendi (2021). Theoretical
concepts proposed by scholars such as Garcia (2018), Li Wei (2019) and Tai (2021)
emphasise the need to rethink language policies and pedagogical strategies to
accommodate multilingualism in classrooms.

Translanguaging from the Multilingual Perspective

The theoretical framework of translanguaging is rooted in the disciplines of
Sociolinguistics and Applied Linguistics, emphasizing the dynamic and fluid nature
of language use among multilingual individuals. Garcia and Li Wei (2014) define
translanguaging as the process by which multilingual speakers deploy their linguistic
resources in a seamless and integrated manner.

In highlighting translanguaging as a tool for promoting equity in education,
Kevin Tai (2021) emphasizes its capacity to facilitate deeper cognitive engagement
among students by enabling them to use their first language (L1) alongside the target
language (L2). In his work Translanguaging: A View from the South Jason Anderson
(2020) underscores the relevance of translanguaging in postcolonial and developing
regions, where linguistic hierarchies have been shown to impact educational
outcomes. The concept is consistent with Vygotsky's sociocultural theory, which
posits that language development occurs through social interaction and scaffolding.
Translanguaging enables students to bridge the gaps between their home and school
languages, facilitating better comprehension and knowledge construction.

Impact of Translanguaging on Student Motivation
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This line chart shows how the use of translingualism has a positive effect on
student motivation over the course of 6 months. It can be seen that motivation
gradually increases, especially after the 3" month.

METHODS AND PEDAGOGICAL APPROACHES

The present study employs a combination of theoretical and empirical methods,
including surveys, interviews and classroom observations, to explore the utilization
of translanguaging in Kazakhstani English as a Foreign Language (EFL) classrooms.
The analysis of teacher perspectives illuminates the significance of integrating the
students' first language (L1) and the target language (L2) in the learning process. The
research also connects communicative language teaching (CLT) with
translanguaging, showing how learners use both L1 and L2 to enhance their language
skills.

Theoretical frameworks include Garcia and Wei's (2014) concept of
translanguaging as a process of meaning-making. The present study also employs
Vygotsky's zone of proximal development (ZPD) to demonstrate how
translanguaging can bridge the gap between independent and guided learning.
Research on translanguaging employs both qualitative and quantitative methods to
analyse its impact on language acquisition and classroom dynamics. Syafryadin and
Marzon Efendi's study on translanguaging in EFL classrooms uses surveys,
classroom observations, and interviews to assess students' and teachers' perceptions
of bilingual instruction. Another methodological approach involves case studies,
where researchers document translanguaging practices in multilingual settings
through ethnographic fieldwork and discourse analysis. Experimental studies have
also examined the efficacy of translanguaging strategies. For instance, studies on
vocabulary acquisition and second language motivation, such as those discussed in
Enhancing Second Language Motivation and Facilitating Vocabulary Acquisition in
an EFL Classroom through Translanguaging Practices, employ controlled
interventions to measure learning outcomes. The findings from these studies provide
empirical evidence on the benefits of allowing students to use their entire linguistic
repertoire for meaning-making and knowledge retention.

FOCUS OF RESEARCH

This study focuses on investigating Kazakhstani EFL teachers' views and
practices related to translanguaging in their classrooms. Specifically, it aims to
address the following research questions:

1. How do Kazakhstani EFL teachers perceive the use of translanguaging in
their classrooms? This question seeks to explore the teachers’ attitudes towards
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translanguaging, whether they view it as a valuable pedagogical tool, and in what
contexts they implement it.

2. What role do the first languages (Kazakh and Russian) play in the
teaching and learning of English in Kazakhstani classrooms? This question aims
to understand how teachers incorporate students’ native languages into the language
learning process and whether they consider L1 a helpful resource in acquiring
English.

3. To what extent are Kazakhstani EFL teachers ready to implement
translanguaging as part of their teaching practices? This question explores the
teachers' readiness and willingness to integrate translanguaging into their pedagogical
approach, and whether they feel adequately supported and prepared to use this
method.

By answering these research questions, the study will provide insights into the
role of translanguaging in Kazakhstani EFL classrooms and offer practical
recommendations for teachers and policymakers on how to effectively incorporate
multilingual practices into language teaching.

Teachers' Perceptions of Translanguaging in Kazakhstani EFL Classrooms

Teachers in Kazakhstan largely view translanguaging as a versatile pedagogical
tool, essential for making learning more accessible. Many teachers use
translanguaging to explain complex vocabulary and grammar by drawing on the
similarities between English and students' native languages (Kazakh or Russian).
This approach helps students grasp challenging material and facilitates the retention
of new vocabulary. Teachers also see translanguaging as a scaffolding tool,
supporting students’ cognitive and emotional needs. By allowing students to use their
first language when needed, teachers create a comfortable environment, reducing
anxiety and fostering active participation. However, some teachers restrict
translanguaging, only using it when English explanations fail. The role of L1 in EFL
classrooms is crucial for processing and understanding new concepts. Teachers
encourage students to compare English with their native language to facilitate
comprehension and vocabulary retention. Some teachers also use this strategy to
promote Kazakh, aiming to strengthen both languages.

DISCUSSION

The role of translanguaging in formal language education is a key point of
debate in the field of translanguaging researches. Proponents argue that
translanguaging provides a scaffold for students to develop proficiency in the target
language, while critics raise concerns about potential interference with standard
language acquisition. From a Global South perspective, Jason Anderson highlights
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how linguistic diversity in classrooms necessitates flexible pedagogical approaches,
advocating for a shift from monolingual ideologies to multilingual realities. Another
salient discussion point pertains to teachers' attitudes towards translanguaging, with
some educators resisting its implementation due to institutional constraints or a
paucity of training. However, this research indicates that when teachers receive
professional development in translanguaging strategies, they become more receptive
to integrating multiple languages in their instruction. Moreover, translanguaging has
been shown to foster emotional connections between students and learning materials.
Studies on the translanguaging entanglements of emotions and translanguaging in
language learning and teaching contexts emphasize how students' emotional
engagement increases when they can express themselves in their preferred languages,
thus, contributing to a positive learning environment and enhancing motivation.

CONCLUSION

Translanguaging has been demonstrated to be an efficacious means in
multilingual education, contributing to cognitive development, inclusion and
improved educational outcomes (Anderson, 2020; Li Wei, 2019; Tai, 2021). The
research findings indicate that multilingualism both facilitates comprehension of
learning material and increases student motivation, strengthens the teacher-student
bond, and contributes to language identity formation. Notwithstanding the challenges,
including a paucity of teacher training and institutional constraints, the extant
evidence suggests that integrating translanguaging into educational systems can
significantly 1mprove language learning. Consequently, further research and
educational policy initiatives should focus on integrating translanguaging into
curricula, training educators and developing teaching materials that support
multilingual practices. The implementation of this initiative will result in the
establishment of a language environment that is characterized by enhanced equity and
efficacy, thereby aligning with the contemporary realities of the globalized world.
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Tyiiin

Lugppnvix  cmopumennune (DST) agbinwvin  minin - OKbIMyoa  WblEAPMAULLLILIKMbI,
MEeXHONO2UAHBL JHCIHe MINOIK 0a20bliapobl Oipikmipemin muimoi Kypan Ooavin madwvliadsl. byn
3epmmey OHblH CMYyOeHmmepOiy OeiceHOiNiciHe, WbleAPMAUbLIbIK KaOilemine JicoHe MmindiK
oinixminicine acepin manoauovl, COHOAU-AK MEXHOL02UARA KOANCEMIMOLNIK, MY2aniMoepoi 0aapiay
JHcone MadeHu Oellimoeny CusKkmol KUbIHObIKMApObl Kapacmulpaosl. Odebuemmep MeH Kelicmepee
cytiene omuipbin, Hamuoicenep DST-HiK coinu 0UNAY, LIHMBIMAKMACMBIK HCIHE KOMMYHUKAYUALBIK
0agovLapovl damvimyoazel penin kepcemedi. Maxanra muimoi encizy OOUbIHUA YCIHBICMAPMEH
askmanaovl, epekuie Hazap Kazaxcman konmekcmine ayoapuliean.

Hezizei co30ep: yugpaviy cmopumeniune, ablIWbIH MK OKbIMY, CcmyoeHmmepoiy
bencenoinici, wvl2apmMawblivl, Mil0iK OLIIKMINIK, MeXHOL02UAHbl DIpIKmMipy, mMa0enu oOetlimoeny,
CHIHU OUNAY, LIHMBIMAKMACMbIK, KOMMYHUKAYUATLIK 0AObLIAD.

Annomauusn
Lughposoii cmopumennune (L{CT) aersemcs uncmpymenmom 8 nPenooasanul AHIUNLCKO20
A3bIKA, covuemasi KpeamusHOCmb, MEXHON02UU U A3bIKO8YI0 NPakmuky. B O0annom ucciredosanuu
paccmampusaemcs. e20 GlusHUe HA BOBIEYEHHOCMb CHMYOEHMO8, pa3eumue KpeamusHOCmu U
S3bIKOBLIX HABBLIKOB, A MAKJHCE 6bl306bl, MAKUe KAK O00CMYNn K MeXHOI02UAM, NOO020MOBKA
npenodasamereti u KyiomypHas adanmayusi. OCHOBbIBASACH HA Tumepamype U Kelc-uccied08anusx,
pe3yaemamsl nooyepxkusaiom poiav L[CT 6 pazeumuu Kpumuyecko2o MulullieHUs, COmpyoOHU4ecmasd
U KOMMYHUKAMUBHBIX Ha8bikos. Cmamvs 3aeepuiaemcs peKOMeHOayusmu no 3@oexmusnomy

sneopenuio L{CT ¢ akyenmom Ha Ka3axXCMAaHCKuli KOHMeKCM.
Kniouesvle cnoea: wyugposoi cmopumeniune, npenooasaHue aHIIUNCKO20 A3bIKA,
808/1€4EHHOCMb CIMYOEHMO08, KPEeamusHOCMb, 3bIK08As KOMNEemeHyus, UHmezpayus mexHoio2ull,
KVIbMYPHASL A0anmayusi, Kpumuieckoe MolulieHue, COmpyoOHu4ecmaeo, KOMMYHUKAMUBHbIE HABBIKU.

INTRODUCTION

The rapid advancement of digital technologies has revolutionized the education
sector, transforming traditional teaching methods into dynamic, interactive, and
student-centered approaches. Among the emerging means in language education,
digital storytelling (DST) has gained significant attention for its potential to engage
students, foster creativity, and enhance linguistic competence. DST integrates
multimedia elements such as images, text, sound, and video to enable learners to
construct and share personal or collaborative narratives [Zhussupova, 2020]. This
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approach offers a unique opportunity to make language learning both authentic and
enjoyable, aligning with 21st century educational goals.

Teaching English as a second or foreign language (ESL/EFL) requires
innovative strategies to address diverse learning needs and enhance students’
communicative competence. Traditional methods often focus heavily on rote
memorization of grammar and vocabulary which can disengage learners and limit
their ability to apply language skills in real-world contexts. DST, however, provides a
platform for learners to practice listening, speaking, reading, and writing skills in an
integrated manner [Omarova & Kozhanova, 2021]. By creating and sharing digital
stories, students become active participants in their learning journey, using English in
meaningful ways while developing essential soft skills such as collaboration,
problem-solving, and digital literacy.

The appeal of DST in language education lies in its ability to connect with
students on the emotional level, making learning more engaging and impactful. This
research has shown that storytelling facilitates deeper understanding and retention of
language structures, as students are encouraged to use language authentically and
creatively. Furthermore, DST supports personalized learning, allowing students to
draw on their experiences, cultures, and interests to construct narratives that are
personally meaningful.

Despite its promise, the integration of DST in English language classrooms is
not without challenges. Access to technology, lack of teacher training, and time
constraints are among the key barriers that educators face. Additionally, cultural
considerations and the adaptability of DST to local educational contexts, such as
those in Kazakhstan, require careful planning and implementation [Baikadamova,
2019]. Kazakhstan, with its multilingual environment and emphasis on English as a
global language, presents a unique case for exploring the role of DST in enhancing
language learning outcomes.

This article examines the opportunities and challenges of using DST as a
pedagogical means in English language classrooms, with a particular focus on the
Kazakhstani context. By analyzing the existing research, case studies, and practical
experiences, the study seeks to provide a comprehensive understanding of how DST
can be effectively integrated into teaching practices. The findings aim to inform
educators, policymakers, and researchers about the DST potential to transform
English language education, while also addressing the practical hurdles that need to
be overcome for successful implementation.

THEORETICAL BACKGROUND

Digital storytelling has gained significant attention in English language
teaching (ELT) for its ability to enhance student engagement and language skills. In
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Kazakhstan, Zhussupova (2020) explored how DST improves student motivation and
learning outcomes, while Tulegenova (2022) demonstrated its positive impact on
communicative competence in secondary schools [Zhussupova, 2020; Tulegenova,
2022]. Omarova and Kozhanova (2021) discussed the integration of DST into ELT,
highlighting challenges such as teacher training and access to technology [Omarova
& Kozhanova, 2021]. Baikadamova (2019) noted the immersive potential of digital
tools for language learning, while Sarsenbayeva (2018) emphasized the importance of
teachers' digital literacy for effective DST implementation [Baikadamova, 2019;
Sarsenbayeva, 2018]. These studies underscore DST potential to transform language
teaching, and point to the need for improved resources and training, too.
METHODS

To explore the opportunities and challenges of digital storytelling (DST) in
English language classrooms, a qualitative research approach was employed. This
methodology allowed for an in-depth examination of both theoretical perspectives
and practical applications. The study relied primarily on a comprehensive literature
review, drawing from academic articles, books, and case studies that highlight the use
of DST in language education. Key themes were identified, including its impact on
student engagement, language skill development, and its potential to foster creativity
and collaboration.

The research also included an analysis of existing case studies from diverse
educational contexts, with particular attention to the examples from Kazakhstan and
similar regions. This approach provided insights into how DST is being implemented
in classrooms and the challenges that educators face, such as limited access to
technology, lack of teacher training, and cultural considerations [Sarsenbayeva,
2018]. By comparing global trends with local practices, the study aimed to establish a
nuanced understanding of how DST can be adapted to different educational settings.

By using a qualitative approach, the research aimed to present a fair assessment
of the benefits and drawbacks of DST in English instruction while providing
evidence-based tactics for its use. The analysis conclusions are intended to educate
academics, educators, and policymakers on DST being used to improve English
language instruction in a variety of contexts.

RESULTS AND DISCUSSION

The findings of this study highlight both the transformative potential and the
practical challenges of integrating digital storytelling (DST) into English language
classrooms [Tulegenova, 2022]. By synthesizing insights from literature, case studies,
and practical experiences, several key themes emerged, illustrating how DST impacts
language learning while addressing barriers that educators face.
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Digital Storytelling Opportunities

One of the most significant advantages of DST is its ability to enhance student
engagement. Traditional language instruction often struggles to maintain learners'
attention, particularly in the contexts where English is not widely spoken outside the
classroom. DST addresses this by providing an interactive and creative platform
where students can actively participate in their learning process. By crafting and
sharing digital narratives, students engage with the language in authentic, meaningful
contexts, fostering deeper emotional connections to the material [Robin, 2008]. This
engagement promotes intrinsic motivation, which is crucial for sustained language
acquisition.

DST also promotes the development of 21st century skills, such as
collaboration, critical thinking, and digital literacy. Collaborative storytelling projects
encourage students to work in teams, negotiate ideas, and solve problems, thereby
building interpersonal skills alongside language proficiency. Additionally, as students
engage with multimedia tools to create their stories, they develop technological
competencies that are increasingly valued in academic and professional settings.

Digital Storytelling Implementing Challenges

The incorporation of DST is not without difficulties, despite its advantages.
Lack of access to technology is one of the main challenges. Computers, software, and
dependable internet might be scarce in many schools, especially in developing
nations like Kazakhstan. Due to this discrepancy, some classes are unable to fully
implement DST, resulting in a digital divide.

Another major obstacle is teacher readiness. Many teachers lack the training
they need to successfully integrate DST into their lesson plans. The process of
designing, facilitating, and assessing digital storytelling projects requires both
technical expertise and a deep understanding of pedagogy, which can be daunting for
teachers unfamiliar with such tools [Ohler, 2013]. Professional development
programs are essential to address this gap and ensure that teachers feel confident in
using DST as a teaching strategy.

The Kazakhstani context offers unique opportunities to harness DST as part of
the nation’s broader efforts to promote multilingualism and global competencies. By
integrating DST into English language education, teachers can empower students to
develop language skills in an engaging, culturally responsive, and technologically
enriched environment. As the findings suggest, with adequate support and thoughtful
implementation, DST has the potential to revolutionize English language teaching in
Kazakhstan and beyond.

CONCLUSION

Digital storytelling (DST) stands out as a transformative pedagogical tool in
English language education, offering a dynamic and interactive approach that
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integrates technology, creativity, and linguistic practice. The findings of this study
reveal that DST not only enhances engagement but also supports the holistic
development of language skills, making it a powerful method for fostering
communication, collaboration, and digital literacy among learners.

The opportunities presented by DST are numerous. It creates a space for
authentic language use, enables students to express their personal and cultural
identities, and builds confidence in speaking and writing. Furthermore, it aligns with
the goals of 21st-century education by cultivating critical thinking, problem-solving,
and digital competencies. For multilingual contexts like Kazakhstan, DST can also
serve as a bridge between local traditions and global communication skills, making
English language learning more relevant and impactful.

In the long run, the widespread adoption of DST in English language education
holds the potential to foster a more globally connected and culturally aware
generation. Students participating in the digital storytelling process improve their
language proficiency while gaining a deeper comprehension of various cultures and
viewpoints, too. This is in line with worldwide educational trends that prioritize
global citizenship and intercultural communication. DST offers a chance to combine
regional culture with international languages, fostering a learning environment that is
both traditional and progressive for nations like Kazakhstan, which are negotiating
the challenges of globalization while maintaining their sense of national identity. By
adopting DST, teachers may develop children who are not only fluent in English but
also capable of negotiating cultural differences with empathy and understanding in an
interconnected world.
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Tyiiin

byn 3epmmey azvimwuein minin  exinwi min peminde oxumvin (ESL) okxyuwliapoviy
apeymenmmey O0ag0bLIaAPblH 0aMblmyoa HobanvlK Hezizde oxvimy 20iciniy (PBL) muimoinicin
3epmmetioi. 3epmmey o6apwvicvinoa Job Fair npesenmayusiniapol, TED Talk ceccusnapul sicone Speed
Dating debammapvl cusaxmul Hcobanvlk apekemmep KoaOaHwuliobl. Homuowcenep kepcemxenoetl,
PBL  oxywwinapowiy nocuxanviy ounay, 0anendepdi nauoanawy #come NiKipaepin Kopaay
0a20bLIapblH 0aMbIMYy2a AumapivlKmati acep emmi.

Heczizei co3dep: oicobanvlk oxwimy, apeymenmmey 0azo0vliapvl, azvluwvin mini, ESL,
JIOUKANLIK OUAay, 0anendep, niKipiep, cmyoeHmmep, milodik oamy, oOinim bepy.

Annomauusn

Hannoe uccrnedosanue Hanpasieno Ha usyueHue P@OeKmueHOCmuU NPUMEHEHUs Memood
NPOEKMHO20 00YUeHUs: Olisl PA36UMUsL AP2YMEHMAMUBHBIX HABLIKOG YUAUUXCS AHSIULICKO2O S3bIKA
KaK 6mopoco s3vikd. B uccnedosanuu ucnonvzosanucos maxue 6udbi NPOEKMHOU OesmelbHOCHU,
Kak npezenmayuu Ha apmapke npogeccuil, TED Talk ceccuu u oebamut 6 ghopmame Speed Dating.
Pesynvmamor noxkasanu, umo pazeumue apeymeHmMAamusHuIX HABbIKOG 3HAYUMENLHO CROCODCMEYem
VAVUUWEHUIO TOSUYECKO20 MbIULIEHUS, UCNONb306AHUS OOKA3AMENbCME U YEEPEHHOCMU 8 3aujume
CBOUX MOYEK 3PEHUS.

Knrwouesvle cnosa: npoexmrnoe obyuenue, apeyMeHMAmueHvle HAGBIKU, AHSTULUCKULL S3bIK,
Jloeudeckoe  MblidileHue, O00KA3amenbCmed, Y8epeHHOCMb,  CMYOEeHMbl, pasgumue  sA3blKd,
obpazosatue.

