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RESEARCH

TEHAEHIIUN AHIJIOA3bIYHBIX BJIOT'OB:
AHAJIM3 NOITYJIAPHBIX TEM U CTUJIEU ITUCBMA

Epmek Touaranai
Maructpant
Y Axanemus «Bolashag»
Kaparanpga, Kazaxcran
tolganay.ermekova@yandex.ru

Abstract
This article analyzes current trends in the world of English-language blogs, paying special
attention to the most popular topics and writing styles. The research is based on a review of a
number of leading blogs and an analysis of their content in order to identify key topics that attract
the attention of readers.
Keywords: blogs, English-speaking, trends, analysis, topics, preferences, audience

Tyiiin
Byn makanaoa ey manviman magsipeinmap meH xcazy cmuibOepine epexkuie Hasap ayoapa
OMbIPLIN, ARLLIUBIH MITIHOe2] O10emap aneminoei Kasipei meHoeHyusnap maioanaosl. 3epmmey
OKbIPMAHOAPObLIY  HA3APLIH  AY0apamvlH  He2izel MaKblpblnmapobl AHLIKMAY MAaKCamvlHOd
bipxamap scemexuti 6102mapovl WONY2A HCIHE 0APObIY MASMYHbIH MALOAY2aA He2i30e12eH.
Hezizei cozdep: Oroemap, azvliuibin mindi, mpenomep, manioay, maKblpblnmap, Kaiayiap,
ayoumopusl.

BBEJIEHUE

B Mupe undpoBbIx KOMMyHHUKAILIHA OJIOTH CTAHOBSITCS BCE 00Jiee MOMYJISIPHBIM
U BaXHBIM CpeacTBOM oOMeHa uHpopmanued W MHEHHsIMU. WX TeHIeHuuu
MPOJOJKAIOT  3BOJIOUMOHUPOBATh, OTpaXkash HM3MEHSIONIMECS HWHTEPEChl U
NOTPEOHOCTH OHJIAMH-AyAUTOPUU. AHAINW3 TMONYJAPHBIX TEM M MNPEANOYTEHUMN
ayJIMTOPUM TO3BOJSIET MOHATh JUHAMUKY OJIorocepbl M BBIABUTH KIHOUYEBBIE
HaIlpaBJICHUS] KOHTEHTAa, KOTOPbIE NPHBICKAIOT BHUMAaHUE MOJb30Barenei. B
OCOOCHHOCTH HCCJEIOBAaHUE MMEHHO AaHIJIOSA3BIYHBIX OJIOrOB  IPEACTaBISET
MHTEpEC /17151 IOHUMaHUS TOT0, KaKue TeMbl HanboJiee aKTyalbHbI 7S Ay AUTOPUH U
KAaKWe CTWIHM MHCbMa MPEANOYMTAIOT yuTaromue. Llenb 3Toil cratbu NMpoOBECTH
aHaJlM3 TOMYJISIPHBIX TEM W CTWJIEH MUChbMa B aHIJIOSA3BIYHBIX OJIOTax C LENbIO
BBISIBJICHUS KJIFOUEBBIX TEHICHIIMM.

TEOPETUYECKUU OB30P
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B namm 1HU O0JBIIMHCTBO yYalIUXCcs OOIIAI0TCS B CETH UHTEPHET, HEKOTOPHIE
caMH SIBJISIOTCSL OJOorrepamMH, a KTO-TO TPOCTO Y4YacTBYeT B OOCYXIECHUU
BOJIHYIOIIMX HX BOmpocoB. CIoBO «OIOT» MPOU3OINUIO OT CIOBOCOYETAHUS
«weblog», TO ecTh WHTEPHET-ITHEBHUK. DTO MHOXKECTBO HEOOJBIIMX 3aIUCEH,
yOJMKYEMBIX OJHUM WJIM HECKOJIbKUMHU aBTOPAMH.

Tepmun «610r» 6b11 npuayMan baprepom Moprom 17 nexabpst 1997 roxa
[Ammann and Jorn, 2009]. Vike B 2001 r. 6J0TH CcTanM U3BECTHBI KaK MHTECPHET-
CEpBHUC U MOJYyYHIM MaccoBoe pacrpoctpanenue B 2003 T.

EBcrokoBa T.B. ompezgenser 6J0r Kak JEHTY COOOIIEHUM, COCTOSIIYIO U3
XPOHOJIOTUYECKH PACIIOJIOKEHHBIX MOCTOB C OINIMEN KOMMEHTHpOBaHHs. B eé
0030pHOI cTaThe MOAUYEPKUBAETCS CBA3b MOMYJSPHOCTH OJOTOB C TI00ATBHON
TEHJICHIIUEH K CAMOBBIPAKECHUI0O M CaMOMJCHTHU(UKAIMU. 3adacTyro Ojoru
JUYHOCTHO WJIM Y3KOHAIPABJICHHBIC, OTIUYAIOTCS KPATKOCTBIO U OCOOBIM CTHJIEM
opopmienus [EscrokoBa u I'epmatuea, 2015].

®unatoa A.B. omnuceiBaeT Osior kak Web-mmpocTpaHCTBO, MO3BOJISAIOIIEE
J000MY TMOJIB30BATENI0 ceTh VMHTEpHET co31aTh JUYHYIO CTPAHUYKY, OCHOBHOE
COJIEP)KMMOE, KOTOPOTO — PETYJISIPHO 100aBIsIEMbIE 3alUCH, W300paKEHHS WITU
MyibTuMenua [Punarosa, 2009].

AMepukaHCKui TUHrBUCT Maitepc I'. B CBOIO ouepeap MOAYEPKHYJ HAacUeT
KOHTEKCTa caMHuX OJIOTOB, UTO JIFOJM MPUBBIKIA YUTATh TOBECTBOBAHUS C YETKOM
CTPYKTYpPOUi, HO B 0JIOrax TakuxX OorpaHUYeHHI HeT. B HacTosIiee Bpems: ynTaTenu
MPEANOYUTAIOT KPATKUH U €MKHI KOHTEHT, a HE OObEMHBIA TEKCTOBBIM KOHTEHT
[Myers, 2010].

CTouT Tak *€ OCTAaHOBUTCS HA TUIAX CTUJIEH MUChbMa B aHTJIMHUCKOM SI3BIKE,
TaK KaK OJIHOM U3 11esiei pabOoThI ABJISIETCS TPOBECTH aHAIM3 UMEHHO CTUJIEH MUChMa
MOMYJISIPHBIX aHTJISI3BIYHBIX OJIOTOB.

B aHrmmiickoM sA3bIKE CYIIECTBYET YETHIPE OCHOBHBIX TUIA CTUJIEN NTUChMA. Y
Ka)XJIOTO M3 HUX CBOS LIEJIb:

® ObvsicHumenvhbitl (expOSItOry) — TpH HCIOJNB30BAaHUH JTAHHOTO THIIA
MMChbMa, aBTOP CTPEMHUTCS PaccKa3aThb O YEM-TO KaKk MOXHO HeWTpaibHO. Llenb
MMCbMa COCTOUT B TOM, YTOOBI OBbITh MH(POPMATHUBHBIM: MEpeAaBas 4YTO-TO C
MUHHUMAaJIbHOU NPEIB3SITOCTHIO U HHTEPIPETAUAMU, CTUIIb U3JI0KEHUSI OCHOBAH Ha
dakTax.

® [losecmeogamenvHublii  (narrative) — OSTOT CTUIb HCIONB3YETCS YTOOBI
pacckazaTh UCTOpHUI0. CTHIIM MOBECTBOBATEIHLHOIO MUChMa MCMOJIB3YIOT TaKTUKY
MOBECTBOBAHMUSI, YTOOBI TIEpeAaTh CIOXKET C MOMOIIBIO MEPCOHAKEH, 00CTAaHOBKH U
TEM.

® Voeowcoarowuii (persuasive) —3TOT CTUIb UMEET YETKYIO (YHKIIMIO: YOSIUTh
yuTaTeNls 4To-1uM00 caenaTh WIM O 4eM-In0o moayMmatb. Vcmonb3yst JOTHKY,
apryMEHTAIlMI0 U Pa3IUYHbIE PUTOPUYECKHE CTPATETUH, AaBTOPBI, YMEIOIIHE
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yOeXIaTh, CTPEMATCS YOSUTh Bac B TOM, YTO UX apTyMEHTHI I MHTEPIPETAIHS
UMEIOT MPEUMYIIIECCTBEHHYIO CHITY.

® Onucamenvuvlil (descriptive) - 3TOT THI MHChMa HAIPaBJICH HA TO, YTOOBI
TIOJICITUTHCS TOYKOM 3peHus. [Ipy nmpaBHIEHOM HCITOJIB30BAaHUN JAHHOTO THIIA CTHIS
aBTOP CO3/Ia€T B CO3HAHWU YUTATCNII KapTHHY, MUCIOJb3Yys CBOM omucaHus. Yacrto
STOT THUI IMMChMa BKJIFOYACT B ceOs sIpKUE 00pa3bl U 3aJACHCTBYET MHOTHE U3 IISTH
OpraHOB YYBCTB, TaKHME KaK 3BYKH, BUBI, BKYCHI, 3aIllaXH, a TAK)KE KHHECTCTHUCCKUE
U OpraHuYecKue oOpasbl.

METOAO0JIOT' U

B 3TOM HNCCIICAOBAHUU MBI HUCIIOJIB30BaJIN Ppa3INIHBIC MCETOABI:
CEMaHTHYECKUH )41 I[I/ICKprI/IBHHﬁ aHaJInu3, KOHTCHT-aHAJIN3 Pa3INIHBIX
TeMaTUYECKUX COOOIIeHU. mpocMoTpenn 70 GJI0r-nmoctoB, omyOJMKOBAHHBIX HA
Twomonkeystravelgroup.com, medium.com, wordpress.org, write.as, drupal.org.
HCCJ’ICI{OB&HI/ICB CTWUJIIM IIMCbMa W TCMATHKHW aBTOPOB AHTJIOA3BIYHBIX 6J'IOFOB, a
TAKIKC OIIPCACIICHHOC KOJIMYCCTBO SaHI/ICGﬁ, B 3aBUCUMOCTH OT UX HACTOTHOCTHU: BCE
3aIliMCH 3a ITOCICIHHUC 2 MEci1a, 160 10 IIOCJIICAHUX 3arnucen.

OBCYKJIEHUE

CyliiecTByeT OrpOMHOE KOJIMYECTBO OJIOroB, B KOTOPBIX IPEICTaBJICH
HMIMPOKUHN CIEKTp HMHTepecoB. M3 HUMX TeMaTuka myTelmiecTBUM B Ojorocdepe
3aHUMAIOT OJJTHO U3 BEIYLIUX MECT, IPUBJIEKAass BHUMAHUE OIPOMHOIO KOJIMYECTBA
ayIUTOpUHU. bIlorrepbl mNOTpy:KarOT CBOMX 4YHUTaTelIed B MHDP HOBBIX MECT,
KYyJIbTYPHBIX OCOOCHHOCTEM W YHUKaJIbHBIX Tpaauluil. Pacckas3piBas o0 CBOMX
MPUKITIOYEHUSIX, OJIOTephI TepeAatoT SMOLMH, BIEYATICHUS U BIOXHOBIISIOT APYTUX
Ha cOOCTBEHHbIE myTemecTBus. Kaxaplii OJ0rrep UMeeT CBOM YHUKAJIbHBINA CTHIIb
ITIOBECTBOBAHMUSI, KOTOPBIM JE€JAaeT €ro KOHTEHT HENOBTOPUMBIM. Hekoropsie
NPEANOYUTAIOT MOAPOOHBIE pPACCKa3bl O KAXKIOM 3Tale CBOEro IMyTeIIeCTBUS,
HayuMHasg OT IIOATOTOBKM K IIO€3JKE M 3aKaH4MBas BIECYATIICHUSAMM I10CIIE
BO3BpaileHusa. Jlpyrue cocpenoTauMBaloTCa Ha KpacuBbiX (ororpadusix u
BUJICOPOJIMKAX, JIEMOHCTPUPYS CBOM MPUKIIOUEHMS BHU3YyalbHO. biorrepel He
TOJIBKO JI€Jat0T MyTEeUIECTBUS JOCTYHBIMU JJIsl CBOMX UHTaTENIeH, HO M 000raaT
UX KyJIbTYPHBI W HMHTEJUIEKTyaJbHbIA OMNBIT. OHM paccKa3plBalOT O MECTHBIX
TpaIULUAX, KyJIMHAPHBIX OCOOCHHOCTSX, ICTOPHUUECKUX TOCTOMPUMEUYATEIbHOCTSIX
U KyJIbTYPHBIX MEPOIPHUITHAX, IIOMOrasi ayJIUTOPUU JIy4dllle MOHATh U OLIEHUTH
pazHoo0pa3re MUPOBBIX KyJIbTyp U 00byaeB [MBanoBa, 2018].

TpeBen-6y0rrepsl CO3/1aI0T aBTOPCKUM KOHTEHT, OCHOBaHHBIN Ha X JTUYHOM
OnbITe, U (POPMUPYIOT MEHTAIBHYIO KAPTHUHY TYPUCTUYECKOIO HAMPABIICHUS C
MOMOIIPK0 CBOEM APTYMEHTUPOBAHHOW W OMOLMOHAJIBHOM HMHTEPIPETALIUU
[Kavoura & Bitsani, 2013].
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Crenyromiasi TeMaTHKa 0 MOMYJISIPHOCTH - KyJIHMHApPUS U peuenTsl. biorepsi,
yBJICUEHHBIE KyJIWHAPHUEW, CTAHOBSATCS HACTAaBHUKAMM B KYJWHAPHOM HMCKYCCTBE,
7enas JOCTYIHBIMH CBOM PEIENThl U CEKPEThl MPUTOTOBICHUS Pa3HOOOPa3HBIX
Omr01. JTa TeMa MO3BOJIAET ayAUTOPUN OKYHYTHCS B KYJIBTYPHOE MHOTOOOpa3ue
racCTPOHOMHUYECKOE HACIEANE Pa3HbIX HAPOAOB. MIX KOHTEHT NPUBJIEKAET BHUMaHUE
ayJUTOPHH, JKEJAIOIIEeH HE TOJIBKO YIMBUTh CBOMX OJIN3KUX HOBBIMU OJIOaMU, HO
U pa3HoOoOpa3uth cBOM panuoH. OJHUM U3 TPUBJIEKATENIbHBIX ACIEKTOB
KYJIMHApHBIX OJIOTOB SIBISIETCS UX IMPAKTUYHOCTb. biiorepsl npeiaraior He TOJIbKO
OpUTHMHAJIbHBIE PELENTbl, HO M JAENATCA COBETaMU IO BBIOOPY HHIPEAMEHTOB,
TEXHHUKE MPUTOTOBJIECHUS U yKpameHuto Omto. KynuHapHble 06J0TH BIOXHOBISIOT
Ha SKCIEPUMEHTHI U TBOpPYECTBO. OHU CTUMYIHPYIOT ayJUTOPHUIO K H3YUCHHUIO
HOBBIX KYJTWHAPHBIX MPHEMOB, MOWCKY YHHKAIBHBIX PEHENTOB U CO3AAHHIO
cOOCTBEHHBIX KYJIMHAPHBIX WweaeBpos [[lerpos, 2020].

bioru o 310poBbe U (pUTHECE 3aHUMAIOT 0COOOE MECTO CPEAM MOIMYISPHBIX
TeM B Onorocdepe. B coBpeMenHOM Mupe, rie 3a00Ta 0 310pOBbE CTAHOBUTCS BCE
0oree akTyalabHOW, MHOTHE JIFOAU OOpaIiaroTcsl K MHTEPHETY B TOMCKaX COBETOB H
pEKOMEHIAIi 0 TOEPKAHUIO 30POBOTO 00pasa *KU3HU. biorrepsl nemsTcs
CBOMM OIBITOM, PACCKa3blBalOT O CBOMX yCIE€Xax W HeyJadyax, U MOTHUBHUPYIOT
JIPYTUX CIEN0BaTh UX MPUMEPY, CTUMYJIHPYS JIIOAEH K aKTUBHOMY 00pa3y *HU3HH,
IPAaBUJIBHOMY MUTAHUIO U 3a00T€ O CBOEM (DPU3MUECKOM U MCUXHUECKOM 3]I0POBBE.
B cBoem 6i10re aBTOPHI AETATCS pelenTaMU 3J0POBBIX U cOaJaHCUPOBAHHbBIX OJIIO,
COBETaMU MO BBIOOPY NPOAYKTOB, HH(OpMAIMEl O TMOJIE3HBIX CBOMCTBax
pa3IMYHBIX UHIPEIUCHTOB, JEISATCS CBOUMU TPEHUPOBKAMHU, TOAPOOHO OMHUCHIBAIOT
yIpaXHEHUsI, Tal0T COBETHI MO BHIOOPY MPOTpaMM TPEHUPOBOK M CIIOPTUBHOTO
obopynoBanusi. Kpome Toro, B Oyiorax O 370pOBbe M (PUTHECE YacTO
paccka3bIBaeTCs O MCUXOJIOTHIECKOM acIeKTe 3J0POBOro o0pa3a Ku3HH. biorrepsr
JIENATCS COBETaMHU TI0 YIIPABJICHHUIO CTPECCOM, MOTHUBAIUH, PA3BUTHIO TIO3UTHBHOTO
MBIIIUIEHUS U YIIYUIIEHUIO camoolieHkH [Cunoposa, 2019].

AHTIIOSN3bIYHBIE  OJIOTH, TOCBSIICHHBIE CAaMOPA3BUTHIO W CaMOIIOMOIIH,
UTPAIOT 3HAYUTENBHYIO pOJIb B JKM3HM MHOTHX JIIOJIEH, CTPEMSIIUXCS K
JUYHOCTHOMY POCTY M YJIYULIEHUIO KauecTBa CBOEH >ku3HU. brorrepsl, numrymue
Ha TEMYy CaMOpa3BUTHS, JEIATCS CBOMMH JIMYHBIMU HCTOPHUSMH yCIe€Xa, OHU
OOCYXKIal0T pa3IMYHbIe aCMEKThl CAMOPA3BUTHS, TAKUE KaK Pa3BUTHE JTUAECPCKUX
Ka4yecTB, 3((PEKTUBHOE yNpaBICHUE BPEMEHEM, TOCTAHOBKA U IOCTH)KEHHUE LEJIEH.
BaxxupiM acnekToM OJOrOB O CaMOpa3BUTUHU SIBISIETCS WX TpaKTUYecKas
HanpaBJIEHHOCTb. biorm o0 caMoOpa3BUTUM TakXke CO3JAl0T  COOOIIECTBO
€IMHOMBIIIUICHHUKOB, TNI€ KAKIBIH MOXXET HAWTH TOIACPKKY, BIOXHOBEHHE H
MOTHBAIMIO I JOCTIIKEHUs CBOUX Ieneid. OHM CTUMYNHUPYIOT 4YHMTaTeled K
OOMEHY OIIBITOM, HJESIMU M PecypcaMu, co3faBasi aTMochepy B3aUMOTIOMOINU H
B3aMMOIOHUMAaHUA. B wrore, O6J0rM O caMOpa3BUTUU WUTPAIOT BAXKHYIO POJb B
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(dbopMUpOBaHUY U MTOAJIEPKAaHUU TTO3UTUBHOTO 00pa3a >KU3HH, CTUMYIIUPYS JIIOIeH
K CAaMOCOBEPIIIEHCTBOBAHUIO U IOCTUKEHUIO CBOEro noreHmuana [Kosmnosa, 2017].

AHanu3upys TEHACHIMH B AHIJIOSA3BIYHBIX OJIOrax, MOKHO OTMETHUTb, YTO
TE€MbI CAMOPAa3BUTHS U CAMOIIOMOIIM OCTAlOTCA BOCTPEOOBAHHBIMHU B Pa3IMYHBIX
cTpaHax u peruoHax. Hampumep, Omorepsl u3 Coenunennsix lllTatoB wacrto
00CyXaaroT CTpaTeruu yIpaBJICHUS BpEMEHEM U HOBBILIEHUS
IPOU3BOJAUTENBHOCTH, B TO BpeMsl Kak MX KoJulern u3 BenukoOpuTaHMM MOTYT
HOJIEIUTHCS OIBITOM B OOJACTHU MOCTAHOBKH M JOCTHKEHMS Lielel B Kapeepe. B
Kanazne 61oru o caMopa3BUTHH YaCTO COCPEIOTAYMBAIOTCSA HA TEMaX, CBA3aHHBIX C
OamaHcOM paOOThl U JIMYHON KU3HU, a TAKXKE HAa HAXOXKJICHUU TAPMOHHM MEXTY
KapbEepHBIMU aMOMIUSAMU U 3a00TO# O 340poBbe U Onaronosyunu. B ABcTpanuun
NOMYJSPHBIMH TEMaMU SIBJIAIOTCS 310pOBbI 00pa3 >ku3HU, (PUTHEC U MHUTAHHE, B
CBA3M C AKTHBHBIM OOpa3oM J>KM3HM MECTHOro HaceneHus. Creayer Takxke
OTMETHUTb, YTO B PA3HBIX CTPAHAX AKIIEHT MOKET OBbITh CAEIIAH HAa PAa3HbIE ACTIEKTHI
CaMOpAa3BUTHUS U CAaMOIOMOIIM B 3aBUCUMOCTH OT KYJIbTYPHBIX OCOOEHHOCTEH H
oOLIECTBEHHBIX LIeHHOcTel. Hampumep, B SlnmoHun 610ru 0 caMOpa3BUTUU MOTYT
BKJIKOYATh TEMBI, CBA3aHHBIE C JyXOBHOW IIPAKTUKOM, MEAUTALIMEN U TADMOHHUEN C
OpUpOJIO,, B TO BpeMs Kak B [epMaHMM akKUEHT MOXKET ObITh CleJaH Ha
0o0pa3oBaHMM, CAMOCTOSTEIPHOM OOYYEHHUM W pa3BUTUU NPOPECCHOHATBHBIX
HaBbIkOB [HoBuKOB, 2021].

OnHMM M3 KIIIOUEBBIX aClEKTOB YCIIEHIHOIO OJora sIBJISIETCS CTWIJIb IHUChMA.
HekoTopsie Osorrepbl MpeanovyuTaroT JIETKUH W Pa3rOBOPHBIN CTUIb, KOTOPBIN
CO37aeT JAPYKECTBEHHYIO aTMocdepy M JellaeT KOHTEHT OJMKe K ayJuTOpHUH.
Hpyrue npeanouynTatroT Oosiee QopMaibHbIi M TPO(ECCHOHATBHBIN MOIXO/,
OCOOEHHO eciM uX OJor OpUEHTUPOBAH Ha JIEJIOBYI0 ayJIUTOPHUIO WIH
oOpa3oBarenbHbIe 1eau. BaxkHO moa0MpaTh CTHUIIb MMCbMAa B 3aBUCUMOCTH OT LEJIeH
Y UHTEPECOB ayJIUTOPHUH, YTOOBI MAKCUMAIBLHO 3(PPEKTUBHO KOMMYHULIUPOBATH C
HEW.

Ha ceronHsmHui 1eHb MOBECTBOBATENBHBIM CTUJIb MUCbMAa MOYKHO CUMTATh
CaMbIM MOMYJISIPHBIM CPeIH OJIOTTEPOB. DTOT CTUIIb MPETHAZHAYEH JJIS1 TOT'O, YUTOObI
JEJUTCSl JIMYHBIM OIBITOM, MHEHUSMH B OIIPEJECICHHOW TEME W IPUBJIECYb
yurarened. IloBecTBOBAaTENbHBIM  CTWJIb IMHUCbMAa TAakK€ M3BECTEH  Kak
nyOIMIIMCTUYECKOE 3CCEe, KOTOpPOE BKIIIOYAET B ce0s HEMHOIO JpamaTrh3mMa U
IOMOpa, 9TOOBI C/IeNIaTh CTAaThIO OoJiee yBiaekaTenpHou. [Ipu Hanucanuu cooOmeHui
B Oiore BaXHO u30erarb BBOAAIIMX B 3a0NyXIE€HUE CTaTeil, KOTOpbIE He
COOTBETCTBYIOT 3arojIoBKy cooOmieHusi B Omore. [IpumepamMu MOTYT MOCITYXHUTh
cratbu «What I’ve learned from Bung Hatta’s Greek Philosophy stories», «Journey
as a Home Based Freelancer». XoTs 3T0 moxoxe Ha nepeckas UCTOPUH, ITOT TUI
MMCbMa COXpaHsAeT NPaBIUBOCTh M (PAKTUYECKYI0 HH(OpMALMIO 1O BCEMY
COJIEP KAHMUIO.
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Kak HU cTpaHHO, OUYEHb MOMYJIAPHBIM SBJISIETCS CTUJIh MTMChMa B OJlorax depes
cnucku. Hampumep, «12 Figma tips to work more efficiently», «14 Simple-yet-
Nuanced Tips That Have Helped Me Moderate My Sugar Consumption», «How to
read a Supreme Court case: 10 tips for nonlawyers». B Takux 0030pHBIX CTaThsIX
CIIMCKU TPUBOIATCS CTPYKTYPHUPOBAaHHBIMH, YTO OYEHb yMOOHO IJI YUTATEIs.
CraThu, HAaMHMCAaHHBICE TaKWUM ITyTEM, YacTO OXBATBIBAIOT pPa3JIMYHbIC TEMBI H
COJIEPIKaT PsAJl COBETOB, HJICH WIIH PEKOMEHIAITUIA.

E1te oauH NOMyNISpHBINA CTUITH TUChMa OJIOTTEPOB — 0030PHBIN CTHIIb. ABTOP
cobupaer pazHOOOpa3Hyr0 HHPOPMAITUIO TI0 OTIPECIICHHOW TeMe M MPEACTaBIISET
ee B C)KaToM U BceoObeMITIoNIeH opme. DTO 4acTo BKIHOYAET B ceOsi 0000IeHNE
KITFOUEBBIX MOMEHTOB W3 HECKOJbKMX HCTOYHMKOB U  IIPEIOCTaBIICHUE
BCECTOPOHHETO B3TJIsAa HA mpeaMeT. Hampumep, 0030p JIydmmx MeCT JJIs JICTHHX
MyTEIMIECTBUN MOXKET COJEp)KaTh CIUCOK IOMYJIAPHBIX HAMpPAaBICHUHA, a TaKXKe
COBETHI O TOM, TJI€ OCTAHOBHUTHCSI, YeM 3aHATHCS U KaK COKOHOMUTD JICHBI'Y BO BPEMS
MyTEMeCTBHSA. ABTOP MOT OBI BOCTIONB30BATHCS TUIHBIM OITBITOM, ITyTEBOIUTEIISIMU
¥ PEKOMCHIAIMUSIMH TTOMyTYUKOB, YTOOBI CO3/1aTh BCEOOBEMITIONIEE PYKOBOICTBO
JUIA YATaTEICH.

B uenom, ctuis nucema B popmare 000061eHus 3PEeKTUBEH ISl TOTO, YTOOBI
JIaTh YATATEIISIM BCECTOPOHHEE MPEJICTABICHUE O TeMe, 0000IIUTh HH(DOPMAITUIO U3
pPa3IMYHBIX MCTOYHUKOB M TMPEIJIOKHUTH LIEHHbIE HJIEU M PEKOMEHJAIMU. ITO
YHUBEpCaIbHBINA (hOopMaT, KOTOPHIA MOKET OBITh MPUMEHEH K IIUPOKOMY CIIEKTPY
TEM — OT TEXHOJOTUWA W MYTEHIECTBUNA 10 MOJBI, 3PABOOXPAHEHUS U MHOTOTO
npyroro. Hampumep, crateu «Unforgettable moments: maximizing your Monaco
vacation», «Overview of Generative Al Services from AWS».

BbIBO/IbI

HccnenoBanre TEHACHIMM AaHTJIOS3BIYHBIX OJIOTOB TO3BOJIMIIO BBISIBUTH
HECKOJIBKO KJIFOUEBBIX PE3YyJIbTaTOB. Bo-TiepBbhIX, ObLIO YCTAHOBIICHO, UTO HAaMOOJIEe
MONYJISIPHBIMU TE€MaMHU JJ1s1 OJIOTOB SIBJISIFOTCS 3JI0POBBE U (PUTHEC, KpacoTa U MOJa,
MyTEIIeCTBUS, KylnuHapus, Jahdcraitn u camopa3BuTHE. OTH KaTEroOpuu
MPUBJICKAIOT OOJIBbIIIE BCErO YUTATEIECH M TEHEPUPYIOT OOJBIION 00beM Tpaduka.
Bo-BTOphIX, OBLIO OMpPENENICeHO, YTO CTUJTh TUChMA TaK)Ke UTPAET BAXKHYIO POJIb B
MPUBJICYEHUH ayAUTOPUU. bIorepbl, HCHOJb3YIOUIME JIMYHBIA ONBIT, YyBCTBEHHbIC
OMMMCAHWsI W WCTOPUU W3 JKW3HHM, YacTO TIOJydaroT OoJiblliee BHUMAHUE W
BOBJICYEHHOCTh uMTaTesie. KpeaTuBHbIM MNOAXOA K HAMNKWCAHUK) TEKCTOB,
WCIIOJB30BaHME IOMOpPa W OPUTHMHAIBHBIX MJAEH TakKe MOMOTalT IPHUBJIICYb
aynutoputo. Kpome Toro, aHaiau3 mokaszaj, 4TO YCHEIIHbie OJorepbl aKTUBHO
B3aUMOJICHCTBYIOT CO CBOEH ayAUTOPUEN, OTBEUAIOT HA KOMMEHTAPUH, OPTaHU3YIOT
OMPOCHI U KOHKYPCHI, UTO CITIOCOOCTBYET YCTAHOBJICHUIO 00JIE€ TECHBIX OTHOIICHUH
C YUTATEISIMU M YBEJIMYCHHUIO MPUBEPKEHHOCTH K ayauTOpuu. Takum o0paszom,
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HCCJICIOBAHUC II0Ka3aJio, 4YTO AJIA YCIICHOIHOTO Omora HGO6XOI[I/IMO HE TOJIBKO
BBI6paTB AKTYAJIbHYIO TCMY, HO U PAa3BUBATH YHI/IKaJ'IBHHﬁ CTHJIb ITMCbMA, aKTUBHO
B3aMMOJICUCTBOBaTh CO CBOEW ayAUTOPUEHd W TOCTOSHHO paboTaTh Haj
YIyYHICHHUEM KadCCTBA KOHTCHTA.