INTRODUCTION

The development of argumentative skills in English as a Second Language
(ESL) learners is crucial for enhancing their communicative competence and critical
thinking abilities. In recent years, Project-Based Learning (PBL) has emerged as a
highly effective educational strategy for promoting these skills, as it encourages
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students to engage in real-world tasks that require the construction and defense of
arguments. This approach has been widely explored in both global and local
educational contexts, particularly in the realm of foreign language acquisition. The
present research investigates the effectiveness of PBL in developing argumentative
skills among 8™-grade English as a Foreign Language (EFL) students, with a focus on
their ability to construct logical arguments, integrate evidence, and present their
viewpoints with confidence.

The purpose of this study is to analyze how PBL activities, such as Job Fair
Presentations, TED Talk Sessions, and Speed Dating Debates, contribute to the
enhancement of students’ argumentative skills. Specifically, the research aims to
assess the impact of these activities on students' ability to formulate coherent
arguments, support their positions with relevant evidence, and engage in meaningful
discourse with their peers. Through a mixed-methods approach that combines
qualitative and quantitative data collection, the study explores both the improvement
in argumentative abilities and the challenges students face during the process.

This research builds on these theoretical foundations by applying PBL activities
within an EFL classroom setting. The study adopts a descriptive analysis approach,
examining student engagement, the development of argumentative skills, and the
overall effectiveness of PBL in fostering communicative competence. Data were
collected through a combination of classroom observations, student interviews,
written and oral assessments, and feedback surveys, allowing for a comprehensive
evaluation of the intervention. The findings aim to provide insights into how PBL
can be used to enhance argumentative skills and offer practical recommendations
for educators seeking to implement PBL in language learning environments.

This study seeks to contribute to the growing body of literature on PBL and its
role in language education by examining its impact on students' argumentative
abilities. By focusing on real-world tasks that promote critical thinking, collaboration,
and effective communication, the research aims to highlight the potential of PBL as a
transformative tool for improving argumentative skills in ESL learners.

THEORETICAL BACKGROUND

Developing argumentative skills in English as a Second Language (ESL)
learners through Project-Based Learning (PBL) has been explored by various
researchers worldwide. This section reviews the works of both Kazakh and foreign
scholars who have contributed to this field.

One of the key studies on PBL and language acquisition is by Beckett and
Slater, who argue that PBL fosters critical thinking, collaboration, and linguistic
competence [Beckett and Slater, 2005]. Their research highlights how engaging
students in real-world projects enhances their ability to formulate and defend
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arguments in English. Similarly, Thomas provides an extensive review of PBL
methodologies and emphasizes their role in developing higher-order thinking skills,
which are essential for argumentation [Thomas, 2000].

Foreign scholars such as Dornyei have also examined the motivational aspects
of PBL in ESL learning [Dornyei, 2005]. His research suggests that project-based
approaches increase students' engagement and willingness to communicate, which are
crucial for developing argumentation skills. Additionally, Swain discusses the role of
collaborative dialogue in PBL, emphasizing that meaningful interaction helps ESL
learners refine their argumentative structures [Swain, 2006].

Kazakhstani researchers have also explored this topic in the context of ESL
education. Kunanbayeva examines the role of communicative competence in foreign
language acquisition and stresses the importance of active learning strategies like
PBL [Kunanbayeva, 2013]. Her findings suggest that incorporating projects into ESL
curricula improves students' ability to construct logical arguments and express their
viewpoints effectively.

Another significant contribution comes from Zhetpisbayeva and Shelestova,
who investigate the impact of PBL on developing students' argumentative and critical
thinking skills in Kazakhstan [Zhetpisbayeva & Shelestova, 2015]. Their study shows
that students engaged in PBL-based tasks demonstrate improved reasoning abilities
and confidence in expressing their opinions.

These studies collectively underscore the effectiveness of PBL in enhancing
argumentative skills among ESL learners. By integrating real-world tasks and
collaborative learning, PBL provides a dynamic environment for students to practice
and refine their ability to construct persuasive arguments in English. The findings of
both Kazakhstani and foreign researchers highlight the need for further exploration of
PBL strategies to maximize their impact on ESL education.

METHODS

The method applied in the present paper is a descriptive analysis. The research
is based on an action research study conducted over two months among the 8"-grade
secondary school EFL students. A total of 35 students participated in engaging into
PBL tasks designed to develop their argumentative skills.

The study adopted a mixed-methods approach, combining qualitative and
quantitative data collection techniques. Qualitative methods included classroom
observations and student interviews, which provided insights into students'
engagement, thought processes, and the challenges they encountered. Quantitative
data were collected through written and oral assessments, which measured students'
argumentative skills before and after the intervention. Additionally, student feedback
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surveys were conducted to gauge learners' perceptions of PBL and its impact on their
confidence and ability to articulate arguments effectively.

The following PBL activities have been involved:

Job Fair Presentations: students researched different careers, prepared
persuasive presentations, and defended their chosen professions in a simulated job
fair.

TED Talk Sessions: students selected contemporary issues, developed
structured arguments, and presented TED-style talks to their peers.

Speed Dating Debates: students engaged in rapid-fire debates where they had
to articulate their stance on various topics within a limited time.

These activities were strategically implemented over a span of two months to
enhance students' argumentative skills by providing opportunities for research,
structured argument development, and real-time discourse. To facilitate these skills,
students were provided with useful vocabulary and phrases designed to help them
present their arguments effectively and connect ideas coherently. Specifically, the Job
Fair Presentations required students to defend their chosen professions through
persuasive presentations, while the TED Talk Sessions enabled them to engage with
contemporary issues and present well-organized arguments. Additionally, the Speed
Dating Debates fostered rapid articulation of stances on diverse topics, promoting
quick-thinking and effective communication under time constraints.

To ensure an objective evaluation of students' progress, a rubric was employed
to assess their argumentative skills based on key criteria: logical reasoning, evidence
integration, and feedback construction. Logical reasoning focused on the coherence
and structure of students' arguments, while evidence integration assessed their ability
to support claims with relevant facts and examples. Feedback construction examined
students' ability to critique and improve upon arguments based on peer and teacher
evaluations. The use of multiple assessment methods provided a well-rounded
understanding of how PBL contributed to skill development.

These activities provided students with numerous opportunities to practice
argumentation in different settings, reinforcing their reasoning and persuasive
communication abilities. By engaging in real-world tasks, students both enhanced
their linguistic and cognitive skills and developed confidence in presenting and
defending their viewpoints. Through structured guidance and peer collaboration,
students were encouraged to refine their arguments, critically evaluate different
perspectives, and strengthen their overall communicative competence.

DISCUSSION

The findings reveal that PBL provides an effective framework for developing
argumentative skills. Collaborative activities encouraged active participation and
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allowed students to explore real-world issues. Through classroom tasks, students
improved their ability to gather and organize evidence, while presentation activities
enhanced their communication and critical thinking. Additionally, PBL helped build
engagement and teamwork, as students were more motivated to participate when
working on meaningful projects. However, challenges such as time management and
balancing teamwork dynamics were noted and addressed through structured
guidance.

The findings indicate that PBL significantly enhanced students’ argumentative
abilities. By engaging in research-based tasks, students improved their ability to
construct logical arguments and support their claims with evidence. The interactive
nature of PBL encouraged active participation, allowing students to refine their
reasoning through peer discussions.

PBL provided students with opportunities to analyze complex issues, develop
counterarguments, and enhance their persuasion skills. The integration of real-world
topics made learning more relevant and meaningful, increasing motivation and
engagement. Students were able to articulate their ideas more clearly and confidently
through structured activities such as TED Talk sessions and Job Fair Presentations.

Despite the benefits, challenges such as time management and group dynamics
were observed. Some students struggled with balancing teamwork responsibilities,
while others found it difficult to manage deadlines. These issues were addressed
through structured guidance, peer evaluations, and teacher support. Clear task
allocation and periodic check-ins helped ensure that students stayed on track and
effectively contributed to group discussions.

FINDINGS

The research findings indicate that Project-Based Learning (PBL) significantly
enhanced students’ argumentative skills in the context of English as a Foreign
Language (EFL). Through the implementation of various PBL activities, students
demonstrated notable improvements in logical reasoning, evidence integration, and
overall argumentation skills.

Improvement in Argumentative SKkills: students showed a clear advancement
in their ability to construct logical and coherent arguments. The PBL activities,
including Job Fair Presentations, TED Talk Sessions, and Speed Dating Debates,
provided them with structured opportunities to research, organize, and defend their
viewpoints. Post-assessment results revealed that students were better able to present
their arguments with clarity and confidence compared to their pre-assessment
performances.

Evidence Integration: the incorporation of evidence to support arguments was
a key area of improvement. Through the various PBL activities, students learned to
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gather, analyze, and present evidence in support of their claims. For instance, in the
TED Talk Sessions, students effectively used data, real-world examples, and facts to
back their arguments, which greatly enhanced the persuasive power of their
presentations. The integration of evidence was assessed through written and oral
tasks, where students showed improvement in selecting relevant information and
incorporating it appropriately into their discussions.

Increased Confidence in Argumentation: a significant outcome of the study
was the increase in students' confidence when presenting their arguments. As students
engaged in the different activities, they gained more self-assurance in articulating
their ideas. Feedback from both peers and teachers played a crucial role in boosting
students' confidence by highlighting strengths and providing constructive critiques to
refine their arguments. The feedback surveys revealed that students felt more capable
and motivated to express their views after the intervention.

Engagement and Motivation: the interactive and real-world nature of the PBL
tasks was highly motivating for the students. Activities such as the TED Talk
Sessions and Job Fair Presentations encouraged students to explore contemporary
issues and topics they found personally relevant, which heightened their interest in
the tasks. Students reported that the engaging format of these activities made learning
more enjoyable and meaningful, which in turn improved their willingness to
participate and contribute during class discussions.

Collaboration and Peer Interaction: PBL’s collaborative nature fostered
effective teamwork and peer interaction, both of which contributed to the
development of argumentative skills. Through peer discussions and feedback,
students refined their arguments and learned to consider multiple perspectives. The
Speed Dating Debates, in particular, facilitated rapid exchanges of ideas, enabling
students to practice defending their viewpoints in a dynamic setting. Peer evaluation
was also an important element in refining argumentative skills, as students learned to
both critique and receive constructive feedback from their classmates.

Challenges Encountered: despite the overall success of the PBL approach,
several challenges emerged. Time management was a recurrent issue, as students
struggled with balancing the demands of group tasks, deadlines, and the complexity
of research required. Additionally, group dynamics occasionally led to unequal
participation, where some students contributed more than others. These challenges
were addressed through regular check-ins, task allocation, and structured guidance
from teachers, which helped maintain a balance and ensure that all students had the
opportunity to engage meaningfully in the activities.

The findings demonstrate that PBL is a highly effective pedagogical approach
for developing argumentative skills in EFL students. By integrating real-world tasks,
collaboration, and structured support, PBL both enhanced students' argumentative
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abilities and fostered increased engagement, confidence, and motivation in language
learning.
CONCLUSION

The research demonstrated a significant improvement in students’ argumentative
skills, particularly in logical reasoning, evidence integration, and performance
evaluation. Students also reported increased confidence and satisfaction with their
learning experience, highlighting PBL as a valuable approach to teaching
argumentation in EFL contexts. The study underscores the potential of PBL as a
transformative pedagogical strategy for fostering critical thinking, communication,
and collaboration in EFL settings.

By incorporating structured projects, educators can create dynamic learning
environments that both enhance argumentative skills and encourage active
participation and engagement. The interactive nature of PBL ensures that students
develop essential 21st-century skills, such as problem-solving, teamwork, and
effective communication.

However, while the benefits of PBL are evident, challenges such as time
constraints and group management require careful planning and instructional support.
Future research could explore the long-term impacts of PBL and its application in
diverse educational settings to further understand its effectiveness in different
learning contexts. By refining and expanding PBL methodologies, educators can
continue to maximize their potential in language learning and argumentation
development.
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Tyiiin

Unknrozuemi 6inim Oepy Oaprvlk cmyoenmmep, COHbIH [WIHOe epeKuie Hemece epeKule
Kadxcemminikmepi oOap agviiwbii  (el) cmydenmmepi OKu anameld 0Ky OpmMAcCbiH Kypyed
bazeimmanean. byn mynoaii cmyoenmmepoiy aKkademMusnblK JHeaHe dNeyMemmiK Kblsmemre movlk
Kamvlcyea MYMKIHOIK Oepemin muicmi KOI0Ay2a, Cmpameuslapea MHcoHe pecypcmapaa Kol
oHcemKizyin Kammamacwolz emeodi. Maxcam-6apivlk OKYWbLIAp2a JHcemicmikke dcemy YUuliH meH
MYMKIHOIKmep Oepy, O0aapovly MUeciliiiKk ce3iMiH KAlblNMACmulpy JCoHe Jpmypii OKy
AHCAROAUNAPLIHOA dHCeKe 0aMy2a bIKNAl emyiHe, 3aMaHay mexHoA02UANAPObl KOJIOAHA OMbIPbIN
Jrcyseze acvipy.

Heczizei cezdep: manoay, adicmep, 3epmmeyiep, 3aMAHAYU MEXHON02UANAp, OipiecKeH
OKbIMY, ARbLIWbIH MK UHKTIO3U8MI OKbIMY, MYMKIHOI2I weKkmeyni OKYWbLIap, OKblmYy
cmpame2usnapbl.

Annomauusn

Unknrozusnoe obpazosanue HaAnpasieHo HA CO30aHue Y4eOHOU Ccpedvbl, 8 KOMOpOoU 8ce
yuawuecs, 8 mom ducie ¢ 0coObiMU NOMPEOHOCMAMU, MO2YM U3VHAMb AHSIUUCKUL SA3bIK. Dmo
2apawmupyem, 4mo y makux ydawuxcs 0Oyoem Oocmyn K coomeemcmeyioujel noooepaicke,
cmpame2usimM U pecypcam, NOo360JSIOWUM UM 8 NOJHOU Mepe YYACmE08amsv 6 aKadeMuuecKol u
coyuanvHol OdesmenvHocmu. Llens cocmoum 6 mom, 4mobdvl npedocmasums 6cem VUAUWUMCS
pasHvie 803MONCHOCMU 051 OOCMUICEHUSL YCnexd, GopmMupys y HUX 4y6Cmeo NPUHAOIeHCHOCHU U
cnocoocmeys UHOUBUOVAILHOMY pPA3GUMUI0 8 PA3IUYHBIX YCI08USAX 00yYeHUs, CO8peMeHHble
MEXHON02UU.

Kniouesnvte cnosa: ananus, memoovl, UCCIe008AHUS, COBPEMEHHbIE MEXHOI02UU, COBMECMHOE
oOyuenue, UHKIIO3UBHOE NPEnooasanue aueIulicKko20 A3bIKA, ydawjuecsi ¢ 02PAHUYEeHHbIMU
B03MOIACHOCMAMU, CIpame2ult 00yYeHU.

INTRODUCTION

Education for children with disabilities should be aimed at creating favorable
conditions for the realization of equal opportunities with peers, education and a
decent life in modern society. When working with learners with special educational
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needs, it is extremely important to choose an effective interaction strategy that would
have a positive impact on both the learning process and student development.

The purpose of this research is to find effective practices for teaching the
English language as a school subject to disabled learners.

To achieve this goal, it is necessary to solve the following tasks:

1. to study the concept of disabled learners;

2. to identify effective methods of teaching English to disabled learners.

The practical significance is in the very fact of teaching a foreign language to
disabled learners. Most importantly, the English language as a school subject is
aimed at improving the level of disabled learners” socialization in the society.

THEORETICAL BACKGROUND

Before drawing up a plan for teaching disabled learners, it is necessary to
identify the degree of their health problems. This approach helps to choose the right
learning method and provide the most comfortable opportunities for adaptation.

Disabled learners are often fatigued, and in order to prevent excessive fatigue, it
i1s important to move away from monotony in planning educational activities. To
successfully complete educational tasks, it is necessary to involve all the senses:
visual, auditory, speech and motor. The use of various techniques, such as changing
the logic of the sequence of events, visualization, role-playing, background music,
etc., will help connect their imagination when completing tasks. Naturally, the
effectiveness of their implementation will largely depend on the choice of educational
technologies.

The arsenal of educational technologies is large, and to select those that have
correctional and developmental potential is necessary. Among them, technologies of
various levels of education, gaming, project activities, information and
communication technologies, and health-saving technologies can be distinguished. It
is important to remember that the specifics of the application must be observed, even
within the framework of one technology, depending on the characteristics of the
learners’ disorders.

METHODOLOGY

1. Gaming technology

Let us show this using the example of gaming technology. All children,
especially those of primary school age, are liable to play, most disabled children in
particular. Participation in the game increases the interest of these children in a
foreign language.
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The feature of game tasks is that the assimilation of language material is carried
out in practical activities, while attention and memorization are involuntary. Games
develop concentration and increase mental activity.

Each lesson begins with a greeting; it would be right if a teacher may interest the
student right from that moment on. Thus, the material will be remembered due to its
unusual shape. This is achieved by using a "Greeting" game situation performed with
movements. All the words during the lesson will be demonstrated on the blackboard
and voiced 1in parallel. In this way, children learn all three skills (reading, listening
and speaking). All words are accompanied by movements, for example, to greet
"Good afternoon, Tomiris!" children wave to each other and repeat this phrase, to the
question "How are you?", they clap each other on the shoulder, saying "I have
missed", they cross their arms over their chest, stating "You have come", they spread
their arms to the sides, and to the words "Excellent!", they hug each other.

Motor memory is well developed in children with disabilities. This feature
should be used to include game situations in the learning process that require children
to make some kind of movements. The teacher can also use sentences such as Kahut,
wordwall, and so on to continue the lesson. One of them, the game "Typography"
promotes the development of sound analysis and word synthesis skills. Due to these
applications, the teacher can download short words in advance (only one word is
performed during each task) and ask them to arrange them in the correct order, then
read it, write it down in a notebook (if necessary, count the sounds and letters).

The attention of a disabled child cannot concentrate for a long time on
performing monotonous and tedious exercises, and outdoor games help to create
favorable conditions for the development of physical activity and strengthening
children's health.

DISCUSSION

The study of inclusive teaching using gaming technologies includes several key
stages:

1. Definition of the problem and purpose of the study: at this stage, it clarifies
how gaming technologies can support inclusive learning, identifies the characteristics
and needs of students with special educational needs (including students with
disabilities or learning difficulties).

2. Overview of the theoretical framework: the existing research on inclusive
education, as well as the use of game technologies in teaching, is analyzed, including
approaches, methods and practices used to work with various categories of students.

3. Development of research methodology: hypotheses and research objectives
are formulated, a methodology for the introduction of gaming technologies into the
educational process is developed, including the selection of educational games,
applications and tools for different types of students.
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4. Experimental work: pilot tests and an experiment are being conducted at this
stage.

5. Evaluation and analysis of results: data is collected on the effectiveness of the
use of gaming technologies, the impact on academic performance and social
adaptation of students with special needs is analyzed. It is important to evaluate how
games help improve skills, develop communication skills, and increase the
engagement of all participants.

6. Conclusion and recommendations: conclusions are drawn about the
possibilities and limitations of using gaming technologies in inclusive education, and
recommendations are proposed for further use and improvement of practices in
various educational contexts.

This process helps to identify successful approaches and strategies for
improving inclusive learning through gaming technologies that promote the
development and adaptation of all students.

FINDINGS

The study results on inclusive learning using gaming technologies demonstrate
significant improvements in both academic and social adaptation of students with
special educational needs. Based on experiments and data analysis, several key
aspects can be identified as the influenced ones by the use of the game method in
teaching.

1. Increasing the motivation and involvement of students. Gaming technologies
contribute to increasing the interest and involvement of students in the educational
process. Using gaming applications and platforms (such as Kahoot, Quizlet,
educational simulations, and others) helps create an exciting atmosphere where
students with different educational needs can actively participate in assignments. This
is especially important for students with learning difficulties or attention disorders, as
game elements make the process less stressful and more interactive.