[Mpumepsr: noct «Unforgettable moments: maximizing your Monaco vacation»
ornyonukoBanublii 20 ¢epans 2024 roma aBropom @twomonkeystravel B Travel
Blog, Travel Guides: «Welcome to Monaco, the glitzy home of the wealthy and
famous. This diminutive principality is tucked away on the beautiful French Riviera.
It has a high-class way of life, world-class attractions, and incredible views.
Monaco is a small country, but it has some beautiful beaches where you can rest. As
Monaco’s most famous beach spot, Larvotto Beach has beautiful white sands and
clear, cool water perfect for swimming. Behind its flashy exterior, Monaco hides a
treasure trove of cultural gems just ready to be foundy. VI3 oTpbIBKa MOXKEM
3aMCTUTDb, YTO aBTOP UCII0JIB30BaJl 0630pHBII71 CTHJIb YTOOBI OITUCATh OIIpCACIICHHOC
MECTO OJIA HYTCMCCTBHﬁ. Cama craThd HamuMcaHa Ha JOBOJIBHO IIPOCTOM SA3BIKC,
KOTOPBIN /17151 ypoBHsL A2 GoJiee uem OyeT MOHATHBIM. ABTOP UCIIOJIb3YET SMUTETHI
AJI1 IpUAaHUA 0oJiee )KUBOUCHOI'O OITMCAHHU.

Cnenyromuii  aBTOp  ONUCHIBA€T CBOM  OJOr Kak  <OKypHai1 00
HHTCIJICKTYAaJIbHOM 06p213€ KU3HU OJI1 TCX, KOMY 3a 40, HaLIeJIeHHBIﬁ Ha TO, YTOOBI
HacCJ1aXaaThbCs KU3HBIO B SInonuu B CCPCAUHC ) KU3HU. Enorrep IMPpUIICT HA PA3HBIC
TCMEI IIPO CTHUJIb, €AY, KHUT'H, ACIIUTCA MHTCPCCHBIMHU MCCTAMHU U MHOI'OC OPYIocC.
Onun u3 nmoct, kotopslid HassiBaeTcs «OldCityBoy’s Dish — The stylish way to eat
‘yakiimo’ (roasted sweet potato)», onyonukoBanubiii 26.03.2024 rony:« The roasted
sweet potatoes available at supermarkets these days are truly delicious, and the
staggering affordability is a testament to Japan’s technological prowess. While
simply peeling and eating them by hand is satisfying, here’s a more stylish way to
present them. Nevertheless, there isn’t much to it — just cut them in half and serve
them on a plate. By the way, when eating, you scoop out the inside with a spoon. The
beauty of this method is that you get to fully enjoy the most delicious part of the
roasted sweet potato, which is the outer layery. 31ech 6710TTepbl MUIIET, UCTIOIB3YS
OOBSCHUTENBHBIN CTUIIH TUChMA. [oCT HH(pOpMaTUBHBIN, TIepenaBasi HGOPMAIIHIO
C MUHUMAJIbHOM ITPEAB3ATOCTBIO UCIIOJb3YsI KADTUHKHU.

Hanee orpriBok u3 nocrta “I Am Reliant on Medication for My Mental Health
and That’s Okay» onyonukoBanHoii @Nicola 3 mapra 2024 roxa 8 Medium.com:
«After sharing this predicament with my psychiatrist, he modified the prescription
such that | take the medications on a regular cadence (daily, in my case) instead of
on an “as needed” basis — regardless if 1 had an anxiety attack or not. This
modification made a world of difference as I no longer had to assess on my own how
grave my situation was before taking a pill. I had the comfort of knowing that I can
safely take my meds daily, which became a more preventive approach than reactive.
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Oftentimes | suffered through severe bouts of anxiety attacks because 1'd tell
myself that it wasn’t that bad yet — even if, in fact, it already was. The arbitrary
nature of determining when it was the right time to take an “as needed” medication
wasn’t doing me any good and led to more spiralingy. 31ecb aBTOp UCIOIB3YET
MIOBECTBOBATEIbHBIA CTHJIb, YTOOBI paccka3aTh TMPO CBOW JIMYHBIA OIBIT
MIOCPEICTBOM XPOHOJIOTHH CBOUX JECHCTBHIA.

3AK/IIOYEHUE

B 3akmroueHMM ciaeAyeT OTMETUTh, YTO HCCIEIOBAHUE TEHICHIIMN
AHTJIOS3BIYHBIX OJIOTOB MO MOMYJISPHBIM TEMaM U CTUJISIM MUChMa UMEET OOJbIION
MOTEHIUAJ JUIs JabHEHIIIUX UccieaoBaHui. B OyayiiieM MOKHO MPOBECTH aHAIU3
WU3MEHEHUH B MOMYJSIPHOCTH OMNPEJIETIEHHBIX TEM B OJiorax, UCCIIEIOBAaTh BIHSHUE
COLIMOKYJIbTYPHBIX M TMOJIUTHYECKUX COOBITUM Ha KOHTEHT OJIOrOB, a TaKxKe
IIPOBECTH CPABHUTEIBHBIN aHAIW3 aHIVIOA3BIYHBIX OJIOTOB ¢ OJIOTaMH Ha APYTIHX
A3BIKAX.

JanbHeimme myOauKauy Mo JaHHOM TeMe MOTYT BKJIIOYaTh B ceOs Oosiee
rIIyOOKUI aHaIM3 CTUJIEH MUChMa B OJIOTax, UCCIIEIOBAHUE BIMSHUS TIATHOPMBI
Omora Ha BbBIOOp TeMbl U cTwisl. [IpoBeneHue AampHEHIIMX HCCIEIOBAHUN 10
JaHHOW TeME MO3BOJUT HMCIIOIb30BaTh PE3YJbTAThl ISl pabOT ¢ UCHOJIB30BaHUEM
0JIOTOB.
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Tyiiin

byn makana mypxi atimazeinoazel avinubin minin okuimyowiy (ELT) maxpockonusnvly
KOHYenmyanu3ayusacblHuly 0onici peminde mypki minoepinde coulieiumindepee avliublh MILiH
yupemy (TESTL) maxwipviovina apranzan. On scahanowvlk 03wl maoicipubenepoi dicepinikmi
KOHMEKCMIK OULApMeH YIleCmipemin #caHe mypKi atumMagblH0azbl OiliM anyubliapobly epeKule
Kasxcemminikmepine, KauaylapulHa JHCOHE MIOEHU HIOAHCMApbiHa — Oeuimoencen  OKblmy
a0icmemecin cunammauowvl, o «Hcahanoan2any dHcone «OelineleHeeny co30epiMer KOpCemiieeH.
«Kahanoanean oicone oetiimoenzen ELT» myoicvippimoamacst apkwlivl mMy2aiimoep MeH mil
MAMAHOApvl MYPKi AUMABbIHLIY 0l JTUHSBUCIUKATILIK JHCIHEe MIOeHUuemin 6asaniai omulpouin,
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2ANAMObIK, ABLIWLIH MINIHIY apMYPALLICIH aman ememin mamauia oKy OpmdacvlH KYpa anaobl.
byn cmpameaus Oinim anywsinapza kaxcemmi mindik 0agovliapobl 0aMblmy2a KOMeKmecin Kana
KOUMAObl, COHbIMEH KAMAp OAapOblH AKAOEMUSLIbIK, KICIOU HCIHE dHceKe OMIPIH Hcacay Yulin Ke3
KeleeH M2OeHUemapaivlK KOHMeKcme CeHiMOI KapblM-KAMbIHAC Hcacayea MyMKIHOIK b6epedi. byn
maxanaoa 6iz mypki atimazvinoazvl TESTL konmekcmine dcane dtcyzece aculpuliyblHa mepeHipex
YHiTeMmi3.

Hezizzi cozdep: ELT, TESTL, mypxi minoepi, a2vliuibli OKbIMYUbLIAPbL MEH CIY0eHmmepi,
mypKi aumaevl

Annomauus

B omoui cmamve paccmampusaemcsa npenooasanue aHeIUUCKO20 A3bIKA HOCUMENAM
miopkckux sa3viko8 (TESTL) xax wacmv makpockonuueckot KoHyenmyaiuzayuu npenooasaHus
anenutickoeo asvika (ELT) ¢ moprkckom peeuone. On onucvigaem memooono2uro npenooasanusl,
Komopas coyemaem 8 cebe iyyuiue MUposvle NPAKMUKU C MEeCMHbIMU KOHMEKCMYAlbHbIMU
coobpadiceHuAMUY U A0anmMupo8ana K 0cooblM nOmpeoHOCmAM, NPEONOYMEHUSIM U KYIbHYPHbIM
HIOGHCAM YYAWUXCA 8 MIOPKCKOM De2UOHe, BbIPANCEHHbIM CI08AMU «2NOKANU30BAHHBIUY U
«aoanmuposannbvitiy. C noMowpblo KOHYenyuu «210Kaiu3o8anno2o u aoanmuposarnnozo ELT»
npenodasamenu U JUHLBUCBL MO2SYM CO30amb UOEANbHYI0 Cpedy 00yueHUs, NpoCiasisiouyIo
2nobanvHoe  pazHoobpazue  AHIIUUCKO20 — A3bIKA,  OOHOBPEMEHHO — ysaxcas  6bocamoe
JIUHBUCIUYECKOe U KVIbMYPHOe 602amcmeo MmIOpPKCKO20 pecuoHa. dma cmpameus He moabKo
nomozaem YuawuMcs paszeueams HeoOX0O0UMble S3bIKOGble HABBIKU, HO makdice 0aem um
B03MOJACHOCIb YBEPEHHO 00WAMBC 8 II0OO0M MEHCKYIbIMYPHOM KOHMeKcme, Yymobbl HOCMPOoums
CBOI0 AKADeMUYecKy10, NPOGeCcCUOHATLHYIO U JTUUHYIO HCU3HL. B smou cmamve mbl yenyoumcs 6
kowmekcm u peanuzayuro TESTL 6 mroprckom pezuorne.

Kniouesvie cnoea: ELT, TESTL, mroprckue szviku, npenodasamenu u usyuaiowjue
AHSUUCKULL SI3bIK, MIOPKCKUL PECUOH

INTRODUCTION

Glocalization is an edifying philosophy for schools that acknowledges the
importance of using global best practices in language education while adapting them
to suit the linguistic, cultural, and social contexts of the Turkic region. This kind of
approach was geared to strike a balance between appropriating the great resources
available on a global scale and ensuring that teaching technigues and materials are
relevant and appropriate within local contexts.

On the other hand, the word "tailored" suggests that any approach to English
language teaching has to be methodologically customized for an individual and
based on a culture. This is because the English language program in Central Asia is
characterized by learners having a unique linguistic background, cultural sensibility,
and a learning style. Therefore, this tailored ELT approach aims to address the
inherent distinction needs by designing the instructional strategies, materials, and
assessments that resonate with the learners' experience and aspirations. This
approach makes the teaching of English more effective and provides an environment
for inclusive and engaging learning. Some components of this approach are:

16



THE XX KAZTEA & ARELTA CONFERENCE
“TRANSFORMATIVE LEARNING IN KAZAKHSTAN
EDUCATION CONTEXT’
KOKSHETAU, KAZAKHSTAN
JUNE 6-8, 2024

eGlobal and Local Integration: Glocalization involves the integration of
global ideas with local conditions that integrate into the teaching of English the
specific linguistic, cultural, and educational context of the Turkic region.

eCultural Sensitivity: Glocal ELT emphasizes the need for understandings
and respect for linguistic and cultural diversity within the Turkic region while
including best international practices of English language teaching.

e Tailor-Made Language Instruction: This view perceives the requirement of
giving tailored language instruction, inclusive of recognizing linguistic aspects and
the types of learning requirements necessary for speakers of Turkic languages,
because within this context lies international standards and methodologies in ELT.

BACKGROUND

The field of English Language Teaching (ELT) has experienced quite drastic
changes through time. As we shall explore this historical trajectory, we shall unearth
a tapestry of challenges and opportunities that have powerfully shaped its
development. Widdowson’s 2004 claim that ‘ELT had lost its innocence’ (p. 367)
holds good to the point: the shift from ELT as a given endeavor to a complex area
riddled with existing problems.

ELT professionals now grapple with multifaceted challenges. Despite shedding
its innocence, ELT remains a magnet for individuals worldwide. It continues to be
highly esteemed as both a qualification and a profession deeply embedded within
educational systems. The allure of teaching English persists, drawing educators and
learners alike.

ELT professionals are engaged in critical discourse: Are language instructors
inadvertently serving the interests of multinational corporations? While these
corporate interests may inadvertently undermine the rich cultural and linguistic
resources available to English as a Second Language (ESL) and English as a Foreign
Language (EFL) learners, such a potential "carnage of local cultures™ is critiqued in
the warning by Norton and Macpherson (1997).

TESTL is prepared to address this pivotal question. Here, in the bottom of the
dilemma between global language teaching and the maintenance of cultural
diversities, the TESTL introduces the moderating tool. It thrives on fostering
discourse, harmony, and innovative pedagogical approaches about new information
on this topic, empowering educators, and learners with the preservation of rich local
contexts. ELT's evolution is dynamic, and TESTL serves as a testimony to the
ongoing quest for balance, inclusivity, and cultural sensitivity in language education.
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CONTEXT

The foundation of TESTL is built on a range of reasons addressing the needs
of the learners. Let's revisit some of the key reasons:

1. Cultural Relevance

TESTL appreciates that language learning is deeply inscribed in culture.
Acquiring some background knowledge of the cultural elements entrenched in
language greatly helps in a more profound comprehension of idiomatic expressions
and communication norms specific to Turkic-speaking communities (Mammadova,
2022; Tomak, 2022; Yakar & Fedai, 2022). The cultural significance enhances the
learning experience and engages the learners more, and the process of learning
Turkish is much richer and meaningful (Rayeva et al., 2022; Bekeyeva et al., 2021).

Therefore, focusing on Turkic languages is particularly crucial in realizing a
rich cultural heritage, idi-specific idiomatic expressions, and communication norms
of Turkic-speaking communities. Taking a look at the historical and social aspects
of Turkic languages helps to understand the complex relationship between language
and culture, and thus it deepens an appreciation for the linguistic heritage and
societal values of Turkic-speaking populations.

2. Linguistic bridges

Turkic languages, such as Turkish, Kazakh, Kyrgyz, Uzbek, Turkmen, etc.,
have common linguistic characteristics due to historical and geographical relations
(Kurmanbaiuly & Adilov, 2023; Orel et al., 2023; Tukeyev, 2023). With this
linguistic affinity, transfer learning techniques have been employed for the
automatic construction of speech recognition models in several Turkic languages,
including Azerbaijani, Bashkir, and Turkish, utilizing large-scale training data from
Kazakh (Orel et al., 2023). The models have shown improvements in significantly
reducing word and character error rates, developing language processing abilities
among Turkic languages. By employing this shared linguistic heritage, TESTL
intends to create bridges that facilitate the transfer of Turkish-type languages to
English languages, easing language transfer, reducing interference, and enhancing
the quick rate of language acquisition for learners from these language groups.

3. Tailored Content

In this vein, TESTL aligns its content, materials, and curriculum with the
Turkic learners, thus rendering vocabulary, scenarios, and language patterns. The
importance of trying to accommodate individual differences in the classroom by
implementing a differentiated instruction strategy is underlined by Laptinova
(2022). This includes customizing, where a strategy that promotes autonomy,
satisfaction, positive attitudes, and uniqueness is employed, leading to higher
academic success. Tukeyev (2023) underlines how assessment components are
effective in a customized content and language integrated learning program and
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points out positive attitudes towards assessment in connection to the integration of
language and content in evaluation. Zhanzhigitov et al. (2022) investigate terms
systematization in Turkic languages and show that there are positive outcomes on
the understanding and application of these concepts in student performance. Clearly,
the integrated contents, materials, and curriculum with TESTL can contribute
significantly to the needs of Turkic learners through offering relevant vocabulary,
real-world examples, and language patterns for effective application of their English
skills.

4. Effective Communication

In this regard, TESTL focuses on the practical aspects of learning language
skills for effective communication rather than grammar rules and textbooks.
Meenambal & Meenakshi (2022) highlighted communication strategies in language
learning progress, emphasizing the favorable influence of classroom teaching and
activity-based education on communicative competence. Through such programs,
individuals are able to progress in their conversational fluency and pronunciation,
which in turn contributes to an increase in confidence levels and understanding of
diverse accents. Such a perspective is vital in ensuring that not just grammar rules
and textbooks but also the ultimate practical aspects of language learning bring out
effective communication. It is important towards the success of various programs
and organizations (Fletcher, 1999).

5. Professional Opportunities

Proficiency in English is essential for diverse career opportunities at the global
level since it is the dominant language in various sectors, for example, in business,
tourism, and academia (Dwivedi & Sharma, 2023; Goodman & Morrison, 2023).
The reason for English proficiency increasing employability can be elaborated upon
by a study focusing on the relevance of English skills to global employment in
Pakistan (Otilia, 2013). Besides, language proficiency is required for the realizations
of international hospitality internships, where improved language skills will favor
the issue of developing language skills to strengthen job opportunities (Abbas et al.,
2021). The emphasis on the usage of English skills is further declared in a need to
bridge the gap between the demand and supply of language skills, especially in an
ever-evolving information society, for the integration of European community
integration (Bortnyk, 2021). In summary, mastering English unlocks a variety of
professional opportunities, as it also serves as a key to cross-cultural competence,
hence a very important and asset in today's globalized world.

5. Educator Training

Equipping educators with effective pedagogical strategies tailored to the unique
linguistic and cultural context, Teacher Education in Service of English Language
Teacher Education (ELTE) programs in Turkic languages are crucial (Asmali,
2023). On the other hand, the development of multilingual text-to-speech (TTS)
synthesis systems for lower-resourced Turkic languages, including Azerbaijani,
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Kazakh, Turkish, among others, illustrates current technological progress in
language technology aimed at assisting language educators (Yeshpanov et al., 2023).
Likewise, the focus on training foreign language teachers in Azerbaijan, particularly
in English, underscores the requirement of meeting the demands posed by
globalization in education systems. More efforts such as offering online language
training for adults in the Middle Danube Region only signify the readiness of
individuals in communication with foreign employers, accentuating the relevance of
language education in different contexts. Looking ahead, TESTL operates as a
medium, which determines the connection between language education and cultural
preservation for a deeper understanding of the linguistic and global world.

IMPLEMENTATION

Applying TESTL to Turkic-speaking countries requires a strategic and
collaborative approach involving the involvement of language teachers, educators,
and trainers. Here are the steps to get started on how to implement TESTL
effectively:

1. Needs Assessment: Starting with a comprehensive needs assessment in each
Turkic-speaking nation is the first step towards implementing TESTL. The needs
assessment involves understanding what presently passes as English language
education in the country and inside the country, about learners and proficiency
levels, and some of the specific problems. So, based on the gaps and the key areas
in which TESTL can help, educators and policymakers can bring forth the approach
to adequately address the needs of Turkic-speaking learners.

2. Collaboration with the Turkic Council: Engaging with the Organization
of Turkic States (OTS) is a vital step to carry out TESTL. Herewith, educators and
trainers can link TESTL goals with the education and training activities undertaken
in Turkic member countries through collaboration with OTS. By seeking support
and funding from OTS member states, it is possible to make the necessary resources
available to fully bring out the best and laudable in implementing TESTL within the
Turkic-speaking nations.

3. Curriculum Development: The localized English language curriculum for
TESTL is to be designed, which includes languages with cultural context and
proficiency levels that cater to the Turkic speakers. In this regard, the developed
curriculum is focused on the development of all the language skills that will prepare
a learner to face actual life situations in English. The curriculum will be locally
designed with cultural references, idiomatic expressions, and real-life scenarios
relevant to the learners in order to resonate with the linguistic and cultural nuances
of Turkic regions.

4. Teacher Training: Comprehensive training for English language teachers
Is needed for the effective implementation of TESTL. The provision of workshops,
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webinars, and resources on effective teaching methodologies, classroom
management, and assessment strategies that are ready according to the TESTL
approach should be emphasized. Therefore, to ensure that educators are equipped to
effectively engage with and support Turkic-speaking learners, cultural sensitivity
and understanding in language instruction need to be emphasized.

5. Digital Platform Development: The importance of building an accessible
online platform for TESTL could not be overstated, as it is vital to reach wide
audiences through various devices. Some of these technological features must
include interactive lessons, multimedia content, and even quizzes so as to enhance
the learning process. The platform should also be designed to be compatible with
different devices, facilitating seamless access from learners and educators.

6. Local Partnerships: Local educational institutions, schools, universities,
and government agencies form part of the support framework of the strategy.
Established local partnerships for teacher training, student outreach, and program
implementation ensure that TESTL finds the environment to flourish within Turkic-
speaking nations.

7. Pilot Programs: Launching pilot programs in selected Turkic-speaking
regions is a practical way to evaluate the effectiveness of TESTL materials and
teaching methods. Gathering feedback from both learners and educators during these
pilot programs gives a valuable insight that would help in refining and enhancing
the approach'’s broader implementation.

8. Evaluation and Certification: Assessment tools suited to TESTL's
curriculum can be developed so as to offer certificates or diplomas to attest
proficiency in language. With this approach, learners can get motivated in
participating due to the recognition offered towards their proficiency in the
language, while educators will evaluate the progress and outcomes of their teaching
through the certificate.

9. Community Engagement: To foster a sense of community among the
participants of TESTL, organizing language clubs, conversation circles, and cultural
events is done. Driving learners to practice English outside the classroom deepens
their proficiency and cultural exposure, leading to a more immersive and holistic
experience of learning.

10. Continuous Improvement: Regularly updating TESTL content in
response to learner needs, advanced methods in language teaching, and the same
feedback assures the program's sustainability and effectiveness. Constant
monitoring of program outcomes and strategies modification would ensure that the
approach be changed correspondingly in response to the continuously variable needs
of learners and the whole educational landscape within Turkic-speaking nations.

Following these steps can assist in the implementation of TESTL in Turkic-
speaking nations by language teachers, educators, and trainers, who can create an
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inclusive and tailored approach to English language education to the needs and
cultural contexts of the learners.

CONCLUSION

The glocalization approach in English language teaching within the Turkic
region is a balanced fusion of global best practices and contextualization in the local
settings. Glocalization ensures that the education of the English language is not just
relevant but also takes into consideration the linguistic and cultural diversity within
the Turkic region. Combining global concepts with local conditions, glocalization
stands as a responsive and forward-looking framework for English language
teaching that aims to advance the quality and relevance of English language
education for learners on diverse linguistic and cultural landscapes.

The future of English Language Teaching (ELT) is fraught with complex
challenges and opportunities. The evolution of the TESTL community demonstrates
the proactive response to the critical discourse surrounding the globalized nature of
language teaching and the preservation of diverse cultural identities. With dialogue,
collaboration, and innovative pedagogical approaches, TESTL illuminates the
commitment to finding balance, inclusivity, and cultural sensitivity in language
education, a front-line leader in the ever-shifting panorama of ELT.

TESTL stands as a multi-faceted platform, filling the specific needs of Turkic-
speaking learners, as a language education and cultural preservation bridge. Being
culturally relevant, linguistic bridges, customized content, effective communication,
professional opportunities, and educator training hold at the core of the TESTL
program an innovative design that creates awareness of linguistic variety and global
interconnectedness while conserving and nurturing the rich cultural heritage of
Turkic-speaking communities.

Accordingly, the strategic and collaborative implementation of TESTL in
Turkic-speaking countries requires active participation from language teachers,
educators, and trainers. The comprehensive framework of effective implementation,
starting with a complete needs assessment and concluding with continuous
improvement, focuses on a customized and culturally sensitive approach to English
language education, with the Turkic-speaking learners in mind to facilitate a more
impactful and relevant language learning experience. TESTL continues to evolve to
improve language education while upholding and celebrating the rich cultural
heritage of the Turkic-speaking communities.
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Annomauus

Omo uccnedosanue ucciedyem 63auUMOCEs3b MeHcOy UHMYUyueli CmyoeHmo8-nepesooyuKos

u nepesooamu oenosotul nepenucku. Tecm Matiepca-bpueeca eviagnsem npeonoumeHus Karcoo2o

U3 Y4acmHUKO8 3KCNepuMenma Kaxk UHmyumueHo20, max u cencopnoz2o muna. Ilapuviti T-mecm

OJisl CpeOHUX O0eMOHCmpUpyem CMmamucmudecky 3HaYuMvle pa3iudus 6 Kayecmee nepesooos,

COENAHHBIX UHMYUTNUBHBIMU NEPEeBOOYUKAMU, U NEePEeBOOAMU UX CEHCOPHBIX OOHOKYPCHUKOS, YUMo

noomeepxicoaem nONONCUMENbHOe 6GIUAHUE UHMYUYUU HA KAYecmeo nepesood 0enosol
nepenucKu.
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Kniouesvie cnoga: unmyuyus, Oenosas nepenuckd, UHMYUMUGHOE NPeOnodYmeHue
CEeHCOpHOe npednoumerue, cmyoeHmoi-nepesoouuxu, mecm Matiepca-bpueeca

Tyitin

byn 3epmmey ayoapmawier cmyoenmmepOiy UHMYUYUACHI MEH ICKepAiK Xam aimacy
ayoapmanapsl apacvlHoagel oaiianvicmol sepmmetioi. Matiepc-bpueec mecmi sKcnepumenmke
apOIp KamviCYUbIHblY UHMYUIMUBMI JCIHE CEHCOPIbIK Oeuimiinicin kopcemedi. Opmawa yulin
acynmanzan T-mecm uHmMyumusmi ayoapmMaulbliap MeH o1apobly CEHCOPIbIK KVPCMACMAPbIHbIH
ayoapmanapeiHoa  CmamucmuKkaiblE  MAapsbi30bl  AUbBIPMAUBLILIKMAPObL  Kepcemeoi,  OYi
UHMYUYUSHBIH ICKEPILIK Xam alMacy canacvlHa OH 2CepiH pacmaiobi.

Heczizzi co30ep: unmyuyus, icKepiix xam aimacy, UHmyumuemi apmulKUbLIbIK, CEHCOPIbIK
aApmMuIKUBLILIK, ayoapmauisl cmyodenmmep, Matiepc-bpuzec mecmi

INTRODUCTION

A translator’s intuition is the ability to find the correlations between languages
and cultures quickly and accurately based on one’s experience, knowledge, and
feelings for language [Hubscher-Davidson, 2013]. Intuition plays a significant role
in business document translation since it enables a translator to adapt the text to the
target audience given the context, aim, and style of the original, as well as overcome
difficulties related to ambivalence, polysemy, idiomaticity, and cultural specifics of
languages [Lenshina, 2022, p. 23]. The translator’s intuition is not a random or
irrational process but rather a result of the complex interaction between analytical
and creative thinking [Lenshina, 2022, p. 24].

This research is significant because it fills a gap in the domestic science of
translation by exploring the relationship between a translator's intuition and the
quality of their translations. Meanwhile, intuition in translation is more than just a
translator's individual property; it is also a unit of analysis and development in
translation pedagogy [Novikova, 2015, p. 40]. Many famous scientists, such as A.
N. Chomsky, V. V. Latyshev, Yu. M. Lotman, G. G. Shpet, and others, wrote about
translators’s intuition [Ubozhenko, 2016, p. 125].

LITERATURE REVIEW

There are various approaches to defining and classifying a translator's intuition,
but there are also various methods and exercises for its formation and improvement
among translator students [Remhe, 2022, p. 23]. Scientists such as L. |. Bogatikova,
E. D. Bozhovich, T. A. Fesenko, V. N. Krupnova, A. S. Maganov, A. V. Mashencev,
V. Wills, and others speculated about the pedagogical potential of a translator's
intuition [Alikina, 2013].

Carles Andreu is a Spanish teacher-translator and writer at Pompeu Fabra
University in Barcelona. He translated over two hundred books from English and

Catalan into Spanish. He asserts that the use of intuition in translation can lead to
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both positive and negative outcomes [Andreu, 2019]. This claim defines a research
problem that we find interesting to study, as it reveals the interconnection between
intuition and the quality of business communication translation.

The selection of a translation field is a deliberate process, influenced by various
factors: (1) business communication specifics; (2) cultural differences; (3) subtlety
and accuracy; and (4) specific requirements. Firstly, business communication differs
from other text types in its structure, style, and content. It often includes technicals,
abbreviations, formalized language, and industry-specific concepts. That is why
business communication translation requires special skills and knowledge.
Secondly, the business communication translation from English into Russian also
includes a transfer of cultural practices and values. This makes the task even more
daunting and requires intuition. Thirdly, business communication requires a high
degree of accuracy and subtlety. Intuition can help a translator better understand and
convey a hidden subtext, intonation, and cultural reference, which is particularly
important in business communication. Furthermore, business communication
frequently involves stringent deadlines and quality standards. This makes it an ideal
area of research on the role of intuition in translation.