2. Development of cognitive and motor skills. Gaming technologies can actively
develop various cognitive skills such as logical thinking, memory, attention, and
perception. Gaming platforms that include problem-solving tasks, puzzles, or
educational video games that train the brain and improve cognitive function are
especially useful. Also, gaming technologies can be used to improve motor skills, for
example, through games with elements of movement or control, being especially
important for children with physical or motor disabilities.

3. Psychological and emotional comfort. Gaming technologies create a positive
emotional atmosphere to reduce barriers between students with special educational
needs and their peers. During the game, students feel more equal to improve their
self-esteem and self-confidence. This is especially noticeable in cases where gaming
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technology helps students overcome difficulties, for example, when solving
problems, which can have a positive effect on their emotional state and willingness to
learn.

Conclusions. The use of gaming technologies in inclusive learning helps
overcome barriers, improve learning outcomes, and develop social and cognitive
skills among students with special needs. The game approach provides teachers with
powerful tools for differentiating and individualizing the learning process, reduces
stress levels among students, and promotes the creation of an inclusive and
supportive educational environment.

CONCLUSION

It should be noted that one of the main functions of teaching children with
disabilities 1s correctional work, which is carried out within the framework of a
holistic approach to child development. In this regard, the work should be focused on
the overall development, and not on the training of individual mental processes or
abilities of students. It is planned not so much to achieve a specific result (for
example, to learn words on a topic), as to create conditions for disabled learners’
development. Conditions can be created using artificial intelligence in mobile
(computer) applications by combining mixed teaching.
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TEUMUOPUKAIIUA KAK METO/I OBYUEHUS HA YPOKAX
AHTJIMMCKOTI'O SI3BIKA
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Abstract

Gamification is one of the most common methods of learning foreign languages in the modern
world. The article examines the use of gamification in English lessons, its impact on student
motivation, involvement in the learning process, and mastery of educational material. The main
principles of gamification and examples of its application in language learning are analyzed. The
results of the conducted research show that the use of game applications for teaching a foreign
language increases interest in English and contributes to improving learning outcomes. This article
considers teaching methods and various applications in this area.

Keywords: gamification, methods, modern teaching, digitalization, teaching methods,
increasing motivation.

Tyiiin
Tetimughurxayus Kasipei anemoe wem mindepin yupenyoiy ey Key mapaizan maciioepiuiy oipi
oonvin madwviiadel. Maxanada azvliubin Mini cabagvlHOa 2euMupuKayusaHsvl Koa0aHy, OHbIH
OKYUBIIAPObIY MOMUBAYUACHIHA, OKY NPOYeCine MapmuliyblHA HCIHE OKY MAMEPUATIbIH MeHeepyiHe
acepi Kapacmulpbliaosl. 1 eumugurayusanviy He2izel npuHyunmepi Men oMbl Mii yupeHyoe KONOaHy
Mmulcandapvl manoanaowl. Kypeizineen sepmmey Homudicenepi KopcemreHoel, wem miiiH OKblmyea
apHaneam OubIHObIK KOCBIMWANAPOLl NAUOANAHY ASbLIWbIH MINiHe 0e2eH Kbl3bl2YUlbLIbIKIIbI
apmmulpsin, OKy Hamuodicenepin Jcakcapmyea viknan emeodi. Byn maxana ocel canadazel oxvimy
a0icmepi MeH dapMypai KOCBIMUANAPObL Kapacmulpaowl.
Hezizi co30ep: celimugpurayus, adicmep, 3amManayu oKbimy, Yuppianovipy, oxsimy a0icmepi,
MOMUBAYUAHBL APMMBIDY.

BBEJAEHHUE

B coBpeMeHHOM MuHpe, TI€ TEXHOJOTUH CTPEMHUTEIIBHO Pa3BUBAIOTCA,
TPaJUIIUOHHBIE METOJIbI O0YUYEHHs] MOCTENEHHO YCTYIMalT MECTO MHHOBAIMOHHBIM
MetonamM. OIHUM W3 TaKUX METOJOB sBisieTcs reiimubuxanus. Ieiamupuxayun —
3TO HCIOJb30BAaHUE UTPOBBIX 3JIEMEHTOB B HEUT'POBBIX MPOIECCAX, B TOM YHCJIE B
oOpazoBanuu. [IpumeHeHune redMHUPUKAIIUM B HM3YYCHUU HWHOCTPAHHBIX SI3BIKOB
CIOCOOCTBYET MOBBIIIEHUIO MOTUBAIIUU YYalIUXCs, JelaeT Mpolecc o0ydeHus ooee
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YBIIEKATEIbHBIM M WHTEPAKTHUBHBIM, a TaKXKe YIydlllaeT YyCBOEHHUE Y4eOHOro
Marepuarna.

Oco0eHHO aKTyaJdbHBIM CTAaHOBHUTCSI BHEJIPEHHE UTPOBBIX METOJMK Ha ypoOKax
aQHTJIMHACKOTO sI3bIKa. B JaHHOM cTaThe paccMaTPUBAIOTCS KIIFOUEBBIE MPHUHIIUIIBI
reiMudukalmu, ee BIUSHUE HA 00pa30BaTENIbHBIN MPOIIECC, a TAKXKE MPEUMYIIEeCTBA
U BO3MOXHBIE TPYAHOCTH TMPU MHTETPAllMM HUIPOBBIX MEXaHUK B OOy4YEHUU
MHOCTpPaHHBIM si3bIKaM. HccieoBaHre HampaBiIE€HO HAa aHAIW3 CYIIECTBYIOIIUX
MpUEMOB TeiiMudukanm, nzyuenre ux 3PEeKTUBHOCTU U BBISBICHUE ONTUMAIbHBIX
CIOCcO00B UX MPUMEHEHHUS B 00pa30BaTEILHOM Cpejie.

TEOPETUYECKHUU OB30P

OddexkT urpoBoil Tepanmuu OMpPEACIACTCS MPAKTUKOW HOBBIX COIHATBHBIX
OTHOILIEHHH, KOTOpbIE MOJIydyaeT WHIUWBHA B posieBod wurpe. Ilpomecc oOyueHus
MPOXOJUT KaK JEATEeNbHOCTh 00y4aemMoro, KOorja, Kak HM3BECTHO, «... MpPaKTHUKa
TOBOAUT (TEOpHIO) 10 wuaeana». B poccuilckoll METOAuWKE MpernojaBaHus
WHOCTPAHHBIX S3BIKOB C 3TUM METOJOM HAac 3HAKOMAT Takue aBTOphbI, kak M.I.
Epmomnaesa (2005), 1.H. Kasrapangze (2009), O.B. Opnoa (2015); B 3apyOexHBIX
HUCTOYHUKAX HE00X0auMO o3HakoMuThcs ¢ Teopusimu T. Peitnepca u JI.C Byna
(2015), u np.

METOJ10J0T'Uus1

BaxxHo paccMoTpeTh Bce TeXHUKH rediMudukanuu. CymecTByrOT BCETO YEThIPe
OCHOBHBIE TEXHUKU. [IepBast 3T0 TEOPETUKO-METOI0JIOTMYECKasi OCHOBA, KyJ1a BXOJUT
KOHCTPYKTHUBU3M,  COLMOKYJIBTYPHBI  MOJIXOJ, KOMMYHUKATHBHBIM  METOJ.
KoHcTpykTuBH3M — 0OydYeHHEe dYepe3 aKTHMBHOE Y4YacTUE€ M CaMOCTOSTEIbHOE
KOHCTpyHpoBaHHE 3HaHUM. COLMOKYJBTYPHBIM IIOAXOX — Ppa3BUTHE 4eEpe3
B3aUMOJIEHCTBHE B UTPOBOM KOHTEKCTe. KOMMYHHKAaTUBHBINA METO/ — OPUEHTALIUS HA
peanbHOe OOIIEHNE U UCIIOJIB30BAHUE SI3bIKA B KOHTEKCTE.

OCHOBHBIMM ~ TEXHMKaMU  TeidMU(UKAUM  MOXXHO  CUYUTaThb  MIPOBOE
IIPOCKTUPOBAHKME, DJIIEMEHTBl pOJIEBBIX HWIP, a Takke TIeidMupUINpOBaHHBIE
m1aTpOpMbl, KOTOpBIE CIIyXaT JUisi OOy4YeHUsT HHOCTPAaHHBIM s3bikaM. Mrposoe
MPOEKTUPOBAHKUE BKIIIOYAET CEOsI MCIOJIb30BAHUE PA3IMYHBIX MEXAHHK WUIpPBI, CIOAA
MOXHO OTHECTHM YpPOBHH, KBECTBI, YEJUICH/UKH, JOHW3allH caMoil IUIaT@opMBI.
DneMEeHTHhl POJIEBBIX WIP NOTPYKAIOT B pealbHbIE CUTyallUd OOIICHHS, a TaKKe
IIPOBEPSAIOT TPAMMATUYECKYI0 OCHOBY, KOTOPYIO H3y4YaJld Ha YpOKE, 4YTO JaeT
oOpaTHYIO CBA3b IPENOJABATENI0 KaK CTYAEHT yCBOWJ MaTepuas. Ha ceronHsmnuii
I€Hb CYLIECTBYIOT pa3iuyHble TredMU(UKATUOHHBIE MIATPOPMBI, KOTOpHIE
MO3BOJISIIOT Pa3HOOOPAa3HO BECTHM YPOKH U MOAHMUMATh MOTHUBALMIO y Yydyalluxcs,
takue Kak Kaxym, Keuznem, /[yanuneco, Keuzzuz, bamby33n u ap.
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Crnenyrommii METOI HAa3bIBAIOT AKCIEPUMEHTATBHO-OMITUPUUECKUM, Kyaa
BXOJIUT MTPOBEACHUE OMPOCOB, AaHKETUPOBAHWE W TECTUPOBAHUE YYCHHUKOB.
CpaBHEHHE TPAAUITMOHHBIX M WIPOBBIX METOAWK. AHAIN3 MOTHUBAlUA U
BOBJICUCHHOCTH ydJammxcs. [locinemHsisi 4acTh METOMOJIOTHMH BKIIOYAaeT B CeOs
MpaKTUYECKYyI0 peann3annio. OHO BKIIOYAET B ce0s pa3paboTKy yueOHBIX ClIEHApUEB
C DJIEMEHTAaMHU WTPBI, BHEAPCHUE UTPOBBIX 3aJaHUN B 00pa30BATEIBHOM MPOIECC H
orieHKa 3P (HEeKTUBHOCTH reUMu(pUKAIIUA B OOYUEHUHU.

Takum 00pa3om, METOZOJIOTHS BKJIIOYAET B CEOS TEOPETUUIECKOE 0OOCHOBAHME,
UTPOBBIE TEXHUKA W WX MPAKTHUYECKOE MPUMEHEHHE B OOYYCHHH WHOCTPAHHOMY
SI3BIKY.

OBCYXJIEHUE

leiimudukanuss B 00pa3oBaHMM CTAaHOBUTCSL Bce Oosee BOCTPeOOBAHHOM
METOJUMKOM, CIOCOOCTBYIOIIEH TMOBBINIEHUIO MOTHBAllUM U  BOBJICYEHHOCTH
yuamuxcs. Mcnonb3oBaHue UTPOBBIX MEXAHHK, TAKUX Kak OaJlibl, ypOBHH, 3HAUKH,
PEUTHUHIU U CIOXKETHBIE JINHUY, MTO3BOJISIET MPEBPATUTH 00pa30BaTENIbHBIN MPoOIece B
yBlekaTenbHoe u  3pdexktuBHOe  oOydyeHue. OpHAKO  CYIIECTBYIOT  Kak
MPEUMYIIECTBa, TaK U OINpPEJEICHHbIE BbI3OBBI, CBS3aHHBIE C BHEAPECHUEM
reiMudukanum.

lIpeumywecmea eeiimughuxayuu 6 ooyueHuu:

1. IloBbllmenue MmoTuBamum. VIrpoBsie 3J1€MEHTHI JI€NAl0T Ipoliecc 00ydYeHus
0oJiee UHTEPECHBIM, CTUMYJIMPYS YUAIIUXCS K aKTUBHOMY YYacCTHIO.

2. Pa3BuTHEe HABBIKOB CAMOCTOAITEJIbHOI0 00yueHus. ['eliMmupunripoBaHHbIe
mIaTGOPMBI  TTO3BOJISIIOT yYalIUMCS YYUTBCSI B CBOEM TEMIIEe, TMOJIydas
MTHOBEHHYIO OOpPaTHYIO CBS3b.

3. YayulieHue ycBoeHMsl MaTepuasia. VIHTepakTUBHBIE 3a/laHUsI U UTPOBBIC
CIIEHApUU TOMOTAIOT JIy4Ille 3allOMUHATh UHPOPMAIUIO U MPUMEHATH €€ Ha
MPaKTHKE.

4. ®opmupoBaHMe KOHKYpPeHTHOro ayxa. Cucrema Harpaj ¥ JOCTHKECHUU
Mo0Y’K/1aeT YYEHUKOB K IOCTUKEHUIO HOBBIX IIEJICH.

5. TubkocTtb U aganTHBHOCTB. ['eiimudukanmss MoXeT ObITh NMPUMEHEHA B
pa3HbBIX 00pa3oBaTENbHBIX KOHTEKCTaX, OT HAauyallbHOW IIKOJBI JIO
KOPIIOPaTUBHOTO OOYyYEHUS.

Bui306b1 u oepanuuenus eeimuguxayuu:

1. CiaoxHocTh pa3padoTKN Ka4ueCTBEHHOI0 UTPOBOro KOHTeHTa. Tpelyercs
THIATEIbHOE TPOJYMBIBAHME MEXAHUK, UTOObl OHHU JIEUCTBUTEIHHO
crocoOCTBOBAIM 00YUEHHUIO, @ HE OTBJIEKAJIUA OT HETO.

2. MoTeHuMAaIbLHASA 3AaBUCMMOCTDH OT BHEIIHEH MOTHUBALUMHU. Y YSHUKU MOTYT
Oonpiiie (OKycHpOBAaThCS Ha TIOJYYEHHMU Harpaj, a HE Ha camMoM
o0pa3oBaTeabHOM MPOLECCE.
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3. Texnuyeckue u puHaHCOBbIe Oapbepbl. BHeapenue rediMudpukanumoHHbIX
miatpopM  TpeOdyeT  pecypcoB, IMOATOTOBKH  IpenojaBaTesNed U
COOTBETCTBYIOILIETO O0OPYAOBAHMUS.

4. Pazinuyue B BOCHPHUATHM Yy4yamumucs. He Bce CTyaeHTBl OOMHAKOBO
BOCIIPUHUMAIOT WIPOBBIE 3JEMEHTHI; HEKOTOPBIM MOXKET OBITh CII0KHO
aJanTHPOBATHCS K TAKOMY (opMaty oOy4deHHs.

llepcnekmusovl  pazéumus. ¢ pa3BUTHEM TEXHOJOTHN redMudukanus B
o0pa3oBaHUM CTAHOBUTCSI Bce 0o0Jiee HMHTEPAKTUBHOM M MEPCOHATU3UPOBAHHOM.
NckycCTBEHHBIM MHTEIUIEKT U aHAJU3 TaHHBIX TOMOTAlOT alallTUPOBATh KOHTEHT IO/
WHJMBUAYAJIbHbIE TMOTPEOHOCTH  ywamuxcsi. BupryanbHas W JOMNOJHEHHAs
pPEaTbHOCTh  PACIIMPSAIOT TPaHUIBI  00pa30BaTEIbHBIX BO3MOXKHOCTEW, Jenas
oOyueHue emie Oojee yBiekartelbHbIM. B Oynymiem reiimudukanus MOXET CTaTh
HEOThEMJIEMOM YacThI0O 00pa30BaTENbHBIX CHUCTEM, oOecreuuBas 3(PGEeKTUBHOE U
MOTHUBHPYIOIIee O0yUEHUE.

Tak, refiMudukanus OTKPHIBAET IIUPOKUE BO3MOXKHOCTHU ISl MOJEPHHU3ALUU
oOpa3zoBaHus, HO TpeOyeT B3BEIICHHOrO IMOJXO0Ja Mpu BHeapeHuu. ['pamoTHOE
UCIIOJB30BAaHUE WrPOBBIX MEXAHUK MOKET 3HAYUTEIbHO TMOBBICUTH KadeCTBO
oOyueHuss # chaelatb oO0pa3oBaTeNbHBIM Tpoliecc Oojee MPOAYKTUBHBIM U

UHTEPECHBIM.
BbIBO/1bI

B pesynpraTe aHanm3a, OCHOBAaHHOTO Ha aHKETHPOBAHUU YYACTHHUKOB, MOXKHO
ceNaTh BBIBOJ, YTO B Hacrosuiee Bpems Oosee 80% yyammxcs MOCEMAT yuyeOHoe
3aBelecHue C MOOWJIBHBIMU  YCTPOMCTBaMH, TMOAACPKUBAIOIINMHA  HHTEPHET
COCIMHEHHE;, TaKUM O0pa30M, yUWUTEIb MOXKET HCIOJb30BaTh TreHMUUKALNI0 Ha
3aHATUAX MOCPEICTBOM BOBIICUCHHS TAIKETOB 00yJaeMBIX.

SAKJIIOYEHHUE

eiimudukanust npencraBiasieT coOOM MOIIHBIM MHCTPYMEHT MAJISI MOBBIIICHUS
a¢dexTuBHOCTH 00pa30BaTEIBHOTO Mpoliecca, Aeias ero 0ojiee MHTEPAKTUBHBIM U
MOTUBHpYIOIIUM. biarogapss UrpoBbIM 3JIeMEHTaM y4alluecs MPOSIBISIOT OOJBIIHNI
UHTEpeC K yuele, akTUBHEE B3aUMOJIEUCTBYIOT ¢ MaT€pUAJIOM U Pa3BUBAIOT HABBIKU
CaMOCTOSITeNTbHOTO O0ydeHusi. OJHaKO YCHENIHOE€ BHEAPEHUE ITAHHOW METOJUKHU
TpeOyeT KOMIUIEKCHOTO MOJX0/1a, BKJIOYas THIATEIbHOE MPOECKTUPOBAHUE UTPOBBIX
MEXaHHUK, Y4YeT HWHJUBUAYAIbHBIX OCOOCHHOCTEM ywammuxcsi u oOecrnedeHue
HEOOXO0IMMON TEXHUUECKOHN NMOAAepKKHU. B nepcnexkTuBe reiMudukaius npoaoaxKuT
Pa3BUBATHCS, JOMOIHASICH HOBBIMU TEXHOJOTUSIMU U UHCTPYMEHTaMU, YTO TTO3BOJUT
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enie OoJIbllle YIY4YlIUTh OOpa3oBaTEIbHBIE MPOIECCHl W aJanTUPOBATh HX K
TpeOOBaHUSIM COBPEMEHHOTO MUpA.

Cnucok JqurepaTrypbl

In English
Tostern, R. & Lincoln, C.W. (2015). Gamification in Education and Business, 1st ed.

In Russian

Epmonaera, M.I'. (2005). HUepa 6 obpazosamenvhom npoyecce: METOAMYECKOE
nocodwue. 1-e u3gm.

Kagrapanze, JI.H. (2009). O6yuenue u uepa: 8sedenue 6 unmepaxmugHovle Memoovl
00yyenusl.

ANALYZING THE ENGLISH LANGUAGE LEARNING-ORIENTED TEST
CONSTRUCTION FOR NON-LINGUSTIC STUDENTS

Olga Ulanova
Associate Professor
Russian State Agrarian University
Moscow Timiryazev Agricultural Academy
Moscow, Russian
undina52@gmail.com

Abstract

The paper is dedicated to testing non-linguistic students” ability to learn foreign language
aspects. It presents examples of testing tasks on different foreign language aspects for different
training areas. The testing procedures include the tasks with the answer variants and creative tasks
on producing one’s own on the conditions specified. The research presents test construction
principles. The paper analyzes psychological potential of the tests. The research specifies the
fundamentals of our methodology developing non-linguistic students’ skills to cope with testing
procedures. It describes criteria for linguistic ability development levels. The paper compares
linguistic ability development levels for two student groups.