METHODS

The goal of this study is to investigate the translation process of business
communication from English into Russian.

The subject of research is the methods and techniques that translators use to
accomplish this task, together with their intuition in the process.

The study aims to investigate the role of intuition in translating business
communications from English to Russian and determine how to optimize this role to
enhance the quality of the translation. This particular research involved both
theoretical and practical methods.

The theoretical methods included: (1) a comprehensive review of existing
studies, theories, and concepts linked to the role of intuition in translation activity;
and (2) conceptual analysis that helped with the identification of the role of intuition
in the translation process.

The practical methods included watching translator students do business
communication translation tasks to see when they made decisions based on gut
feelings; having students translate business letters in an experiment that encouraged
them to use gut feelings; and looking at student translations of business documents
to see how often they used gut feelings and how those decisions affected the quality
of the translations. Three experienced professors then estimated the quality of the
obtained translations.

Thirty-seven translator students voluntarily took part in the experiment on
translating business letters from English into Russian. The Myers-Briggs indicator
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(MBTI) was used by translator students as an intuition identification test [Myers and
Myers, 1995, p. 57-58], as many scientists believe it measures a test-taker's holistic
intuition preference [Hubscher-Davidson, 2013, p. 218]. A translator's strong
inclination towards using intuition could potentially enhance the quality of their
translation [Hubscher-Davidson, 2013, p. 218].

The experiment participants randomly received five small English texts
containing business vocabulary to translate into Russian within 30 minutes, without
the use of dictionaries or suggestions from nearby individuals. Each text contained
up to five key phrases, which required an antonymic translation to produce an
adequate translated text. This decision was due to the fact that Latyshev specifically
claimed that it is natural for intuitive translation to use demetaphorizations and
generalizations [Latyshev, 1988, p. 116], especially when it comes to the English-
Russian language combination [Chikov et al., 2016].

RESULTS AND DISCUSSION

The analysis of the translations shows that the use of intuition by translator
students does have a great impact on the quality of business communication
translation. For instance, when the students, who opted for intuition, translated the
phrase "Be honest with yourself," they used such options as "He oomanbiBaiite ceods”
("Don’t fool yourselves") or "Packpoiite rmaza™ ("Open your eyes") more often,
whereas the sensors offered more literal options, such as "Byas uectHa ¢ coboi™
("Be honest with yourself") and "Bynp Bcerma uectabiM ¢ coboi™ ("Always be
honest with yourself").

The students, who relied on intuition, were able to convey the spice of
assignment and agreement when translating the expression "I'll give him that" by
using the phrase "Drtoro y nHero e orauments” ("I'll give him that"), whereas the
sensors basically translated this phrase as "SI nokaxy emy emé" ("I’ll show him")
and "4 mam emy..." ("I’ll give him..."), losing the original purpose.

We observed a similar situation when translating the sentence "He isn't hurting
for money." The students, who applied an intuitive approach, conveyed the meaning
more accurately by using the options "Jlener y nero noauno" ("He has a lot of
money"), "Emy He xainko aener" ("He doesn’t mind the money"), or "OH He ckyn"
("He is not stingy"). Whereas the word-for-word translation of the students with
sensory preferences, "Oun He ctpamaeT ot orcyrctBus neHer (¢puuancos)” ("He
doesn’t suffer from lack of money (funds)"), also made sense in the context, but it
didn’t reflect the nuance of the absence of the hero's concern over the fiscal situation.

As a result, the translation analysis revealed that the students who made
intuitive decisions were able to better convey the shades of meaning and style of the
original text, providing a higher quality of business communication translation.
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Based on information about how translator students used intuition, a two-
sample T-test with different variances showed that translations that used intuition
were statistically different from those that didn't (t = 2.846, p = 0.007). This confirms
that intuition has a great impact on the quality of business communication
translation.

The obtained results highlight the importance of developing translators'
intuitive skills to improve the quality of business communication translation.
Intuition enables one to quickly and accurately find the correlations between
languages and cultures, adapt the text to the target audience, and overcome
difficulties related to language ambivalence and cultural specifics.

CONCLUSION

Focusing more on the development of language feelings, intercultural
sensitivity, and probabilistic forecasting ability in translator students is necessary to
optimize the use of intuition in business communication translation. We can achieve
this by increasing the practice of working with texts that contain idiomatic
expressions, culture-specific elements, and broad terms, and by raising the
translators' awareness of the role of intuition in their career. Such an approach will
allow the translator students to solve translation tasks more effectively, enhancing
the quality of business communication translation.
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Tyiiin

byn »x00a aFpUIIIBIH Tidl cabakTapblHAa ©HEP apKbUIbl CUMATTaMAJBIK TiA1 KOJJIAHYIbI
JAMBITy apKbUIbl TULMIK CBHIHBINTApAa KOMMYHHKATHUBTI 9JIICTEMENIEP/l E€HTi3yre OarbITTalIFaH.
Xoba Axbebek xanbplKapalblK MEKTE€OIHIH OacTaybllll CHIHBIN OKYIIBUIAPbI apachblHa ©TKI3UIII.
Hepexrep cyx0ar, KyKarTapabl Tannay, cayajHaMa >KoHE capanTaMaliblK Oaraiay mporeci
apKbUIbI )KMHAJJIBL. 3epTTey AepeKTepi apajiac CaH IbIK ’KOHE CallaIblK TaJlJjay apKblIbl XKYPri3uiii.
byn xo0aHbIH HoTHKeci OacTaybllll CBIHBIN OKYIIBUIAPBIHBIH aFbUILIBIH TUIIH MEHIepy/e
BIHTAJIAHABIPAThIH MHHOBALMSJIBIK XKOHE ayTeHTUKAJIBIK Kypasi KaKeT eKeHIH KOpCeTTI.

Hezi32i co30ep: arbUIIIBIH TUTIH YHPEHY KYpasbl, 0Hep, xac ctyaeHtrep, EFL.

AHHOTanus

OTOT NPOEKT HANpaBJIeH HAa BHEAPEHHE KOMMYHUKATHUBHBIX METOJIOJOTHH B SA3BIKOBBIX
KJIaccaXx MyTeM Pa3BUTHS MCIIOJb30BaHUS ONHUCATEIBHOIO SI3bIKa Yepe3 MCKYCCTBO Ha YpPOKax
aHIIIMCKOTO  si3bIKa.  [IpoekT TpoBOAMICS  Cpeau  y4yalluxcsl HaudajdbHBIX  KJIACCOB
MexayHapoaHou mkosl “Ak600ex”. JlaHHbie ObUTH COOpaHBI TOCPEICTBOM HHTEPBBIO, aHATN3A
JIOKYMEHTOB, aHKETUPOBAHUS M TIPOIecca IKCIEPTHON OIeHKHU. B riccnenoBanuu ObLT MPOBEICH
CMEIIIAHHBIM KOJIMYECTBEHHbIM M KAa4eCTBEHHBIM aHalv3 JaHHbIX. Pe3ynbTaT 3TOro mpoekTta
MOKa3aJl, 4YTO Yy4YalluMCs HaYyaJlbHBIX KJIACCOB HYXXE€H HWHHOBALMOHHBIM M ayTEeHTHUYHBIN
WHCTPYMEHT W3YYEHHSI aHTJIUMKUCKOTO SI3bIKa, KOTOPBIM MOXKET MOTUBHUPOBATH M YIYUYIIUTH HX
HaBBIKHM aHTJIMHCKOTO S3BIKA.
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Knrwouegwie cnosa: IHCTpyMEHT U3YUEHUS aHTIIUICKOTO SI3bIKA, HCKYCCTBO, IOHBIC YUCHUKH,
EFL.

INTRODUCTION

Designing T-shirts with descriptive language is not so popular in Kazakhstani
schools. We have not found any information about the research on using T-shirts
with descriptive language during English lessons in our Kazakhstani schools. Using
art in learning is commonly used by international students to help them visualize the
learning content. It is reasonable to use art in the classroom to make young students
learn by doing—truly active learning [Bidari, 2019]. Art helps enhance learning by
allowing students to interact with their lessons and experience them [Hallam et al.,
2014]. It is necessary in our lessons because our learners have been studying at the
Singapore Educational Program since their 1st grade, having 4 lessons of English, 3
lessons of math, and 2 lessons of science in English every week.

Singapore is well-known for its high quality of education in the world, ranking
higher than many countries like Canada and Switzerland. In fact, Singapore ranks
among the among the top five in the world in PISA 2018 for reading, mathematics,
and science [Bayirli, 2023]. Singapore's education system aims to bring out the best
in every child and to develop students’ functional literacy in the English language,
math, and science. Also, it develops the social-emotional habits of participants in
thinking, communicating, and learning.

There are a lot of interesting and difficult themes in Singapore Science. Our
learners learn about organ systems, and it was difficult for some lower-level students
to learn new words and use them in their speech. So, making everything about me
T-shirts seems to be a great tool for them to engage them in the learning process
through doing prints on their T-shirts.

We believe the creative process has a positive, transforming effect. Engaging
in creative endeavors teaches individuals that their life's possibilities are limitless.
Because we see the arts as vehicles for children's growth in self-confidence,
respectful relations with others, and the development of learning skills, we measure
our success by how much they grow. For instance, after talking about clothes in the
English lesson, we designed our own T-shirt by using all descriptive language
phrases in the paper-based T-shirt [“How to make a print on T-shirt”] (Figure 1). In
advance, by using descriptive language, we try to describe everything about
ourselves (Figure 2).

30



THE XX KAZTEA & ARELTA CONFERENCE
“TRANSFORMATIVE LEARNING IN KAZAKHSTAN
EDUCATION CONTEXT’
KOKSHETAU, KAZAKHSTAN
JUNE 6-8, 2024

Figure 2. Printed everything about me T-shirt with descriptive language
METHODS AND RESULTS

The research hypothesized that using art in learning English increases young
learners' interest in mastering English.

The research question (RQ) was as follows: How to use descriptive language
through art to increase the interest of young learners in learning English in an
effective way?

To respond to RQ, we set the following tasks:

1) To give the description of using art at the lesson.

2) To find out the preferences of young learners.

3) To suggest some ways of using descriptive language.

4) To discuss the usage of all about me T-shirt in learning and teaching process.

5) To conduct surveys, interviews and questionnaires among students and
teachers.

6) To analyse the methodology and results of the research.

After investigating the theoretical framework about designing my own T-shirt
and its usage and collecting data from teachers and students, we gathered feedback
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from our classmates after designing and using handmade all-about me descriptive

T-shirts.

To collect data, we used research methods like interviews, surveys, and
questionnaires. To find out the interests of young learners at Agbobek International
School, we conducted a survey among 3rd grade students at the beginning of the
project. 47 students took an active part in the survey. They were required to select
an option that best reflected their preferred activities during their free time (Figure
3). We also collected data from one international and two local English teachers to
determine whether they had ever used or tried to design their own T-shirt with
descriptive language in their teaching (Figure 4).

Do you often use descriptive language
outside of the classroom?

. s

® Not Sus

BUREN 19 i
B Read booky

"Wah Ty "

® art the rtenel

v M
n vaw

Figure 3. Free time preferences

Figure 4. Willingness to use descriptive
language

We structured an interview as a conversation between two individuals, with
one asking prepared questions and the other responding (Table 1).

Table 1 - Questions and Answers from Teachers' Interview

Questions

Answers

1) How do you teach your
students?

All the teachers said that they teach by using interactive media,
games such as flashcard, and PowerPoint presentations.

2) How is your feeling with
your current method in
teaching English?

All the teachers said that their method is good enough, but they
found that their students are not interested in learning English.

3) Do vyou
expectation  for
English?

have any
teaching

All the teachers expect that all the students have high motivation
in learning English.

4) What do you think about
teaching English through art?

One of the teachers said that art is good for teaching nowadays,
but one teacher said that art is a little bit hard to masteries. Also,
one of the teachers expects that learning through art can bring
an interesting and authentic material to the class.

32



THE XX KAZTEA & ARELTA CONFERENCE
“TRANSFORMATIVE LEARNING IN KAZAKHSTAN

EDUCATION CONTEXT’
KOKSHETAU, KAZAKHSTAN
JUNE 6-8, 2024

5) Have you ever tried or
designed your own T-shirt by
using descriptive language
before?

All the teacher never tried to design their own T-shirt with
descriptive language, so they do not know how it works and how
it should be implemented. Only one teacher said that she has
tried once.

6) Would you like to try to
teach through art in your
classroom?

All the teachers willing to try to use it as long it has potential
impact in students learning and able to increase students’
motivation in learning.

We also conducted an

identical interview with the students (Table 2).

Table 2 - Questions and Answers from Students’ Interview

Questions

ANswers

1) How do you learn English?

All the students said that they learn by using textbooks and
teachers usually teach English by using picture flashcards or
interactive media.

2) How is your feeling with
the current strategies of
learning English?

Three of the students said that they are still afraid to learn
English and lazy to learn it. But only few students who eager
to learn English because they want to study in a foreign
country.

3) Do
expectation
English?

you
for

have any
learning

All the students expect the learning process can be fun and
make them excited while learning English.

4) What do you think about
learning English through art?

All the students feel excited and curious to learn English
through art.

5) Have you ever heard or
tried to design your own T-
shirt before?

All the students never heard or tried to design their own T-shirt
before

6) Would you like to try to
design  your T-shirt for
learning English?

All the students willing to try to design their own T-shirt for
learning English.

After experimenting with the use of art in learning English in the lesson, we
took a questionnaire to evaluate the product and get feedback (Table 3).

Table 3 - Student’s feedback

Response
Yes | Not

No
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Sure

Do you like learning English through art? 97% | 2% | 1%
Does all about me T-shirt give you motivation in learning | 91% | 6% | 3%
English?
Do you face some difficulties in designing your own T-shirt? | 2% |5% | 93%
Does it help you to use descriptive language? 83% | 16% | 1%
Do you want to use it continuously for learning English? 83% | 16% | 1%

As the Tables 1-3 demonstrate, most of the students gave positive responses to
the questions. The questionnaire reveals that 91% of students appreciated the
concept of utilizing art to teach English and felt at ease with the project; only 1.7%
encountered some challenges; 83.3% expressed motivation to learn English, and
83.3% expressed a desire to incorporate art into their ongoing learning process.

To improve the quality of education, it is important to consider students' needs
in the 21st century. We highly recommend learning descriptive language through
art, as the research and results have proved their effectiveness. The development of
using art in the lesson needs a lot of support from the teachers and the stakeholders.
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Tyitin

2022 scvinvt PISA mecmineyinen 89 MuiiuoHos mecm mancolpobvl, 8cemy Mupy, 8Ki0UYas
Kazaxcman. [llkonvl 6 Acmane nokasanu pe3yibmamsl HEMHO20 8blude UL HA YPOBHE CPeOHe20
nokazamens no Kasaxcmany. Byn mymxinOikmepoi diacoio2a MYMKIHOIK 6epedi, conoail-ak
OCbIHOAU Hamudiceniepae Kol dcemkizy2e 601a0vl, JHeaHe 0Ky a0icmeMeciH 0Ky2da, oKyea mycyze
MYMKIHOIK 0Oepedi. B kauecmeennom uccinedosanuu 6 Kauecmee Memooo8 UCCIe008aAHUs.
HabnoO0eHue 3a yPOKAMU, AHAU3 KYocammapwl J4caHe onpoc yuumenei. Pe3ynemamol nokasanu
APAMYIO  83AUMOCEA3b MeAHCOY NPUYUHAMU HUBKOU YCNesaeMoCmu Y4awuxcs u npakmukou
yuumeneu 6 knaccax. Kpome mozo, pecypcol, komopwvie naudaiaHamsii 0Ky OpbIHOAPbl, HCIHE
011ap KPUMUYECKO20 MbIULEHUS YHAUWUXCH, YUPPOBLIX HCoHE AHATUMUYECKUX HCAHATLIKMAPObL
oamvlmy  yuiin oco2apvl  aymeHmuuHocms  enuAom. Lllkonvl  nonyuunu - mpunaoyamoe
PEKOMeHOAyUll NO YIYUUEHUIO, HIMUNCECIHOe OaHHO20 NPAKMUKANBIK ic-apekemmepoi dcyzeze
acwipy.

Hezizei  coszdep: PISA, gaxkmopnap, memoouueckas noooepicKa, KayecCmeeHHOe
uccnedosamue, pecypc, peKkomMeHoayuu.

Annomauus

B 2022 200y mecmuposanue PISA npownu 89 muniuonos yuawuxcs no ecemy mupy,
sxnrouas Kazaxcman. Ilkonel 6 Acmane noxkazanu pesyibmamovl HEMHO20 8blule UL HA YPOBHE
cpednezo nokaszamensa no Kazaxcmary. 9mo 6v136a10 3aUHmMepeco8aHHOCHb MECHHbBIX 61dcCmel
BbIACHUMb NOMEHYUATbHbLE NPUYUHBL, KOMOPble MO2IU CIAmMb NPUYUHOU MAKUX Pe3ylbmamos, U
oKazamv MemooOudeckyro NoO0OepHCKy WIKONAM, NPUHABWUM Yyyacmue 6 UCCile008aHuu. B
KauyecmeeHHOM UCCIIe008aHUU 8 Kayecmee Memoo08 UCCIe008aHUsl UCNONIb308AIUCh HADII0OeHUe
3a ypokamu, aumanu3 OOKYMeHmos u onpoc yuumenel. Pezyromamvr noxazanu npamyro
83AUMOCBA3b MeAHCOY NPUHUHAMU HU3KOU YCNesaemMoCmu y4awuxcs U npakmukou yuumenel 6
kaaccax. Kpome moeo, pecypcul, Komopbule UCHONb3VIOM YYUMeNs, U UX dymeHmu4HoCms GIUAI0m
Ha pazeumue KPpUMuyecko2o MulULIeHUs YYawuxcs, yugposvix U aHAIUMUYECKUX HABBIKOS.
LIxonvl noayuunu mpuHaoyams peKkoMeHOayull no Yiy4uleHuro, Komopbie 0bliu pazpabomansl 6
pe3yibmame 0aHHO20 NPAKMULECKO20 UCCAe008AHUSL.

Knrwoueevie cnosa: PISA, gaxkmopvl, memoouueckas nooodepiHcKka, KauyecmeeHHoe
uccnedosamue, pecypcol, peKOMeHOayuu.

INTRODUCTION

Over the period of nine years in Kazakhstan the updated curriculum has been
implemented [2015]. This period in education reforms presents an interest to
measure the progress of learners as the focus of education was on developing skills
and competencies rather than knowledge and application [Dignath et al., 2008].
Measuring the implementation causes several problems on the national level in the
educational departments, such as the absence of independent measuring instruments,
specialists in test creators. EXxisting internal measuring instruments do not
correspond to the international standards, human factor and paperwork overload in
reporting the results are still the factors that affect effective independent
measurement of the learners’ progress in Kazakhstan [OECD, 2019a]. That is why
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the authorities attract independent evaluators such as OECD through the PISA test.

The relevance of PISA in measuring learners' progress in Kazakhstan's updated
curriculum lies in its ability to assess students' readiness for participation in
contemporary society [OECD, 2019]. It elucidates the connection between a 15-
year-old learner's progress and teaching practices, guiding educational
enhancements [Sahlberg, 2018] by evaluating learners’ functional literacy, skills to
interpret data and making decisions. Main domains of the test included reading,
Math, Science and Creative thinking in 2022 [OECD, 2022]. In 2025 a second
language will be included. This research was underpinned by the intention of
measuring the readiness of the selected schools to take part in “PISA-based Test for
Schools” in 2024. In Kazakhstan this test will show more detailed results about each
school independently and identify the level of updated curriculum implementation.
As a result, each school receives an analytical report by OECD to see the level of
functional literacy compared to the other national and international schools.

According to these results [OECD,2019a], there is a clear relation between
teachers’ classroom practices and learners’ performance. In detail, Kazakhstani
teachers report classroom management (42%) and setting lesson goals (92%) as the
least problematic areas in their schools that is radically different from the OECD
average (65% and 84% correspondingly). As for teaching practices that include
learners solving complex problems, 75% of the teachers stated they ask learners to
do it in their lessons, which is also significantly higher than the OECD average
(45%). However, little is known about the connection of classroom management and
teaching practices.

Components of Teaching Practices

"Effective instructional practices encompass, for example, classroom
management, teacher support, clarity of instruction, and cognitive activation”
[OECD, 2018, p. 54]. Klieme et al. (2009) and Scheerens (2008) elaborate on
classroom management techniques as clear instructions, student-oriented practices,
time on task, rapport, personalised education, monitoring of a teacher, feedback,
communication patterns, assessment and problem solving tasks and effort spent on
them are the key variables influencing learners’ effective performance.

Clear instructions

One of the essential components of teaching practices is an ability of a teacher
to give clear instructions [Hattie, 2009; Hill et al., 2005]. Pre-planned instructions to
facilitate the learning process is part of lesson planning that should not be eliminated
while selecting activities for the lesson [Gover et al, 2005]. Simple instructions in a
logical order should be checked for understanding by the instructional checking
questions or followed by a demonstration of the activity [Harmer, 2012, p 153].

Non-cognitive skills

Solving complex problems can be counted as part of the cognitive, non-
cognitive skills or lifelong learning abilities and recently has been emphasized as the
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prevailing skill in the practical life and career [Griffin et al., 2012; Greiff et al.,
2015]. Currently, these skills are the focus of PISA [OECD, 2022]. In subjects, Math
and Science are strongly related to solving problems [Scherer & Beckmann, 2014]
in educational programs in most of the countries.

Assessment strategies and feedback

Philosophy of assessment is about the content we assess, its format and how
the results are used to shape further actions of an educator and curriculum mapping
[Lau, 2016; Pellegrino, 2016]. Summative assessment is an instrument of assessing
not only learners’ skills and knowledge but how effective the implementation of it
and teaching practices were. Another significant part of the assessment for learning
is providing feedback [Gover et al., 2005, p. 163]. When a teacher gives ongoing
feedback to learners, the effect of feedback on motivation and quality learning
process lasts up to six months [Mandouit, 2023]. It can be in various forms but
definitely specific and closely related to the competences a learner has, not a
personal trait. General encouragement is possible but with time it loses its
effectiveness.

In this regard, this research was aimed at finding out the best instructional
practices in schools and if there is a direct connection between them and learners’
performance; evaluating quality and content of summative assessment in schools;
finding out teachers’ positions about possible factors that might affect low
performance of learners in PISA. The results of the study is an interest of the local
authorities to support teachers methodologically in cases where teaching practices
may appear to be distinctively less effective from what was reported. Our research
questions were:

1. To what extent effective teaching practices affect quality learning?

2. What might be the factors that affected / might affect learners’ results in
PISA?

METHODS

In order to address the components of classroom practices, lesson observations
were selected as the main method of data collection. It included 107 lesson
observations of Math, Languages, Physics, Biology, and Geography lessons in ten
city schools (grades 3-4, 8-9). The schools were selected according to the results of
PISA among Astana schools in 2022, two schools of which scored the highest results
and two with the lowest. The rest of the schools (6) are about to take part in PISA
for the first time in 2024, thus there was a need to evaluate their preparedness for it.
Primary grades were included as the same schools will take part in the national
monitoring test in 2024 and teaching practices there is another focus of this research.

Evaluation of school documentation (summative assessment questions, digital
resources active use in classrooms) was conducted prior to on site lesson
observations to identify the focus of observations and the main criteria for evaluation
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were: level of learners’ thinking skills that assessment measures, types of texts,
connected of the tasks to real life. All the materials were sent via emails.

Finally, after the observation of classes, teachers were asked to participate in
an online survey that examined factors influencing quality education and learner
performance in international testing according to their opinions. The survey included
three sets of questions about teachers’ demographics (teaching category, experience
and the classes they teach in), self-evaluation of teaching practices, PISA results and
teachers; recommendations on overall learners’ performance in the test.
Additionally, school electronic resources and its active use for teaching was
observed. All the criteria for the observation check-list were constructed based on
the PISA framework [OECD, 2022].

All the data on lesson observation was coded, no pictures or videos during the
lessons were not taken. The school principals and teacher signed consents on the
research conduction. Feedback from lesson observation was not given individually
but will be reported as a summary of all schools in a form of recommendations for
improvement. Survey participation was conducted anonymously and on a voluntary
basis. Personal contact with teachers or school administration was minimized to
reduce any possible risks of violation on teachers or students.

The main criteria for observation were: 1) aims setting, 2) achievement of
lesson objectives, 3) assessment during the lesson, 4) development of higher-order
skills through inquiry-based questioning and problem-based learning closely related
to real-life situations, 5) clear instructions from the teacher, 6) variety of tasks and
their levels of difficulty, 7) teacher's observation of the lesson process and feedback
to learners, and other factors.

RESULTS

Overall, the results revealed ten areas grouped into four that included alignment
of learning standards to lesson objectives, monitoring progress and immediate
feedback, active use of electronic resources and relation of learning materials and
situations to real life. Teachers intentionally or due to the limitations in school use
of digital sources for demonstration of the visuals, not as an interactive platform to
involve learners. Also, they do not create conditions in class that require complex
thinking processes. Tasks are mostly aimed at application of knowledge, neither at
creating solutions nor requiring deep thinking processes.

Lesson observations

Over the period of seven days, 107 lessons were observed (Table 1) in ten state
schools in Astana.

Among the positive aspects found in the process of observation, 70% of
teachers achieved lesson objectives, 50% of tasks are closely related to life (schools
B, E and F). 56% of summative assessment tasks in primary school (one subject
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mostly) correspond to functional literacy development. Teaching practices in the
same subject are based on student-centered methodology. This contributes to
activation of high order thinking skills of learners. It was visible during the
observation of learners asking questions and augmenting their opinions. Assessment
was also better organized and clearly stated in primary school (60% of lessons).

Having analyzed the lesson observation check-lists 13 areas for improvement
were found. Teachers experience difficulties in the following aspects:

Table 1 - Lesson observations

The number of observed lessons

Maths
ICT
English
Kazakh
Literature
Physics

subject

Chemistry
Science

Russian
Geography
Sociology
Natural Sciences

0 10 20 30 40

number of lessons

- aligning learning and lesson objectives;

- using sources related to life and solving complex problems;

- giving instructions;

- assigning typical tasks requiring yes/no answers;

- stating problematic and research questions to create situational need to find a
creative solution and opportunity to express their ideas openly;

- assessing effectively with descriptors and immediate feedback;

- using authentic resources, not adapted for learning, digital and referencing
materials and platforms

- monitoring learners to involve individuals into a learning process;

- student-centered methods;

- oragnising effective pair and group work.

Teacher survey

Based on the survey of teachers (390 responses), several common aspects stood
out that are important to consider when developing recommendations for schools.
For example, classes where teachers work are not divided into groups for some
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lessons such as languages for example or science and have 26-30 students, which
significantly complicates the implementation of individualized approaches to
students' learning.

Also, the insufficient number of subject hours is considered the main barrier to
achieving high test results (64%). Teachers spend no more than one to two hours
(54.6%) on lesson preparation. However, this is insufficient time for preparation
given the workload of 25 or more hours per week, which may result in lower lesson
quality. The teachers themselves acknowledge (78%) that they use digital resources
only as a means of screen demonstration and presentations, but not for activating
knowledge and using interactive platforms and exercises involving students in
practice. 81% of teachers believe that lecture-style lessons and individual work are
the most effective for developing high-order skills in learners, contradicting the
PISA framework and contemporary pedagogical methodologists.

Other results of teachers’ survey indicated:

- 62.2% of teachers recognize a direct correlation between teaching methods
and the quality of learning and student performance;

- A key factor for successful learning processes, according to teachers (50.4%),
IS student motivation.

- Only (28.7%) of teachers believe that the technical aspect of testing (online
format) could be a decisive factor in low test results.

The responses to open questions, where teachers were asked to propose their
opinion and recommendations to improve quality of education in their schools, were
summarized and stated. Few teachers (2) recommended increasing the functional
literacy levels of both teachers and students' parents as initially these are the closest
people to develop it in learners. Closely to this was another point (1) concerning
increasing the quality of teacher qualifications. Consequently, (2) suggestions about
planning lessons carefully, spending more time on them, using a variety of sources
and practical tasks. Most of the teachers (41) complain on the quality of the
textbooks and curriculum that they consider not developing high-order thinking
skills and recommend developing subject-specific curricula aligned with high-order
skills and real-life scenarios.

Another block of suggestions (15) can be formulated as training teachers in
seminars on the city level, where they could share their best practices, exchange
ideas on how to increase learners’ motivation and plan interschool projects together.
Related to this can be suggestions of teachers (45) to create a database with PISA
previous or similar to it tests resources to practice with children. Many responses
were somehow connected to mock testing. One teacher even suggested trying to test
PISA by educators to see which skills it requires to apply and then teach focusing
on them. They believe mock tests can help learners to improve the results in PISA
in future. Similarly, the problem limiting the quality of education teachers (55) found
in poor school infrastructure. Alternatively, some teachers (4) believe they should
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work on increasing learner’s motivation to study by involving learners into
international projects (1), offering them lessons and tasks requiring deeper thinking
processes (3) and applying systematic approach (1) to foster creative personalities
based on modern requirements by exploring learners' abilities, talents, cognitive, and
research skills.

Analysis of the school documentation for assessment

Overall, 1030 samples of summative assessment in the target subjects were
analyzed.

Table 2 - School documents for assessment analysis

Level of
thinking skills
in Unit SA

Level of
thinking skilis
in Term SA

Text types

CTP has apiral
curriculum
connection

Grade 3

knowledge and
application

understanding
and application

continuous and
non-contuinuous
fcxis

Yes

not clear

Grade 4

understanding
and application

understanding
and application

continuous and
non-contuinuous
texts

Yos

Yes

Grade 8

understanding
and application

understanding
and application

mostly
continuous

Yes

Yes

Grade 9

understanding
and application

understanding
and application

mostly
continuous

Yes

Yes

The majority of tasks (90%) adhere to the requirements of the calendar-
thematic planning. However, the types of texts used in task construction are
continuous (60%), which does not align with the testing format where materials are
presented in various text formats. This discrepancy may negatively impact students'
test performance as they lack experience in working with non-continuous texts. The
cognitive level of tasks (98%) aims at developing and accessing knowledge,
understanding, and application skills.

DISCUSSION

The close interrelation between teaching practices and learners' performance,
found in our research, is supported by theories of Bandura's Social Learning Theory
that emphasizes the influence of observation and modeling on learner outcomes,
highlighting the significance of teacher behavior [Bandura, 1977]. Additionally,
Hattie's Visible Learning research underscores the pivotal role of effective teaching
strategies in learner achievement [Hattie, 2009]. These theories and research
findings affirm that teachers' instructional methods, resources a teacher uses,
feedback mechanisms, and classroom environments significantly impact learners'
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academic achievement.

Furthermore, effective delivery of summative assessment necessitates
comprehensive teacher training [Crossouard, 2011; Pepper, 2013]. Siarova et al.
[2017] propose that "collaborative learning environments can support teachers in
enhancing their assessment literacy across all stages of teacher education” (p. 53).
However, research suggests that summative evaluation methods, such as
standardized tests, may introduce bias in student performance, contingent upon
students' experiences [Klapp, 2015]. Thus, reforming summative evaluation
techniques by integrating formative strategies could enhance learning outcomes,
prioritizing learners' competencies over perceived shortcomings [Terrail, 2016].

CONCLUSION

Results collected in the process of observation and document analysis of the
school fully interrelate with the theoretical part of this research. Teachers’ opinions
that are in most cases directed to training learners through mock tests to increase the
level in PISA test and seeing no connection between their teaching practices and
quality of education is a striking point in this research. Teachers complain about the
school infrastructure and resource limit, meanwhile not offering alternate training
for rhythm or mentioning they can use digital sources to activate learning processes
and make the thinking process more complex. As for observation of the classes, it
was evident that teachers have to reflect on various areas of teaching, but mostly
setting smart lesson objectives and expected outcomes, selecting sources and
monitoring individual progress and providing feedback. Learners in most of the
classes are not involved at all and ignore the tasks as they are not monitored and
asking questions in most of the cases is not encouraged.

RECOMMENDATIONS

Detailed recommendations for schools were developed in the process of this
research. To summarize, teachers need to be trained not only methodologically but
on the content to develop high order thinking skills among teachers first of all.
Teachers with best teaching practices can share their methodology by participating
in the city seminars or inviting others to observe lessons. To address the school
technical aspects, administration should work on the development of the
infrastructure (Internet connection, printers, digital platforms for Science subjects).
As for the PISA testing and motivation of the learners to participate in it, the school
community needs to be informed about the aims of the testing for the country and
avoid focusing on the results rather than the process of skills development.

REFERENCES
42



/;;\ THE XX KAZTEA & ARELTA CONFERENCE
3o, “TRANSFORMATIVE LEARNING IN KAZAKHSTAN
KK@ EDUCATION CONTEXT’
e KOKSHETAU, KAZAKHSTAN
JUNE 6-8, 2024

Bandura A. Social Learning Theory. Englewood Cliffs, NJ: Prentice Hall, 1977.

Crossouard B. Using formative assessment to support complex learning in conditions of social
adversity. Assessment in Education Principles Policy and Practice Policy & Practice, 2011.
1. 59-72. https://doi.org/10.1080/0969594X.2011.536034

Dignath C., Buettner G., Langfeldt H. How can primary school students learn self-regulated
learning strategies most effectively? A meta-analysis on self-regulation training programs.
Il Educational Research Review. 2008. 3. 101-129.
https://doi.org/10.1016/j.edurev.2008.02.003

Gower R., Phillips D., Walters S. Teaching practice handbook. Macmillan Education, 2005

Greiff S. et al. 21st century skills: International advancements and recent developments. Thinking
Skills and Creativity. 2015. 1-3. http://dx.doi.org/10.1016/j.tsc.2015.04.007

Griffin P., Care E., McGaw B. The changing role of education and schools. In P. Griffin, B.
McGaw & E. Care (Eds.), Assessment and teaching of 21st Century Skills (pp. 1-15).
Springer, 2012.

The next PISA study will be a gamechanger for English teaching worldwide. Cambridge English.
(n.d.). https://www.cambridgeenglish.org/news/view/next-pisa-evaluation-a-game-
changer/.

Harmer J. Essential Teacher Knowledge: Core Concepts in English Language Teaching.

Hattie J. A. Visible Learning: A synthesis of over 800 meta-analyses relating to achievement.
Routledge, 2009.

Hill H. C., Rowan B., Ball D. L. Effects of teachers' mathematical knowledge for teaching on
student achievement // American Educational Research Journal. 2005. 42(2). 371-406.
https://doi.org/10.3102/00028312042002371

Klapp A. Does grading affect educational attainment? A longitudinal study. Assessment in
Education: Principles, Policy & Practice. 2015. 22(3). 302-323.
https://doi.org/10.1080/0969594X.2014.988121

Klieme E., Pauli C., Reusser K. The Pythagoras Study. In J. Tomas & T. Seidel (Eds.), The power
of video studies in investigating teaching and learning in the classroom (pp. 137-160).
Waxmann, Miinster, 2009.

Lau A. M. S. Formative good, summative bad? — A review of the dichotomy in assessment
literature // Journal of Further and Higher Education. 2016. 40(4). 509-525.
https://doi.org/10.1080/0309877X.2014.984600

Mandouit L., Hattie J. Revisiting “The Power of Feedback” from the perspective of the learner. //
Learning and Instruction. 2023. 84. 101718.

OECD. Teaching and Learning International Survey (TALIS) 2018 Conceptual Framework. 2018.
23.

OECD. PISA in Focus. OECD Publishing, 2019

OECD. Kazakhstan - Country Note - TALIS 2018 Results. Teachers and School Leaders as
Lifelong Learners. 2019. 1. 1-6. https://www.oecd.org/education/talis
[TALIS2018 CN_KAZ.pdf

OECD. PISA 2022 results Kazakhstan. 2022. https://www.oecd.org/publication/pisa-2022-
results/country-notes/kazakhstan-8c403c04

Pellegrino J. W. Introduction to special section of educational psychologist on educational
assessment: validity arguments and evidence—blending cognitive, instructional, and
measurement models and methods // Educational Psychologist. 2016. 51(1). 57-58.
https://doi.org/10.1080/00461520.2016.1150786

Pepper D. KeyCoNet 2013 Literature Review: Assessment for key competencies. KeyCoNet 2013.

43



https://doi.org/10.1080/0969594X.2011.536034
https://doi.org/10.1016/j.edurev.2008.02.003
http://dx.doi.org/10.1016/j.tsc.2015.04.007
https://www.cambridgeenglish.org/news/view/next-
https://doi.org/10.3102/00028312042002371
https://doi.org/10.1080/0969594X.2014.988121
https://doi.org/10.1080/0309877X.2014.984600
https://www.oecd.org/education/talis%20/TALIS2018_CN_KAZ.pdf
https://www.oecd.org/education/talis%20/TALIS2018_CN_KAZ.pdf
https://www.oecd.org/publication/pisa-2022-results/country-notes/kazakhstan-8c403c04
https://www.oecd.org/publication/pisa-2022-results/country-notes/kazakhstan-8c403c04
https://doi.org/10.1080/00461520.2016.1150786

EDUCATION CONTEXT’
KOKSHETAU, KAZAKHSTAN
JUNE 6-8, 2024

/"’l_""‘}.\ THE XX KAZTEA & ARELTA CONFERENCE
kk; ‘ ’) “TRANSFORMATIVE LEARNING IN KAZAKHSTAN

Sahlberg P. Finnish Lessons 2.0: What can the world learn from educational change in Finland?
Teachers College Press, 2018.

Scheerens J. Review and meta-analyses of school and teaching effectiveness. Bundesministerium
fiir Bildung und Forschung (BMBF). 2008. https://link.springer.com/chapter/10.1007/978-
94-017-7459-8 8

Scherer R, Beckmann J. F. The acquisition of problem-solving competence: evidence from 41
countries that math and science education matters // Large-scale Assessments in Education.
2014. 2(1). https://doi.org/10.1186/s40536-014-0010-7.

Siarova H., Sternadel D., & Masidlauskaité, R. Assessment practices for 21st- century learning:
review of evidence. NESET Il report, Luxembourg: Publications Office of the European
Union. 2017. https://doi.org/10.2766/71491

Terrail J. P. Pour une école de I’exigence intellectuelle. Changer de paradigme pédagogique. Paris:
La Dispute, 2016.

FEATURES OF USING ONLINE TECHNOLOGIES AS A MEANS OF
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Tyitin

Maxana muiyoay 0az0bliapbln O0amblmy KYpaivl pemiHoe OHIAUH MeXHOI02UANAPObl
natioanamyovly Heeizeli epexuwienikmepin 3epmmeudi. Aemoprap 0Ky npoyecinoe OHIAUH
pecypcmapovly, pojliH maioauovl, 01apobly OKYWbLIAPObIY AYbl3Ula MIMIHOI MUiMoi Kaowlioay
JHcoHe MYCIHy Kabinemin odwcaxcapmy aneyemin kepcemedi. TolHOay 0a20vliapvin 0amvlmyod
OHNIAUH-MEXHOJI02UANAPObIH, MUIMOINICIH AHLIKMAY OOULIHULA IKCNEPUMEHM Hamuicenepi Oepinoi.
Maxana muiHOayovl  Oamvimy  KOHMEKCMIHOe OHIAUH — MEeXHONIO2UANAPObl  NAtOANaHy
NEPCNeKmuBalapblL Kepcemeoli MHCaHe OCbl canaoazvl Oorauiax 3epmmeynepze Oaelmmap
Kepcemeoi.

Abstract

The article explores the key features of using online technologies as a means of developing
listening skills. The authors analyze the role of online resources in the educational process,
highlighting their potential for improving students' abilities to effectively perceive and understand
oral speech. The results of an experiment aimed at identifying the effectiveness of online
technologies in developing listening skills are provided. The article emphasizes the prospects of
using online technologies in the context of listening education and identifies directions for future
research in this area.

INTRODUCTION

The most important element that ensures communication between people is
undoubtedly language. When we use language in the classroom, and even when we
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try to teach another language as a foreign language to students with the same mother
tongue, the most important question that comes to our mind is what techniques and
methods we can use to teach a foreign language. Which of the four basic skills
(reading, writing, speaking and listening) known in a language classroom should we
choose or should we use each of them simultaneously or separately, and which of
these skills is more effective in learning a foreign language is still a subject of
discussion among foreign language specialists and teachers.

In today's digital age, online technologies have become integral tools for
language learning, particularly in developing listening skills. With the widespread
availability of internet access and the proliferation of various online platforms and
resources, learners now have unprecedented opportunities to engage with authentic
audio materials in their target language. This paper aims to explore the features and
effectiveness of utilizing online technologies for enhancing listening skills in
language learning contexts.

LITERATURE REVIEW

The literature on language learning emphasizes the importance of listening
skills as a fundamental component of communication proficiency. Research
suggests that proficient listening abilities not only facilitate comprehension but also
contribute significantly to language acquisition and overall proficiency [Vandergrift,
2007]. Furthermore, scholars have noted the challenges that learners face in
developing listening skills, including difficulties with comprehension, decoding, and
processing spoken language [Field, 2010].

Today, listening skills, presenting them together with visual elements, show
success and development, becoming one of the outstanding methods. In foreign
language teaching, listening is characterized as passive and receptive in line with
writing and speaking skills, which are described as active and productive. The term
‘passive’, used to indicate that the listener is simply receiver or observer, is in fact
not appropriate for this skill at all. According to Lundsteen [1990], listening skill is
the first and most important skill that a foreign language learner must develop among
the four basic skills. It is impossible to establish meaningful communication without
listening. In fact, people actively engage in the act of listening when they take their
first step in life. People start listening when they are born. They listen to all sorts of
sounds around them and try to create meaning from those sounds. Later, they acquire
the skills of speaking, reading and writing. Lundsteen [1979] summarized the
process of acquiring these skills as "Students listen before they speak, speak before
they read, and read before they write."

One of the problems in the field of listening comprehension is the lack of a
unified concept for the definition of the term "listening". Thus, E. I. Passov [2010]
distinguishes between the terms "listening" and "hearing." "Listening is hearing with
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comprehension or understanding speech by ear". N. D. Galskova and N. I. Gez in
their definition reflect the specificity of listening as a receptive type of speech
activity in the psychological aspect. "Listening is a complex receptive thinking
activity associated with the perception, comprehension and active processing of
information in an oral speech message" [Galskova, 2000].

Listening is also defined as "an analytical-synthetic process in the processing
of an acoustic signal, the result of which is the comprehension of perceived
information” from the point of view of the theory of speech perception "analysis
through synthesis".

In recent years, there has been a growing body of literature examining the role
of online technologies in language learning, particularly in fostering listening skills.
Online platforms offer a diverse range of audio materials, including podcasts,
videos, and interactive exercises, which cater to different learning preferences and
levels of proficiency [Thorne et al., 2009]. Additionally, advances in technology
have enabled the integration of features such as automatic transcription,
comprehension checks, and adaptive feedback, enhancing the effectiveness of online
listening activities [Chapelle, 2001].

METHODOLOGY

In an era dominated by rapid technological advancements, educational
paradigms continually evolve, prompting educators to explore innovative methods
to enhance learning outcomes. Among these endeavors is the integration of online
technologies into traditional pedagogical approaches. This study delves into the
effectiveness of incorporating online technologies compared to conventional
methods in improving listening proficiency among middle school students.

Participants. The study involved 100 7th and 8th-grade students. These
participants were selected to represent a diverse cross-section of the student
population, ensuring a comprehensive understanding of the impact of the
interventions across various demographics.

Procedure. Participants were divided into two groups: one utilizing traditional
listening exercises, while the other engaged with online technologies. Each group
underwent 4 sessions lasting 45 minutes each, where they received targeted
instruction in listening comprehension. Pre and post-tests were administered to both
groups to gauge changes in listening proficiency following the intervention.

Instruments:

1. Pre and Post-Tests. These tests comprised listening comprehension tasks
designed to assess participants' proficiency levels before and after the intervention.
The tasks were structured to measure various facets of listening comprehension,
including understanding main ideas, identifying specific details, and inferring
meaning from context.
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2. Questionnaire. Participants completed a questionnaire wherein they provided
feedback on their experience with both traditional methods and online technologies.
This instrument aimed to capture participants' perceptions regarding the
effectiveness, engagement, and overall satisfaction with each instructional approach.

Data Analysis. Quantitative data obtained from the pre and post-tests were
subjected to rigorous analysis using descriptive statistics and t-tests. These statistical
methods allowed for the comparison of mean scores between the two groups,
revealing any significant differences in listening proficiency improvements.

Qualitative data gleaned from the questionnaire responses were analyzed
thematically, enabling the identification of recurring themes and patterns in
participants' feedback. This qualitative analysis provided valuable insights into the
nuanced experiences and perceptions of students regarding the efficacy of traditional
methods versus online technologies in enhancing listening skills.

Through a comprehensive blend of quantitative and qualitative analyses, this
study aimed to offer a nuanced understanding of the comparative effectiveness of
traditional and technology-integrated instructional approaches in fostering listening
proficiency among middle school students.

DISCUSSION

Quantitative results show that the average score on the preliminary test for the
group using traditional methods was 65%, while for the group using online
technologies; this figure was slightly lower and amounted to 62%. However, after
the completion of the intervention, the average score on the subsequent test for the
group with traditional methods increased to 78%, while for the group using online
technologies, this figure increased to 80%.

100% 80%

62% 65% 2%

. ‘ A
- —
Pre-test Post-test

m Experimental group = Control group

Diagram 1. Quantitative results

Analysis of Tests. The conducted t-test showed a statistically significant
increase in grades in both groups after the intervention (p < 0.05).
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The group using online technologies showed a more significant increase in
grades compared to the group using traditional methods.

Qualitative results. 75% of the participants in the group using online
technologies expressed high satisfaction with the effectiveness of the method, while
only 60% of the participants in the group with traditional methods demonstrated a
similar level of satisfaction.

80% of the participants in the group using online technology considered this
method to be more effective for improving listening skills, compared with 65% of
the participants in the group using traditional methods.

EG Efficiency of the method 800 20%
CG Efficiency of the method 65 % 8%
EG Satisfaction with the method 76 % L 28%

CG Satisfaction with the method 609 0%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

m Agree m Disagree

Diagram 2. Qualitative results

The results show that both groups demonstrated improved listening skills after
the intervention, however, the group using online technology achieved higher
average scores in both the preliminary and subsequent tests.

The qualitative analysis also highlights the higher satisfaction and evaluation
of effectiveness on the part of participants who used online technologies.

These results point to the potential of online technologies as an effective tool
for improving listening skills among middle school students.

RESULTS

The findings suggest that online technologies offer valuable opportunities for
language learners to develop listening skills. The accessibility and diversity of online
resources cater to the individual needs and preferences of learners, facilitating self-
directed and autonomous learning. Moreover, the interactive features of online
platforms provide opportunities for authentic language use and interaction,
promoting communicative competence.

However, it is important to acknowledge the limitations and challenges
associated with online listening activities. Technical issues and the quality of audio
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materials can impact the effectiveness of learning experiences. Furthermore, the role
of educators in guiding learners and providing feedback remains crucial in
maximizing the benefits of online technologies.

CONCLUSION

In conclusion, the study demonstrates the potential of online technologies in
enhancing listening skills among middle school students in language learning
contexts. The findings indicate that integrating online resources into traditional
pedagogical approaches can lead to significant improvements in listening
proficiency. The accessibility, variety, and interactive features of online platforms
offer learners engaging and authentic learning experiences, contributing to the
development of communicative competence.

However, it is essential to recognize the challenges associated with online
listening activities, such as technical issues and the quality of audio materials.
Despite these challenges, the results underscore the importance of educators'
guidance and support in maximizing the benefits of online technologies. By
addressing technical issues, ensuring the quality of audio materials, and providing
feedback to learners, educators can optimize the effectiveness of online listening
activities.

IMPLICATIONS

The findings of this study carry several implications for language educators,
curriculum designers, and learners. Firstly, educators can incorporate online
technologies into their teaching practices to complement traditional instruction and
offer learners additional opportunities for listening practice. By leveraging online
resources, educators can diversify instructional materials and cater to different
learning preferences and proficiency levels.

Secondly, curriculum designers can play a pivotal role in integrating online
listening activities into language courses. By considering the diverse needs and
preferences of learners, curriculum designers can create engaging and interactive
online modules that enhance listening skills development. Furthermore, they can
collaborate with educators to ensure seamless integration of online technologies into
the curriculum.

Lastly, learners themselves can benefit from the findings of this study by
actively engaging with online resources to personalize their learning experience. By
exploring a variety of online platforms and materials, learners can enhance their
listening skills at their own pace and convenience. Additionally, learners can utilize
online resources for self-assessment and track their progress over time, thereby
fostering autonomy and self-directed learning.
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Overall, the implications of this study underscore the transformative potential
of online technologies in language learning, emphasizing the importance of
collaborative efforts among educators, curriculum designers, and learners to harness
the benefits of these tools effectively.
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Tyiiin

Maxanaoa azvimueln  mini  cabakmapulHOa — MIOEHUemapanivly — Ky3vlpemminikmi
KATLINMACMulpy2a  0Aelmmanean 20icmep MeH Jcammvlaylap, COHOAu-ax mindep MeH
Ma0eHuemmep apacvlH0azvl OAUNAHBIC, MIOEHUEMAPANbIK KY3bIpEMMILiK Mypaivl UOesnap, OHbIH
Kazipel Kezoezi 63exminiei, OKyIbIKMapoazvl apmypii XaiblKmapovly MaOeHUuemin 3epmmeyee
apranzan 6enimoep Kapacmwipvliaovl. byn 3zepmmeyoiy o3exminiei apmypni mindep MeH
Ma0eHuemmepoiy CnuKepiepiniy o63apa apekemmecyi MaOeHuemmep apacblHOazbl OUANOKA
aKeneminoicimer anvlkmanaovl. Tin yipeny 6apvicolHOa 6i3 XanblK MIOEHUEMIMeH MAHbICAMbI3.
Tin xanvikmouly 6Mip Cypy Hcag0auiapsit, YAMmolk CURAMbIH, OMIP CAMbIH, 02CMYpPAepiH, d0em-
2YPLINMAPBIH, KIUMAMMbIK HCOHE 2e02PAPUANLIK HCAROAUNAPLIH, MAPUXLIH, OYHUEMAHbIMbIH
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kepcemedi. Ocwvlraviwa, Kaszipei Oinim Oepy JHCYUeciHiy Maybi30bl MaKCammapviisly Oipi-
cmyoenmmep apmypJii MaOeHuemmep2e HCamamolt HCIHe IPMYPIi KO3Kapacmapowvl YCmaHamulH
aoamoapmen  KapulM-KAmulHAC — JCacall  alamulHOAl  MaOeHUemapanelk  Ky3vlpemmiiikmi
Kanvlnmacmolpy. 3epmmey  NoHI  A6LIWGIH Ml cabakmapulHOd — M20eHUemapabvly
KY3bIpemminikmi 0amvlmyea bIKNAl ememin 20icmep MeH JHcammulayiap 0onvin madwvliadbi.
3epmmeyoiy maxcamol — AbliwbIH ML cADAKMAPLIHOA MIOEHUEMAPATbIK KY3blpemminlikmi
damwvimy 20icmepi MeH MiHOemmepiH AHbIKMAy.

Hezizzi co30ep. maodeHuemapanvlk KY3ulpemminix, mil dcone MaldeHuem, adicmep MeH
Hcammulynap

Annomauusn

B cmamve paccmampusairomcsi  cnocobvl U YNpajdsCHeHus, HANPAGieHHble HA
Gopmuposanue MeHCKyIbMmypHOU KOMNEMeHYUU HA YPOKAX AHSIULUCKO20 SA3bIKA, A MAK}ce C8:A3b
Me.?fC()y A3bIKAMU U KYTbmypamu, npedcmaeﬂeﬂuﬂ o Me.?fCKlebmypHOIZ KomnemeHrmHocmu, ee
AKMyanbHOCmMu 8 HAcCmosiuee 8pems, pazoeivl 8 YUeOHUKAX, NOCEAUCHHbIE U3VHEHUIO KYIbMYPbl
PA3HbIX HClpOdOS. AKmyaJleOCI’I’lb aClHHOZO MCCJZQOOG‘GHM}Z onpe()eﬂﬂemal mem ¢CleOM, umo
83aumooelicmsue Hocumenel pasHblX A3bIK08 U KYJAbMYp npusooum K ouano2y Kyiemyp. M3zyuas
A3bIK, Mbl 3HAKOMUMCA C Kyﬂbmypoﬁ Hapoda. A3zvix ompaoicaem YCio6us JCU3HU Hapoda,
HAYUOHAIbHLIL — Xapakmep, 00paz  JCusHu, mpaouyuu, oowviyay, Kiumamuyeckue u
eeoepaghuueckue ycnosus, ucmopuro, mupogocnpusmue. Taxum oopazom, 0OHOU U3 BANCHEUUIUX
yeneli COBPEeMEHHOU cucmemvl 00pA308aHUSL AGNIAEMCA  DOPMUPOBAHUE MENCKYIbIMYPHOU
KomnemeHnyuu, llm06bl ywawyuecsa moeiu 061/[4611’}’1bC}Z C JZIOOle/l, npuHadJleofcau;uM PA3HbIM
KYIbMypam U NpuoepHCUBAoOWUMUC DPA3TUYHBIX 63218008 U noHumamsv ux. Ilpeomemom
uCCJZ€006aHM}Z A6JAI0OMCA CI’lOCO6bl u YNPAdJICHEHUA, CnOCO6CI716yIOM4M€ paseumuro
MEMNCKYTbMYPHOU KOMNEMEeHYUU Ha YpoKax aueautickoeo sazvika. lLlenv uccnedosanus —
onpedeﬂumb Uu u3yuumo CI’lOCO6bl u 3adaHzm no paseumuro MeDfCKyﬂbmypHOZZ KomnenmeHyuu Ha
VPOKAX aH2IUUCKO20 A3bIKA.

Knrouegvie cnoea: medckyiomypHas KOMNemeHmHOCMb, A3bIK U KYAbMypa, npuemvl u
VIPAHCHEHUS]

INTRODUCTION

One of the most important problems facing an English teacher in a modern
world is to teach foreign language (English) communication, to motivate students to
speak English confidently, and to respect other nations’ perspectives, world view
and culture.

People learn one or more foreign languages, which is a necessity in modern
society and the rapidly changing world of global change. Modern realities are that
people living in Kazakhstan need to speak three languages for development: Kazakh,
the state language, Russian, the language of interethnic communication, English, the
international language.

Knowledge of the language expands knowledge in general. It is much more
interesting to read the works of classics and modern writers and poets in original, to
understand the meaning of what the author wanted to convey to us.
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Thus, one of the main objectives of today’s education system is to help learners
develop intercultural awareness and the ability to communicate with people of
different world perspectives.

The subject of the research is the ways and activities how to develop
intercultural competence in English classroom. The purpose of the research is to
define the ways and activities how to develop intercultural competence in English
classroom.

THEORETICAL BACKGROUND

Learning the language, we get acquainted with the culture of this nation. The
interaction of speakers of different languages and cultures leads to a dialogue of
cultures. Language and culture are linked and inseparable from each other. In this
case, the definition that language is a mirror of culture seems to be correct. It reflects
the living conditions of the people, their self-consciousness, national character,
lifestyle, traditions, customs, climate and geographical conditions, history, system
of values, world perception [Ter-Minasova, 2000].

Language does not exist outside culture. The language acts as its carrier, it
transmits the treasures of national culture, which are stored in it and passed from
generation to generation. Knowing their native language, children learn along with
it the culture of previous generations.

American scientists E. Sepir and B. Whorf put forward the hypothesis that
people learn the world through the prism of their native language. They suggested
that people speaking different languages have different types of thinking, and it was
the language that caused these differences, presenting the world in a different way
of perception: “... each language contains a peculiar view of the world, and the more
differences between the pictures of the world, the more the languages differ from
each other” [Whorf, 1960, p.135].

According to E. Sepir and B. Whorf, thinking and perception depend on what
language a person speaks. The Kazakhs have many names for pastures for cattle
(zhailau, kystau, kuzdeu, kokteu), horse breeding terminology has more than one
hundred words [Postovalova, 1988, p.140]. There are different names for horses,
sheep and camels of various ages [Orazgaliyeva, 2013, pp.139, 282, 283]. In
English, there is a difference between fingers and toes (razvysr na pyxax u narvyol
nHa noeax), in Russian this difference is not observed. In Kazakh and Russian
languages there are ‘aBoropogHBIE OpaThs U cecTpbl’ (Hemepe) and ‘TPOIOPOIHBIC
opatest u cectpel’ (wobepec) (Kazakh-Russian, Russian-Kazakh dictionary), in
English there is one equivalent ‘cousin’.

Learning architectural sights of the city is also important to understand the
culture. The height of the building, its shape, its colour can tell us a lot about history
and traditions of the nation. Geometric figures are used in the construction of
architectural objects; they express the traditional cultural symbols of the nomadic
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people of our country. For example, the shape of a cone, oval, circle, triangle can be
found in jewelry, clothing, hats.

M. Byram gave the definition of ‘intercultural competence’: the researcher
defines the competence ““as the ability to communicate and interact effectively across
linguistic and cultural boundaries” [Doszhan, Idris, 2019, p.49]. According to Darla
K. Deardorff, intercultural competence is “the ability to communicate effectively
and appropriately in intercultural situations based on one’s intercultural knowledge,
skills, and attitudes” [Deardortf].

There are different views of intercultural competence in methodology.
According to M. Marczak, in intercultural teaching we can define such features as
experimental (awareness and skills); focus on target and learner’s native culture;
variety of cultural outcomes; learner-centered; heterogeneous picture of culture;
centered on original resources; goal on skills, attitudes, knowledge [Marczak]. M.
Byram identified five characteristics of intercultural competence: knowledge,
interpreting and relating skills, skills of discovery and interaction, critical cultural
awareness, linguistic competence [Byram].

METHODOLOGY

In the article several methods of methodological analysis are used: analysis of
scientific and methodological literature, generalization of pedagogical experience,
analysis, observation, comparison.

FOCUS OF RESEARCH

In the article, we consider ways and exercises aimed at the formation of
intercultural competence at English lessons, as well as the relationship between
languages and cultures, ideas about intercultural competence, its relevance at the
present time, sections in textbooks devoted to the study of culture of different nations
and countries.