Key words: ability to learn a foreign language, answer option, creative thinking, English
language, introspection, learning-oriented test, logical thinking, non-linguistic student, test
construction, testing

Tyiiin

Maxana mindix emec mamaHObiKmap cmyoeHmmepiniy uem miliH meyeepy Kabiiemmepin
mexkcepyee apuanean. OKblmyOvlH pmypii OA2LIMMAPLIHA APHANRAH Wem MILiHiY 2pmypii
acnexkminepi OOUbLIHWA MeCHm MANCLIPMAIAPLIHLIE Mblcanoapvl Keamipineen. Tecminey adicmepi
bepineen wapmmapoa 63 Hcayanmapulybl30bl KYpy Ywin OipHeuie manoayvl 6ap cypakmap MmeH
WBbIRAPMAUBLILIK CYpakmapobl Kammuowl. Makanaoa colHax KYpacmulpy npuHyunmepi OepinceH.
Maxkanaoa mecmmepoiy Ncuxon02usNblK MyMKiHOIKmepi manoanaovl. Maxanada 1uHSGUCMUKATIbIK
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emec MAMAHOLIKMAp cmyoeHmmepiHOe mecminey NnpoyeoypalapblHan omyze — Kadcemmi
0agovLapovl Kanielnmacmolpy aodicmemeciniy Hezizoepi Oepineen. Tindik xabinemmepdiy O0amy
Oeneellnepiniy  Kpumepuiliepi cunammanead. Maxaraoa exi mon  OKYWbLIAPLIHLIY — M
Kabinemmepiniy oamy oeneetiiepi caiblcmulpblidobl.

Hezizzi co3dep: wem minin MeHeepy Kabiiemi, Hcayan HYCKACHl, Wbl2apMauibliblK OUlay,
ASbINWBIH  MiNi, UHMPOCNEKYuUs, OKyed Oablmmanzan mecm, JO02UKANbIK OUlay, mindik emec
OKYUIbL, MeCm KYpacmuipy, mecminey

INTRODUCTION

Relevance. The topic is relevant, because, it deals with several sciences,
including linguistics, lingua-didactics and psychology. Linguistics is known to deal
with grammar, lexis and stylistics that our paper specifies as the main language
aspects. Lingua-didactics considers the process of learning English by university
students, testing being the final process stage. Psychology touches upon motivation to
learning as well as cognitive processes.

The research problem is it is more complicated to make tests for monitoring
learnability level and other psychological abilities by some academic discipline
means than the ones for monitoring either knowledge or skills.

The research aim, subject, object and tasks. The research aim is to formulate the
principles for the English language learning-oriented test construction. Therefore,
the English language learning-oriented test construction as the research subject
influences students’ learnability as the object. The research tasks are to: 1) students’
learnability; 2) select the aspects for diagnosing the students’ learnability; 3) work
out the tests for diagnosing different cognitive processes by foreign language means;
4) fill in the test lexical content for different training areas; 5) compare “the test”
concept in English and Russian; 6) develop the criteria for the testing procedure
success level determination.

The hypothesis. The tests for diagnosing knowledge, skills and learnability by
some academic discipline means are likely to be quite different.

THEORETICAL BACKGROUND

Firstly, we have studied the ideas about tests and testing. For example, the
paper we had paid the utmost attention to was written by Sorokin V.A. and Buharova
G.D. The authors specified that testing popularity is due to the new education law as
well as Unified State Examination having been passed [Sorokin, 2017, p.338].

According to the authors™ opinion, a test is known as “the system designed both
to assess the students’ knowledge structure and measure its level” [ Sorokin, 2017,
p.339]. We were inspired by defining a test as a system. As a result, the idea about
the possibility to monitor several aspects by one and the same test occurred to us.
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This definition reflects the possibility of the most precise monitoring at two levels.
Assessing the knowledge structure is done at the qualitative level, and knowledge
measurement is done at the quantitative level. The authors also wrote about different
kinds of tests aimed at monitoring knowledge, skills and learnability level.

Secondly, we have analyzed N.G. Bondar's paper on learnability, as it considers
this problem form both psychological and pedagogical standpoints. According to the
psychological standpoint, learnability is characterized as the manifestation of human
abilities reflecting cognitive activity [Bondar, 2006, p.155-156], the latter including
sensory, perceptive, mnemonic and mental processes, speech [Bondar, 2006, p.156].
It is also characterized as the general psychological development possibility [p.156].
Continuing this idea, we could understand the existence of two learnability kinds-
both general and specified. The former is characterized by being used in different
areas. The latter is connected with mastering only one particular subject.

According to the pedagogical viewpoint, learnability is known to be the previous
academic activity outcome or trainability [Bondar, 2006, p.156]. High learnability
level is able to compensate lack of knowledge.

We have created the testing system for different psychological abilities
due to the fact that learnability is known as a complex idea. It consists of cognitive
possibilities, personal possibilities and age features.

Thirdly, we have studied the paper written by L.I. Osipova and dedicated to the
language, in general. We chose L.I. Osipova's paper, because it has traced the ways
of understanding the language concept characteristics in different time periods. The
older approaches to a language were more imaginary than scientific ones. For
example, being considered in ancient Greece, a language is viewed as the tool
enabling thought to discuss the nature of things [Osipova, 2015, p.62]. Developing
this idea, we can confess that on the one hand, a language is known as the thinking
manifestation tool. On the other hand, a language means the thought formation organ
[Osipova, 2015, p.62].

The next idea is that a language is considered as a social phenomenon
[Osipova, 2015, p. 63]. Though both ideas are quite relevant, they can be evaluated as
one-sided, because each of them emphasizes only one function, the former meaning a
language as the thinking means and the latter denoting a language as the
communication means.

Being considered in the Middle Ages, a language means a multifunctional idea.
This approach is of interest, because it considers a language from the psychological
standpoint. The first aspect of this approach is a language as a number of words.
Continuing this idea, we can view a language as a collective memory aspect. The
second aspect is a language as the ability to create new words. Proceeding to discuss
this idea, it is possible to view a language as a creative thinking manifestation. The
third aspect is a language as the means enabling to open up your thoughts to another
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person [Osipova, 2015, p.62]. We believe the third aspect to be the most complete,
because it combines understanding a language as both thinking and communication
means.

Being analyzed in scholastic philosophers’ grammar, a language is viewed as
the systematic object, in which the scientific relationship existing between the
elements are taken into account [Osipova, 2015, p.62]. This definition attracts our
attention due to the fact that it stated the relationship between language units (for
example, the rules of combining words into sentences, clauses into compound
sentences, sentences into a text portion). Developing this idea, we can confess that a
language 1s characterized by the association and analogy regulations in semantics,
grammar and lexicology [Osipova, 2015, p.67]. Association has become the
mechanism of memorizing vocabulary in our research. Analogy denotes the
mechanism for comparing either synonymous or close-meaning grammar
constructions in our research.

We care also interested by this paper about a language, as its authors draw our
attention to different language aspects. The first aspect is a foreign language concept.
According to this aspect, a language i1s defined as the nation's psychology
manifestation [Osipova, 2015, p.65]. We know a language to be viewed as either
mutual or an individual idea. The former characterizes English as a foreign language
and the latter characterizes English as an individual psychic activity [p.65].

The second aspect is a professional language. According to it, a language is
known not only as an essential kind of activity, but also as the tool used in different
activity kinds [Osipova, 2015, p.67], for example, using a language for some
professional purposes.

In particular, we have studied the paper on the English language by David Rju,
for it provides the English language analysis from different standpoints. The first
standpoint is historical. The author traced the English language past as well as present
development stages. They included the tribal language of the North European
German people, the proto-English language, the average and modern English
language [Rju, 2017, p.15].

The English language was experienced by many historical events. As a result, it
became a mixture of languages. Firstly, Britain experienced the migration as well as
colonization waves by German tribes, including angles, Saxons, yutes. Secondly, the
Germans served in Roman legions that had been located in the British area. Thirdly,
the English language was impacted by other people’, comprising the Vikings’, the
Scandinavians’, the Northern people’ and the Normans' resettlements and invasions
[Rju, 2017, p.15]. It has influenced the English language general characteristics. The
English language is known as the language belonging to the Anglo-Frisian subgroup,
Western group, Germanic branch and Indo-European language family [Rju, 2017,
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p.15]. So, we came to the conclusion that such a language is certain to have all
chances to become an international language.

The second viewpoint is linguistic. The English language was characterized as
the system simplified during its historic development. The first two aspects
interconnected include both phonetics and graphics. The vowel system was
simplified in these two areas [Rju, 2017, p.15]. The third aspect is grammar. Having
become simplified, the English language grammar was characterized by the loss of
gender for inanimate nouns as well as case absence. The latter means the absence of
endings in the nouns according to different cases.

The author analyzed the English language status in different historical periods.
The first English language status is an official language of Great Britain. The second
status is known to be business English. People began to use the English language for
document production in the 13" century. The third English language status is a
professional language. For example, people began to use English in legal proceedings
in the 14" century.

The author also stated the relationship between technological development and
the English language. For example, the author discovered the interrelation existing
between the English language modernization and technological development and
advancements [Rju, 2017, p.16]. This idea enables to suppose that it is possible to
develop learnability, in general, and cognitive abilities, in particular, by foreign
language means.

The author shows that trade, politics and technology development results in the
great demand for a general communication means. As a result, it becomes clear that it
is possible to study English for the students specializing in different training areas
nowadays.

The fourth position is technological. The author emphasized the fact that most
technological discoveries and inventions had been made by the British scientists. For
example, Alan Turing's ideas resulted in creating the Universal programmable
machine having been created. This fact enables us to confess that most scientific and
technological terms have been borrowed from the English language [Rju, 2017, p.16].
The next idea of the English language popularity is that it has become the language of
scientific publications. The author discussed the problem concerning lack of citations
for some scientific papers. The author supposed that translating the research topic,
abstracts and key words into English enable to raise the citation level due to having
made the paper content more understandable.

Fourthly, having chosen the students’ age for our research, we became interested
in Kalabina's paper.

This age 1s f great interest for several reasons. The first reason is that it covers
several developmental stages, such as late adolescence, youth and early adulthood
[Kalabina, 2021, p.73]. Each period is characterized by certain traits.
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The second reason is that students’ age is analyzed from different standpoints.
According to social standpoint, students’ age is the final socialization stage. A
student develops new mature traits as well as the personality role structure [Kalabina,
2021, p.73]. thus, the students’ age is characterized by some novelty features.
Besides, the role structure mentioned in the definition is considered as the basis for
teaching students to make dialogues in a foreign language.

Students’ age is characterized by expanding a wide range of both interests and
responsibilities associated with these roles [Kalabina, 2021, p.73]. This statement
determines the selection of grammar constructions according to their meanings.

There are two approaches to the pedagogical viewpoint for discussing the
students’ age peculiarities. The first approach is the pedagogics is defined as the
scientific area of both getting knowledge and developing skills. Therefore, a student
means the person working hard for studies [Kalabina, 2021, p.73]. So, the tasks
prepared for teaching as well as testing students are to be complicated enough.

Another approach is developmental. According to it, a student is characterized
by rapid moral as well as aesthetic development [Kalabina, 2021, p.74]. The latter
implies creating the tasks for using artificial style techniques that stimulate imaginary
thinking development.

The final approach is connected with bringing young people up. According to
this approach, students become interested in such moral problems as “duty, love,
loyalty” [Kalabina, 2021, p.74]. In our opinion this trait is likely to become the basis
for learning English for general purposes. The main students’ trait is professional
self-determination [Kalabina, 2021, p.75]. It enables to teach students a professional
foreign language.

According to methodological standpoint, there can be some forms of teaching
English that might be preferable for students, the example including discussions
[Kalabina, 2021, p.74].

According to physiological viewpoint, students™ age is considered as the period
for developing intellect, creative abilities and character. The latter comprises
determination, purposefulness, perseverance, initiative, independence and self-control
[Kalabina, 2021, p.74].

Having made our own testing methodology, we used these traits as well as
continue to develop them in the academic activity. For instance, self-control is of
importance in order to be able to follow the algorithms used in preparing for testing
procedure. Self-esteem development is also an essential area for students’ age
[Kalabina, 2021, p.74]. For this reason, it became possible to apply introspection as
the way to master complicated tasks in the academic activity.

Creative abilities are used in the tasks aimed at making one’s own word-
combinations, sentences and texts.
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Logical abilities are expressed in systematization as well as generalization
requirements [Kalabina, 2021, p.74].

Mental processes students are characterized by comprise intellect, memory
volume, attention [Kalabina, 2021, p.74]. Students are more emotional than adults,
for this reason we have created special tasks aimed at imaginary thinking
development for them. Memory volume is extended by means of learning new
vocabulary.

High attention level is required when students have to do several subtasks within
one particular tasks, a grade being one and the same for all subtasks taken together.

According to the physiological positions, students™ age is characterized by both
the lowest values for the latent period of reactions to various stimuli and difference
sensitive systematization [p.74]. It means that students are characterized by quick
reaction, in general, and rapid speed of mastering the material, in particular. Students
are also characterized by the highest plasticity in developing skills [Kalabina, 2021,
p.74]. The latter denotes the brain ability to reorganize and create neural connections
in response to many factors, teaching a foreign language being an example.

In general, the author characterizes the students’ age as a contradictory and
complicated period [Kalabina, 2021, p.74]. On the one hand, students’ age is
characterized by rapid processes [p.74]. There are also some negative traits
characterizing this time period. For example, students are not quite able to regulate
their behavior in the conscious way that is manifested by the unjustified risk-taking,
inability to predict one’s own behavior consequences [Kalabina, 2021, p.74]. Having
done a sort of linguistic analysis, we came to the conclusion that these negative traits
are expressed by means of using negative sentences as well as negative prefixes in a
foreign language. However, on the other hand, students’ age is characterized by
stabilization as well as increases in the conscious behavior motivation.

RESEARCH MATERIALS

We applied both working programs and teaching curricular on the professional
foreign language for two training areas- Land vehicles and technological means and
Animal products that have been located in the Russian State Agrarian University-
Moscow Timiryazev Agricultural Academy site. The discipline working programs
provide us with the information about the topics studies by the students, the former
including both professional and grammar topics. It also supplies the information
about the students’ competencies developed for us. The teaching curricular provides
the information about special subjects learnt by the students. All these documents
enable us to select the foreign language professional vocabulary for combining it with
some certain grammar studies.
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METHODS AND RESEARCH PROBLEM

The main method we apply in our research is formative experiment. Two groups
of the first-year students studying at the Russian State Agrarian University - Moscow
Timiryazev Agricultural Academy participate in our research. The first group, DT
104, learning at the Technological institute, participated as the experimental group.
The second group, DM 117, studying at V.P. Goryachkin Mechanics and Power
Engineering Institute, participated as the controlling group.

The next research method is comparative analysis. We have compared the ways
of understanding the concept “a test” in two languages - English and Russian. Being
wider, the English variant of the term means encouraging the learners both to choose
due variants and reconstruct sentences. The Russian variant denotes only the former.

The experimental group students were specially prepared in order to be tested.

We have constructed tests from different standpoint. For example, both
knowledge and skills are monitored from lingua-didactics standpoint. Let us discuss
the example of a test monitoring the knowledge of lexis on some particular topic: find
the names of farm animals: pig, cattle, bear, beef, cow, pork, goat, sheep, veal,
squirrel, cow.

These kinds of tests are distinguished by means of using information in order to
do tasks. Other kinds of tests take a psychological viewpoint into consideration. For
example, the tasks aimed at sentence reconstruction are able to diagnose cognitive
abilities. And the tasks having got more than one requirement for one answer are
capable of monitoring attention. Here is the example of a task: choose the due
variant:

Animal product is known as the foodstuff....livestock. 1) producing; 2) produced; 3)
produced by.. .

The last answer variant requires to consider both a verbal form and a
preposition.

Another foreign language aspect monitored is grammar. The first example of a
test activating different grammar constructions was aimed at monitoring reason-
consequence thinking by means of using the conjunction in the due way. Here is the
example of the reason-consequence utterance: Meat and milk are nutritious, because
they are rich in animal protein.

The students were supposed to paraphrase this sentence, using some other
reason-consequence conjunction (See Table 1).

Table 1 — Reason-Consequence Conjunctions

Consequence Because, for, since Reason

Meat and milk are nutritious they are rich in animal protein.
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Reason Therefore, thus; consequently, | Consequence
for this reason, so that, that's
why
Meat and milk are rich in They are nutritious

animal protein

Another thinking type monitored in this test is known to be spacious thinking.
The reason is that doing this test, students are supposed to place the reasonable and
consequential parts in due places relative to the conjunction chosen.

The second example of a test is aimed at monitoring creative thinking. One of
the main creative thinking criteria is the ability to express one and the same idea in
different ways. As a result, it is required that the answer should be not only correct,
but also complete.

Here is the example of such a task: Choose the due answer variant about food
technologist's duties:

1) a) Food technologists must create new products,
2) B) Food technologists are to create new products;
3) a), b)

Our research problem results from this kind of a test. It sounds in such a way:
It is complicated to understand the necessity to give tow answer variants, provided all
of them are right.

The third example of a test was aimed at monitoring communication skills. The
main aspect monitored in such tests is the technology of asking and answering
questions. Students are given the tasks for making the questions with due word order
as well as choosing the correct auxiliary verbs according to both a predicate type and
grammar tense.

Cognitive processes are also monitored by lexical means. The first cognitive
process monitored by lexical means is structural- logical thinking. According to the
task, students are supposed to find a missing word. Being different for each student,
individual logics enables him to find the systematization principle used in order to
find a missing word. Students are asked to find a missing word among these ones:
beef, veal, milk, pork, bacon, mutton. Most students determine that milk belonging to
a dairy product is a missing word, because all other products belong to types of meat.

The next cognitive process monitored is imaginative thinking. The main practice
used for this purpose to be achieved is picture application, for example, for naming
the objects.

Another cognitive process is memory. Students are supposed to listen to the
words and find the way in order to group them. The method used by students is
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known to be introspection. Listen to the words, remember and write them: milk,
cheese, cow, beef, veal, cattle.

The reason for the operation is the necessity to construct your own memorizing
system as the mental inner action.

The first foreign language aspect monitored is known as stylistics. Here is the
example of the task, in which students are supposed to differentiate the linguistic
styles among three variants given:

1) 1 like to eat fried mutton.
2) Mutton is known as the meat variety produced by adult sheep as well as
rams.
3) -Is this mutton fresh?
-Yes, of course. It has arrived to our butcher department today.
-Could you weigh two kilos, please?
-Yes, of course.

We have also discussed the ways in which our tests are constructed. The first
way 1s to test a structure that is both distinct and clear structure. This outcome is
obtained by means of using special symbols not only for separating one task from
another one, but also for presenting some particular kind of task. Different kinds of
tasks are presented by Roman numbers (for example, choose the right variant;
reconstruct the sentence). Arabic numbers are used in order to present the example of
some particular task (for instance, “Some female animal species can produce
milk....order....their young.”). Arabic numbers under brackets usually present three
answer variants with only one correct answer: /) in....to feed; 2) on.....for feeding; 3)
at....to feeding.

Arabic numbers accompanied by letters give the idea of the possibility to have
two correct answer variants for one particular task. Here is the example: 1) a); 2) b);
3)a), b).

The second aspect is diagnosis area. The first diagnosis area includes both
knowledge and skills. The tasks aimed at monitoring them usually contain answer
variants. Abilities belong to the other diagnosis area. Being more creative in nature,
the tasks aimed at monitoring abilities does not provide any answer variants.

The third aspect is diagnosis criteria. They contribute to developing and
measuring attention level. Firstly, monitoring knowledge as well as skills requires
only correct answers. However, monitoring attention level needs both correct and
complete answer variants. The latter is followed by the lack of special instruction to
give complete answer that provides the extra possibility to monitor the student's
attention level. The task supposing two criteria — both correctness and completeness
is able to develop paradoxical thinking, for it is unusual that correct answers can be
evaluated as wrong, provided they are incomplete. The research problem resulting
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from this idea sounds in the following way: it is complicated to understand the
necessity to give two right answer variants in order to make the answer complete.

The second way to enhance attention is lack of teacher's prompting about the
completeness in requirements.

The fourth aspect is the instructions for monitoring abilities should be of
psychological character. For example, the instruction “think” contributes to
monitoring the thinking development level, in general. Provided we monitor creative
thinking level, in particular, we use the verb “create”. Structural logical thinking is
monitored by means of using special mentality verbs, such “analyze”, “classify”,
“systematize” that involve the names of logical operations.