DISCUSSION AND RESULTS

Intercultural learning is the process when learners understand better their own
culture and cultures of different nations around the world. Intercultural competence
is very important in the updated curriculum, and it is the essential part of our learning
process. A lot of books, textbooks include various materials related to culture study.
For example, in English student’s books there are special chapters related to culture
study. The themes are different and they are important in our everyday life: schools,
school rules, heroes, places of natural beauty, famous writers, health service around
the world, parks around the world, markets, transportation in different countries,
free-time activities for teenagers, travels, endangered species around the world,
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musical instruments, disasters, nature, fashion, healthy habits, communication, etc.
For example, such themes for the 6" grade as Natural wonders of the world (learners
read the information about places of natural beauty in our country and the USA,
watch the video, do exercises according to these texts and video and look at the
pictures, describe them) and School rules around the world (learners learn about
school rules in Great Britain and in Kazakhstan, compare the rules in these countries)
(Excel for Kazakhstan, grade 6). After learning the given material learners are
offered to make some research, find other information on the topic and present it to
the class.

There are a great number of various activities and techniques for developing
intercultural competence at the lessons: collaborative learning, active learning, role-
play, games, projects. These techniques help learners improve and develop their
speaking and writing skills, creative and critical thinking, conduct a survey or a
research, motivate them work in groups.

Making projects. Students can complete projects on a variety of topics:
posters, presentations, postcards, book covers, videos, advertisements, articles, etc.
Primary school students like to make postcards for holidays, New Year, International
Women’s Day, and birthday. The most common themes for projects — my family
(students draw their family members or take pictures, describe them and share their
opinions about the importance of family in our lives), cuisine (students write about
their favorite recipes or recipes of national dishes around the world, draw pictures),
my school (students talk about their favorite subjects, their teachers, classmates, the
school building, why they like going to school, why it is important to study, what
they would like to change), the animals around us (students tell about their pets, find
information about an animal at risk of extinction, think, what they can do to protect
it), my favorite book (students talk about their favorite books, writers, describe the
characters, identify similarities and differences between the main characters, analyze
the actions of the main character).

Learning in collaboration. The use of group work is one of the most effective
ways to motivate students’ interest and their ability to speak a foreign language, and
create a comfortable and friendly atmosphere at the lesson. Group work is a form of
educational activity organization in which small groups work together to solve given
problems and tasks by discussing, giving examples, arguments, facts, and coming to
a definite decision (Seminar “Technology of learning in cooperation” Perm
humanitarian-pedagogical university, December, 2017).

Working together, students develop and improve their abilities to discuss,
refine their understanding of a topic or problem, listen, read, talk, think, and share
information with each other during a lesson. Students gain knowledge themselves
and explain the basic ideas (information) to their teammates.
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Here are some interesting and unusual techniques for developing
communicative skills, as well as intercultural competence, through group work at an
English lesson:

- Let’s Be Friends, People Hunt (Bingo), Rally Table, Rally Robin, Numbered
Heads Together, Three-Step-Interview, Team Chant, Telephone [Kagan, S., Kagan,
M., 1998; Cooperative Learning Group Activities for College Courses]

- Learning Together, Cocktail, Jig Saw, Sharing ldeas (ABCD) [Seminar, 2017]

Role-play. These can be dialogues or monologues played by students, as well
as theatrical performances. Dialogues can be played at English lessons (think over a
small speech with the correct pronunciation, tone, with appropriate gestures and
facial expressions), and theatrical performances can be held during the subject
decade at school. Role—playing is a great activity, because students ‘try on’ different
roles, which contributes to the development of creative abilities, students should
think about what to say, how to pronounce a particular phrase, think over intonation,
gestures, actions. All these points form the basis of intercultural competence.
Students compose their own work (dialogue or monologue) or read the finished
work, think over the script based on their own experience and understanding.

By participating in theatrical performances, students develop a steady interest
in both the subject itself and the culture and traditions of the country of the language
being studied. Theatrical performances help students express themselves and
develop their personality. Working on the script and rehearsing together, the skills
of cooperation, creativity, emotional flexibility, communication, self-expression and
self-realization are formed.

Competitions. Learners of all grades like to take part in different competitions
and contests. Conducting extracurricular activities in a cognitive and entertaining
form contributes to the development of the main types of speech activity, memory,
associative and critical thinking, forms communication skills and creative skills of
students, encourages students to work together. The original feature of the tasks
contributes to better memorization and assimilation of various grammatical and
lexical topics, the development of monological and dialogical speech.

Active learning. Here are some wonderful techniques of active learning
developing intercultural competence.

What? When? Why? Attitude. This technique can be used when we want to
explain something to somebody. For example, what — the name of a holiday, when
— the date we celebrate it, why — the reason we celebrate this holiday, history,
traditions, attitude — our feelings. Example: What? — Nauryz; When? — March, 22;
Why? — The tradition of marking the coming of spring; Attitude/opinion — The most
important celebration; this holiday unites all people together; people remember their
country’s history, traditions and culture.

Who is Who? [Paon, Gret, 2007]. All learners are divided into two or three
groups. One learner from each group chooses a hobby, other learners should guess
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what hobby it is asking questions related to hobbies and sport. If they guess the
hobby, the group is given a point. This activity encourages learners to express
themselves freely, make suggestions, get to know each other better.

Shipwrecked [Paon, Gret, 2007]. Learners are offered to imagine some
situations (they are on a train for a long time, they are visiting a foreign country,
they are in the desert, etc.). They have a list of different objects but they should
choose only 3-4 items from the list. In small groups they decide what things from
the list they take and why. This activity motivates learners to share their opinions,
ideas, to defend their opinion, to make suggestions, compromise.

A Station Game [Shestak, Vlassova, 2018]. Students are divided into small
groups; each group is given a list with stations. At each station, they should complete
the proposed tasks. If students complete all the tasks correctly, they receive points.
This game develops communicative skills, develops vocabulary on certain lexical
topics, motivates teamwork, encourages students to share their opinions, ideas, make
suggestions, share experience.

Table 1. Example of one station game “School”

Station Task

Station 1 “School subjects” Define school subjects you can see in the picture

Station 2 “A school building” Read the text about school and draw a plan of the building

Station 3 “Crossword | Make a crossword writing the words across
Education”

Station 4 “In a school canteen” |Guess what food it 1s said about

Station 5 “Wisdom” Choose one of the following proverbs and illustrate it

Station 6 “A short film” Watch the film and answer three questions according to the
video

Station 7 “School uniform” Gather pieces of each puzzle together. You should have 5

pictures of school uniform of five different countries. Write
the names of these countries.

Station 8 “My school” Make a cinquain about your school

Odd-one-out (Find an extra item/ word)

The teacher prepares the material in advance — several subjects belonging to
one culture and one subject belonging to another. Students look at pictures, objects,
words and determine which culture each object belongs to, explaining their opinion.

Tell — Draw — Show

The teacher prepares task cards in advance under three subheadings: Say —
Draw — Show. Tasks can be various, including the studied lexical topic. Draw Card:
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the student should draw the word that is written on the card; Say Card — the student
explains what is written on the card; Show Card — the student depicts the word that
Is written on his card. This technique develops communicative skills, promotes
revision of learned lexical topics, motivates students to teamwork and self-
expression, helps them get to know each other better, creates a friendly
psychological climate in the classroom, and also helps to switch from one type of
activity to another.

Similarities and differences

Students watch a movie, listen to an audio recording or read a text on a specific
topic, highlight similar and different features by completing a table or diagram.

What do you know about ...?

The teacher prepares a circle in advance, divided into sectors, and a rotating
arrow in the center. Each sector contains questions about a particular country or
culture. Students take turns rotating the arrow and answering the question that comes
up.

Make research on different topics

Extracurricular activities for the study of the culture of different nations are
represented by research conducted by students independently on a topic of interest
to them. At the moment, the most relevant research is in the field of linguistics,
folklore studies, linguoculturology, literary studies and country studies, since
comparative and contrastive analysis of certain features is always of interest to
scientists and researchers, and folk art, fairy tales, proverbs and sayings,
phraseological units, idioms, literary works are rich material for research.

CONCLUSION

According to the research, we came to the following conclusion:

1) Language forms a person’s worldview, his inner world, and the surrounding
reality. Native speakers of different languages may have differences in their
perception of the world, as they see it through the prism of their language;

2) Students become more informed and better understand their own culture and
the culture of different nations;

3) Intercultural competence is very important nowadays in our society;

4) Many different teaching materials, textbooks, teaching aids contain
information on culture;

5) At English lessons, teachers can use a large number of techniques and
exercises that contribute to the formation of intercultural competence: collaborative
learning, active learning, role-playing and theatrical performances, games, projects.
All techniques and methods develop students’ communicative skills, critical and
creative thinking skills, cultural awareness, problem solving skills, ability to work
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with information, individual characteristics, the ability to find and use such
information that can be useful in any other subjects and in real life situations.

RECOMMENDATIONS

The results of the study can be used in further pedagogical and methodological
studies and researches.
REFERENCES

Opasranuesa [".111. Jlekcuko-pazeonornyeckue eIMHUIBI A3bIKa B TUHTBOKYJIBTYPOJIOTHUECKOM
acnekre: yuebnoe nmocobue / I'.I11. Opasranuesa. — Kaparanasr, 2013. — 347 ctp.

Okymibutapra, CTyJeHTTepre apHallFaH Ka3aKlla-opbICIia, OpbICiIa-Ka3akKiia Co3diK. — «ApyHa»
Oacmacel. — 416 Oer.

[Taon M., I'pet K. [aBaiite mourpaem!: Urpsl Ha anrnuiickom s3bike ans Becex. — CI16.: KAPO,
2007. - 160 c., n.

[TocToBanoBa B.M. Kapruna mupa B xkxu3HenesteapHocTy yenoBeka / B.M.ITocroBanosa // Poinb
yenoBedeckoro (hakTopa B si3bike: S3bIK M KapTUHA Mupa. — M., 1988.

Tep-MunacoBa C.I'. SI3bIk M MeXKynbTypHas kKommyHukanus. M.. Cnoso, 2000. — 624 c.

[Electronic resource] Il URL.:
https://www.gumer.info/bibliotek Buks/Linguist/Ter/_Index.php  (Date  of  access:
20.05.2024)

Yopd Bb.JI. Jlunrsucruka u joruka. / HoBoe B nuursuctuke. Boin.1. — M., 1960.

Hlecrax E.C., BmacoBa M.IO. Wrpa-myremectBue mo cranmusm «About schooly. —
[Tenarornyeckuii Mup Kazaxcrana. Nel. — suBapp, 2018, gacts 2. — C.92-95

Byram M. Teaching and Assessing Intercultural Communicative. [Electronic resource] // URL:
https://slidetodoc.com/intercultural-competence-introduction-1-2-3-4-5/ (Date of access:
10.09.2023)

Cooperative Learning Group Activities for College Courses. A Guide for Instructors Prepared by
Alice Macpherson, Coordinator, The Centre for Academic Growth. Kwantlen Polytechnic

University
Darla K. Deardorff. Intercultural competence presentation to NSF Pire workshop faculty.
[Electronic resource] Il URL:

https://www.google.ru/url?sa=i&url=https%3A%2F%2Fslideplayer.com%2Fslide%2F103
81090%2F&psig=A0vVaw039axBS_M26TiB9gIXmEDy&ust=1664231497323000&sour
ce=images&cd=vfe&ved=0CAKQjRxqFwWoTCKiH7M3_sPoCFQAAAAAJAAAAABA(Q
(Date of access: 10.09.2023)

Doszhan G.A., Idris M.K. Listening as one of the most important skills to be developed in
intercultural competence / TloaroroBka KOHKYpPEHTOCIIOCOOHOTO CIEHHATNCTA KaK IEeNb
COBpPEMEHHOT'O SI3BIKOBOI'O HpOq)eCCHOHaJILHO-OpI/IeHTOPOBaHHOFO 06pa3013aH1/1${:
Marepualisl MeXIyHapogHoro kpyrioro crona / Ots. pen. LK XapkembekoBa. — Hyp-
Cynran: Uzn-Bo TOO «Macrep ITO», 2019. — C.49.

Kagan, S. and Kagan, M. (1998). Multiple intelligences: The complete MI book. San Cemente,
CA: Kagan.

Marczak M. New trends in teaching language and culture. [Electronic resource] // URL.:
https://slidetodoc.com/intercultural-competence-introduction-1-2-3-4-5/ (Date of access:
10.09.2023)

58


https://www.gumer.info/bibliotek_Buks/Linguist/Ter/_Index.php
https://slidetodoc.com/intercultural-competence-introduction-1-2-3-4-5/
https://www.google.ru/url?sa=i&url=https%3A%2F%2Fslideplayer.com%2Fslide%2F10381090%2F&psig=AOvVaw039axBS_M26TiB9q9xmEDy&ust=1664231497323000&source=images&cd=vfe&ved=0CAkQjRxqFwoTCKiH7M3_sPoCFQAAAAAdAAAAABAq
https://www.google.ru/url?sa=i&url=https%3A%2F%2Fslideplayer.com%2Fslide%2F10381090%2F&psig=AOvVaw039axBS_M26TiB9q9xmEDy&ust=1664231497323000&source=images&cd=vfe&ved=0CAkQjRxqFwoTCKiH7M3_sPoCFQAAAAAdAAAAABAq
https://www.google.ru/url?sa=i&url=https%3A%2F%2Fslideplayer.com%2Fslide%2F10381090%2F&psig=AOvVaw039axBS_M26TiB9q9xmEDy&ust=1664231497323000&source=images&cd=vfe&ved=0CAkQjRxqFwoTCKiH7M3_sPoCFQAAAAAdAAAAABAq
https://slidetodoc.com/intercultural-competence-introduction-1-2-3-4-5/

EDUCATION CONTEXT’
KOKSHETAU, KAZAKHSTAN
JUNE 6-8, 2024

/’&;’\\ THE XX KAZTEA & ARELTA CONFERENCE
kk; ‘ )) “TRANSFORMATIVE LEARNING IN KAZAKHSTAN

Seminar “Technology of learning in cooperation” Perm humanitarian-pedagogical university,
December, 2017.
Shestak Y.S. Developing speaking skills through group work. — International conference «Process

Management and Scientific Developments». — Birmingham, United Kingdom, 18-19 July,
2018. — P.94-102

THE INFLUENCE OF THE ENGLISH LANGUAGE
(FIRST FOREIGN LANGUAGE) ON THE SPELLING MISTAKES IN
THE GERMAN LANGUAGE (SECOND FOREIGN LANGUAGE)

Sonnikova Veronica
Teacher of English
School No.11
Kostanay, Kazakhstan
sonnikova_va@mail.ru

Lapina Yuliya
Teacher of English
School No.11
Kostanay, Kazakhstan
yuliya.lapina.2001@mail.ru

Kandalina Yelena
Acting Associate Professor
Akhmet Baitursynuly Kostanay Regional University
Kostanay, Kazakhstan
kandalina.em@ksu.edu.kz

Tyiiin

byn 3epmmeyoiy maxcamvr Yensabi memnexemmix YHU8epCUMemiHiy a2bliWbIH MITIH
MeHeepy OeHeelll Opmauadan Hcoeapwl KHcane Hemic mini Bl 6onvin mabviiamein cmyoeHmmepoiy
emie Kamenepin 3epmmey Oonvin maobsliaovl. byn  3epmmeyoe Kykxmwiy Kamenep
Kraccuguxkayusacyl nanuodalansvliaosl, o1 Kameiepoi mepm CAHAmKa JHCIKmeuoi: ayblcmouipy,
Kanowipy, Kipicmipy oicone mpancnosuyus. 3epmmeyee azuliuiblh mini Oipinwi wiem mini 601uin
mabdviiamelH cmyoeHmmep KamvlCmoul. 3epmmeyuti 3epmme)y KYpaivbiHbly 0ipi — OUKMaHmmol
natioananovl.

Hezizei  ce30ep. oOuxkmanm, emie KamenepiH, ayblcmulpy, Kalovlpy, Kipicmipy,
MPAHCROZUYUSL.

Annomayus
Llenvio Hacmosweco uccredosanus sAGIAemMcs uzyyeHue opgocpaghuieckux owuboxK,
odonyckaemvlx cmyodeHmamu HensiOUHCKo20 20Cy0apCcmeeHH020 YHUsepcumemad, YpoGeHs
61A0CHUST AHSTUUCKUM S3bIKOM KOMOPBIX — blule CpeoHe2o, a Hemeykuil a3vik — B1. B amom
uccnedosanuu UCnoIb3yemcs kiaccuguxayus omubox Kyka, komopas knaccugpuyupyem ouwnoxu
no Yyemuvlpem Kame2opusim: noOOCMAaHO8Kd, NPONycK, 6CMaska u mparcnosuyus. B uccreoosanuu
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APUHATU YYacmue cmyoeHmul, 051 KOMOPbIX AH2IUNICKULL A3bIK A6IAEMC s NePEbiM UHOCIPAHHBIM
Azvikom. Hccnedosamens ucnonb308ai 00UH U3 UHCIMPYMEHMO8 UCCIe008AHUSL — OUKMAHM.

Kniouesvie cnoea: ouxmanm, opghoepaghuueckas owudka, owubKU Nponycka, OwuoOKu
MPAHCNO3UYUU, OUUOKU NOOCMAHOBKU, OUUOKU 8CNABKU.

INTRODUCTION

Teachers teach German as a foreign language, expecting students to master the
four language skills. Teaching the writing skill is one of the most challenging areas
of language instruction and learning. As an important component of writing, spelling
presents a major challenge to most German learners, resulting in misspelled words
and incoherent sentences. Hyland observes that correct spelling is evidence of good
manners, and bad spelling may give the impression of inadequate education or
carelessness. Bean and Bouffler claimed that ‘Standard spelling has assumed
importance beyond the function it plays in written language. It has become the
‘ticket’ to the literacy club — the heir to the traditions and scholarly world of print’.
Spelling is a communication tool, not an end in itself. Inaccurate spelling often sends
the message that the writer is careless or less intelligent than other students [Cook,
2018].

This study aims to investigate the phenomenon of interference occurring in the
study of German as a second foreign language after English, with a specific focus
on spelling errors. By examining and analyzing instances of interference and
resulting spelling mistakes made by students, we seek to identify the sources
contributing to these errors. This study's significance lies in its ability to provide
valuable insights for language educators. Error analysis offers educators a deeper
understanding of learners' difficulties in acquiring a second foreign language. By
pinpointing areas of challenge, teachers can develop tailored teaching materials and
strategies to address these specific linguistic hurdles, thereby enhancing the
effectiveness of language instruction in the context of German as an FL2+ after
English.

THEORETICAL BACKGROUND

A review of the literature revealed a lack of research on the spelling errors that
Arab university students make when learning English as a foreign language, despite
numerous studies on the four primary English skills (listening, speaking, reading,
and writing). The researcher has chosen a variety of literature as a benchmark for
the present study.

Spelling errors have been the subject of extensive research. Several researchers
have analyzed spelling error patterns over the last decade. These studies try to
classify the errors made by language learners into different types to help them
recognize the spelling problems more clearly. Cook, for instance, highlights four
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types of spelling errors: omissions, substitutions, insertions, and transpositions
[Fitria, 2020, p. 252].

Krashen distinguished between first language acquisition and second language
learning phenomena. First language acquisition: Explicit instruction about the L2
system or errors against the L2 rule system do not influence subconscious learning,
also referred to as acquisition. It takes place in a natural environment. The
arrangement of language data differs from that of a language teaching situation
[Aloudat, 2017].

Corder was the first to advocate for the importance of errors in language
learning. He demonstrated that researchers studying the L2 learning process could
infer L2 learners' strategies by analyzing their errors. Selinker highlighted two
fundamental contributions of Corder’s study in L2 learning [Harrasi, 2012]. The first
is that the learner’s errors are systematic, and the second is that they are not
“negative” or "interfering,” but a positive factor, indicative of testing hypotheses.
The concept of "error" has been defined in numerous ways. According to Lennon,
an error is "a linguistic form or combination of forms that, in the same context and
under similar production conditions, the speakers' native speaker counterparts
would, in all likelihood, not produce.” Corder, on the other hand, distinguishes
between a mistake, which is a performance error due to a random guess or slip, and
an error, which refers to idiosyncrasies in the learner's interlanguage that manifest
the learner's system of operation while learning. We can refer to the latter as L2, a
departure from the adult's native speaker's grammar, reflecting the learner's
interlanguage [Alhaisoni et al., 2015].

METHODOLOGY

We used dictation as the primary method to study the phenomenon of
interference in German language acquisition after English. We chose this approach
to accurately assess the learners' spelling, grammar, and vocabulary, considering
their prior language experiences.

A German teacher at Chelyabinsk State University conducted this research. The
participants of the study were 20-21-year-old students, with English being the first
foreign language and German the second. We selected a total of 20 students with a
B1 level of German proficiency to write a dictation in the German language. The
participants’ German language levels ranged between elementary and pre-
intermediate. All the participants in this study had a minimum of 2 years of German
language learning experience at Chelyabinsk State University. We used dictation to
assess spelling literacy, considering the students' reference level and skills.

We performed the dictation procedure twice, immediately following the
English class. The first eight students wrote the dictation during their morning
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German class. The other 12 students wrote the dictation during their German class
in the afternoon. The procedure took approximately 3-5 minutes.

The text's topic was "Ich Sprecher Deutsch." It contained seven sentences and
50 words, some of which were like the students' first foreign language and, therefore,
confusing. Students listened to the entire text under the direction of two master
students. The teacher prohibited them from using dictionaries or any other resources
to find the correct spelling of words that were confusing. To ease the pressure on
students and alleviate their concerns about the results, the teacher decided not to
grade the answers or personally check them. Master students would receive the
results for reviewing and analyzing common errors.

DISCUSSION

Our study draws upon Cook's research from 1999, which examined the
distribution of spelling errors made by second language (L2) learners. Cook [2013,
p. 25] classified spelling errors according to the OSIT framework (omission,
substitution, insertion, and transposition).

FREQUENCY OF ERRORS ACCORDING TO OSIT

Figure 1. Frequency of errors according to OSIT in percentages

With a frequency of 6 errors, omissions represent 30% of the total errors. This
indicates that there were the most frequent instances of omission errors compared to
other error types. There are eight substitution errors, accounting for 40% of the total
errors. Substitution errors are slightly less frequent than omissions. Insertions with
four instances account for 20% of the total errors. Insertion errors occur less
frequently compared to omission and substitution errors. Transposition errors have
the least frequency among all error types, with 2 instances constituting 10% of the
total errors. It reveals that omission and substitution errors are more prevalent in the
dataset, while insertion and transposition errors are less frequent.

In general, the analysis of errors shows a strong correlation between the
articulation and the spelling of words. The main reason is that the participants have
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a habit of manipulating the standard pronunciation of words, resulting in the writing
of incorrect words. Students at Chelyabinsk University may omit certain
grammatical elements in German sentences due to a lack of awareness of the
necessary structures. Substituting German sounds with similar English sounds can
lead to errors in pronunciation and vocabulary usage. Insertion errors may occur
when learners attempt to express themselves but lack the vocabulary or confidence
to do so accurately. Transposition errors can also occur when learners incorrectly
apply German grammar rules based on their understanding of English grammar
[Mukazhanov et al., 2023].

One limitation of the research is the potential influence of individual
differences in language proficiency and accuracy skills among participants.
Variations in education, exposure to written German, and language background
could affect participants' spelling abilities and the types of errors they make [Naimi,
2015].

Perspectives: Collecting and comparing spelling errors from different levels
and groups of students, such as comparing secondary school students with university
students, would be an interesting approach. To ensure accurate German spelling, the
present study recommends further targeted research to investigate errors arising
from L1 interference or any other sources.

RESULTS

This study adopted Cook's classification of errors, which categorized errors
into four categories: substitution, omission, insertion, and transposition. Error
analysis showed a strong correlation between articulation and word spelling. First,
we identified intralingual errors in German, the target language of the participants.
Anomalies in articulation and spelling explain the occurrence of these types of
errors. The participants' habit of manipulating the standard pronunciation of words,
leading to incorrect spellings, poses another problem [Saville-Troike, 2015]. These
two variables may have contributed to errors of omission, substitution, insertion, and
transposition.

Errors of Omission

Due to the fact that students do not know spelling rules, it contributes to
omissions. Students may have difficulty remembering the correct sequence of letters
or may not recognize silent letters.

Examples:

Wrong: Ich habe English.

Correct: Ich habe Englisch.

The word "Englisch," meaning "English" in German. Traditionally spelled with
the letter "c," reflecting its pronunciation, the influence of English spelling
conventions has led to occasional deviations from the standard German orthography.
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In this case, the student's spelling of "english™ instead of "Englisch" demonstrates
the tendency to mimic English phonetic patterns, where the combination "sh"
represents the / [/ sound.

The errors could also constitute, in the first place, a knowledge deficit in
identifying the base word sch and its spelling and then in recognizing the bound
morpheme sch to transform it into a noun. Such errors are described as errors of
invented spelling.

English and German have certain phonetic similarities, such as the use of the
letter combination "ng" to indicate the sound /»/. This common phonetic element
can lead to students intuitively adopting the English spelling when encountering
similar phonetic patterns in words such as "Englisch”. In addition, English
loanwords often undergo morphological adaptation in German, where the original
spelling can be preserved to maintain lexical transparency and facilitate recognition
by students familiar with English. Consequently, students familiar with both
languages may perceive English spelling as more intuitive or authentic, leading to
its occasional use in a German context. Language acquisition and bilingualism
influence spelling behavior, as students can transfer spelling rules from their primary
language (English) to their second language (German). This phenomenon highlights
the complex interaction between linguistic structures, cognitive processes, and the
dynamics of language contacts in the formation of spelling variations in languages
such as German, influenced by English [Benyo, 2014, p. 361].

Such errors are attributed to the participants’ attempt to construct a word based
on their knowledge of grapheme-phoneme relationships.

The reason for the occurrence of omission errors is interlingual, which can be
attributed to the distinction found between English and German. There is a high
potential for errors in producing accurate spellings in the German language system,
which is far more complex mainly due to the lack of patterns in spelling and
articulation.

Errors of Substitution

The presence of homophones (words that sound the same but have different
spellings) and morphological variations further complicates the spelling process.
Moreover, the influence of dialect variations and regional accents can lead to
substitutions.

The errors of substitution were the most frequent errors in the written texts
produced by the subjects. These errors were the outcomes of substituting vowels
more frequently than consonants, and they were mainly related to pronunciation.

Examples:

Wrong: Ich have Englisch and.

Correct: Ich habe Englisch und.

Wrong: In mainer Zait.

Correct: In meiner Zeit.
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These mistakes occur due to the learner's familiarity with the English verb
"have," which shares a similar form for the first-person singular (I have") and third
person singular ("he/she/it has™). Consequently, when attempting to express the idea
of possession in German (“Ich habe"), the learner inadvertently substitutes the
correct German verb "habe" with the familiar English form "have," resulting in
errors in grammar and spelling. In writing habe, the participant’s choice of ve instead
of be underlines the errors occurring as a result of having no systematic rule for
representing the /b/consonant with the v or b phonemes in the initial position. This
Is the reason why the participants substituted one for the other. These errors can be
attributed to a failure to recognise the fact that English words have multiple
correspondences between the sounds of the language and the letters that represent
those sounds.

In English, the word "main" is commonly used to indicate something primary
or principal. When encountering the German word "meiner” (meaning "my" in
English) with its possessive function, the student might have mistakenly associated
it with the English word "main," assuming it to convey a similar meaning of primary
or central. Consequently, this misinterpretation led to the misspelling of "meiner" as
"mainer” to reflect the perceived English counterpart. The two different vowels of
the two distinct lexical items were overlapped, which led to the twisting of the
spelling. The initial and the middle positions of the consonant sounds in both items
were used accurately. The overlapping errors, a new phenomenon identified by this
study, refer to the blending of parts taken from two distinct words. These kinds of
errors may not be typical only to substitution errors but may emerge in the other
types of errors as well. These errors occurred in the subjects’ efforts to correspond
the articulation with the spelling.

Students are accustomed to using “and" as a conjunction to connect two
elements or ideas in a sentence. When learning German, students may
unintentionally transfer this usage pattern to their German writing. This occurs
because "and" and "und" serve the same purpose as coordinating conjunctions in
both languages, connecting phrases or clauses.

Furthermore, English often serves as a point of reference for learners,
particularly in contexts where English is more widely used or considered prestigious.
As a result, students default to English conventions, such as using "and" instead of
"und,” especially if they are less familiar with or confident in their command of
German grammar and vocabulary.

Errors of Insertion

Insertion errors occurred mainly due to the addition of extra letters to a word.

Wrong: Ich habe viele Freundes.

Correct: Ich habe viele Freunde.

The mistake of using "Freunde" instead of "Freundes" in German is influenced
by the English language, specifically through the learners' application of English
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pluralization rules to German. In English, forming the plural of a noun often involves
adding "-s" to the singular form. Therefore, when encountering the singular German
word "Freund” (meaning "friend" in English), learners mistakenly assume that its
plural form should follow English pluralization patterns and add "-s" to create
"Freunde." This incorrect pluralization is a result of learners applying the familiar
rules of English to German without considering the distinct grammatical structures
of each language.

Furthermore, the similarity in meaning between "Freund" in German and
"Friend" in English contribute to the confusion. Learners subconsciously associate
the two words due to their semantic overlap, leading them to apply English
grammatical rules to German words that appear similar.

Also, working memory limitations and attention lapses contribute to these
errors, as students fail to recall correct inflectional endings or suffixes in real-time
writing situations. Replacing the infinitive form with the correct present tense
conjugation reflects a lack of phonological awareness. These errors suggest that
students may not accurately perceive or represent phonetic differences between verb
forms, resulting in incorrect spellings [Westwood, 2018].

Errors of Transposition

Errors of transposition, also known as word order errors or transpositional
errors, occur when the order of words or phrases within a sentence is changed
incorrectly.

Example:

Wrong: In Zait mag ich.

Correct: In Zeit mag ich.

This phenomenon reflects a cognitive process known as orthographic mapping,
where learners map the sounds of a language onto its corresponding written symbols.
When encountering the German word "Zeit," learners subconsciously attempt to
map its pronunciation onto English spelling patterns with which they are more
familiar. In English, the combination ei typically represents the /ar/ sound, as in
"time" or "line." Therefore, learners may instinctively transpose the letters "e" and
"I' in "Zeit" to match this familiar pattern, resulting in the misspelling "Zait."

Moreover, the influence of English pronunciation on spelling can exacerbate
this transposition error. Learners may rely on their understanding of English
phonetics, where the sound represented by "ei" corresponds to the vowel sound /ar/,
to guide their spelling in German. As a result, they may mistakenly apply English
phonetic rules to German words, leading to orthographic errors like "Zait" instead
of "Zeit."

CONCLUSION

This paper investigated the four types of spelling errors made in German
writing by English students at Chelyabinsk State University. It also aimed to uncover
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the sources of these errors. According to the study, learners' spelling errors were
generally caused by differences between the articulation of English words and their
spelling.

In the spelling aspect, there are 20 data points that contain various errors,
including omission (30%), substitution (40%), insertion (20%), and transposition
(10%). The substitution aspect is where many spelling errors occur.

The errors are due to differences between the German and English language
systems. According to the current study, the most common errors were substitution
errors. The students faced significant challenges, particularly when it came to silent
consonants and articulation. The substitution error was the second most common
mistake. The insertion and transposition errors were the least frequently occurring
errors.

The study revealed that the target language itself was the main source of many
spelling errors. The articulation of some English vocabulary bears a close
resemblance to the German spelling, for example, und, bin, etc.

The German language system, which writes words exactly as they sound, could
have assisted the learners in producing accurate spelling. It indicates a low level of
language grammar and a low vocabulary. The learners overgeneralized the complex
spelling rules from the first two language sources. Students' inability to remember
the correct spelling of words they have encountered while reading or elsewhere can
explain all spelling errors found in written texts.
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Tyiiin

Byn maxananviy maxcamol — dcannvl 6inim Gepemin Mexkmenmepoe MaOeHUemapavlk,
KOMMYHUKamuemi Ky3olpemminikmi oameimyoa «/{oema» 20icin Ko10anyobiy muimoi Hcoroapvit
AHLIKMAY JHCIHE a8bLIWbIH mininoe «/{oema» macinin wem mini cabagvlHa eHei3yoiy Hecisel
Macenenepin dcikmey. Byn makanaoa opma mexmenmepoe maOeHUemapaivlk KOMMYHUKAYUSL
odagovinapvin  dameimyoazvt Dogme ELT necizei npunyunmepine cunammamanvly manoay,
COHOAUI-AK, 0Cbl 20ICMIH MAKbI30bl APMBIKULLLILIKMAPbIH MAKbLIPLINMbIK manioay Kipedi. Cananvik
3epmmeyoiy, MYMKIHOIKMEPIH Natuodaiana omvipbin, MAKbIPLINMbIK HCIHE MAZMYHObIK MALOAy
JHcypeizinedi, coHObIKmau OYn 3epmmey IpMYPHi MIOeHU HcoHe MINJIK KOHmMeKcmmepoe
002MANbIK, 20ICMIK JHCy3e2e ACLIPBIIYbIH 3epmmeyee 2aHad emec, COHbIMEH Kamap KOUblI2aH
Macenenepoi uweutyOiyy KOHCMPYKMUGMI HCOIOAPbIH YCbIHYEA OAbIMMAIZAH.

Hezizei  ce30ep. oOoema, aumvlibiM — 0d2blCbl, MIOEHUEMAPALbIK-KOMMYHUKAMUBMI
KY3bIpemminiK, OUCKYCCUst, MiIOIK KOJOAHbICMAap

Annomayus
Lenvio nacmosiweri cmamvu A6151emcs vlasieHue 3PoexmusHvlx cnocob08 npumMeHeHus
memooa «[oema» 6 pazeumuu MeNCKYIbMYPHO-KOMMYHUKAMUBHOU KOMNEMEeHMHOCIU 6
00WeobpPaz08amenbHbIX WKONAX U KIACCUDUKAYUS OCHOBHLIX NpodIeM peanusayuu nooxood
«oemay» Ha ypoxax anenuticko2o A3vlka Kak unocmpannozo. Hacmosawas cmamus exnouaem 6
cebs onucamenvbHblll ananu3 kiodesvlx npunyunos Dogme ELT 6 ¢hopmuposanuu Hagvikos
MEJHCKYIbMYPHOU  KOMMYHUKAYUU 6 CPeOHUX WKOIAX, a MaKdxice memMamudeckull auaiu3s
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SHAYUMENbHbIX npeumyuiecme, Koniopbvle daem smom Memoo. HCI’ZOJZbS’y}Z ocobennocmu
KayecmeeHHOo20 ucaze()oeaHuﬂ, npoeodumc;z memamuyeckuii U KOHmMeHmHull anaius, nodmomy
OanHOEe UCCIed08aHUe HanpaejleHo He noJbKOo Ha usydeHue peaiusayuu memooa 002mbl 6
PA3TUYHBIX  KYJAbNMYPHLIX U A3bIKOBbIX KOHMmMEKCmMdAx, HO U HA mo, ymoowl I’lpeaﬂO.?iCl/ﬂ’l’Ib
KOHCmMpYKmMueHble cnocoowl PEULEHUA NOCMABIIEHHbLX I’lpO6]l€M.

Knrwouesvie cnosa: OOZMCI, CNOHMAHHbLE ()MCKyCCMM, MEJNCKY/IbMYPHASL KOMNEMEHMHOCNb,
pa32060prn7 YPOK, KOMMYHUKANMUBHbLE HABLIKU

INTRODUCTION

The present research article sets out to review the existing literature on the
principles and practices of the Dogme ELT and analyze the fundamental tenets of
Dogme. The study also determines the most effective techniques for implementing
the Dogme approach in secondary schools. The paper provides comprehensive
suggestions for EFL teachers to enhance learners' communicative competence using
the Dogme method. The paper illustrates the comprehensive process of teaching
"unplugged,” minimizing the use of course books and maximizing the use of
emerging languages in the classroom to enhance students' oral fluency. Additionally,
we scrutinize the types of problems that EFL teachers at secondary schools may
encounter when teaching a foreign language in a conversation-driven manner, as
well as the factors that contribute to these difficulties.

We accurately describe the core guidelines to consider before applying the
Dogme method. Consequently, we will interpret and discuss the methods of
questioning in focus groups through interviews and classroom observations, as well
as the results from the case study, to gather data for the practical part of the study.

Potential areas of the research study include the investigation of how the
implementation of the Dogme method influences students' language proficiency,
intercultural competence, engagement, and motivation in the unplugged classroom;
how secondary school English teachers adapt their instructional practices; and the
challenges and benefits experienced by teachers in applying the Dogme approach.
Therefore, by considering the perspectives and roles of participants in the teaching
and learning process, practical investigations gradually generate a comprehensive
understanding of the Dogme method's use in secondary school education.

Despite being a topic of discussion at international EFL conferences and a
fruitful debate in teaching, the Dogme method remains relatively unknown and
under-researched in Kazakhstan. Therefore, by combining a well-known teaching
method with Kazakhstan's unique language and culture, the study on using the
Dogme method to build intercultural and communicative competence at the
secondary school level in Kazakhstan demonstrates the connection between the
global and the local. By implementing the Dogme method, which emphasizes
authentic communication and learner-centered instruction, within Kazakh secondary
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schools, the research acknowledges and addresses the local needs and realities while
drawing on international best practices in language education.

Kazakhstan's diverse cultural landscape necessitates educational approaches
that are sensitive to local contexts and traditions. We can tailor this method to meet
Kazakh secondary school students' linguistic and cultural needs by researching its
application. Putting the Dogme method into practice requires teachers to adopt new
instructional strategies and adapt their pedagogical practices. Researching its
implementation provides an opportunity to assess the impact on teacher professional
development, including changes in teaching styles, classroom management
techniques, and attitudes toward student-centered learning. Understanding the
challenges and successes of integrating this method can inform teacher training
programs and support ongoing professional development initiatives.

THEORETICAL BACKGROUND

At the outset of the 21st century, the fast-paced development of science and
technology has had a significant impact both on second language learning and
teaching. Simultaneously, there is an undeniable abundance of language teaching
materials available; in addition to printed textbooks, there is a wealth of
complementary resources such as videos, CD-ROMSs, photocopiable resource packs,
pull-out word lists, websites, standard student's books, workbooks, teacher's books,
and home study cassettes [Thornbury, 2000]. Despite the abundance of teaching
materials, the language classroom lacks a student-centered approach, instead
focusing heavily on and relying excessively on them. Studies found that teachers’
over-reliance on teaching materials may be the real reason for their failure to involve
students in meaningful interactions [Zhang, 2023]. Scott Thornbury proposed
Dogme Language Teaching, a new English teaching method, as a solution to the
shortage of current L2 teaching methods [Sarani and Malmir, 2019].

Teacher trainer Scott Thornbury founded the Dogme Approach after observing
his teachers' excessive reliance on textbooks and their infrequent real conversations
with students [Gaughan, 2021]. Thornbury's advocacy for a more communicative
and student-centered approach paved the way for the Dogme method in the late
1990s. Teachers and students should use only the resources they bring to the
classroom, i.e., themselves and what transpires in the classroom, to carry out
teaching. Meddings and Thornbury (2001) state that a movement, a method, or even
an instructional philosophy might be considered dogmatic. Dogme ELT focuses on
conversational interaction between the teacher and the students rather than basing
teaching on a pre-planned syllabus of objectives and published materials [Richards
and Rodgers, 2014, p. 371]. Therefore, rather than merely studying the language in
the Dogme teaching classroom, the learners actively use the language, thereby
seeking opportunities for increased English practice. In this regard, the learner takes
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on the role of negotiator between the self and the learning process [Sauvignon,
2001].

Hence, the method criticizes the over-reliance on extra materials and
technology for language instruction since these will obstruct genuine classroom
interaction. It aims to liberate teachers from the constraints of an excessive
dependence on teaching resources and foster authentic classroom interactions
[Banegas, 2012], so it is also known as teaching unplugged [Meddings and
Thornbury, 2001]. The Dogme method represents a departure from traditional
instructional models, focusing on conversation-driven learning that encourages
creativity, critical thinking, and problem-solving skills. Investigating its
implementation at the secondary school level significantly contributes to the
ongoing dialogue on educational innovation and reform [Quang and Hung, 2020].

METHODOLOGY

That study used a qualitative research method to look at how well the Dogme
method worked by analyzing classroom observations to find themes related to
student engagement, language use, and intercultural communication. The focus was
on finding themes related to patterns of interaction, teacher-student dynamics, the
emergence of authentic language, and cultural expressions. As with previous studies
[AlAdI, 2023; Coleman, 2022], we also do a content analysis of student work from
Dogme-based lessons, such as written assignments, presentations, and group
projects, to sort cultural references that show how well students can communicate
across cultures. This way, we can see that the students are good at language, sensitive
to other cultures, critical thinkers, and creative in their work.

We thoroughly analyze the qualitative data from student feedback surveys,
using thematic analysis to gain meaningful insights into students' perceptions of the
Dogme method's efficiency. Then, this study uses teacher reflections, semi-
structured interviews, and focus group discussions to find out what educators think
about how well the Dogme method works. It examines topics such as teaching
strategies, pedagogical challenges, student outcomes, and the method's overall effect
on language and speech fluency.

In a semi-structured interview, we asked secondary school teachers both low-
and high-order questions; some were predetermined, while others were not. This
approach allowed us to understand the challenges teachers face when conducting
Dogme-based lessons, the strategies they employ, and the perceived results they
achieve in enhancing learners' oral fluency. The questionnaires covered a wide range
of issues, including why teachers still over-rely on textbooks, materials, visual aids,
and technology; what prevents them from adapting their teaching strategies; how
they teach speaking so that students expose themselves to the language and discover
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cross-cultural differences; and which techniques and procedures they use to promote
emergent language in the classroom.

We then interpret the qualitative research findings, drawing connections
between participants' experiences, identified challenges, and proposed solutions. We
then discuss the implications for EFL teaching practice and strategies for enhancing
conversational competence in unplugged classrooms. We present the findings and
recommendations using appropriate formats, such as narrative descriptions, thematic
summaries, tables, and direct quotations, to effectively deliver the research insights.

FOCUS OF RESEARCH

To conduct this survey, the following research questions were formulated:

RQ1: What are the key factors that influence the effective implementation of
the Dogme method in language teaching?

RQ2: How does the Dogme method impact students’ language fluency and
cultural awareness?

RQ3: What are the challenges faced when using the Dogme approach and how
to address these challenges?

RQ4: What are the perceptions of students and teachers regarding the benefits
and drawbacks of the Dogme method compared to traditional teaching methods?

RQ5: How can the Dogme method be optimized to enhance intercultural
communication and language learning outcomes?

DISCUSSION

The practical part of this study entailed implementing the Dogme method in
three secondary school classrooms over a period of three months, allowing for an in-
depth exploration of the method's impact on student learning outcomes, its use in
Kazakhstani classrooms, and fostering cross-cultural communication and language
development.

Through focus group discussions with teachers, we found that the Dogme
method promoted authentic communication and cultural exchange among students.
Teachers shared insights during semi-structured interviews about facilitating
conversation on diverse topics, which allowed students to share their cultural
perspectives, beliefs, and experiences, fostering mutual understanding and empathy
(Table 1).

Table 1 — The excerpts from the teachers’ responses

Interview questions Teachers’ responses Themes and insights
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How would you describe your
experience with implementing
the Dogme approach in your
language teaching?

“It was troublesome in that my
students and | faced challenges in
eliminating coursebooks entirely
from the lesson.”’

“My students enjoyed
spontaneous conversations and
got a lot out of cross-cultural
topics.”

derived
Over-reliance on
coursebooks
Encouraging natural

conversations during the
lesson

What are some of the
problems you had when using
the Dogme approach, and how
have you addressed them?

“Maintaining a balance between
structure and spontaneity was a
challenge, but I’ve incorporated
more flexible lesson plans.”’
“Some students struggled to
engage meaningfully in
intercultural discussions, so |
introduced structured activities
and cultural topics to encourage
participation.”’

Challenges in striking a
balance between structure
and spontaneity.

Problems in promoting
cross-cultural
understanding

Can you share specific
strategies or techniques you
use to promote language
fluency and cross-cultural
understanding in  Dogme-
based lessons?

“T'used authentic materials such as
realia, newspaper articles,
magazine advertisements and
excerpts from songs, novels and
podcasts to enhance language
fluency and cultural awareness.”’
“Group discussions within the
context of real-life situations and
collaborative  projects helped
students explore cultural
differences and perspectives.’’

Effective strategies for
promoting language
fluency and cross-cultural
understanding

In your opinion, what are the
benefits and drawbacks of
using the Dogme method
compared to more traditional
teaching approaches?

“There is an increased student
engagement and  meaningful
interactions,  but  drawbacks
include challenges in structured
assessment, I’m used to assessing
my students within the framework
of school standard, i.e. by
descriptors.”’

“Students had a sense of liberty
when engaging in free practice
activities as they got bored with
doing the controlled practice
activities from the coursebook to
this day.”

Advantages and
disadvantages of the
Dogme approach

compared to traditional
approaches
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“Dogme allows for more student
autonomy and creativity, but it
can be difficult to depart from a
structured curriculum.”

FINDINGS

Through focus group discussions with teachers, we found that the Dogme
method promoted authentic communication and cultural exchange among students.
Student feedback surveys revealed that those engaged in dogme-based activities
showed higher levels of language fluency, cultural awareness, and confidence in
intercultural communication. Additionally, a content analysis of student work
confirmed these findings by showcasing the depth of cultural exploration and
language use in dogme-based lessons. However, our analysis also uncovered
challenges in the implementation of the Dogme method. According to semi-
structured interviews with teachers displayed in Table 1, some teachers reported
difficulties maintaining a balance between structure and spontaneity, leading to
uneven experiences for students. Students, particularly those from monocultural
backgrounds, expressed their struggles with engaging meaningfully in intercultural
discussions, highlighting the need for additional support and resources in culturally
homogeneous settings. Lower-level students, whose speaking skills were less
developed, found it arduous to keep up with the conversation in Dogme-based
lessons. These findings from data collection methods such as student feedback
surveys and content analysis of student work samples underscore the complexities
and nuances involved in effectively implementing the Dogme method for promoting
intercultural communication.

CONCLUSION

In summary, action research has indicated that the results and findings
mentioned above contribute to a nuanced understanding of the impact of the Dogme
method on intercultural-communicative competence. We can adapt the Dogme
method for use in Kazakhstani classrooms, fostering intercultural communication
and language development, with tailored support and resources. We must
acknowledge the challenges in maintaining balance and supporting monocultural
students in multi-level classrooms, as these limitations can offer valuable insights
for future research.
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DEVELOPING THE SKILLS OF FOREIGN LANGUAGE DIALOGIC
SPEECH OF PRIMARY SCHOOL STUDENTS

Abeldinova Aizada
Teacher of English
Lyceum No. 1
Temirtau, Kazakhstan
Aizada 98 aizada@list.ru

In the modern educational process, the emphasis is increasingly shifting from
traditional teaching methods to more interactive and practical forms of learning.
Role-playing projects have emerged as one of primary school students’ most
effective tools for developing foreign language dialogic speech skills. In this article,
we will look at the benefits of role-playing projects, their role in the development of
communication skills, and give specific recommendations for their organization
[Johnson and Johnson, 2009].

Role-playing projects are a teaching method in which students embody certain
roles, solve real or fictional tasks, and interact with each other in a foreign language.
This can be an imitation of situations from everyday life, professional activities, or
fictional scenarios created specifically for training [Kasper and Terrell, 1991, p. 93].

The main advantage of role-playing projects is that they allow students to
develop not only lexical and grammatical skills, but also dialogical speech skills. In
the process of interacting with other project participants, children learn to listen to
the interlocutor, express their opinions, argue their arguments, ask questions, and
maintain a conversation in a foreign language [Krashen, 1982, p. 78].

Role-playing projects have such advantages as (1) students' motivation and
interest; (2) communication skills development; (3) practical application of
knowledge; (4) socio-cultural competence development.

Firstly, role-playing projects make the learning process more interesting and
exciting, which encourages students to actively participate and increases their
motivation to learn a foreign language.

During the project, students actively use a foreign language to communicate,
which contributes to the development of oral speech, auditory perception, and
understanding of the partner's speech. Secondly, role-playing projects allow students
to apply theoretical knowledge in practice, which improves their skills for
independent use of language in real-life situations. Thirdly, students gain a deeper
understanding of the culture, traditions, and customs of the country where they study
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the language, fostering the development of an open and tolerant attitude towards
diverse cultures and peoples [Lantolf and Thorne, 2006, p. 64]. Finally, role-playing
projects help to develop various aspects of primary school students' dialogic speech.
Firstly, they help to expand the vocabulary and activate the use of new lexical units
in speech. The project introduces students to terms and expressions specific to a
specific role or situation [Lightbown and Spada, 2013, p. 105].

Examples of role-playing projects for elementary grades are available.

1) "City trip." Tourist students should make a route around the city, visit
various attractions, order food in a cafe or restaurant, buy souvenirs, and interact
with locals in a foreign language.

2) "Toy Store." Children playing the roles of sellers and buyers must choose
toys, make a purchase, find out the price, ask about the availability of goods, and
communicate in a foreign language.

3) "Preparing for the holiday." Students, as holiday organizers, must come up
with a holiday theme, create a guest list, develop an event program, and send
invitations while communicating in a foreign language [Littlewood, 2014].

For organizing role-playing projects, the following factors matter: (1) the
choice of roles; (2) preparation of materials; (3) organization of feedback.

In other words, it is important to offer students a variety of roles, considering
their interests, level of knowledge, and personal preferences. This will allow each
student to find their place in the project and actively participate in its
implementation. Moreover, it is necessary to provide students with all the necessary
resources and materials to work on the project: maps, brochures, paraphernalia,
textbooks, etc. Furthermore, after completing the project, it is useful to have a
discussion and analysis where students can share their impressions, talk about
difficulties and obstacles overcome, and receive feedback and recommendations
from the teacher and their classmates [Nunan, 1999, p. 113].

Summarizing, role-playing projects are an effective learning technology that
encourages primary school students to develop foreign-language dialogic speech
skills. They stimulate students' motivation, allow them to put knowledge into
practice, develop communication skills, and cultivate respect for other cultures. The
introduction of role-playing projects into the educational process can significantly
improve the quality and effectiveness of teaching a foreign language, making the
learning process more interesting, exciting, and productive for students.
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Inclusive education entails the participation of all children in the study,
regardless of their religious and ethnic backgrounds, physical development
characteristics, or economic or social status [Kayabasi, 2020]. The main goal of the
introduction and development of inclusive education is to adapt to children's various
needs to achieve full access to high-quality education [Derzhavina, 2021].

On one hand, inclusive education is a fundamental principle of the education
system, and on the other hand, it is a dynamic process. The essence of this process
is that schools, educational institutions, and kindergartens must accept children
regardless of their peculiar characteristics. We're talking not only about children
with physical disabilities, but also about healthy children, such as very clever ones.
All children are different; every child is unique in his abilities, and the education
system should be based on the principle of distinction among children. All children
belong to society, and we should approach each child individually to consider and
meet all their educational needs.

The fundamental principle of inclusive education is that children with special
educational needs should be taught in ordinary educational institutions [Kauffman
and Hornby, 2021]. The requirement for educational institutions is to provide all
conditions for children.

Inclusive education is based on the following principles:

1. A person's value does not depend on his or her abilities and achievements.

2. Every person can feel and think.

78


mailto:lazzatkaz@yandex.kz
mailto:zholaushiyeva-83@inbox.ru

THE XX KAZTEA & ARELTA CONFERENCE
“TRANSFORMATIVE LEARNING IN KAZAKHSTAN
EDUCATION CONTEXT’
KOKSHETAU, KAZAKHSTAN
JUNE 6-8, 2024

3. Everyone has the right to express themselves and receive attention.

4. All people need each other.

5. Only genuine relationships can be used to implement genuine education.

6. All people need support and the friendship of their age mates.

7. For each student, progress means reaching for success, not failure.

8. All aspects of human life intensify with diversity.

Education, as a process of knowledge and skill acquisition, is an integral part
of disabled children's social and psychological adaptation and integration into
society. Its purpose is to provide them with access to humanity's gnoseological,
cultural, and historical heritage.

The educational environment prepares these children for professional activity
and stimulates their personality potential. Inclusive education is also considered to
be the best form of establishing optimal interactions with surrounding people, as
coeducation itself allows for improving the quality of everyday communications
among children who have vital functional limitations.

Inclusion considers all the needs of students and teachers to succeed. An
inclusive school treats every student as an important member of a group, giving them
a sense of confidence that can motivate children to be responsive and kind. Students
with disabilities receive support from their peers. Even though many schools today
implement an inclusive education system, we still need to overcome numerous
challenges before inclusive education can become a widespread practice. Here are
the main points:

1. There are issues with the architectural structure of educational institutions.

2. In most cases, disabled students are uneducable.

3. Many schoolteachers and directors lack the necessary education to
effectively teach disabled students, making them unprepared to include these
students in the educational process.

4. Disabled students' parents don't know how to defend their children's rights
to education.

Many experts believe that inclusive education is a new stage in education
development. State educational establishments, in most cases, do not consider the
abilities of every child. The reasons for this may be overcrowding of classes;
teachers just have no time to find an individual approach to every student. However,
inclusive education provides a new opportunity to teach disabled children, taking
social support for this category of children to the next level.

All children should receive the same treatment in inclusive education, but
disabled children should receive special attention [Kauffman and Hornby, 2021].
The system's inability to meet the needs of about 15% of students leads to their
expulsion. We should understand that it is the system to blame, not the children. An
inclusive approach will give them a chance for a better life. The common education
system provides a general education process, enabling every child to acquire
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knowledge. The main goal of inclusive education is to develop a methodology that
recognizes that every child is an individual with different needs. And if teaching
became more effective due to changes that introduced inclusive education, it would
have a positive effect on all the students.

Inclusive school teaches children an idea of human rights, which leads to a
decrease in discrimination, so children learn to communicate with each other and
recognize the feelings of other mates. First and foremost, disabled students require
an environment that differs from their families, facilitates communication with other
students, and assigns a mediator role to the teacher. Teachers collaborate to form an
inclusive educational environment.

Today, the development of an inclusive educational system is the teachers'
duty. Without a doubt, a teacher—not just a teacher, but a team of teachers and
specialists—forms an inclusive educational environment through interdisciplinary
cooperation. Today, primary school teachers, subject teachers, speech therapists,
educational psychologists, teachers, speech pathologists, physical therapy
instructors, teachers, teacher educators, and tutors all play a role in creating an
inclusive educational environment.

The outcome of their collaborative efforts will be: (1) development of a child's
abilities; (2) creation of a social relations system; (3) compensation for special needs;
(4) creation of a comprehensive support system; (5) functional approach to teaching
and treatment; (6) taking part in public activities; and (7) development of self-
sufficiency.

Inclusive education is trying to develop a new method of teaching that is more
flexible to meet the needs of different students. And if education becomes more
effective due to the changes that inclusive education adopts, all students will benefit
from them.

The main strategy in the English language class is not to keep children in
isolation but to train them in terms of education in a free, creative, and comfortable
environment. English plays a special role in society [Kamalova et al., 2020].

We recommend the following strategies for incorporating inclusive education
into English language classes:

1. We organize lexical exercises to help you memorize new words and use them
in everyday language.

2. Children can use information and communication technologies to engage
enthusiastically in English.

3. We establish a positive psychological climate by (a) utilizing simple tasks
and audio materials on CDs for these children, and (b) fostering an environment
where children with disabilities can relish even the smallest aspects of each lesson.

We've developed an algorithm to organize work for children who struggle or
perform poorly in foreign language classes: (1) preparing additional materials
according to students' interests; and (2) doing the tasks together.
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Children with disabilities learning English may face the following difficulties:
slow acquisition of lexical materials, use of syntactic structures in speech,
grammatical categories, and their practical application.

The level of mastery of foreign languages varies depending on the child's
overall development. Children with disabilities receive oral instruction in general
secondary schools. The main goal of learning English in such classes is
"development, not knowledge."

The teacher needs to improve the following skills in foreign language classes:
(1) memory; (2) speaking; (3) reception; and (4) thinking.

Specially for such children, new subject-oriented work programs, as well as in
English, are created every year. However, the amount of lexical, syntactic, and
grammatical material has decreased.

The types of tasks should match the student's abilities. All this is considered
important in the English language class. In the practical part, activities include
icebreaker lessons, tactile games, engaging texts, and more! The inclusive students
will practice empathy, tolerance, and acceptance through these activities, guaranteed
to build a classroom community of kindness.

Appreciating Diversity: This simple activity
focuses on a discussion about what it means to be an
"includer.” Open up the floor for your students to reflect
on their own experiences of a time when they felt included,
and then brainstorm ways they can welcome others—both
in the classroom and out in the community! We can relate the words to the theme of
the lesson, by colors, or by things in the classroom.

Watch a Kid-Friendly Video: Videos can be
cartoons, small funny stories about animals, family,
school. It is useful for hearing impaired children.

Play Human Bingo: BINGO never gets old and this
version is perfect for making classroom connections! You
can use a template or have your kids get creative and make
their own. This is a fun activity that helps build a strong
community by allowing everyone to feel seen and
validated.

Understanding Communities and Differences: p
This hands-on activity is certainly a creative approach to
teaching your kids about assumptions! They’ll have an
eye-opening experience when they connect the unique
variations of potatoes to the diversity found in
communities. This is perfect for those who might need a
hands-on experience to better understand inclusivity!
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Tarsia puzzles: The game involves arranging geometric shapes or cards to
form a coherent pattern or solution. Each piece of a tarsia puzzle has a question or
answer, and correctly matching the pieces together is part of solving the problem.

Fillword is a word game with very simple rules. The author of the fillword uses
a rectangular grid (M cells width, N cells height) and P words. These words can be
easily understood by inclusive children, who should be FEEEEEE T2
able to find the necessary words related to the lesson's
themes.

Imba game: We created the game "Imba" to help
students develop speaking and writing skills while also
motivating their interest in English. Students with special
needs can also play this game at school. The game aims
to: 1) teach students a language in an interesting and
unusual way; 2) assist students in achieving "Imba" levels and skills such as (a) quick
thinking; (b) the ability to independently achieve game goals; and (c) provide
accurate and confident answers.

Benefits of using this game: (a) allows learning language skills with
gamification; (b) encourages students to acquire the language and accelerate their
learning process; (c) can be used repeatedly in any subject and at any point in the
lesson, including its beginning, middle, end, or revision phase, and (d) aids in
evaluating students effectively and honestly.

Here are the instructions on how to play the game:

1. Before starting the game, the teacher should divide the students into two
groups. Then, students compete against each other.

2. Two students rolled the dice and threw them.

3. They examine the number on the dice and then scrutinize the predetermined
question.

4. If they answer the questions correctly with proofs and explanations, they'll
earn points.

5. The students will eventually calculate the points, and the student with the
highest score will receive the title of Imba.