The students are to be specially taught in order to be tested. The first teaching
method used by us is an algorithm for the sentence reconstruction. This algorithm is
subdivided into two parts. The first part is obligatory in which students are to: 1) find
the reason-consequence conjunction; 2) choose another reason-consequence
conjunction; 3) analyze the reason-consequence location relative to the conjunction
chosen (view table 1); 4) determine the reason and consequence in the sentence; 5)
locate the reason and consequence with the new conjunction in due places.

The second part is variable. Students are supposed to trace that a noun should
be located in the first part, and the pronoun replacing it should be located in the
second part.

We believe algorithms to contribute to structural logical thinking development.
This algorithm is also likely to contribute to creative thinking development in the
aspect of using synonymous conjunctions: 1) because, for, since; 2) therefore, thus,
consequently, for this reason, that's why, so that, and so.

The second teaching method is discussing terms in English. Firstly, we have
specified three types of questions according to the contents discussed: 1) general
(What general product do beef, pork mutton, bacon, and veal belong to? What kind of
products does milk belong to?); 2) specified (What terms belong to meat? What
foodstuff refers to a dairy product?); 3) property analysis (Which kind of meat is the
highest in fat?).

Secondly, the method termed by us as discussion for details enable to develop
high attention level as well. This is known as the terminology discussion in which
one word discussed is not absolutely, but a little different from other words. For
example, such a discussion teaches students to choose farm animals from the list: a
bear, a goat, a cow, a squirrel. In order to encourage students to do this task a teacher
uses: 1) questions (Why haven't you chosen both a bear and a squirrel?); 2)
statements (They are animals as well).

The details specified can be found in the possible student's answer: “Yes, but
they are not farm animals”.
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Therefore, though tests are done only in written form, students are prepared to
write them in both oral and written form.

The test evaluation side comprises two kinds of indicators. The first, qualitative,
indicators are expressed in marks. The second, quantitative, indicators are expressed
in grade (See Table 2).

Table 2 — Marks and grades

A total number A mark A grade

of questions

10 Excellent 9-10
Good 8
Satisfactory 6-7
Unsatisfactory Lower

The evaluation system enables to develop critical thinking. For example, some
creative tasks are characterized by very strict evaluation system. These tasks are not
provided with any answer variant. Let us give the example of such a task:

Translate the sentence: The aim of agriculture is to provide people with food.
Change the word “aim” and “provide” with synonyms. Find the objects and replace
them. Translate the outcome into Russian again.

Being completed in stages, the outcome is evaluated as one whole task.
Therefore, this kind of tasks does not imply a half-completed task.

Discussion. Our research has been conducted in the certain sequence. The first
experimental stage is analyzing the scientific literature. The psychological literature
analysis is followed by English-teaching literature analysis, because the former
enables us to find the language-teaching methods resulting in cognitive process
development by foreign language means. The second step is creating the scenarios for
teaching a foreign language that are likely to contribute to cognitive process
development. The third stage is creating the tests for monitoring all cognitive
processes by foreign language means. The third stage is developing the criteria for
testing procedure success determination levels. The fourth step is preparing the
students for their cognitive processes having been tested by foreign language means.
The fifth stage is testing the students’ cognitive process development levels by
foreign language means. The sixth step is determining the students’ cognitive process
development levels according to the criteria developed. The seventh stage is
cognitive process development level comparison in the experimental and controlling

group.
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RESEARCH OUTCOMES

Our research was conducted in two groups of the first-year students studying at
the Russian State Agrarian University-Moscow Timiryazev Agricultural Academy.
The first group, DT Ne 05-24 learning at the Technological Institute, participated as
the experimental group in our research. The second group, DM Ne 117, studying at
V.P. Goryachkin Mechanics and Power-Engineering Institute, participated as the
controlling group. The experimental group was taught a professional foreign
language by means of using our original methodology. The students were prepared to
have their cognitive abilities tested by foreign language means.

The controlling group was a professional foreign language by means of using a
traditional methodology in which both knowledge and skills are the aim in itself, but
not the means of developing cognitive abilities. However, they were tested by means
of the special evaluation system developed to monitor cognitive abilities.

In order to interpret the outcomes in the due way we have developed the criteria
for testing procedure success level determination. High level is characterized by the
students™ ability to cope with all types of testing tasks. These students are able to
cope with the tasks in which not only both knowledge and skills, but also the ability
level is monitored by foreign language means. As a result, all types of psychological
processes are monitored by foreign language means.

Good level is characterized by the students’ capacity to cope with nearly all
types of testing tasks. The ability level is monitored by foreign language means.
Nearly all psychological processes are monitored by foreign language means at the
good level.

Average level is characterized by the students’ ability to cope with some types
of testing tasks. Only knowledge and skills are monitored by foreign language means
at the average level. However, some psychological processes are monitored by
foreign language means.

Low level is characterized by the students’ inability to cope with any types of
testing tasks. No psychological processes are monitored by foreign language means.

Table 3 demonstrates the research outcomes for students’ learnability level
tested.

Table 3 — The Students’ Learnability Tested

Group Total Level (number of students)
number of High Good Average Low
students
DT Ne 05-24 25 18 5 2 -
Level (%)
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72 20 8 -
DT 117 21 Level (# of students)
- - 2 19
Level (%)
- - 9.52 90. 48

The total number of students are different in both groups. For this reason, we
have calculated the subgroup composition in both the number of students and
percentages.

According to table 3, most experimental group students are at the high
learnability level. A number of good level students are higher than the one of average
year students. There are no low-level students in the experimental group.

On the other hand, there are more students at the low than at the average
learnability level in the controll group.

The high as well as good learnability level subgroups have not been detected in
the controlling group.

The outcomes obtained as the students” testing outcomes have demonstrated our
original methodology high level. Our research hypothesis about the difference
existing between knowledge, skill and ability tests has been confirmed.

CONCLUSION

Our research 1s of great theoretical importance, because it has formulated the
principles for developing special teaching and testing methodology based on using
foreign language means in developing cognitive processes.

Our paper is of practical significance, as it contributes to developing and testing
the students’ cognitive processes by foreign language means. Our first further
research perspective is that we are going to develop is to make such tests aimed at
monitoring the cognitive processes by foreign language means for all the institute,
training areas and specializations. Our second research prospective is to analyze the
influence of the student’s dominating thinking type on the test comprehension degree.

Our research is of novelty, as it is one of the first to make the tests monitoring
abilities by one academic subject means. Therefore, on the one hand these tests are
psychological, and, on the other hand, they are methodological. All the previous tests
either monitored knowledge and skills or abilities by different means. The former
were methodological tests. The latter were psychological tests, because they had not
been conducted within only one academic subject. Such tests are of great use in
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pedagogical psychology, as one of pedagogy tasks is to develop abilities using both
scientific knowledge and skills as the means.

RECOMMENDATIONS

The recommendations formulated after our research are subdivided into several
subgroups- the ones formulated for both teachers and students. The example of the
former is the teacher should repeat, explain and remind their testing requirements
even if students have been prepared to complete them beforehand.

Testing 1s known to be aimed at the students’ progress evaluation. Therefore,
there are several reasons for which students fail to remember the requirements. The
first reason is that students might be too nervous to remember the requirements in the
due way before the testing procedure influencing their academic assessment. The
second reason is that some requirements have been expressed in the implicit way, as
on the one hand, this form is likely to contribute to cognitive process development.
But still, on the other hand, the testing requirements must not prevent students from
achieving a success in doing the test. It is assumed that it might be too complicated
for humanitarian students to understand the indirect testing form through numbers
and letters.

The example of the latter is that students ought to rewrite the whole sentences
with the grammar forms inserted or the complete translation variants chosen,
provided it is difficult for them to mediate their answers through numbers or letters. It
means that such students are characterized by low indirect thinking development
level.

As the most difficult task is inserted several grammar forms into one particular
English sentence, the students would better rewrite such sentences instead of giving
answers in numerical or literal form.
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Tyiiin

Maxanaoa  uuxniozuemi — 6inim  Oepyodeci  asvliwbIH  MiLi  cabaKmapulHOAzbl
JIUH2BOKOCHUMUBMIK KY3bIPeMMINIK Kapacmuvlpuliaosl. Hnxmozuemi 6inim Gepyoeci KOHUMUBHIIK
KOMNOHEHM MAaHLIMObIK [C-apeKemmiy Oilim Jcytieci MeH madcipubeci He2izinOe ouiay Kabinemi
peminoe QUKbIHOAIAMbIH KOSHUMUSMI Ky3bipemmi Kammuovl. Byn unxnmozuemi 6Oinim 0Oepyoi
Jcyzeze acvipy YuliH Kaxcem — UHKIO3USMI OLliM 0Oepyoiy mMeopusiivlK JHCoHe NPAKMUKALbIK
Macenenepin wewly YuwiH Maybi30bl aknapammul Kabwlioay, canada eyoey, ecme Cakmay HcoHe
JHcanuipmy Kaoinemi.

Hezizze co30ep: 1uH280KOCHUMUBMIK KY3bIpeMMINIK, UHKAI03USMI OL1im Oepy, agvliulblH miii

Annomauusn

B cmamve paccmampueaemcs auHe80KOSHUMUBHAS KOMNEMEHYUs HA 3AHAMUIAX N0
AHRTIULICKOMY S3bIKY 8 UHKIIO3UBHOM 00pazosanuu. KoeHumuseHbulll KOMHOHEHM 8 UHKIIO3UBHOM
00pazosanuu  BKIOUAEN KOSHUMUBHYIO KOMNEMEeHMHOCMb, OnpedensiemMylo KAk CHOCOOHOCHb
MbICIUMb HA OCHOBE CUCMeMbl 3HAHULU U ONnblma No3HasamenvHol oesmenvrocmu. OHa
HeobXxoouma 015 peanu3ayul UHKIIO3UBHO20 00paA308aHus — CHOCOOHOCMb BOCHPUHUMAMD,
nepepabamuvléams 8 CO3HAHUU, XPAHUMb 68 NAMAMU U 80CHPOU3B0OUMb UHDOPMAYUIO, ZHAYUMYIO
0J151 peutenust meopemuieckux U NPAKmudeckux 3a0a4 UHKI3UBH020 00paA308aHUS.

Kniouesvle cnoea: nuUH2B0KOCHUMUBHAS KOMNEMeEHYUs, UHKIIO3UBHOe 00pa3osaHue,
AH2IUUCKULL A3bIK

INTRODUCTION

115


mailto:malika_urazova_91@mail.ru

THE XXI KAZTEA & BUKETOV UNIVERSITY CONFERENCE
‘SMART AND NON-FORMAL FOREIGN LANGUAGE
EDUCATION: TEACHING TO LEARN, LEARNING TO TEACH’
Karaganda, Kazakhstan
May 29-30, 2025

At the moment, the cognitive approach is firmly embedded in the methodology
of teaching foreign languages. Consideration of cognitive processes in speech activity
is recognized as an important condition for effective learning. In the cognitive
approach to learning special attention is paid to the thought processes and the
problem of optimal student actions. In Linguodidactics the cognitive approach is
aimed not at students' cognition of linguistic phenomena but at developing techniques
and strategies that ensure English proficiency and improve speech skills. There is a
new direction of linguocognitive learning where a linguocognitive approach to
teaching English is being formed.

The work on the organization of inclusive education is just beginning. Today,
there is a number of problems associated with the widespread introduction of
inclusion both in the process of teaching foreign languages and in the educational
process as a whole. Linguistic and cognitive competence in inclusive education
provides students with the opportunity to master at least an elementary level of
English language proficiency; in its turn it will give them a chance to socialize in
modern society.

The linguocognitive approach in teaching English in inclusive education
determines the characteristics of educational and methodological material
development being important to take into account: its authenticity, informativeness,
terminological content, compliance with the spheres of communication and scientific
and business discourse of future specialists.

METHODOLOGY

Currently, this approach is one of the most intensively developed in the theory
of English language teaching. According to Beam the cognitive approach is based on
a conscious comparison of elements of native and foreign languages and is
subordinate to the communicative one. Cognitive learning techniques serve to ensure
that students master language as a means of communication. Beam emphasizes that
the communicative and cognitive approaches do not contradict each other but exist in
symbiosis. The cognitive orientation of the communicative method is most clearly
manifested in one of the leading principles of this method — the principle of speech-
thinking activity. According to this principle, the activation of student mental activity
is one of the main reserves for improving learning efficiency. All classes have a
speech-thinking orientation. Any exercise should develop the student thinking from
beginning to end even an easy and insignificant task should be problematic.
Otherwise, then any interest disappears, the ability is blunted. There is a gradation of
mental tasks in terms of complexity. These exercises can also vary according to the
degree of teacher participation in student activities. The principle of speech-thinking
activity is also related to the principle of activating intellectual activity. According to
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this principle it is necessary to take into account the type of intelligence peculiar to
each student [Tarnayeva, 2008, p. 105].

Thus, the current trends in the development of pedagogical theory and practice,
related to the need for wider inclusion of disabled learners in society, actualize the
problem of the formation of inclusive competence among teachers.

For the practical implementation of inclusive education, it is necessary to solve a
number of challnges related both to the material base and to the different positions of
members of society. Considering that a disabled learner should have an opportunity
to freely choose an educational institution, each teacher should have some level of
education in inclusive education as a component of his\her professional competence
[Breshenkova, 2006, p. 11].

Thus, inclusion is designed to improve the quality of education, upbringing and
socialization all learners. Experience in this area suggests that the introduction of

inclusive education is beneficial to society for a number of reasons:
‘1. It helps to combat discrimination and fear of differences; teaches
learners and adults to appreciate, accept and understand diversity and
differences between people instead of trying to change them.
2. It encourages achievement by proving that all learners can be successful
if they receive the necessary help.
3. It provides an opportunity for socialization in an atmosphere of empathy,
equality, social justice, cooperation, unity.
4. It expands the professional knowledge of teachers. Such education

requires new and more flexible ways and methods of teaching’ [Averkin,
2010, p. 215].

RESULTS

The development of linguistic and cognitive skills can only occur if students
have the motivation and opportunity to express their own identity and establish
relationships with the people around them. Therefore, it requires a learning
environment that gives them a sense of security and value as individuals. In its turn
this atmosphere mostly depends on interpersonal relationships that do not create
prohibitions but support and accept.

Encouraging such relationships is an important task of the linguocognitive
approach to learning a foreign language. Obviously, this problem cannot be solved
using methodology alone, as it includes a wide range of personality factors and
interpersonal communication skills. However, the teacher is helped by a number of
important aspects of the activity:

» The role of the teacher in the educational process is recognized as less
dominant. More attention is paid to the learner contribution to independent learning.

= The emphasis on communicative interaction provides more opportunities for
establishing relationships both between learners and between the teacher and learners.
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» Communicative interaction gives learners more opportunities to express their
personality in the classroom. It also helps them integrate the foreign language with
their own personality and, therefore, feel more secure emotionally.

» These moments are reinforced by a large number of classes where the group is
divided into groups or pairs that interact independently of the teacher.

» The teacher role as a ‘co-communicator’ puts him\her on an equal footing with
learners. It helps break down the tension and barriers between them.

» Students do not constantly adjust. Mistakes are viewed with greater tolerance
as a completely normal phenomenon in the development of communication skills.

In order to improve the effectiveness of English language teaching, let us
consider a technology for the formation of English-speaking linguistic and cognitive
competence in inclusive education based on the following principles:

1) the principle of cognitive orientation;

2) the principle of activating speech-thinking activity;

3) the principle of the need to increase the motivation of students aimed at the
development of intellectual activity.

The linguocognitive approach in teaching English in inclusive education
determines the characteristics of educational and methodological material
development being important to take into account: its authenticity, informativeness,
terminological content, compliance with the spheres of communication and scientific
and business discourse of future specialists.

DISCUSSION

The linguocognitive component in learning is implemented in such methods as
the Grammar-translation method, the Conciseness-raising approach, and Data-driven
learning [Kolesnikova, Dolgina, 2001, p. 35].

When implementing linguistic and cognitive competence in inclusive learning in
English classes, it is recommended:

= to develop lexical skills in exercises that ensure the memorization of new
words and expressions and their use in speech;

» to use information and communication allowing a ‘special’ student to learn
English with pleasure;

» to create a favorable psychological climate;

= to use health-saving technologies, an adapted program taking into account the
peculiarities of the psychophysical development and capabilities of such students,
illustrative and audio materials, interactive elementary tasks [Averkin, 2010, p. 214].
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CONCLUSION

The work on organizing inclusive education has just been launched. Today,
there is a number of problems associated with the widespread introduction of
inclusion both in the process of teaching foreign languages and in the educational
process as a whole. Linguistic and cognitive competence in inclusive education
provides students with the opportunity to master at least an elementary level of
English language proficiency; in its turn will give them a chance to socialize in
modern society and reduce the number of socially unadapted students who have
"dropped out" of the educational structure. Knowledge of English, even at an
elementary level, helps such students socialize, become more independent, and have
free communication with their peers.
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COMMENTARY

EFFECTIVENESS OF THE STUDENT-TUTOR PROGRAM IN THE
EDUCATIONAL PROCESS

Dana Abeldinova
Teacher of English
Saken Seifullin Gymnasium
Satpayev, Kazakhstan
dana.abeldinova@mail.ru

The modern education system faces several challenges related to a lack of
individual approach to students, low levels of motivation, and difficulties in adapting
to constantly changing living and learning conditions. The Mentor Program, aimed at
supporting students, represents a promising solution that contributes to the
individualization of the educational process and increases its efficiency. Moreover,
the Mentor Program fosters a sense of belonging and connectivity, which is essential
for students to feel supported and valued within the educational environment. This
sense of connection not only helps reduce feelings of isolation, especially among new
or struggling students, but also encourages a positive attitude toward learning and
personal development. Mentorship can empower students by helping them set
realistic goals, build time management skills, and maintain a growth mindset, which
can enhance their resilience when facing academic and personal challenges. By
offering students guidance, personalized feedback, and emotional support, mentors
can play a crucial role in enhancing students' engagement and confidence in their
abilities.

Being a student-tutor means that a student teaches other students or younger
learners. This process allows the student to deepen their own understanding of the
subject, develop communication skills, and improve time management. Additionally,
student-tutors can shape themselves into responsible, leadership-oriented individuals.
One of the main advantages of being a student-tutor is personal and professional
growth. Through tutoring, students: (1) gain confidence in their abilities and
understand their role in the community; (2) practice leadership as they guide others
and take responsibility for their progress; (3) refine their ability to express ideas
clearly and effectively, which is essential for teaching; and (4) organize their time
well, balancing their studies with teaching responsibilities.

In addition to academic learning, student-tutors grow socially and
psychologically during the program. They engage with a variety of people, including
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those younger or less experienced than themselves. This interaction enhances their
social competence and builds resilience to stress. Through constant interaction with
learners from diverse backgrounds and learning styles, student-tutors are exposed to
different perspectives, which broadens their worldviews and helps them adapt to
various social settings.

Moreover, tutoring encourages reflection, which plays a critical role in personal
development. After each session, student-tutors reflect on their teaching methods,
identify what worked and what didn’t, and find ways to improve. This continual self-
assessment fosters a growth mindset and enables them to build on their strengths
while addressing areas for improvement.

Additionally, the student-tutor role provides a unique opportunity to strengthen
academic knowledge. Teaching a subject requires not only knowledge but also the
ability to organize and present it in a way that is understandable to others. This
repeated process of reviewing and explaining concepts helps solidify the student-
tutor’s understanding, making it easier to retain information and apply it in other
contexts.

Finally, being a student-tutor often creates networking opportunities. As they
interact with fellow students, faculty members, and other tutors, they expand their
professional networks. This exposure can pave the way for future career
opportunities, internships, and collaborations. It also provides a platform for student-
tutors to showcase their skills, which can be an asset in the job market.

This study aims to identify the impact of the mentor program on the education
and development of students. We set the following objectives to achieve the study's
aim: (1) to define the key principles of mentalism in education; (2) to identify the
main aspects of the mentor in the context of the educational environment; and (3) to
establish the impact of mental support on learning and behavioral indicators.

We conducted interviews with mentors and students, collected data on
achievements, and observed changes in behavior.