In conclusion, it is our duty to create conditions that enable every child with
disabilities to receive a quality education and become a citizen. Although the
mobility of disabled children is limited, it is not only the duty of certain
organizations but also the main duty of the environment and all of us to prevent the
narrowing of their emotional space and depression.
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The scientific and technical discourse in the communication of technical
specialty students reflects the particularities of their studies and future professional
activities. This particular linguistic context involves the exchange of information,
ideas and concepts related to scientific and technical aspects of their field and
specialist terminology, formalized structures and logical arguments are used.
Communication in this discourse plays an important role in knowledge exchange,
research activities and joint problem solving.

The present study was carried out in the of implementation of the project
“Intensification of scientific and professional language training of technical
specialists in the context of education digital transformation” with the financial
support of the Science Committee of the Ministry of Science and Higher Education
of the Republic of Kazakhstan (Grant No. 19678460).

The term “discourse” is widely used in various fields and reflects the way in
which information is exchanged and interpreted, shaping our view of the world. It is
a set of knowledge, ideas and linguistic expressions used to describe, explain and
interpret a particular topic or phenomenon. In studies in fields such as sociology,
linguistics, cultural studies and political science, ‘discourse' plays a key role in the
analysis of power, ideology, social relations and identity formation. Thus,
“discourse” organizes knowledge and information, including linguistic elements and
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socio-cultural aspects. In recent decades, the term “discourse” has been widely used
in scientific disciplines such as philosophy, psychology, sociolinguistics, cultural
studies, linguistics, literary studies and other fields.

Discourse theories play an important role in various fields such as sociology,
linguistics, cultural studies, political science and others. A number of prominent
scholars emphasize the importance of discourse in shaping social reality and political
relations.

E. Laclau and J. Derrida made a significant contribution to the development of
post-structuralism and postmodernism by examining the relationship between
language, power, and identity in scientific discourse [Laclau and Derrida, 1996].

In his systems theory research, N. Luhmann views society as a communication
system in which discourse plays a key role in the organization of social relations and
structures [Luhmann, 1997].

T. Asten describes scientific and technical discourse as a variety of different
communication styles, such as scientific, scientific-educational, scientific-
informative, scientific-reasoning and scientific-publicist, emphasizing the role of
scientific and technical discourse in which the orderliness of composition plays a
key role in achieving pragmatic goals [Asten, 2022].

Scientific discourse is a special form of dialogical interaction that combines
elements of scientific dispute and informative dialogue. Its participants can be both
real scientists and scientific texts that express the thoughts and ideas of the
participants. As a communicative value, a scientific and technical text contains a
variety of elements that significantly influence its overall perception
[Dmitrichenkova and Dolzhich, 2016].

R. Abdurakhimovna (2024) considers the scientific and technical discourse
from the perspective of the communication process and analyses its concept and
main features. The author recognizes the need to study, describe and analyze the
linguistic foundations of scientific and technical discourse, especially when teaching
scientific and technical speech in foreign languages [Abdurakhimovna, 2024].

Mastery of discourse is a necessary skill for successful work in engineering.
This paper describes the characteristics of scientific and technical communication
that the author believes determine the importance of scientific discourse for technical
professionals.

1. Scientific and technical terminology plays an important role in accurate and
clear communication in scientific and technical fields. The features of this
terminology include the pursuit of maximum accuracy and the avoidance of
ambiguity in interpretation, the consistent use of terms in different contexts to avoid
confusion, the objective rendering of facts or concepts, the use of combinations of
terms to denote more specific concepts, the constant updating of terminology
according to the development of science and technology, and the need for the
availability of scientific and technical terminology in different languages for global
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communication. All these features make scientific and technical terminology an
indispensable tool for effective communication in scientific and technical fields,
ensuring the accuracy, clarity and reliability of information transfer.

2. Visualization and visibility play an important role in scientific and technical
discourse and help to make complex concepts more understandable and accessible
to a wide audience. The use of graphical elements such as illustrations, diagrams,
tables and charts helps to visualize abstract concepts and processes, which is
particularly useful for supplementing texts and highlighting key points, explaining
complex scientific theories and the functioning of technical devices. This type of
language facilitates the creation of visual images and improves the understanding of
complex scientific concepts in effective technical communication.

3. Scientific and technical texts have several characteristics that make them
special and require specific analysis; they have a clear structure and logical
organization, which facilitates understanding of the content; the validity of facts,
data and evidence characterizes the objectivity of scientific and technical texts.

4. Data analysis in scientific and technical discourse is the study of the
linguistic features of texts used in scientific and technical fields and their impact on
communication, perception and understanding of information, which is a key stage
in the research process.

5. Very important processes in science and technology are modelling,
simulation, construction and design, each of which has its own characteristics and
tasks. These processes are often interlinked and are used together in different
research projects. For example, modelling and simulation can be used to analyse and
test different design options before the actual design process begins.

6. The collection and analysis of scientific and technical information plays a
key role in research, development and innovation in various fields of science and
technology. Important steps and methods in this process are the use of databases,
expert surveys and interviews as well as the interpretation of the results.

7. The evaluation of the scientific impact of scientific publications is often
based on their citation in the academic community. Citations gradually increase as
researchers repeatedly cite the work in their publications. This reflects the
continuing influence and importance of the work in the long term.

Considering the role of technical language in scientific discourse as a specific
means of communication used by professionals in various fields to convey
knowledge and perceptions related to their professional activities [Liu et al., 2022],
it is important to emphasise that the concept of "discourse™ plays a key role in various
scientific and technical fields by organising information and influencing our
understanding of the world around us. It is a set of knowledge, ideas and linguistic
devices used to describe, explain and interpret certain topics or phenomena of a
scientific and technical nature.
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Listening is a critical skill in language learning because it allows students to
understand, and process spoken language. It encompasses not just hearing the
spoken words but also understanding their meaning. Effective listening skills help
learners improve their understanding of the language and actively participate in
conversations. There are different types of listening, such as active listening, in
which the listener fully engages with the speaker and provides feedback to
demonstrate understanding. Passive listening, on the other hand, involves simply
hearing the words without actively engaging with the speaker.

Andrew V. Wolvin [2010, p. 23] describe listening as the act of perceiving,
focusing, and deciphering the significance of both auditory and visual inputs. Like
Purdy in 2010, Park [2017, p. 127] argues that listening entails an engaged and
evolving process involving focused attention, perception, understanding, retention,
and response to communicated requests, issues, and external data, whether conveyed
verbally or nonverbally. J. Rubin [1994] emphasizes the active aspect of listening
and characterizes it as a participatory process in which the listener actively chooses
and interprets information from both auditory and visual cues to understand both the
current situation and the speaker's intended message. So, listening is critical in
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language acquisition because it enables learners to grasp and process spoken
language, going beyond mere auditory reception to understanding the underlying
meaning.

One of the most effective and modern methods of forming and developing
listening skills is the use of interactive online services to complete exercises and
assignments. It is critical to choose and continue to use an interactive online service,
depending on the training's goals and objectives. Using interactive online services
simplifies the teacher's preparation for classes and enhances their variety and
interest, as computer telecommunications tools enable access to information
resources from leading foreign electronic newspapers, magazines, and
encyclopedias. Working with computer technologies also transforms the role of the
teacher, with their primary responsibility being to support and guide the
development of students' personalities and their creative pursuits. We build
relationships with students based on the principles of cooperation and joint
creativity. In this regard, students develop individual and group work skills and
creativity, and there is also a departure from traditional classes with a predominance
of explanatory and illustrative teaching methods [Renau, 2023]. The main goal of
interactive online services is to provide students with tools for learning foreign
languages. Now, online services have enormous functionality, provide a wide range
of capabilities, are easy and accessible to use, and are constantly evolving, adding
new functions for training.

There are numerous platforms available for enhancing students' listening skills.
Foreign language classes used the Wizer.me platform to create listening skills-
development tasks [Afriliyanti et al., 2023; Septiana et al., 2023]. The main
functions of the service are free. These include creating your own interactive
activities, access to thousands of community worksheets, the one-click ability to give
students access to the materials they need, and one-time classroom creation. On the
main page of wizer.me, the worksheet creation section provides teachers with a
variety of task creation functionalities. These include open question, multiple choice,
blanks, filling in an image, matching, tables, sorting, answering in the form of a
picture, tasks with text, tasks with description pictures, video tasks, and discussion.
In each of the options, instructors can add an audio recording, which is a definite
advantage for composing assignments. Additionally, the web service allows for the
recording of the instructor's voice, which the task will then attach to.

We provided our experiment participants, 13 eighth-grade students, with three
self-study lessons on the Wizer.me platform titled "Llamas,"” "City Transportation,”
and "Vacations." They completed these tasks at home using their mobile phones,
which provided convenient access and flexibility in their learning environment.
When interacting with the web service, we used exercises from the "pre-listening
stage,” "while listening stage,” and "post-listening stage." We suggested that
students participate in a survey and interview after the experimental part.
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The purpose of the first-stage exercises was to introduce students to the topic
of the proposed audio text, provide guidelines, and mention vocabulary from the
audio recording. To achieve this, we implemented several functions. We assigned
the students the tasks of comparing the Kazakh definition with the English one,
filling in an image by selecting pictures based on the text's content, and then defining
them. We asked the students to categorize the words in the audio text. We carefully
selected audio texts that corresponded to the curriculum topic to prepare exercises
for the "while-listening stage" and the "post-listening stage."

We uploaded the prepared audio recordings to Wizer.me and created a series
of interactive exercises with the following functions based on the selected material:

1. Students answered a multiple-choice question after listening to the audio
recording.

2. Based on the audio text they listened to, the students were required to fill in
the blanks.

3. The students were required to connect two parts of audio recordings.

4. This task required students to fill in the blanks in the table based on the audio
material they listened to.

Working with this web service led us to the conclusion that we could adapt
most of its functions to work with audio recordings. The interactive tasks described
above increased the interest and efficiency of the lesson. Monitoring the students'
work and obtaining detailed information about completed exercises reflected the
web service's use. However, the process of preparing assignments revealed that a
web service can only partially adapt to the third "post-listening" stage. We can assess
a general or detailed understanding of an audio text at this stage, but we cannot fully
adapt tasks in a creative format. Therefore, we concluded that it is advisable to assign
such tasks to students as independent homework and to discuss and assess them in
face-to-face classes.

After implementing the Wizer.me platform to enhance students' listening skills,
we conducted a survey and interviews with 13 participants. The results showed that
the majority (92%) of students had a positive experience with the platform.
However, 8% faced challenges due to intermittent internet connectivity.
Additionally, 85% expressed their interest in continuing to use the platform for
future learning activities.

We conducted structured interviews to gather insights into the perceived
advantages and disadvantages of the wizer.me platform, as summarized below.
According to both teachers and students' experiences, wizer.me offers the following
advantages:

e Optimizing working time in foreign language lessons is crucial.

e Materials are accessible online in any condition and location, facilitating
learning outside of traditional classroom settings.
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e There are no restrictions on the number of users, which allows for scalability
and accommodates varying group sizes or individual needs.

e Efficient organization and tracking of student work, enabling educators to
monitor progress, provide timely feedback, and tailor instruction to accommodate
different learning styles, preferences, and paces.

e Integration of multimedia elements such as videos, interactive activities, and
images to enhance engagement and comprehension.

e Customizable features that enable educators to personalize learning
experiences, create tailored assessments, and address specific learning objectives or
standards effectively.

e Collaborative capabilities foster interaction and cooperation among students,
foster a sense of community, facilitate peer learning opportunities, and effectively
support individualized learning paths. The service gives developers the opportunity
to publish their original worksheets in the public domain; this activates the exchange
of ideas and helps find the optimal technical and visual solution to a specific
educational problem. In other words, it represents a unique professional community
of teachers creating innovative educational resources.

While the Wizer.me platform offers numerous benefits, it also presents certain
disadvantages, including:

Users may encounter technical glitches or server downtimes, disrupting the
learning process and causing frustration among both teachers and students.

Some users, particularly educators who are less tech-savvy, may require time
to familiarize themselves with the platform's features and functionalities, leading to
initial challenges in implementation.

Despite its interactive elements, wizer.me may not offer the same level of
interactivity or immersion as in-person classroom activities, potentially impacting
student engagement and motivation.

The platform's reliance on internet connectivity poses a challenge for users in
areas with unreliable or limited internet access, hindering access to learning
materials and activities.

While the basic features of wizer.me are free to use, access to premium features
and resources may require a subscription fee, potentially limiting access for schools
or educators with budget constraints.

Overall, while wizer.me offers valuable features and resources for online
teaching and learning, users should be aware of these potential disadvantages and
consider them when implementing the platform in educational settings.

In conclusion, the use of the Wizer.me platform for developing secondary
school students' listening skills has proven to be effective and advantageous. By
employing interactive online services like wizer.me, educators can optimize
teaching time and provide accessible learning materials that transcend traditional

classroom boundaries. The platform's versatility allows for scalability, efficient
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organization, and tracking of student progress, while its integration of multimedia
elements enhances engagement and comprehension. Moreover, the collaborative
nature of Wizer.me fosters a community of educators who create innovative
resources, enriching the learning experience. However, despite its benefits, wizer.me
Is not without drawbacks. Technical glitches, learning curve challenges, and internet
dependency are among the potential hurdles that educators and students may face.
Nonetheless, with careful consideration of these factors, Wizer.me remains a
valuable tool for enhancing listening skills and facilitating interactive learning
experiences in secondary education.
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PRACTICE OF MULTIMEDIA AND NETWORK
IN ENGLISH LANGUAGE LEARNING

Kalpakova Aimira
EFL Teacher
Gymnasium No. 14
Astana, Kazakhstan
aimira220784@mail.ru

The present commentary describes the use of multimedia technologies in
teaching English. The paper investigates how multimedia influences the motivation
and atmosphere of students and teachers in schools. The paper defines some
important terms related to innovation, such as multimedia and networks, and will
explain the use of multimedia technologies in language teaching.

The 21st century is both the age of information and advanced knowledge.
Information technology's rapid development provides us with advanced multimedia
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teaching tools. It is true that multimedia has many advantages in teaching English,
such as providing additional information, saving time, and stimulating the
imagination and creativity of students.

A single English teacher should no longer teach English in front of an audience,
relying solely on a board, chalk, and tape recorder to meet the challenges and
demands of the 21st century. The widespread use of multimedia technologies, along
with the development of computers and information technologies, has opened up a
new area of teaching English. People who are good at multimedia have no idea how
to teach English, and some English teachers don't know much about multimedia.

Multimedia is the use of a computer to comprehensively display text, graphics,
video, animation, and sound. We cannot ignore the term "learning a language
through a computer” when discussing multimedia. Although the definition of a
medium is simple, working with it is difficult. Media consists of various
components: text, graphics, animation, sound, and video. These components can
contribute to the study of textual material in a variety of ways. When learning
English, you can use plain text or various typographic effects to highlight or explain.
To get the reader's attention, teachers can use a different font size, color, and style
of presentation of information; we must also emphasize a specific word or phrase.
Let’s look at it in a detailed way.

Graphic materials refer to images that do not involve movement, such as
diagrams and photographic materials. According to Andrew Wright's book drawing
for Language Learning, graphics stimulate interest and motivation, increase the
ability to understand language, and provide a special reference object and subject
[Wright, 2003]. Graphics play a very important role in the language-learning
process.

Animation is considered to be a quick display of an image sequence of 2-D or
3-D drawings or pattern positions to create the illusion of movement. In simple
terms, the scope ranges from a simple graph in motion to a detailed image with
complex movements. Through animation, teachers can highlight important points of
knowledge and increase the motivation of students [Wangan, 2004].

The term "sound" refers to speech, music, or any other sound that computers
store and play. It offers numerous advantages over a tape recorder. In multimedia,
teachers can use bright and fruitful sounds to help students learn English.
A video is a visible part of a television program that broadcasts visual images of
stationary or moving objects. Compared to animation, video can provide vivid
information.

Most English teachers in traditional classrooms are accustomed to using basic
tools like a blackboard, chalk, tape recorder, and so on. For readers to gain a deeper
understanding of the role of multimedia in English teaching, it is crucial to depict
the typical classroom scenario using a multimedia computer. They are:

1. MPC (multimedia personal computer);
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2. Use a VCD player, a DVD video disc, or a digital video disc.

3. Hi-Fi amplifier and speaker system;

4. Ceiling projector/slide projector;

5. Screen or curtain;

6. Projection apparatus;

7. The Internet connection;

8. The tape recorder;

In some classes at my school, there is only a blackboard and a tape recorder.
Some schools, however, have interactive boards and computers equipped with
Internet access, enabling students to conduct Google searches and display the results
for the entire class. In my own lessons, | try to use an interactive board to show the
whole class interesting videos and discuss them with students. However, my school
rarely has interactive boards, so | don't always utilize them. However, once a week,
| manage to be in these classrooms, and it's convenient for me and my students to
add to what I've written. | use websites like BritishCouncil.org and TedTalk videos,
and for games, | use Bamboozle. Sometimes we read poems and sing modern songs
with lyrics.

Numerous studies have shown that many students get tired of traditional
English lessons and are interested in learning a new style. They have a positive
attitude towards the computer technologies used in the lessons, and these
technologies truly have a positive impact, as multimedia teaching offers numerous
advantages over traditional English teaching methods. As the renowned scientist
Albert Einstein once stated, curiosity serves as the most effective teacher. People
have long viewed curiosity as the most effective tool for acquiring knowledge.
According to traditional teaching methods, teachers tell the story with chalk from
start to finish. Such a monotonous approach to learning can lead students to lose
interest and even become fatigued. Leo Tolstoy said, "Successful learning consists
not in coercion but in stimulating the student's desires» (Tolstoy, 2008, p. 212). In
other words, no matter how carefully the teacher speaks, the result will remain
inconclusive if the student lacks interest or desire in the subject being taught.
Therefore, teachers should try to interest students in any topic in the field of
education to attract students with their passion and enthusiasm for learning.

The use of multimedia facilitates students' transition from traditional passive
learning to an active state of independent learning. For example, after class, teachers
can select suitable electronic work options from a multimedia textbook. This allows
students to engage in extracurricular activities, send electronic messages to the
teacher, and receive a response via email. Through a multimedia network, students
can not only see learning results in a short time, but also increase interest in self-
learning.

Through multimedia learning, we can create real-life classroom scenes. This
not only shortens the distance between teaching and practice, but it also allows
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students to use English to communicate, satisfies their interest in psychology, and
encourages the expression of desire. With the help of a small mouse, teachers can
not only interest students in English, but also expand their access to information.

But it has disadvantages too. Unfortunately, the advantages of multimedia
technology can lead to some teachers becoming overly dependent on it. They find it
difficult to demonstrate their enthusiasm and creativity in the classroom. In a sense,
they transform the multimedia classroom into a theatrical setting, and what they
perform in the classroom amounts to nothing more than a new generation of button
presses. Without a doubt, the lack of creativity and enthusiasm makes no sense in
multimedia learning. Multimedia itself is not responsible for the form and
development of the teacher's daily work in multimedia teaching. Due to the teacher's
lack of enthusiasm and creativity and his dependence on multimedia technology,
teachers act as the only informers for students. Under a traditional teaching method,
students still do not have the opportunity to think passively about content, think
critically, and think creatively about the teacher's lecture. We must keep in mind that
in a multimedia classroom environment, education is about teaching and learning,
and multimedia is the only tool for teaching.

People are increasingly using media and networks to learn English. This
technology is more effective in promoting English learning and communication, as
it not only provides adequate input but also encourages English learners to interact
in English through media and networking. With this technology, English learners
can perform various activities that will improve language learning and
communication.
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Motivation is a central theme in education. At the same time, this is one of the
most pressing topics. Every teacher has probably asked himself this question: how
can | motivate my students? Motivation is vital in language learning. One of the
most difficult aspects of teaching is how to motivate a language student.

The secret is identifying the students’ motivation and then making the lesson
relevant and enjoyable. Motivation is “a complex human construct that has long
posed difficulties for those who attempt to understand and explain it” [Anjomshoa
and Sadighi, 2015].

People have several different reasons to learn a foreign language; people often
learn a language for practical reasons while others have a particular love for the
language and its people. Language teachers are often very aware [Seven, 2020] of
the career benefits that language proficiency can offer, but learning the language is
just an abstract undertaking needed for an academic degree for many language
learners. Motivation and management of our behavior are necessary for effective
learning. The purpose of learning is to find and apply the most effective way. If a
teacher has a strong methodology and motivation, he will achieve his goal. The
primary duty of the teacher is to give his students adequate encouragement. People
do not learn a subject with their brains alone; other factors are also involved.
Motivational factors make the learner more receptive to new information. Students
do not learn in the same way. Different students learn in different ways; some
students learn by listening, some by writing, and some by actively speaking. If a
teacher adopts the same method for all students, then some students will not be able
to learn anything. To keep students interested in learning, students must be motivated
by the teacher.

Creating a motivational atmosphere in English classes is crucial for fostering a
positive and engaging learning environment. Such an environment not only
enhances language acquisition but also instills a love for the English language. This
article discusses key strategies for creating a motivational atmosphere in English
lessons. English language classes are not just about learning grammar rules and
vocabulary; they are an opportunity to immerse students in the richness of language
and culture. To make this journey truly impactful, educators must focus on creating
a motivational atmosphere that inspires students to actively participate in their
language learning adventure.

Real-life relevance: one of the cornerstones of a motivational English class is
establishing the real-life relevance of language skills. Connect language lessons to
practical scenarios, such as travel, work, or social interactions. This helps students
see the immediate applicability of what they are learning.

Interactive and communicative approach: Encourage an interactive and
communicative approach to language learning. Incorporating activities that require
students to use English meaningfully, such as using role-playing games, debates, and
discussions in your high school lessons, not only improves your high school students'
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language skills but also increases confidence in using the language in different life
situations.

Variety of materials: Add variety to your learning materials. Before each
lesson, as a teacher-researcher, | study literature, articles, videos, and multimedia
that correspond to the various interests and levels of training of both teacher and
students. This ensures that lessons are interesting and cater to students' varied
preferences and help them further improve.

Technology Integration: Use technology as a tool to enhance learning. Today,
there are a variety of electronic format applications. Including these language
learning apps, online platforms, and multimedia resources - not only adds dynamism
to lessons but also matches the tech-savvy nature of modern students, which is very
important in our modern world.

Cultural celebration: Celebrate the cultural diversity embedded in the English
language. Studying fiction and journalistic literature, traditions, and customs of
different English-speaking countries, which will further help enrich the language
being studied, in this case the English language, and will help promote an
understanding of global perspectives. As an English teacher, | try to instill interest
in the language through its culture.

Creative expression: encourage creative expression through activities like
creative writing, storytelling, and artistic projects. Allow students to express
themselves in English, fostering a sense of ownership and creativity.

Positive reinforcement: implement positive reinforcement strategies.
Recognize and praise efforts, participation, and achievements. Positive feedback
goes a long way in boosting students' confidence and motivation.

Popular culture integration: integrate elements of popular culture into
lessons. Incorporate music, movies, and current events, making language learning
not only educational but also culturally relevant and enjoyable.

All these suggestions may or should create motivation in the classroom. If a
student has the desire to learn, it may imply at some point in time that the student is
receptive to learning. A student may be motivated to learn by an idea, emotion, or
physical need. If a student does not want to learn, it is unlikely that learning will
occur. Sometimes physical motives may stimulate a person or student to learn.
Student’s beliefs and behaviors might be major targets of teaching and at the same
time, they affect the probability that change will occur. It is common sense that
motivation is largely a product of learners' learning experiences. Learner’s beliefs
can be powerful motivators and they may be influenced by families and teachers. A
student should believe that whoever studies hard can succeed. However, motivation
may be the only key to obtaining good grades and to prevent failure. Education may
often involve changing attitudes and values that are not altered by simple teaching
of facts. Therefore, the teacher should give attention to ideas or beliefs that motivate
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a person to learn and should apply the motivation factor to the teaching plan [Brown,
1987].

This overview has demonstrated that the motivational quality of the classroom
environment is made up of several varied ingredients. The inherent complexity of
instructed L2 learning environments, and the uncontrollable number of factors
affecting a student’s motivation across different levels and different points in time,
means that there is no one single recipe that will invariably lead to success. The
development of a successful motivational teaching practice should begin with the
development of an awareness of the vast repertoire of techniques that are at a
teacher’s disposal before a choice is made to identify specific techniques, based on
the specific needs of a specific classroom learning environment. There is only one
thing that should surely not be attempted, that is, to try to apply all the techniques at
the same time. Such a perfect recipe for teacher burnout should rather be superseded
by a focus on quality rather than quantity and a recognition of the fact that some of
the most motivating teachers often rely on only a few well-selected basic techniques.
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PRE-SERVICE ENGLISH LANGUAGE TEACHERS’ RESEARCH
COMPETENCIES TO ENGAGE THE WORLD

Dr. Mikhailova Tatyana
Assistant Professor, PhD
Shokan Ualikhanov University
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tmikhailova@shokan.edu.kz

Current technological advances, an increase in the number of scientific
publications associated with international cooperation expansion, and the integration
of Kazakhstan universities into the global educational space, together with new
challenges in the field of scientific communication, have caused significant changes
in higher education in Kazakhstan.

Today, higher education’s goals are to stimulate students' creativity and assist
them in acquiring and forming their own knowledge and ideas about the world. To
successfully meet these new targets, educators and policymakers in education should
remember that learners are no longer passive receivers of information.
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Employers' demands for graduates' professional competencies and universities'
focus on training pre-service teachers demonstrating high academic achievements
and success in research activities have become main reasons for attracting global
attention to research-based learning (V. I. Marin, L. Wessels, J. RueB3, C. Gess, W.
Deicke, M. Ziegler, etc.) and integration of research (H. Walkington, A. L. Griffin,
L. Keys-Mathews, S. K. Metoyer, W. E. Miller, R. Baker, D. France, etc.) into
education.

The above-mentioned studies and other researchers claim that the goal of
integrating research-based learning (RBL) is to promote students' research capacity
in order to prepare them for future graduate studies and professional lives. J. Noguez
and L. Neri recognize the critical role played by research-based learning and the
significance of involving undergraduate students in professional research activities
early in their career and curriculum [Noguez and Neri, 2019, p. 1283].

Rapid changes in scientific knowledge necessitate the training of highly
qualified specialists, including both in-service and pre-service teachers. These
specialists will need to learn professional skills like content knowledge, general
pedagogical knowledge, curriculum knowledge, pedagogical content knowledge,
knowledge of learners and their characteristics, knowledge of educational contexts,
and knowledge of educational ends, purposes, and values [Bardakci and Unaldi,
2021, p. 123]. They will also need to be able to do research on their own.

Despite the fact that research competencies have become essential skills in the
21st century, few studies (A. Brew, C. Saunders) have considered integrating
research-based learning into teacher education. To our knowledge, no recent studies
in Kazakhstan have specifically investigated the issue of developing pre-service
English language teachers' research skills and competencies. This is a field in which
there is little existing research. Providing meaningful recommendations to the
university teaching staff, who engage in English language teacher education and are
responsible for training pre-service EL teachers, is one of the major topics to
investigate in the field of higher foreign language education in Kazakhstan.

The Professional Standard «Teacher» outlines and specifies the professional
requirements for in-service teachers in the Kazakhstani educational context. This
official document expects in-service teachers to demonstrate professional skills and
competences by managing personal development and professional growth, reflecting
on teaching practices, participating in research, conducting assessment and analysis,
striving for leadership, spreading effective pedagogical experience, and providing
professional support to the teaching community.

We need to constantly review and upgrade the professional competences of in-
service and pre-service teachers to meet the requirements of renewed primary and
secondary education.

Moreover, the introduction of new educational programs and curricula in
Kazakhstan's pedagogical universities, under the ITE Model Implementation and
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Strengthening of its Content project, has gradually broadened this field. These new
strategies emphasize the development of pre-service teachers' research skills,
enabling them to become practitioners who constantly reflect and evaluate not only
their own practices but also those of their schools and teaching community, thereby
significantly contributing to the development of the educational sector in
Kazakhstan.

As a result, the importance of developing the research competencies of a young
specialist (a pre-service English language teacher) in the 21st century is undeniable.
As university students, engaging in research will allow them to acquire skills
necessary for further professional development through participation in international
contests. It will enable students to carry out non-standard creative work and organize
personal start-ups.

Therefore, mastering research skills is crucial for boosting productivity and
personal effectiveness in the modern world.

The imperative of the time suggests that pedagogical universities in Kazakhstan
should become an area with a better integration of teaching and research, thus
promoting an effective community of research-based learning, constituting all
conditions for in-service English language teachers’ preparation as future
researchers.

In conclusion, students can only successfully transition from the theoretical
acquisition of knowledge to the practical development of research competences
under the competent, methodologically organized guidance of their research
activities.
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mark.nwaefido2020@hotmail.com

Among the numerous approaches and methods in second and foreign language
teaching, only a significant number stands outs to meet the modern learner’s needs.
Perusing critically at an overview of instructional methods for more effective
language classrooms with a focus on the productive skills — speaking and writing
and receptive skills - listening and reading, learners need to be taught based on
research-based strategies and develop while the instructor observes differentiated
instruction and assessment to meet the needs of diverse learners. The goal of this
article is to focus on the most effective language teaching method in the context of
English as a Foreign Language (EFL) teaching. This article is based on the typical
language classroom situation seen in Kazakhstan and the challenges therein.
Consequently, proposing the CLT as the trend-setting approach in meeting these
challenges.