We found out that the mentoring experience is of great benefit to the students
themselves who are mentors due to a few aspects of how it can help: (1) leadership
development; (2) strengthening communication skills; (3) increasing self-confidence;
(4) enhancing knowledge; (5) social skills; and (6) developing time management
skills. Firstly, mentor students learn to take responsibility, make decisions and help
others. This helps to develop their leadership and organizational skills. Secondly, by
helping others, mentors develop the ability to communicate effectively, articulate
clearly and delicately resolve conflicts, which is useful both in school and later life.
Thirdly, the sense that they can be useful and influence others' development
strengthens mentors' confidence in their own strengths and enhances self-esteem.
Also, by explaining the material to other students, mentors better master the subjects,
because repetition and explanation contribute to a deeper understanding of the topic.
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What’s more, mentoring develops teamwork skills, empathy and emotional
intelligence. Mentors learn to be sensitive to the needs of others, which helps them in
any social interactions. Finally, mentors learn to organize their time in a way that
combines education, mentoring and personal life, which is an importantskill for
future careers. This may include executing real projects or tasks under the mentor’s
guidance. The mentor supports the student, provides him with tasks that develop the
necessary skills and adjusts his work in the process.

We also found out that four main stages of mentoring: (1) preparation; (2)
learning process, harnessing; (3) completion (need to be scaled).

First, in addition to diagnosing academic challenges, the preparation stage also
involves understanding the student’s personal interests, learning style, and any
external factors that might affect their progress, such as family dynamics,
extracurricular commitments, or any specific anxieties about learning. By gaining a
holistic view of the student, the mentor can create a tailored mentoring plan that
aligns with the student’s unique strengths and areas for growth. This personalized
approach helps establish a positive, trust-based relationship, where the student feels
seen, heard, and valued from the very beginning.

At the second stage called the learning process, regular sessions and interactions
between the mentor and mentee are essential. The mentor conducts consistent lessons
and helps the student understand challenging topics, providing tailored explanations
and breaking down complex concepts. During this process, the mentor actively
encourages the student, celebrates their small achievements, and maintains their
motivation. Gradually, as the student gains new skills and a better understanding of
the material, they begin to feel more self-assured. This newfound confidence
becomes a source of motivation, pushing them closer to their goals. The mentor’s role
here is to foster a positive learning atmosphere, which makes the student feel
supported and motivated to progress.

During the stage of application and practice, the mentee starts applying the
knowledge they have gained in practical situations. They attempt to complete
assignments independently, put their new skills to use, and follow the mentor's
guidance to reinforce their understanding. While there may be moments of doubt or
hesitation, the mentor’s support reassures the student, encouraging them to overcome
these challenges. The mentor’s role is to guide the student through problem-solving
strategies, offer constructive feedback, and cultivate resilience, helping the student
develop a sense of responsibility and persistence. This stage emphasizes skill
application and boosts the student’s ability to work independently.

In the final stage, called completion and evaluation, the mentor assesses the
student’s overall progress, measuring improvements in knowledge, behavior, and
learning skills. The mentor and mentee review the goals set during the preparation
stage, reflecting on the journey and highlighting the student’s achievements. By now,
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the student should exhibit increased independence, confidence, and self-motivation,
with a stronger foundation for future learning. The mentor may provide additional
guidance on how to continue building skills beyond the mentoring relationship and
suggest strategies for lifelong learning. This stage marks a successful transition, as
the student emerges more capable, resilient, and equipped to tackle future academic
and personal challenges independently.

Practical work of the mentor was organized with two students of the fifth grade
already from the 2023-2024 school year. Mark had some difficulty in learning some
grammatical topics in English. Ustinya needed help in developing her speaking skills.

We started working with Mark by testing him together with his teacher in terms
of his knowledge of the material for classes 4 and 5. The test results demonstrated
that Mark’s level of English was above average, but his uncertainty about his answers
prevented him from achieving high learning outcomes.

We have a work plan for one school year, in which we prescribed classes once a
week. We started with grammar. The joint discussion on different topics helped me
better understand how to explain the rules. Here, the principle "equal-equal" worked
very well. In the explanation, she used a conversational speech and tried to explain as
she understood the rules. Examples were necessarily given because they contribute to
better assimilation of any material.

Mark gradually started to believe in his own strengths, became less wrong, and
decided to participate in the English language Olympics. He has grown interested in
the English language; for himself, he set certain goals that he decided to necessarily
achieve. Mark took first place in the city olympiad among fifth- grade students. Of
course, this 1s primarily the result of the teacher’s work, but according to the fifth
grader, our teaching program helped him believe in his own strength and achieve
high results. It just proved that mentoring is a very effective way of students
interacting.

In addition to the grammar lessons, we started reading books with Mark in
English. I suggested reading the novel “80 Days Around the World” by the famous
French writer Jules Verne. The book’s joint discussion allowed for organizing
discussions on the problems of situations in which the hero of the work is falling.

Ustinya had great difficulties in writing sentences in an oral speech. According
to the fifth grader, she is afraid of speaking in a foreign language, believing that no
one can understand her. Many students experience such difficulties, so it is very
important to help them overcome the language barrier. We also worked with her to
create a work plan that included watching animated and feature films in English. It
was important for me that Ustinya listened to how the fairy heroes speak in English
and tried to speak herself. I advised watching all series of cartoons “Muzzy,” which
we then discussed. Thanks to the work done, Ustinya began answering more often in
class, giving extended answers, and composing a pair of dialogues. The most
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important thing is that the fifth grader broke through her language barrier and started
speaking in English.

Individual meetings and consultations were held to provide personalized support
to students. These meetings allowed the researcher to address specific questions,
concerns, and challenges faced by each student. Practical applications of theoretical
material were discussed, helping students to connect abstract concepts with real-life
scenarios. This method ensured that students received tailored guidance that suited
their individual learningstyles and needs.

To enrich the learning experience, students were exposed to a variety of
multimedia resources, including animated films, feature films, and books related to
the subject matter. Watching films provided a dynamic, visual representation of
theoretical content, which helped students to engage with the material in a more
interactive way. Reading books allowed students to deepen their understanding of the
topic through extended analysis and reflection, complementing the more visual
learning methods.

Discussions were conducted to encourage critical thinking and facilitate deeper
understanding of the topic. During these sessions, students were encouraged to
express their opinions, ask questions, and engage with their peers. This interactive
method promoted active learning and allowed students to refine their arguments,
clarify doubts, and see different perspectives on the subject. It also created an
environment where students felt comfortable exchanging ideas and learning from one
another.

Drafting dialogues is a method designed to improve communication skills and
help students internalize new concepts. By writing dialogues, students actively
practiced constructing sentences, organizing their thoughts, and engaging with
theoretical content in a practical and creative way. This exercise also helped students
develop a better understanding of the application of language, particularly in terms of
the structure and context, which is crucial for mastering both the language and the
subject matter.

Feedback sessions were organized to assess students' progress, provide
constructive criticism, and encourage reflection on their work. The feedback process
was designed to be two-way, allowing students to give their input on the
effectiveness of the teaching methods and materials. This not only helped the students
to improve their performance but also enabled the researcher to adjust the teaching
strategies to better suit the students’ needs. Timely and specific feedback was
essential in keeping students motivated and focused on their learning objectives.

During our experiment, we observed a difference between the teacher's
explanation and the student's explanation in the following aspects: (1) method of
information transmission; (2) depth of explanations; (3) use of examples; (4)
personalization of approach.
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First, the teacher structures the material using proven explanation techniques to
ensure the student understands it. Teachers adapt their explanations to the student’s
level of preparation, using simpler or more complex terms. When explaining, the
student often recounts the material in his words, and his explanation may be less clear
or consistent. However, this procedure allows a better understanding of how the
student has learned the topic. This step is part of the process of knowledge
consolidation: when a student explains something else, he or she improves his or her
own understanding.

Secondly, the teacher can offer different levels of explanations, from basic to
advanced, depending on the level of preparation of the student and the tasks set. The
student is usually limited to simpler explanations because his understanding of the
material is still evolving.

Thirdly, the teacher can use many examples and different ways of explanation
because he has a large store of knowledge and practice. He can also anticipate and
clarify the difficulties that a student will encounter. The student most often uses
examples that he or she has understood or recently encountered, which sometimes
limits his or her ability to explain more complex concepts.

Finally, the teacher can adapt his explanation to a particular student, taking into
account their level of training, type of perception of information, and need. The
student often gives a universal explanation, oriented to his level of understanding, not
always considering how the other student will perceive the information.

To effectively learn English, the class members were asked to learn how to use
the Cake application, the idea of which was about developing speaking skills and
vocabulary.

We set the criteria for evaluation, such as (1) successful completion of training
tasks; (2) analysis of academic achievements of students; (3) academic motivation
growth; (4) measuring changes in attitude to learning through questionnaires; (6)
reduced stress and anxiety; and (7) observing the changes in the emotional state of
students.

We assessed the mentor's performance in class 5 based on these criteria. It
should be noted that the students have improved their quality of knowledge of
English, confidently coped with the total work, and planned to participate in the
Olympics in English. There is a growing interest in learning a foreign language.
Students continue to read works in the English language and acquaint their
classmates with them.

The student-tutor program serves as a powerful tool not only for academic
improvement but also for personal and professional transformation. By fostering
leadership, communication, time management, and empathy, the program helps
students evolve into more confident, responsible, and capable individuals. These
qualities are essential not only in academic environments but also in professional and
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social settings, providing student-tutors with a solid foundation for success in a
variety of fields. This holistic approach to education encourages a growth mindset,
where learning is seen as a continuous and evolving process, which is crucial for
adapting to future challenges. Furthermore, the program strengthens academic
knowledge by allowing tutors to revisit and reinforce concepts. The act of teaching
forces the tutor to break down complex ideas into simpler, more understandable parts,
which not only benefits the learner but also enhances the tutor’s own comprehension.
As tutors clarify doubts and explain content, they deepen their understanding, which
improves retention and application of knowledge in their own studies. This “teaching
to learn” dynamic creates a positive feedback loop, where both the tutor and the
learner benefit from the process.

APPLYING RESEARCH IN ACTIONMETHODTO MOTIVATE
STUDENTS INTEACHING ENGLISH

Saira Zhaxybayeva
Teacher of English
Gymnazium No. 26
Zhezkazgan, Kazakhstan
jaksibaeva.sk@mail.ru

The modern educational paradigm has shifted from a traditional focus on rote
performance to a developmental approach that prioritizes functional literacy and skill
acquisition. As educators, we recognize that students must not only acquire
knowledge but also develop critical cognitive and communicative abilities. This
paper shares our experiences in implementing active teaching methods to enhance
students' speaking skills, drawing from action research and collaborative lesson
study.

I. S. Yakimanskaya, a prominent psychologist and educator, posits that
developmental education fosters mental growth by structuring learning activities that
ensure deep knowledge acquisition [Ness,2001]. Similarly, L.S. Vygotsky’s
foundational work in the 1930s emphasized that education should be explicitly
designed to stimulate development, treating knowledge and skills as tools for
intellectual growth rather than ends in themselves [Gredler, 2012].

In our classrooms, we strive to create an engaging environment where students
can explore, create, and articulate their thoughts. Traditional methods often fail to
sustain motivation, prompting us to integrate systemic technological and pedagogical
innovations. Our hypothesis was that incorporating active teaching methods would
improve students' speaking skills while increasing their engagement and autonomy in
learning.
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We adopted action research in the form of reflective process where teachers
collaboratively investigate classroom challenges to improve instructional practices.
Our study focused on: the following research question: “How do active teaching
methods impact the development of students' speaking skills?”

We hypothized that if well-structured active methods are employed, students
will demonstrate improved communicative competence and motivation.

Lesson study, a collaborative professional development model, allowed us to
refine teaching strategies through peer observation and iterative lesson planning. Key
steps included: (1) identifying the focus; by selecting active methods tailored to
students' age and proficiency levels (2) designing the lesson by incorporating dialogic
learning and creative tasks to encourage speaking; and (3) assessing outcomes by
evaluating student engagement and skill development through formative assessments.

We conducted a research lesson aimed to develop speaking skills of the 8™ grade
school students on the topic “Alberto’s New Neighbors” (based on Chris Rose’s short
story) [British Council], applying the “Freeze Frame” strategy to promote spoken
interaction and included the following stages: (1) creative interpretation, when
students illustrated comic panels depicting key story segments (introduction, climax,
resolution); (2) collaborative narration, when groups verbally presented their sections,
reinforcing speaking through peer interaction; and (3) formative assessment, when a
“True/False” activity ensured comprehension, while differentiated tasks
accommodated varying skill levels.

At the lesson’s conclusion, students summarized themes (e.g., "friendship,"
"relationships") in single words, fostering metacognitive reflection. The interviews
with the studnts-lesson participants revealed the students’ increased engagement and
self-reported growth: the students expressed enthusiasm for interactive tasks and
many of them acknowledged feeling more responsible for their learning. A total of 25
out of 36 students agreed that the lesson had improved their speaking, in contrast to 5
out of 36 ones, who disagreed, and 6 out of 36, who noticed only partial
improvement.

To conclude with, our study affirms that active teaching methods—particularly
those emphasizing dialogue and creativity—strengthen students' speaking abilities.
However, long-term success requires: (1) tailoring methods for class dynamics;
(2) continuing to use lesson study to refine practices; and (3) encouraging learners to
self-assess progress.
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PRACTICAL AND AUDIO-LINGUAL METHODS OF TEACHING
ENGLISH PRONUNCIATION

Damina Zhenzakova
Teacher of English
Balkhash Medical College
Balkhash, Kazakhstan
zhenzakova@bk.ru

Particularly in multilingual settings like Kazakhstan, where English is a major
communication tool, pronunciation is a significant element of English language
acquisition. Poor pronunciation can impede understanding and cause errors (e.g.,
mixing up "ship" with "sheep"). Focusing on pragmatic classroom strategies based on
linguistic and pedagogical studies, this article investigates evidence-based approaches
for teaching pronunciation.

Pronunciation training can be either imitative or auditory [Li, & Lian, 2022].
Imitative techniques include (1) phonetic drills or organized exercises on articulation,
stress, and intonation, as well as (2) phonetic transcription or use of [PA symbols to
clarify sound generation when pupils repeat words/phrases after a teacher or
recording. Alternatively, auditory training occurs when sounds are discriminated
against before reproduction (e.g., Listen and clap when you hear [&]), for example,
"Mark how many times [z] appears in: 'He is as clever as his father is."

There are articulatory and contrastive methods to teach pronunciation
[Sukhovalov et al., 2021]. The first method explicits instruction on tongue/lip
positioning (e.g., /0/ vs. /s/), whereas the second one highlights differences between
English and Russian phonemes. Here, choral repetition works best to build
confidence, for example, "Underline pronunciation differences: begged vs. beg, rated
vs. rate."

When training pronunciation, minimal pairs and corrective feedback matter
[Martin, & Sippel, 2021; Rogti, 2025]. Minimal pair training includes distinguishing
similar sounds (e.g., beat/bit), while intonation drills focus on practicing rising/falling
tones in questions and statements. Here, it is recommended to play recorded speech
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models, which are about using native-speaker audio for imitation, for example, “Read
contrasting phrases aloud: 'l think the bus will be late' vs. 'I think the boss will be
late."”

All the methods described above are widely used during our classes for teaching
our learners’ English pronunciation. We prefer to practice phonetic drill with
meaningful context, for example, to combine pronunciation practice with grammar or
vocabulary tasks like it is demonstrated in the following exercise aimed at practicing
Future Simple by grouping the questions "Will you help me?' (request) vs. "Will you
be free tomorrow?' (information)."

We also utilize dictation tools when using recordings with pauses for writing
practice or, for example, such audio-visual aids as movie clips (e.g., "Listen to
‘Westminster’ and repeat") with self-recording for comparison. Also, in terms of
rhythm and intonation teaching, we try to leverage similarities between English and
Russian intonation patterns by rising tone (like Russian counting "pa3, asa") vs.
falling tone (like "croi!").

Our experience in teaching pronunciation allowed us to identify such challenges
as (1) motivation and (2) L1 interference and to propose the solutions to cope with
them. Since drills can become monotonous, we recommend integrating games (e.g.,
"hot potato" articulation exercises). What’s more, to handle the issues with Russian
interference, it can be a good idea to use contrastive analysis to address persistent
errors (e.g., Russian speakers omitting [h]).

Though many believe that pronunciation is not a major concern, we might argue
that early emphasis on correct pronunciation is absolutely essential to prevent
fossilized mistakes.

In short, for good pronunciation teaching, teachers should combine practice with
speaking activities, use recordings and interactive tools for self-checking, and focus
on specific issues related to the first language by comparing differences. Effective
pronunciation teaching calls for a combination of explicit articulation guidance,
auditory training, and meaningful practice. Adopting these techniques would enable
teachers to assist students in attaining more natural, clearer pronunciation, hence
improving understanding and confidence in English communication.
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DEVELOPING LEARNERS’ COMMUNICATIVE COMPETENCE
THROUGH GAME-BASED LEARNING TECHNOLOGIES

Tatyana Mikhailova
Assistant Professor, PhD
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Kokshetau, Kazakhstan
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Aiymgul Tolegen
PhD student
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aiymgul.ta@gmail.com

The goal of any language course is to equip foreign/second language learners
with the skills that would enable them to communicate effectively in this language. A
considerable amount of literature has been published on the problems of developing
learners’ communicative competence in the process of second language acquisition
(SLA). Most of the researchers (S.J. Savignon, M. Canale, M. Swain, W. Littlewood,
and others) proposed various models of communicative competence and examined its
nature.

The notion of “communicative competence” was first articulated by D.H. Hymes
(1972) and popularised in his book “On Communicative Competence”. It refers to the
ability of individuals to use language correctly and appropriately in various social
contexts [Hymes, 1972, pp. 269-293]. This concept is essential for understanding
how learners acquire language skills, focusing not only on grammar but also on the
ability to communicate effectively in real-life situations.

Canale and M. Swain explained communicative competence as a synthesis of
the underlying system of knowledge and skills needed for communication. The

researchers further expanded upon D.H. Hymes’ theory by breaking down
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communicative competence into four components: grammatical competence,
sociolinguistic competence, discourse competence, and strategic competence [Canale,
& Swain, 1980]. These components work together to help learners navigate different
communicative situations and develop a more holistic understanding of language use.

So far, there 1s a consensus among researchers that the concept of
‘communicative competence’ focuses on enhancing individual’s ability to
communicate with one another and interacting effectively in each situation [Hymes,
1972, pp. 269-293]. Overall, researchers’ investigations led to the emergence of the
'communicative approach' to language teaching.

In recent years, there has been an increasing interest in integrating game-based
learning (GBL) technologies in educational contexts, particularly in the development
of communicative competence in SLA.

The theoretical basis for using GBL technologies to enhance communicative
competence is rooted in several key theories of language acquisition, among them
D.H. Hymes’ concept of communicative competence and L.S. Vygotsky’s social
constructivist theory. According to D.H. Hymes, a language learner must not only
know the rules of grammar but also understand how to apply these rules in various
social situations. This approach to language learning emphasizes the importance of
context and interaction, making GBL a suitable method for enhancing communicative
skills. According to L.S. Vygotsky, learning is a social process that occurs through
interaction with others. In this view, language is not only a tool for communication
but also a means of cognitive development [ Vygotsky, 1978].

Nowadays GBL technologies have proven to be an effective tool for enhancing
students’ communicative competence, as they provide interactive and engaging
environments that encourage active participation [Gee, 2003]; simulate real-world
interactions and encourage learners to use language in meaningful contexts [Krashen,
1982].

Game-based learning has emerged as a powerful instrument in the field of
education and transformed traditional approaches to second language acquisition by
incorporating interactive gameplay elements into educational settings. Currently there
are growing appeals for its active integration into language classes as game-based
learning leads to better learning outcomes, develops various cognitive and social
skills; promotes student engagement and motivation [Pesare, Roselli, & Corriero,
2016], enhances knowledge retention; develops logical and critical thinking skills,
language abilities, communication skills, creative and problem-solving capabilities
[McFarlane, Sparrowhawk, & Heald, 2002].

According to Garris, Ahlers, and Driskell, game-based learning is particularly
effective in enhancing both intrinsic motivation and skill acquisition, as it provides an
interactive environment where learners feel more invested in their progress [Garris,
Ahlers, & Driskell, 2002]. Additionally, M. Prensky emphasizes that game-based
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learning environments increase engagement by providing students with challenging,
interactive experiences that require critical thinking and active participation [Prensky,
2001].

J. P. Gee (2003) claims that video games provide a rich context for learning
because they engage players in problem-solving and decision-making, skills that are
crucial for real-world communication.

However, GBL is not restricted to digital games but includes various strategies:
board games, gamification, simulations, storytelling, and adaptive learning. GBL
activities may also encompass role-playing, question and answer games, competitive
exercises, vocabulary-building games, etc.

While developing communicative competence in EFL/ESL classes, various role-
playing activities allow learners to practice language in real-life scenarios, such as at
the airport or in a restaurant, simulating authentic communication situations. The
question-and-answer games encourage learners to formulate questions and provide
answers, helping them to develop their grammatical and strategic competence, and
practice their language skills in meaningful contexts.

S. D. Krashen’s theory of comprehensible input supports the idea that learners
benefit from exposure to a language that is slightly beyond their current level of
proficiency but still understandable. Thus, game-based activities often provide just
the right level of challenge, allowing learners to acquire new language structures in
context.

By engaging with peers and instructors in a game-based environment, learners
are able to co-construct their understanding of language, thereby enhancing their
communicative competence [Lantolf, & Thorne, 2006]. This interaction, facilitated
using games, enables students to practice language within a social framework that
promotes deeper cognitive engagement and language learning.

In summary, this commentary argued that game-based learning technologies
offer a promising approach to enhancing communicative competence in second
language acquisition. By providing interactive and immersive environments, GBL
allows learners to engage with language in context, practice real-world
communication skills, and develop the necessary competencies to succeed in various
social situations.

However, future research should not only explore the impact of GBL on
language acquisition but consider the potential effects and benefits of integrating
GBL technologies in English classes for the effective development of learners’
communicative competence.
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Today, knowledge of foreign languages is a key part of education. Moreover,
the ability to communicate in a foreign language plays a vital role in being
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competitive, finding a place in a changing life, and establishing relationships with
other communities. It is not a secret that communication skills are essential in
expressing opinions and achieving results. Understanding and respecting different
cultures can develop better connections and can fill the gap between cultures [Diana-
Petruta Mahu, 2019, p. 374-376]. As a result, engaging with other cultures fosters an
awareness of a global community.

Speaking is one of the most difficult skills to master. At the same time, English
fluency i1s a challenge for teachers and students due to a lack of experience in
communicating with native speakers. Some students feel anxious and embarrassed
when speaking in class, and the teaching methods demotivate them to learn the
language. Teachers should implement approaches and activities to minimize
challenges while teaching and learning speaking skills. Teachers should enable
students to socialize in foreign language classes to prepare them for real-life speech
situations [Harmer, 2001]. Instead of focusing on the structure of a language, teachers
need to focus on its function [Harmer, 2001]. Still, instructors should be able to
capture the students' attention through engaging and enjoyable exercises that
encourage class participation [Harmer, 2007]. Today, traditional teaching methods
fail to increase student interest, resulting in low enthusiasm and limited opportunities
for active language use. Games can effectively address teachers’ challenges in
teaching speaking. Teachers can help learners communicate in English in real
situations through games instead of just focusing on the structure of language
[Littlewood, 1981].

Games can promise full participation from students in the classroom because
they are fun, and students can enjoy them while learning [Mahmoud, Tanni, 2014].
Game technologies increase students’ interest in foreign language lessons and make
the language process acquisition interactive and dynamic. Incorporation of game
elements helps students overcome language barriers, develop communication skills,
and increase their motivation. This method sparks students’ interest in the lesson and
allows them to practice using the language. Mastering a foreign language is aimed at
developing communication skills. The main goal of language learning is
communication since knowledge of a foreign language allows a person to express
himself, exchange ideas, and engage in social and cultural interaction. From this point
of view, game technologies are an effective tool for ensuring student communication.

Students learn to feel at ease and interact in the language environment through
game methods. This method allows simulating real-life situations, for example,
traveling abroad, shopping in a store, or conducting business negotiations. Such
games create conditions for the practical use of language and help students prepare
for situations that occur in real life. In addition, through game methods, students
develop creative thinking and linguistic intuition. Game technologies help to
diversify the education process and make it more interesting for students. This
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method 1s based on interactivity and collaboration. Students work in teams and try to
achieve goals together. This teamwork approach develops not only students'
communication skills but also their social and cultural competencies. Group games
teach students to collaborate, listen, and respect each other [Eden et al., 2024].

Another important aspect of using gaming is their flexibility and adaptability.
Teachers can adapt the games according to age, language level, and learning
objectives. So, for beginners, simple word games or picture description activities are
most effective; for high-level students, role-plays and debates are engaging. This
method ensures the active participation of each student in the lesson. The rapid
development of digital technologies has given a new impetus to teaching a foreign
language. Today, teachers use a lot of interactive platforms, mobile applications, and
virtual reality work tools in education. These technologies make the language
learning process more interesting and effective. For example, platforms such as
Duolingo, Quizlet, Kahoot, and Wordwall help students memorize vocabulary,
master grammatical structures, and develop communication skills [ Abdushukurovna,
2024], and virtual reality (VR) tools allow them to introduce students to a foreign
culture and fully immerse themselves in the language environment [Yeh et al., 2022].

Digital games increase interactivity in teaching a foreign language and
contribute to the active participation of students in classes. Through digital games,
students can learn independently of time and space, which is especially important in
distance learning. In addition, digital games allow students to track their learning
trajectory and learn independently. The benefits of using game technologies in
teaching a foreign language are not only for students but also for teachers. This
method allows teachers to present educational materials creatively, diversify the
learning process, and take the individual needs of students into account. In addition,
game technologies make it easier for teachers to track students' progress and assess
their learning outcomes [Richards, Rodgers, 2016, p. 98].

Game technologies in teaching a foreign language increase the cognitive activity
of students and contribute to the development of their logical thinking. This method
helps students to have a profound understanding of language material and use it
effectively. The knowledge gained through games is aimed not only at memorization
but also at practical application. Thus, game technologies make the learning process
more efficient and productive. They also have a positive impact on the emotional and
psychological state of students. This method allows students to feel free and fully
demonstrate their abilities. During the game, each student can gain self-confidence
and self-assessment. It is an indispensable method, especially for students who have
difficulty mastering the language. The potential for using game technologies in
language teaching is significant. This method is crucial in improving the learning
process and modernizing the education system. Today, many researchers are studying
the impact of game technologies on mastering a foreign language and proving their
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effectiveness. The results of these studies show the prospects for using game
technologies in teaching a foreign language [Gee, 2017].

In conclusion, we claim that game technologies are crucial in developing
students' communication skills, increasing their motivation, and making their learning
process more exciting. This method allows students to use the language in practice,
increases their ability to interact, and develops skills used in life. Game technologies
have become an integral part of the modern education system, which makes learning
a foreign language more effective. The role of gaming technologies in teaching a
foreign language meets modern educational requirements and promotes the personal
development of students. This method is an effective tool for developing
communication skills and activating the creativity and social abilities of students.
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In the system of working with gifted and talented children, various intellectual
competitions, Olympiads, and contests hold a significant place. Any Olympiad serves
as a mechanism for identifying, selecting, and testing new solutions in the field of
educational content. The main goal of the Olympiad is to identify gifted children and
create the necessary conditions to support their development of academic talent,
intelligence, and personal qualities. It is based on fostering increased cognitive
interest in academic subjects and stimulating students' interest in education. As is
well known, preparing students for a successful performance in an Olympiad is not
an easy task for every teacher. This work contains methodological recommendations
that can help prepare school students for tasks involving all types of speech activities
in English Language Olympiads of various levels. I believe that every school should
allocate special time for preparing gifted students to participate in the subject
Olympiads. This could include elective courses or weekly clubs. The purpose of the
article is thus to highlight the features of the competitive Olympiads, as well as to
propose methods of effectively preparing students for them.

When preparing for the Olympiads, I pay great attention to developing skills in
various aspects of the language and types of speech activities. Language competitions
test all aspects of English language acquisition, including writing and speaking skills
[Rodomanchenko, Sorokina, 2024]. Targeted work during lessons allows us to
identify students with a stable cognitive motivation for the subject and organize their
extracurricular activities through elective courses using individual educational
pathways. This, in turn, encourages their participation in the Olympiads.

The school Olympiad is an effective tool for identifying, supporting, and
guiding many students. It fosters students' interest in independent language learning
through reading specialized literature, working with dictionaries, and engaging with
various information resources among others.

For successful participation in the Olympiads, high-quality language preparation
combined with a deep understanding of the task format is essential. In our opinion,
the most effective preparation trajectory for middle school students is the consistent
mastery of language levels, confirmed by obtaining Cambridge certificates. Exams
such as KET, PET, FCE, and CAE can serve as a foundation for well-rounded
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language development and accustom students to working with all aspects of the
language.

Focusing exclusively on the development of communicative skills cannot
guarantee success in an Olympiad, as many tasks, especially in the Listening and
Reading sections, are designed to test critical thinking skills, logic, and the ability to
search for and analyze information.

Listening

Listening tasks can vary in type and include formats such as filling in missing
words (numbers), multiple-choice questions, writing short answers to questions based
on the audio, completing sentences, filling in a map/scheme/table, marking true/false
statements, and so on.

When preparing for listening tasks, both teachers and students need to focus on
the following. Listening comprehension is one of the most challenging types of
speech activity. It is essential to teach students to understand the text upon the first
presentation, as repetitions are often not an option in real-life communication
situations.

Use authentic audio materials such as (1) podcasts (e.g., BBC Learning English,
ESLPod); (2) interviews and speeches (TED Talks, news broadcasts), and (3)
audiobooks for exposure to various accents and tones, since it helps students become
accustomed to natural speech patterns, accents, and pacing.

The system of working with audio texts typically consists of three stages: (1)
pre-listening; (2) while-listening; and (3) post-listening. Let’s consider each of them.

Pre-listening

The learners at that stage could brainstorm their ideas on what they will listen to,
or they could predict what’s going to happen in that listening lesson. Pre-listening
activities such as predicting, discussing, brainstorming, and questioning were highly
appreciated by the students, and these activities were believed to generate interest and
confidence, create input for listening, and change their role to become active listeners
[Tran, 2024]. Teachers could start with the title of the listening and permit students to
guess what the listening would be about. They could also bring an image related to
that listening asking students to discuss it and predict what the listening is about.

While-listening

The while-listening stage is a vital stage in listening, it is considered the core of
the listening. The purpose of the while-listening stage is that students listen for
specific information. As Underwood claimed “While-listening activities are what
students are asked to do during the time that they are listening to text. As far as
listening comprehension (i.e. listening for meaning) is concerned the purpose of
while listening activities is to help learners develop the skill of eliciting messages
from spoken language” [Underwood, 1989].
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During the listening stage, students are not required to catch or understand every
word, nor are they expected to know the meaning of each one. Instead, they listen
with a specific purpose in mind, focusing on completing a particular task. To help
them prepare, questions about the text should be provided before playing the audio.
This allows students to review the questions and gain an understanding of what they
should pay attention to. It is essential to give students a clear framework of what they
will be listening to during the lesson.

Post-listening stage

In this stage as Underwood identified it “some post-listening activities are
extensions of the work done at the pre-listening and while listening stages”
[Underwood, 1989] in the post listening stages the work is much more, and it is
extended from the while-listening stage. This stage, which contains the follow up
activity, is important; it shows if the student successfully understood the given
activity. There are a number of purposes to incorporate follow-up activities into the
lesson plans. One of them can be checking if the learners understood the listening
passage or whether they finished the task successfully [Loi, Van Hong, 2023]. Post-
listening stage is more likely to be the outcome of the while-listening stage. This
stage shows the results of the while-listening stage. In addition, it exhibits how each
student did because it is the final stage from the three stages.

Reading

Reading is one of the main types of speech activity. The reading process has a
huge impact on the formation of personality. With the help of reading, the active and
passive vocabulary of words in students enriched, grammatical skills are formed.

Since the goal of teaching reading is to develop skimming, scanning, and
intensive reading skills, i.e., the ability to extract information in the required amount
to solve specific tasks—reading in the Olympiad is assessed from these perspectives.
Various types of tasks can be used to evaluate reading skills: filling in missing words
in a summary of the text, completing a table, giving short answers to questions,
multiple choice, matching headings to paragraphs, determining whether statements
correspond to the information in the text (true/false), matching pictures or statements
with paragraphs, inserting sentences or statements into the main text, and others.

[ would like to propose a methodological approach for text analysis and
comprehension.

“The 5Ws”

The Five Ws (what, when, where, why, who) and one H (how) approach can be
applied in a variety of ways. It is commonly used to help students in summarizing
texts they have read. Additionally, it aids in organizing their thoughts and encourages
them to independently formulate a variety of question types.

Why is it important?
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* The six questions help to focus on the main idea, significant details, and their
relationship with each other.

* They provide a visual framework that readers can use to decide what
information i1s important.
Teach learners how to use the strategy

» Explain why it is important to pay attention to details when you read.

» Read the questions in the graphic organizer and explain that you are going to
be looking for the answers to the questions in the reading.

* Demonstrate how to write the answers on the graphic organizer.

Who? What? When? Where? Why?

Text Scavenger Hunt

Design tasks or questions that encourage students to "hunt" for specific
information within a text or article. These tasks may involve vocabulary-related
challenges (e.g., "ldentify the synonym for 'beautiful' in the first paragraph") or
locating key details (e.g., "Where did John go last Friday night?").

After students have read the text, explain that you will present each question or
challenge aloud, and they must write their answers in their notebooks or on a sheet of
paper. Once the activity is complete, reveal the correct answers, allowing students to
check their responses and confirm if they have identified the correct information.
Award points for correct answers and track the scores on the board to add a
competitive and engaging element to the activity.

Variations:

e Timed Challenge: Introduce a competitive element by setting a timer for 15-20
minutes. Students or groups race to find the most clues or answers within the allotted
time.

e Collaborative Group Work: Divide students into small groups, encouraging
teamwork as they search for answers. At the end of the activity, each group can
present their findings to the class, fostering discussion and peer learning.

Summary sentence puzzles

For this activity, start by dividing the text into smaller paragraphs. Summarize
each paragraph in one sentence and write it on a strip of paper. Cut the sentence into
individual words or small phrases to create a puzzle, ensuring that each puzzle group
is kept separate. After students have read the text, distribute the puzzle pieces to
them. Their task is to rearrange the words to reconstruct the summary sentence
correctly. Once completed, students must match their reconstructed sentences to the
corresponding paragraph from the text.
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Online Variation: Utilize a virtual whiteboard or collaborative online tool.
Display the puzzle pieces digitally, allowing the class to drag and arrange the words
collectively to form the summary sentences.

Dictogloss

At the beginning of the lesson, engage students in a brief discussion about the
topic of the text to activate their prior knowledge and set the context. Pre-teach any
challenging vocabulary to ensure they can follow the text effectively. Divide the class
into small groups and provide each group with writing materials.

Explain that their task is to listen to the text and take notes, working
collaboratively to reconstruct it as accurately as possible. Read the text aloud from
beginning to end, adjusting your reading speed to match the students' proficiency
level. If necessary, read the text multiple times to support comprehension.

After reading, students should use their notes to discuss and collaborate within
their groups to recreate the text. Each group should assign one member as the writer
to compile their reconstructed version. After a designated period, groups can produce
a written summary that captures the key details of the text. Finally, a student from
each group can read their group’s reconstructed text aloud for the class to hear. Lead
feedback, correct any repetitive errors in grammar, fluency, and pronunciation.

Overall, there are also many other activities to practice and enhance your gifted
students’ language skills. Thus, Olympiads are an important area of work with gifted
children. When preparing gifted students, the teacher must psychologically motivate
the participant for success, develop an individual preparation plan, and use various
teaching techniques and methods. The teacher's primary task is to foster the
intellectual, emotional, and moral growth of the students, creating conditions for their
self-realization.

Working with gifted children brings immense satisfaction to the teacher
because, firstly, the teacher sees tangible results and the impact of their efforts;
secondly, they observe the personal growth of the students; and thirdly, it is simply
pleasant to interact with such interesting individuals, allowing for the free exchange
of perspectives.
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There 1s a growing body of literature that recognises competence-based
approach and its crucial role in modern foreign language education. This approach
aims at shaping a comprehensively developed individual, enhancing students’
abilities, and fostering mastery of speech communication and behavior within a
sociocultural context. Thus, the development of communicative competence in
foreign language teaching has gained particular significance. Communicative
competence 1s a key concept in the theory and practice of foreign language teaching,
and it has been studied by various researchers such as A.N. Shchukin (2004),
I. A. Zimnyaya (1978) and I. L. Bim (2007). A. N. Shchukin defines communicative
competence as "the ability to use the target language for verbal communication in
accordance with the aims and context of interaction within a specific field of activity"
[Shchukin, 2004, p. 139]. 1. A. Zimnyaya characterizes communicative competence
as an individual’s developed ability to act as a subject of communicative activity
[Zimnyaya, 1978]. According to I.L.Bim, "Foreign language communicative
competence is the ability and readiness of individuals to engage in communication
with native speakers of the target language, as well as their acquaintance with the
culture of the country where this language is spoken" [Bim, 2007, p. 159]. In
addition, E. G. Azimov and A. N. Shchukin describe communicative competence as
"the ability of learners to solve communication-related tasks in everyday, academic,
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professionaland cultural contexts using a foreign language, including their skills to
employ linguistic and speech tools to achieve communication goals" [Azimov, &
Shchukin, 2009, p. 98].

Therefore, from these definitions it can be concluded that communicative
competence is a set of skills that ensures successful interpersonal communication.

The use of game-based methods significantly contributes to the development of
communicative competence (G. A. Girenok (2020), L. M. Gainanova (2017),
T. A. Dyakova, & A. S. Sashina (2018) since these methods help activate students'
cognitive engagement and participation.

According to Girenok G.A., games hold an essential place in language
acquisition. Thus, the researcher argues that games help overcome language barriers,
build psychological readiness for communication, and train students in selecting
appropriate speech patterns, thereby promoting the development of situational
spontaneous speech [Girenok, 2020, p. 7]. Another researcher, L. M. Gainanova,
highlights communicative games that enhance teamwork skills and contribute to
students’ deep psychological relaxation, thus facilitating the development of their
communicative abilities [Gainanova, 2017, p. 196]. The successful development of
foreign language communicative competence is supported by linguistic games that
address its basic components—Ilinguistic, sociolinguistic and pragmatic [Dyakova, &
Sashina, 2018, p.178]. Foreign language teaching, involving formation of all
components of communicative competence, becomes effective when students possess
a diverse range of knowledge, skills and abilities that enable them to navigate
different communicative situations with confidence [Dyakova, Sashina, 2018, p.
179].

This study considers scenic play as an effective method for developing
communicative competence. In this paper, we argue that scenic play fosters creativity
and communication skills, enabling students to interact effectively in foreign
language communicative contexts. The concept of scenic play was developed and
researched by Ingo Scheller at Oldenburg University in the 1970s-1980s. This
theatrical-pedagogical concept was later adopted and expanded in various educational
institutions. According to I. Scheller, scenic play is an enactment of imaginary
situations closely resembling reality and serves as a learning tool [Scheller, 1987].

In scenic play the emphasis shifts toward literary texts, which serve as the
foundation for action. The play itself becomes a central phase, integrated into the
perception and interpretation of the text. Literary texts contain linguistic elements for
describing space and time, character interactions and relationships. The key
component of scenic plays in literary text interpretation is role immersion [Scheller,
2004]. When assuming roles, players (students) attempt to convey characters’
external and internal worlds in various situations, unconsciously projecting their
personal life experiences, emotions, and aspirations onto the characters. This process
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allows them to explore different roles, professions, and social statuses, thereby
deepening their understanding of various life situations. During scenic plays students
engage in improvisation and interpersonal interaction using verbal and non-verbal
means, which helps them develop communication skills in a foreign language.
Participants explore their abilities, desires and emotions, sharing their thoughts and
feelings. Emotions facilitate role-playing and spontaneous speaking in a foreign
language, which is the primary goal of language teaching.

In summary, implementing scenic plays in foreign language classes is both
effective and advisable, as it enhances students' internal potential, develops
communicative competence, and fosters a psychologically favorable environment that
helps learners to overcome language barriers.
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CoBpeMeHHas Menaroruka HalelieHa Ha MOWCK aJeKBATHBIX HOBOBBEACHUN B
obmactu oOOy4YeHHUS U BOCHUTAHUS, CHOCOOHBIX dS(PPEKTUBHO OTBETUTH Ha
OBICTPOM3MEHAIONIUECS MOTPEOHOCTH COBPEMEHHOrO oOlecTBa. MHoOrue Yy4€HbIe
orMmeyvaroT, uro oOyyaromuecss XXI Beka 007agal0T OTIMYHBIMU OT MPEIABLIYLIUX
MOKOJIEHUM XapaKTepUCTHUKAMH — MX IO3HABaTeJbHbIE CIIOCOOHOCTH (POPMUPYIOTCS
Mo IeMCTBMEM HOBOW HU(PPOBON peasbHOCTU, YTO JEJIAeT Pa3BUTHE UX Y4EOHOTO
MOTEHIIMAJIa B TIOJIHOW Mepe C TMOMOUIbI0 TPAJUIMOHHBIX 00pa30BaTEIbHBIX
TEXHOJIOTU BECbMA 3aTPYyIHUTEIbHBIM.

CornacHo teopun nokonenuii Heiina Xoysa u Yunesama [ltpayca, oOmHOCTS
JTOAEH, POJMBUIMXCA B OINPEACIEHHBIA BPEMEHHOW IPOMEKYTOK JUIMHHOM OT
NATHAALATA 0 JBaJlIATH TMSTH  JIET, HUMEET psii  OOMMX IIEHHOCTEH,
c(hopMHUPOBABIINXCS O] BO3JEHCTBUEM KYJIbTYPHBIX, COIUATIbHBIX, SKOHOMHUYECKUX
COOBITUM JIMOXM M aKTyaJIbHOTO BEKTOpa pPa3BUTUSA TEXHUYECKOTO Mporpecca.
['myOuHHbBIE TOKOJEHYECKHE 1IEHHOCTH, 3a7105KEHHBIE BOCIIUTAHUEM B Mepuoi 10 12-
14 7ner, oka3bpIBalOT 3HAYUTENbHOE BIMSHUE Ha (POPMHpPOBAHUE JIUYHOCTH, Ha
NEATENBbHOCTD U MTOBEICHUE OTICJIbHBIX UHAWBUAYYMOB B TEUEHHE KU3HU [ Strauss, &
Howe, 1991, c. 18].

80-e rompl XX Beka cTajdd HayajaoM (POPMHUpPOBAHUS KapAUHAIBLHO HOBOMU
COITMOKYJIBTYPHOU Cpelbl, MOSBUBIICHCS TOJA BO3JEUCTBUEM HWH(OOPMAIIMOHHBIX
TEXHOJIOTUH. AMEpUKAHCKUU cormoior J[»uuen bemn onmpenenun oxapakTepu3oBal
nHQOpMAIIMOHHOE OOIIECTBO KaK MOCTUHIYCTPUAIBHYIO CTaJUI0  Pa3BUTHS
YEJIOBEUECTBA, MNPU KOTOPOM OCHOBOM ONPEAECICHHS COLHAIBHOM CTPYKTYPBI
CTaHOBUTCS MH(DOpMalKs U, B 0COOCHHOCTH, T0CTy K Hell [bemn, 1986, c. 451].

MupoBo33peHre COBPEMEHHOI'O YEJIOBEKa C CaMbIX paHHUX JeT (opMupyer
HOBasl peaIbHOCTh — BUpTyalbHas. OHa Mpejanosiiaraer 3aMelleHHe OOBEKTOB U

145


mailto:jana2000.luckina@yandex.ru

THE XXI KAZTEA & BUKETOV UNIVERSITY CONFERENCE
‘SMART AND NON-FORMAL FOREIGN LANGUAGE ¥ e
EDUCATION: TEACHING TO LEARN, LEARNING TO TEACH’ ig,
Karaganda, Kazakhstan s>

May 29-30, 2025

d

<
&
R’g
A%

72
>

(4

MPOCTPAHCTBA PEATbHOCTU, T/€ CYIIECTBYET YEJIOBEK, MPEACTaBIsieT Co0o0M
CMOJECIUPOBAHHBIN KOMIIBIOTEPOM MHpP, B KOTOPBIM YEIOBEK MOrpy:KaeTcs
MeHtanbHO. [loBcemecTHOoe pacnpocTpaHeHue cetu MuTepHer chopmuponano
COBEPIIEHHO HOBYIO CPENly Pa3BUTHS JTUYHOCTH, €€ UHIUBUAYAIBHOTO CTHUIIS dKU3HHU.
[TonaBnsroniee OOJIBIIMHCTBO COBPEMEHHBIX [I€TE€H, TMOJPOCTKOB M MOJIOJEKHU
UCIIOJB3YET BUPTYAIbHYIO Cpelly B IEISAX YAOBJIETBOPEHUS KOMMYHUKATUBHBIX,
MO3HABATENbHBIX M JOCYTroBbIX moTpeOHOocTed. IlouBoit s (popmupoBaHus
UJIEHTUYHOCTH pEOEHKA CTAHOBSTCA COLMAJbHBIE CETH, MECCEHKEpbl, OJIOTH,
OHJIAMH-UTPBI U JpYrue KOMMYHUKAIMOHHBIE CPEJICTBA, MOSBUBIIHUECS B CBS3U C
pa3BuTHEM UUQPPOBBIX TeXHOJMOTHN. OHIaH-IpOCcTpaHCTBO (opMupyeT ob6pa3
MBIIIUIEHUSI U PSAJ MICUXOJOTMUYECKUX U MEHTAJIbHBIX OCOOEHHOCTEW COBPEMEHHBIX
oOyyarommxcsi:

1) mpeapacnonoKeHHOCTh K CaMOOOYUYEHHIO (MMEIOT BBICOKYIH) MOTHBAIUIO K
Pa3BUTHUIO, MPEANOYUTAIOT CIEI0BaTh COOCTBEHHON 00pa30BaTEeNbHON TPAEKTOPHUN);

2) NpakTUKOOPUEHTUPOBAHHOCTh (CKIIOHHBI aKTUBHO UCIIOJIb30BaTh
MOJTyYCHHbIC 3HAHUS, HE COTJIAcCHbI ObITh MACCUBHBIMU MOJIy4YaTeIsIMU UHPOpMAITUH,
HYXJAI0TCS B TPAKTUUYECKON MTPUMEHUMOCTH MOJYYEHHBIX 3HAHUN 1 HABBIKOB);

3) KIMNOBOCTh MbINUICHUS (00JagaroT 0ojiee HU3KUM YPOBHEM CHUCTEMHOTO
MBIIIUICHUSI, KCHOBITHIBAIOT TPYJHOCTA C KOHIIEHTpAllMe BHHUMAHUS, IJIOXO
BOCIIPUHUMAIOT UHGOPMAIIUIO B TPAAUIIMOHHOM TEKCTOBOM BUJIE);

4) MHOT03a/1a4HOCTh  (CIOCOOHBI  3(PGEKTUBHO  HUCIOJIB30BaTh  HECKOJBKO
KaHaJIOB BOCHPUSATHS OJHOBPEMEHHO: 3PUTEIIbHBIN, CIYXOBOW, KHHECTETUYECKHUM,
CKJIOHHBI OpaThCsl 3a BHIMOJHEHUE HECKOJBKUX 3aJ1au OJTHOBPEMEHHO);

5) 110003HATENBHOCTh JKCIAHCUBHOIO XapakTepa (UMeET (parMeHTapHOe
MpEJCTAaBICHHE O MHOTHX KAaTEropusiXx 3HaHHsS, HO HE CKJIOHHBI H3y4aTh BOIPOC
BCECTOPOHHE);

6) BBICOKMI ypOBeHb LUQPPOBOM TPaMOTHOCTH (MHTYUTHBHO OCBaMBAIOT
HE3HAKOMbIE paHEe TEXHOJIOTUH, JIETKO aJaNTUPYIOTCS K HOBIIECTBAM M MU3MEHEHUSIM
B chepe mudPOBBIX TEXHOJIOTHI);

7) BBICOKUH YpPOBEHb COIMATBHON HEIOBKOCTH (HCIBITHIBAIOT TPYAHOCTH B
KOMMYHUKAIIMU BHE BUPTYAJIbHOTO IPOCTPAHCTBA);

8) TOJIepaHTHOCTh ~ (MMEIOT  CPAaBHUTEIBHO  MEHbIIE  reorpauyeckux,
MEKPACOBBIX U MEXKITHUUECKUX 0apbepoB B OOIIEHUN).

KoruutuBHOE pa3BUTHE COBPEMEHHBIX 00yYaIOMIUXCSA HAIEJIEHO HA CTPEMJICHHE
K CaMOCOBEPIICHCTBOBAaHUIO, PAa3BUTHI0 KPEATUBHOCTH M KOHCTPYKTHUBHOCTHU
MBIIIUICHUS; HA OBJIAJICHUE CIIOCOOHOCTHIO MapajlieIbHO BOCIPUHUMATH Pa3lInyHbIE
MOTOKA HHGPOPMAIMU, UCTIOJIb30BaTh €€ MHOTOYUCIEHHBIE HMCTOYHUKH, OBICTPO U
s PexTrBHO 00pabaThIBaTh MOJYYEHHBIE JaHHBIE U TPUHUMATH PEILICHHUS.

B cdepe coumanbHOro pa3BUTUA MPEACTABUTEIN LUPPOBOTO MOKOJICHUS
CTpEeMSTCS K caMopeann3alui, BBICTPAUBAHUIO HE HepapXUUECKUX
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(«BEpTUKAIbHBIX»), a MNapTHEPCKUX («TOPU3OHTAIBHBIX)») B3aMMOOTHOIIEHUN C
OKpy>XaroumuMu. JIJisi HUX XapakTepHa TOTOBHOCTHb BCTYINAaTh B MEXKKYJIbTYpHOE M
MEKHAIIMOHAIBHOE B3aUMOJCHCTBUE, ONTHUMHU3M U YBEPEHHOCTh B COOCTBEHHBIX
cuiax.

N3 BBINIEU3T0KEHHOTO CJEAyeT BBIBOJ O TOM, UYTO 0Opa3oBaTelbHbIC
MOTPEOHOCTH COBPEMEHHBIX OOYUYAIONIUXCS HE MOTYT OBITh YJOBJIETBOPEHBI JUIIb
KJIACCUYECKUMU CPEJICTBAMU JIUJIAKTUKH, YTO SIBJIIETCS BBI3OBOM JIJIi COBPEMEHHOMU
MeJarOTUKHU.

Knaccuduxanust Mopaeneit oOpa3oBaHusi, TMpUHSITasE B  MEXIYHAPOIHOM
MPAKTUKE, BKIIOYAECT:

— (¢dopmanpHOEe 00pa3oBaHME: HWHCTUTYAIU3UPOBAHHOE, II€JICHAPABICHHOE,
CIUIAHUPOBAHHOE TMpPU YYaCTUU AKKPEIUTOBAHHBIX T'OCYJIAPCTBEHHBIX M YaCTHBIX
opraHuzanuii 00pa3oBaHMs, UYTO B I1EJIOM COCTaBIseT CUCTEMY (POPMAIBHOTO
o0pa3oBaHUs CTPaHBI;

— HedopMmaabHOE O00pa3oBaHUE, OMPENENIeMOe KaK HHCTUTYalU3UPOBAHHOE,
I[EJICHANpPABJIICHHOE W CIUIAHMPOBAHHOE  JIMIIOM  WJIW  OpraHu3allueH,
o0ecrneunBalOIIMMU MPEJOCTaBICHNE 00Pa30BaTEIbHBIX YCIIYT;

— wuHpopMaIpHOe oO0pa3oBaHUEe — OOy4YeHHE, KOTOpPOE TMPOUCXOAUT BHE
CIeUAIbHOM YyueOHOM cpeibl, BOHUKAET B pe3yJibTaTe ACSATEILHOCTH U UHTEPECOB
OTJENIbHBIX JIMI[ WJIM TPYNN, HO KOTOPOE HE MOXKET OBbITh MPU3HAHO OOYUYEHHEM,
OTHOCHUTCS Kk camoobOpazoBanuto [MCKO, 2011, c. 11].

B noruke MexayHapogHoil cTaHgapTHOW kiaccudukamuu oOpa3oBaHUS K
poccuiicko  cucteme (opMaIbHOTO 00pa30BaHUS OTHOCHUTCA  JIOIIKOJIBHOE,
HavaJibHOE 00IIee, OCHOBHOE o0IIee, cpeaHee oodiee, cpeaHee mpodeccuoHaabHOE,
BoIciiee oopazoBanue 1, II u 111 crenenu.

B 4yucne OCHOBHBIX XapaKTEpUCTHK (POPMAIBHOTO OOpa30BAHUS BBIICISIOT
CIeAYIOIIHE: 1) ueneHanpaBiIeHHOCTh u y4acTue rocyJ1apcTBa;
2) CTPYKTYPUPOBAHHOCTH U JOJITOCPOYHOCTH; 3) CTAaHAAPTU3UPOBAHHOCTH KaueCcTBa U
pe3ynbTatoB oOyueHus; 4) ennHOOOpa3ue MPOrpaMMHOTO U Y4E€OHO-METOANYECKOTO
obOecrnieueHus1 yueOHOTO TMpolecca; 5) cTporasi periaMeHTUPOBAHHOCTh TPEOOBaHUMN K
NeATENbHOCTH Megarorndeckux padboraukon [Cumkunc, 1977, 3omoTtapena, 2015].

Xapaktepusys HedopMalibHOE 00pa3oBaHME, CIEAYET BBIACIUTh OCHOBAHWUS,
3HAQUUTENFHO OTJMYalomue ero or (opMaabHOro aHaiora: 1) BO3MOXKHOCTh
CaMOCTOSITETLHOTO  BbIOOpa  OOywaromumcs  cojaepxkanusi, (GopM, MeETOAOB
opraHuzanuu oOy4yeHus, NpenojaBaTeNss M MecTa O0O0yudeHwus; 2) MHOrooOpasue
HampaBJIeHU U (opM, BapHaTUBHOCTH Mpoliecca OOydeHUus; 3) yAOBJIETBOPEHUE
0COOBbIX 00pa30BaTENbHBIX MOTPEOHOCTEN MPU HEOOXOTUMOCTH; 4) UHAUBUYATbHBIC
oOpa3zoBaTeIbHbIE MApUIPYThl, OPUEHTUPOBAHHBIE HAa KOHKPETHBIM pE3yibTarT,
CBSI3aHHBIM C JUYHOCTHBIMH opueHTHpamu [Cumkwmac, 1977; Poirtbmar, 2012;
byinosa, 2013].
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Ha cerogusamnuii geHb BEpPHO NPEANOJNOKEHHWE O TOM, UTO TPaHUIIbI
dhopMasibHOTO ¥ HEOPMATIBHOTO 00pa30BaHMS MEPECEKAIOTCI BO MHOTHX aCIleKTax —
MHOTHE XapaKTePUCTUKHU, OITUCAHHBIE BHIIIE, TPUMEHUMBI JIJI1 000UX MOJIEEH.

AHanmu3 UHPOPMANTBHON MOJEIU OpraHu3aluu  00pa30BaHUS  IO3BOJISET
BBIJICJIUTh  XAPAaKTEPUCTUKH, OTJIMYarolmMe €€ OT JABYX BbIIIEyKa3aHHBIX:
1) HECTPYKTYpUPOBAHHOCTb, OTCYTCTBHUE nJiaHa u (buKCcUpOBaHHOU
MPOJOIKUTEILHOCTA  OOydeHMs; 2) MOJIHAs MOAYMHEHHOCTh HHTEpecaM U
MOTPEOHOCTSIM  CaMOro  OOYYarIIerocss U €ro  COLUUAIBHOTO  OKPYXKEHHS;
3) UMIUIMITUTHBIN XapakTep y4yeOHOUH NesTeNbHOCTH; 4) OTCYTCTBHE KPUTEPHUAIBHO
U3MEPUMOT0 KOHTPOJISI PE3YIbTATOB 00yUEHHUS.

ComnocraBiieHe TMPUBEAEHHBIX BBIIIE XapPAKTEPUCTUK MOATBEPKIAAET, UTO
YIOBJIETBOPEHUE O00pa30BaTeNbHBIX MOTPEOHOCTEN mMpencTaBuTeae HUPPOBOTO
MOKOJIEHUSI HE MOXET OBbITh pealM30BaHO B paMKax JIMIIb OJHOM MOJenu
opranuzanuu oOpaszoBaHusi. Ilpu »sToM HedopmanbHOE U  HHPOPMAIBHOE
oOpa3zoBaHue B OOJIbIIIEH CTEMEHU OTBEYAET 3ampocaM CyObEKTOB 00pa30BaTENIbHOM
NEATeNIbHOCTH, OPUEHTHUPOBAHHBIX Ha AKTUBHOE HCIOJIb30BaHHE IU(PPOBBIX
TEXHOJOTUH B  oOpa3oBarenbHbIX IHensx. Haubonee  mpuBlieKaTeIbHBIMU
XapaKTepUCTUKAMU IIU(PPOBBIX TEXHOJIOTUNA B TAHHOM CIIy4ae SBJISIIOTCS:

1) noctynmHOCTh (BO3MOXXHOCTh TOMCKa JII000M HHGOpMANMU B TI100aIBHOU
CETU UHTEPHET);

2) TUIEPTEKCTYaIbHOCTh (TexcroBas HE3aMKHYTOCTb, BO3MOKHOCTb
BBIOOPOYHOM PabOTHI C TEKCTOM C UCIHOJIb30BAHUEM MEPEKPECTHBIX CCHUIOK);

3) NoTUMOJAaNbHOCTh (3a/IeMICTBOBaHME B Y4YEOHOM TIpoOllecCE Pa3IUYHBIX
KaHaJIOB BOCIPHUATHS: CIyXOBOTO, 3PUTEIBHOT0, KHHECTETUYECKOro Oyarojaps
MYJIbTUMEIUMHOCTU TEXHOJIOTUI);

4) NpuUBIEKATENbHOCTh (BOCTPEOOBAHHOCTh TEXHOJIOTUN CpelH MPEICTABUTEINIEH
MOJIOJIOTO TTOKOJIEHUSI, OCYIIECTBICHUE B3aUMOJICUCTBUS Yepe3 MPUBBIUYHYIO JJISI HUX
1uppoByIO cpeny);

5) MHTEPaKTUBHOCTh (CIIOCOOHOCTh BOBJEYh B YUEOHYIO JEATENBbHOCTH BCEX
Y4aCTHUKOB 00pa30BaTEILHOIO MPOIECCa, BHICOKUI YPOBEHb TreMudUKaIinm);

6) aBTOHOMHOCTh (BO3MOXHOCTh IOCTPOCHUSI WHIWBUAYAIbHOW TPACKTOPUH
oOyyaroiierocsi, BapbUpPOBaHMS YpPOBHSA CJIOKHOCTH, TEMIIAa U  XapakTepa
NESATeNbHOCTU B 3aBUCUMOCTHU OT €r0 YHUKAJIBHBIX 0COOEHHOCTEN U MOTPEOHOCTEH).

Takum 00pa3oM, MOXXHO KOHCTaTUPOBaTh, YTO COOTHECEHHOCTh YKa3aHHBIX
TUIAKTUYECKUX XAPAKTEPUCTUK C OCOOCHHOCTSMHM MBIIUICHUS W Pa3BUTHUS
MPEJCTABUTENIE  COBPEMEHHOrO  TIOKOJEHUS, OOYydYaroluxcsi  MOJTBEPKIAET
BOCTPEOOBAHHOCTh ITU(MPOBBIX TEXHOJIOTUM, B OOJbIIEH CTENEHU HCIOIb3YEMBIX B
npoiiecce peanuzanud HepopmaabHOM W WH(POPMAILHOM MOJACIH OpTaHU3AIlUH
oOpazoBaHusa. B 1ernoM ’xe B3auMOAEHCTBHE BceX TPEX MOJENEH OpraHu3aluu
o0pa3zoBaHus SIBISETCS HACYIIHOW HEOOXOJIUMOCTHIO COBPEMEHHOTO OOIlecTBa AJIs
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pasBUTHUA WM TOBBINICHUA HWHTCIUICKTYAJBbHOIO MW TPYAOBOI'O IIOTCHHOHAJIA
COBPCMCHHOI'O YCJIOBCKA.
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