The Kazakhstani Context

Kazakhstan is blessed with a multilingual environment which is championed
by Russian language. This suggests that in a typical English language learning
classroom there would have a diversity of learners. Furthermore, English being
introduced through the trilingual policy in 2010 opened a new door for English as a
Foreign Language (EFL). One could argue that it was practical to have English as
part of the language policy along with Kazakh and Russian because it is the medium
of instruction in many universities across the globe coupled with the fact that most
academic resources and research papers are in English.

Generally, an EFL environment is one that the learning situation comprises of
learners learning English for the purpose of using it with any other English speaker
in the real world. The Kazakhstani scenario presents a unique scenario because
building language teaching classrooms for its English learners, a foreign yet
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practical approach was needed. The adoption of the grammar translation method
which is “a method of foreign or second language teaching . . . makes use of
translation and grammar study as the main teaching and learning activities”
(Richards and Schmidt, 2002, p. 231). The Kazakhstani English teaching classrooms
used this classical method because it worked. But was it sustainable? Is it capable of
meeting the skill development needs of the learners of today?

It soon became evident that there is need for a new and sustainable way as the
needs of the 21 century language learner showed the inadequacies of rote
memorization of grammar rules compared to being able to use English language both
in thinking and communicative competence. One thing we can all agree on is that
for a language to thrive and be sustainable, it needs an effective approach or method
of dispensation and use among its’ learners. This is where the Communicative
Language Teaching method comes in to play a vital role.

The Pedagogical Implications

The Grammar Translation Method (GMT)

Since in most English language classrooms, the grammar translation method
prevailed, it is vital to explore succinctly how this method is used. There are a set of
principles involved in the grammar-translation method. Benati (2018) highlights
these guiding principles as follows:

e By all means, teachers must maintain a position of authority because their
role is to transmit knowledge. In other words, they are the arbiter of what is right
and wrong. In doing this, the medium of instruction is the learner’s native language.
Little or no teaching is done in the target language and thus it is relegated to the
background. This type of classroom set up is teacher centered.

e It is a must for learners to be able to read the written literature in the target
language; they need to learn all the important vocabulary and grammar.
Additionally, the learners play a passive role and there is hardly any learner-learner
interaction.

e Reading and Writing is superior to spoken language. Thus, the major goal of
teaching is the augmentation the learner’s ability to read, write, and translate from
and to the target language. The priority for the learners is not to be able to
communicate in the target language. Rather the attention is directed to the ability to
translate and not the content of the text.

e Accuracy is key not fluency. Using explicit extensive and elaborated teaching
of grammatical rules, the grammar is taught systematically. The learners need to
develop a conscious and explicit representation of the language, then, they can apply
this ability in the production of sentences through translation from one language to
the other. The main assumption here is that a target language is learned through the
deduction of the grammatical properties.
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e Vocabulary memorization in the form of separate word lists is carried out by
learners

The translation from native language to target language is used to learn
vocabulary.

Categorically, this demonstrates how English language learning takes place in
a typical Kazakhstani language learning classroom - especially when it is not taught
by a foreigner. The everyday classroom situation thus, ranges from reading and
translating literary texts or passages, reading with comprehension questions,
deducing grammatical practice, fill in the blank exercises, memorization tasks to
composition writing.

The critique here is that can this method produce language users who can
function fluently to meet the needs of our time. Can this method give the assurance
of real engagement in using the language? Can this method allow for true interaction
synonymous with real life situations where the learners are supposed to function in
all varieties of the English language contexts?

The Communicative Language Teaching (CLT)

Today, English language learners are no longer passive. Savginon (1991) sees
them as active participants in the negotiation of meaning (p. 261). Further clarifying,
he shows that “schemata, expectancies, and top-down/bottom-up processing are
among the terms now used to capture the necessarily complex, interactive nature of
this negotiation.” (p. 261). This clearly aligns with the 21 century English language
learner who believes that language learning opens the door for communication as
“negotiation of meaning” in EFL research (Kumaravadivelu, 2006).

An EFL classroom, therefore, exists for the purpose communication and
fostering the skills needed to engage in real life communication — receptive and
productive. With the grammar translation method, the question of whether the
learners have communicative competence is obvious because for participation in
English language communication learners not only need grammatical competence
but need to be pragmatically competent. The inadequacy of these skills can be seen
with this model of language teaching and learning. Hence, which other method can
serve as a more effective substitute?

What does the CLT involve? Besides the use of innovative classroom activities
(such as games, role plays, and scenarios) and aiming at creating and sustaining
learner motivation, the CLT was built of three essential elements - authenticity,
acceptability, and adaptability without which CLT cannot be implemented in the
classroom (Kumaravadivelu, 2006).

First, by authenticity, the CLT practice promotes real engagement with
meaningful negotiation, interpretation, and expression in the language classroom.
Thus, reverberating with authentic communication that characterizes interaction in
the outside world. Second, by acceptability, CLT marks a revolutionary step in the
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chronicles of language teaching. Lastly, by adaptability, is meant the observation
that the principles and practices of CLT can be adapted to suit various contexts of
language teaching across the world and across time. (Kumaravadivelu, 2006). A plan
for designing an appropriate methodology, a modified CLT that is sensitive to
different sociocultural demands is suggested by Kumaravadivelu (2006), as he takes
a queue from other scholars and identifies five components of a communicative
curriculum slated for the 21st century while envisaging assertively that research will
continue to be explored and adapted on CLT.

Further Studies

This article reflects a series of observations made in an eight-year span across
various classroom set ups in Kazakhstan. It presents a comprehensive starting point
but there is room for further exploration. It would be valuable to do deductive data
building in English language learning classrooms to build a holistic picture. This can
be done with actual qualitative data collection to better reflect the limitations of the
grammar translation method in being sustainable towards meeting the needs of the
21% century language learner needs. Furthermore, this would allow for constant
customization of the curriculum and teaching strategies required for flexibility in
meeting authentic needs of English language learners in Kazakhstan and beyond.
Language classroom stakeholders should seek the outcome of such studies for
collaborations that enable language teachers and learners to create learning
opportunities for students that fit the need. These learning opportunities give learners
the opportunity to target 21st century skills and lifelong learning. All in all, more
research is needed to better understand how teachers can adapt to the new
circumstances and how the language curriculum can be customized.
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WITH HEARING IMPAIRMENT
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"In order to be easy to live with every person,
think about what connects you,

not about what disconnects you from him".
L.N. Tolstoy

Inclusive education provides not only the inclusion of persons with disabilities
in the educational process but also the restructuring of the entire educational process
to ensure the special educational needs of these categories of students and the
formation of professional competencies at the level of international quality
standards.

A unique corrective and developmental environment educates children with
SEN, ensuring they have the same opportunities and conditions as other children to
meet special educational standards, receive treatment and recovery, grow up, correct
developmental disorders, and learn how to blend in with their peers.

One of the conditions for the correct organization of the educational process is
knowledge of the complex structure of the defect and understanding that deviations
in development, called primary defects, are amenable to correction. Therefore, there
is a need for a deep study of the characteristics of students. Understanding their
characteristics enables you to assign general pedagogical and correctional tasks in
education, allowing for organic solutions. This is the main feature of education for
children with disabilities.

Our college fully implements the program for persons with SEN studying in
the specialty "Decorative and Applied Arts and Folk Crafts,” mainly children with
hearing impairments.

When teaching students with hearing impairment, there are often certain
difficulties associated with the peculiarities of their development and psycho-
physiological capabilities: a large load is on the work of the visual channel, resulting
in rapid fatigue and loss of attention. Their skills in independent work are
underdeveloped, and their limited understanding of oral speech significantly hinders
their cognitive activity, memory, and thinking. They struggle to analyze and
synthesize the material they perceive, manipulate images, and compare newly
learned material with previously studied material. However, we must remember that
a person's value does not depend on his abilities and achievements, and it is
necessary to provide assistance and support to students with SEN for social
adaptation and more successful learning [Suslova, 2013].

The task before us is to prepare a well-rounded person capable of navigating
modern society. We place equal importance on the teaching of mathematics and the
correction and development of cognitive activity.
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To complete these tasks, the teacher should first familiarize himself or herself
with each child's personal file with SEN.

The teacher's main activity is not during the lesson but rather in the preparation
process. It is necessary to consider all of these children's peculiarities. It is important
to choose the right place to sit; it should be clearly visible to the teacher and
classmates. The lesson plan allocates a special column for the activities of students
with disabilities. The learning process should not isolate students; they should
actively participate in the class's work. It is not necessary to change the program or
simplify the task; they should have a certain degree of complexity.

The teacher working in inclusive education with hearing-impaired students
should take into account the following features of the organization of their learning
process: (1) slower speed of performance of individual movements compared to
hearing students; (2) in general, a slower pace of activity; and (3) relative slowness
of mastering motor skills.

The existing features of auditory perception in hearing impaired students
suggest the use of visual perception in educational activities; it is necessary to place
a great emphasis on visualization. It is advisable to use presentations, schemes,
drawings, models, and tests. For the best memorization of new terms, where
possible, use the technique of translation in video education (audio and video
material). The integration of information and computer technologies into
mathematics lessons enables effective memorization [Abylkasymova A. et al.,
2014].

In my lessons, | try to take these features into account, so the visual material
prevails. | try to divide the topic into small parts; | break it up into blocks. I try to
record each stage of the lesson, focusing the attention of students with disabilities
on what we have already done and what we still have to do. This method is very
convenient: it first modifies the type of activity, and secondly, it immediately
highlights any areas that students may not understand, allowing them to revisit this
block.

| would like to go into more detail about individual itineraries, or instruction
cards, which | often use in my classes when working with students with SEN. |
carefully select the material for the route sheets, ensuring it is accessible, concise,
and engaging. The material is briefly explained. Next, the tasks of reinforcement
begin, transitioning from simple to false in a gradual and smooth manner. If feasible,
we devise an algorithm that executes the task using a comprehensive example. Even
in our classes with students, we make mind maps for each section, gradually adding
new information.

Due to the visualization of information, the method of mind maps allows
students to: (1) form regulatory (organizational), communicative, and cognitive
universal learning actions; (2) increase working capacity and efficiency of learning;
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(3) improve the quality of learning; (4) form orthographic skills; (5) enrich
vocabulary; (6) increase the level of drawing skills.

As stated above, the education of children with disabilities is one of the state's
primary responsibilities. It is necessary to strive to create an inclusive society in
which everyone is equal and has equal opportunities. Therefore, the task of teachers
IS to give this opportunity to each child, regardless of his needs, to fully realize his
potential, benefit society, and become a full member of it.
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OTC EXPERIENCE: NEW VISION FOR A LANGUAGE TEACHER
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s | This paper offers to consider the author’s opinion as an English

. " teacher about the professional training course completed: Future

Car _ English Teacher Development Programme offered by the British

@ Council on the Online Teacher Community platform from
January to March 2024.

I. Speaking briefly about some of my main observations
about my learning and development in this programme, | would
outline my main observations are as follows.

Firstly, Kazakhstani English language teaching community is still developing.
This development results in more and more aware, conscious English language
teachers, striving to make their teaching more productive, supportive, effective and
practice-oriented.

Secondly, my learning in the OTC programme has helped me realize and
perceive my teaching as the right one (although I do understand how funny and
presumptuously it may sound to the reader) because the methods, techniques,

approaches (which were outlined, described, discussed and taught within these 3
105



mailto:a-r-s-2008@yandex.ru

THE XX KAZTEA & ARELTA CONFERENCE
“TRANSFORMATIVE LEARNING IN KAZAKHSTAN
EDUCATION CONTEXT’
KOKSHETAU, KAZAKHSTAN
JUNE 6-8, 2024

modules) are the ones | do apply in my routine teaching process. Therefore, | can

see my further professional movement as good and effective. That is really

motivating.

I1. Concerning my further development as a language teacher it should be noted
that 1 would involve more Artificial Intelligence practice to improve my
teaching and get my learners more focused on language learning.

I11. Thinking about the activities and ideas reflected in my five reflective
journals, | should state that some have worked well and some of them have not
turned so effective as | have expected them to be.

Module 1 has helped me understand more about motivation in my classroom.
| have thought much about the qualities of a motivational teacher and the benefits of
having motivated learners in the classroom. As far as | see there is no limit for self-
perfection and to be a motivational teacher brings more motivated learners. Now |
see my MA learners as more motivated in their learning process (the Module of
Academic Writing) than they have been before.

To create a motivational classroom environment seems to be of great
importance, indeed. It will benefit both to me and my learners now and then. | have
used many of strategies to improve motivation in the classroom and | see the positive
outcomes. That is motivating for me as a language teacher!

| have always collected feedback from learners within the learning process and
afterwards. However, | have not been quite sure of their answers to be honest,
indeed. Anyway, | do realize the significance of collecting their feedbacks as it
always shows me the advantages and disadvantages of my teaching.

Module 2 has introduced me into learning technologies. | have also explored
the advantages and challenges of using learning technologies in my teaching practice
and evaluated some example activities showing how different technologies can be
used in the classroom.

| have been novice to some key terms and abbreviations related to learning
technology integration though | have always used them in my practice and named
them differently. For this case there is a perfect Russian proverb corresponding the
English one: Live and Learn.

Now | am satisfied with my after-course understanding some of the different
contexts for learning technology integration and understanding some of the
challenges of using learning technologies in the classroom.

| believe there is no NEW information (for me, at least) about the advantages
of using technology in teaching and learning and the relationship between digital
literacy and language learning. | believe most Kazakhstani EL teachers in our
Kazakhstani English language teaching community are aware of them and know
how to differentiate them in their teaching practice.
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Module 3 related to engaging with assessment for learning has shown how to
apply some learning strategies in my context. However, it has not been quite new
to me, | dare say. Any teacher (or quite experienced teachers) can explain the
principles of effective questioning and using effective feedback strategies. Anyway,
it is always useful to remind about and remember for future.

What I liked most of all about Module 3 is the discussion about developing my
learners’ self- and peer assessment skills. There are some methods of applying it in
my routing teaching. As for further showing how to apply assessment for learning
strategies in my context | should say that | was glad to share it within our final
ZOOM meeting with our facilitator Olessya Vodopyanova and other participants
of our KZ Cohort 6. Some of my strategies were approved by my colleagues as smart
and inventive (or tricky to a certain extent).

Conclusion. There was a question ‘What did you change as a result of this OTC
programme?’ To be honest, not that much as | have already mentioned that | realize
and perceive my teaching as the right teaching because the methods, techniques,
approaches (which were outlined, described, discussed and taught within 3 modules)
are the ones | do apply in my routine teaching process. | would like to express my
gratitude to all BC facilitators and the course developers for having provided a good
opportunity to self-CPD and overall CPD teaching growth.

HOW DOES THE USE OF INTERACTIVE METHODS CONTRIBUTE TO
THE DEVELOPMENT OF STUDENTS' RESEARCH SKILLS?

Syzdykova Akku
Teacher of English
Lyceum No.2
Kokshetau, Kazakhstan
akku1986@mail.ru

Bekenova Lyudmilla
Russian Language Teacher-Moderator
Lyceum No.2
Kokshetau, Kazakhstan
akku1986@mail.ru

The dynamism of changes taking place in the modern world has necessitated a
rethinking of the fundamental principles of the functioning of the world's education
systems. In a rapidly changing world, the first key question for education policy
makers, schools in general, and teachers in particular is: "What should students learn
in the 21st century?" The second, no less significant question is: "How will teachers
prepare students for the 21st century?" [Oriji and Nnadieze, 2023].

The second issue focuses on the renewed content of education, emphasizing the

need for students to "learn to learn” and develop into independent, motivated,
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interested, confident, responsible, and intellectually developed individuals. We will
realize these qualities by implementing teaching and learning strategies that aim to
develop high-level thinking skills. All levels of schooling and all subjects require
the development and enhancement of these skills.

Within the lesson study framework, we implemented individual learning to
achieve stable results in English, Russian, and Kazakh language lessons. While this
approach undoubtedly yields good exam results, it can also lead to a monotonous
learning process. Our observations revealed a decrease in student motivation and
active participation during the lesson.

At the start of our practice study, we conducted a questionnaire survey of
students. After processing the data, we got the following result: 10% of students
preferred to work individually, 34% preferred to work in pairs, and 56% preferred
to work in groups.

After receiving feedback from our students and analyzing our activities, we
thought about the question of how to change our practice to activate students'
activities in the classroom and continue to develop their high-level thinking. We
used the "Wheel of Needs" methodology to identify professional needs (Figure 1).
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Figure 1. Wheel of Needs Methodology

After evaluating these parameters, we concluded that planning skills,
knowledge of new techniques, and collaboration among teachers need improvement
in our practice.

After receiving the results of the Wheel of Needs methodology, we pondered
the question: How effective is our teaching methodology? In the modern educational
process, academic standards have significantly shifted over the last decade towards
the formation of higher order thinking skills in students. Consequently, we
understand higher order thinking skills as a style of thinking that enables a student
to gather necessary information, analyze and synthesize it, draw logical conclusions,
construct evidence, critically process facts, and competently present the results of
completed research [Kwangmuang P. et al., 2021]. We came to the realization that
we should give our students more autonomy to help them self-educate, analyze
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information to find the best solution to a problem, and form their own opinions based
on specific facts. Interactive teaching methods can achieve all these goals.

We have studied the following works: "Psychology of Critical Thinking" by D.
Halper (2021), the methodological manual "Pedagogical Teaching Technologies:
Experience, Innovations, and Implementation,” and the methodological
recommendations "Interactive Methods, Forms, and Means of Teaching." These
manuals outline a variety of interactive teaching methods, but we believe that the
most effective ones for the systematic development of students' research skills are
group discussions, debates, the PRES formula, and watching and discussing
educational films and videos. We decided to incorporate these methods into our
lessons during the practice research phase.

Since, the research on the set problem is based on a series of consecutive
lessons, we decided to use the problem method of teaching, the interactive technique
"PRES formula" [Fakhritdinovna, 2023], and the form of group and individual
learning in these lessons. In the 8th grade, we taught a lesson on "Entertainment and
Media." We formulated the lesson topic in the form of a problem question: "Why
does the media play a big role in human life today?" (Problem method). When
implementing the problem method in the lesson, it is possible to develop such
research actions as hypothesis formulation, argument selection, and conclusion
formulation.

To achieve the learning objective (8.4.3.1: participate in a speech situation,
discuss information on a given topic, observe speech norms) at the end of the lesson,
students worked in groups with the speech clichés of the formula. Its components
allowed students to formulate a detailed response to the lesson's problematic
question. For 8th grade students, we adapted a light version of the formula (Table
1).

Table 1 — PRES-Formula adapted for 8-grade students

P—Position «lI think that...»
R—Reason «Because... »
E—Explanation or examples «For example... »
S-Summary «Thus... »

At the first lesson, students found it difficult to formulate their answers orally
and used rough notes. We noted that in each group, pupils incorrectly used the
proposed cliches and made inaccurate formulations of their positions. This is a
typical mistake of elementary school pupils, as at this age, arbitrary memory is
underdeveloped. Arbitrary memory is a conscious process that implies conscious
goal setting and the application of certain efforts to achieve the result. To develop
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this type of memory, systematic repetition and working on mistakes are necessary.
Students saw and realized their mistake while receiving feedback.

To reinforce research skills such as hypothesizing, selecting arguments, and
formulating a conclusion, we used the formulaic PRES technique when studying the
next unit, "Sport and Health." The unit's study also began with the objective 8.6.3.1
(to participate in a speech situation, discuss information on a given topic, and
observe speech norms). The lesson's theme was also formulated in the form of a
problem question, "Why is it believed that laughter is the best medicine?" but this
time the question was a discussion one. Pupils could choose a position, select
justifications, and formulate a conclusion, but only at the challenge stage. In this
lesson, the form of work was individual, and students had to use the PRES formula
at the challenge stage. Thus, in this lesson, students developed research skills: the
ability to think in the context of the topic under study, draw their own conclusions,
and publicly defend their own point of view.

| would like to note that students' opinions were divided: some believed that
laughter is the best medicine—this is fiction, while others believed it to be reality.
In feedback, 100% of students noted that they were interested in performing tasks in
which the question has an ambiguous answer but gives the right to choose. The
PRES form assists them in formulating their answers.

During the practice research, we proposed the hypothesis that applying the
Formula PRES form would enhance students' research skills. In methodological
literature, this technique is considered a way of providing feedback in the lesson, a
method of organizing reflection, and a method of processing and presenting
information. However, we observed that you can apply this technique at any point
during the lesson. Providing students with a problem question beforehand effectively
enhances their knowledge and stimulates their thinking activities. The PRES formula
allows to express both agreement and disagreement with a topic. Therefore, both
sides can use it in arguments to alternately express affirming and refuting opinions.
This unusual technique allows you to check the level of students' knowledge at
different stages of studying the topic: (1) when actualizing existing knowledge;(2)
when revisiting the previously studied topic; (3) when verbally reviewing
homework; (4) when writing an essay; and (5) when creating a collective project
covering one or several topics.

Pupils provide feedback in the form of PRES-formula, demonstrate their ability
to formulate the text's problem, and give examples and arguments. Moreover,
students started to use this formula when performing tasks in different skills:
listening, speaking, reading, and writing. In other words, it is universal for
developing research skills in any Russian language class.

The positive point is, first, that the PRES formula helps to build a clear and
reasoned answer, which contains both the student's opinion and objective facts. It's
no secret that for most students, even in primary school, it is difficult to formulate
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an oral or written statement without relying on ready-made algorithms. Many people
need just such algorithms. They provide an opportunity to learn how to build a
detailed statement with a clearly stated position; arguments are presented that are
correctly formulated and illustrated; and the conclusion confirms the correctness of
the proposed judgment. At the same time, the student does not have the opportunity
to pronounce empty phrases and streamlined expressions, which is a typical mistake.
In this sense, the PRES formula is one of the means of developing analysis and
reasoned expression of thoughts.
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THE TRANSFORMATIVE POWER OF STORYTELLING:
UNVEILING INNOVATIONS IN EDUCATION THROUGH NARRATIVE
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Currently, storytelling technology is a widely used innovation in modern
education, demonstrating its effectiveness. The term “storytelling” originated in
David Armstrong's 1992 book, advocating managing employees through relatable
narratives, and linking theory with practical stories for improved company
performance and personnel training. The incorporation of storytelling into pedagogy
predates our era, dating back to the time of Aristotle, and serves as a natural mode
of communication from early childhood.

Many scholars agree that human cognition relies on stories for navigating the
world. The brain processes, retains, and recalls information through narrative
structures, which are crucial for analytical thinking. Narrative is integral to cultural
transmission, scientific research, and educational methodologies. According to
Baker [2003], people perceive narratives as a tool not only for entertainment but also
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for teaching reading and language skills, preserving cultural folklore, and instilling
moral values among individuals [Baker, 2003]. Baker (2003) and Fiona (2006) assert
that stories enhance individuals' capacity to convey themes, enabling them to
comprehend both real and imagined worlds [Gordon, 2003].

The main goal of using narrative techniques in the classroom is to build
emotional connections that get students involved in the learning process, keep their
attention, and help them remember things by strategically emphasizing important
parts. We can describe the application of storytelling as a pedagogical technology, a
comprehensive toolkit that achieves educational objectives by systematically and
consistently implementing a preconceived instructional approach. This
technological approach improves information absorption by enhancing the narrative
material with substantial semantic content, potent emotional reinforcement, and
robust associative connections.

Ray Blaine introduced storytelling as an instructional approach at the close of
the 20th century. Blaine, a former Spanish educator in the United States, posited
storytelling as an extension of the Total Physical Response (TPR) method put forth
by James Asher in the 1960s and 1970s. TPR involves active engagement through
physical movements and gestures, fostering psychomotor connections between
words and gestures to enhance comprehension of a foreign language. Blaine
augmented the TPR acronym by adding the letter S, which signifies storytelling.
Consequently, Blaine coined the method "Language Proficiency Training through
Reading and Storytelling"” [Blaine & Contee, 2003, p. 159]. According to Blaine, the
implementation of storytelling should emphasize high interactivity, involving
collaborative efforts between the teacher and the students in co-creating a narrative
based on a pre-existing framework. The teacher develops a plot outline, presenting
the main plot points to the students for discussion. Students, in turn, supplement the
plan with essential details and events. The narrative should maintain a moderate
level of complexity and brevity. Typically, the story introduces a challenge at its
onset, prompting the main character to overcome it. Throughout the narrative, the
protagonist navigates various settings, interacts with new characters, and explores
diverse solutions to resolve the situation. In this context, the primary goal of
employing storytelling is to establish conditions conducive to the repeated use of
vocabulary in speech, thereby enhancing the efficacy of memorization [Blaine &
Contee, 2003, p. 30].

In 2012, Farida investigated focusing on the development and implementation
of interactive instructional materials for teaching spoken narrative texts based on
Indonesian folktales [Farida, 2012]. The study's primary objective was to create
interactive teaching resources by incorporating Indonesian folktales and assessing
their applicability in instructing junior high school students on spoken narrative
texts. Employing a research and development (R&D) approach, the study aimed to
design and evaluate the effectiveness of the instructional product. Data collection
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methods included observation, interviews, questionnaires, and tests. The initial
stages of the research utilized observation and interviews to discern the needs of
both students and teachers, as well as obtaining insights into students' perceptions of
the product's implementation and its impact on classroom teaching and learning
activities. The researchers employed questionnaires to solicit expert evaluations of
the preliminary product's design and administered tests to assess students'
performance in producing spoken narratives derived from Indonesian folktales. The
findings indicated a demand for interactive materials among teachers and students
to enhance the effectiveness of teaching and learning activities. The study
demonstrated successful implementation of the product in the classroom, as
evidenced by students receiving passing grades in both listening and speaking tests.
Furthermore, students acknowledged the effectiveness and utility of the product in
facilitating English language learning, while teachers expressed positive views on
its suitability for classroom use. In conclusion, the Widuri Game, an interactive
resource adapted from Indonesian folktales, was deemed practical and effective in
enhancing students' oral competence skills.

Eck conducted a study at the University of Wisconsin-Stout examining the
efficacy of storytelling as an instructional approach for adult learners in supervisory
management [Eck, 2006]. The objective of this investigation was to explore and
document the influence of storytelling on the learning and retention of information
among adult students enrolled in the Supervisory Management Program at \Western
Wisconsin Technical College (WWTC). The study's outcomes align significantly
with educational theories advocating for storytelling as a potent instructional tool.
The research findings suggest that storytelling exerts a substantial influence on
learning, particularly in relation to theories emphasizing the experiential aspects of
storytelling and the retention of learner information.

In a similar study, Fikriah used action research to examine the effectiveness of
the storytelling technique in improving the English-speaking proficiency of primary
school students [Fikriah, 2016]. The primary objective of this research was to
ascertain whether the application of the storytelling technique had a positive impact
on the English-speaking abilities of primary school students. Data collection
instruments encompassed observation sheets for both teachers and students, in
addition to a speaking test and a questionnaire administered to the students. The
findings demonstrated a discernible enhancement in students' speaking skills,
particularly in terms of pronunciation fluency, accuracy, and comprehension of
produced sentences. Analysis of speaking test results revealed an increase in mean
scores from 5 after the first cycle to 7 after the second cycle. Notably, the percentage
of students scoring above average rose from 58% in the first cycle to 80% in the
second cycle. Student participation, as documented in observation sheets, exhibited
a gradual increase from 55% in the initial cycle to 86% in the subsequent cycle. The
teacher's observation sheet also indicated improvements in teaching effectiveness,
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with scores rising from 61% to 87% after the first and second cycles, respectively.
Furthermore, student responses to the questionnaire indicated a positive reception of
the treatment, with 80% expressing favorable views. These outcomes collectively
affirm the success of the classroom action research, underscoring the effectiveness
of the storytelling technique in enhancing students' English-speaking skills.

Mochtar conducted an academic investigation into the efficacy of storytelling
as a pedagogical tool to enhance communicative skills in the context of a Foundation
English course [Emine, 2015]. This action research aimed to assess the impact of
storytelling on various facets of students' language-based communication skills,
specifically focusing on content, language proficiency, and delivery. We collected
data through teacher observations and the analysis of pre- and post-intervention
storytelling sessions. We also administered questionnaires to gauge students'
perceptions of storytelling in language learning. We achieved data triangulation
through focus group interviews with students, supplemented by audio/video
recordings for evidentiary support. This research's outcomes emphasized the need
for students to have ample opportunities for both listening to and producing the
target language. Furthermore, it highlighted the importance for educators to
incorporate more guided practice activities with explicit instructions. The research
also emphasized the importance of narrative choice in achieving the desired
storytelling objectives.

Asmeri conducted another study that focused on using storytelling techniques
to improve the speaking proficiency of second-year students at SMK
Muhammadiyah 2 Pekanbaru [Emine, 2015]. This classroom action research aimed
to determine the effectiveness of storytelling in improving participants' speaking
skills. The research involved 28 students, and data collection methods included
observation sheets, speaking tests, and field notes. The findings indicated a
substantial improvement in students' speaking abilities across the first and second
cycles of the study. The pre-test results showed an average score of 48.2, which
increased to 64.9 in post-test 1 and then to 76.1 in post-test 2. Additionally, we found
that the application of storytelling techniques enhanced students' interest and
motivation to engage in spoken communication and idea-sharing within group
settings. Furthermore, the use of storytelling positively impacted students' English
proficiency in terms of grammar, vocabulary, pronunciation, fluency, and
comprehension,

Kopzhasarova and Daulet conducted an experiment in a classroom setting,
building upon students' prior experience with storytelling activities like Storyline.
Students engage in various communication environments where they embody
different roles, fostering creativity and teamwork as they navigate topics such as
family, housing, appearance, and everyday routines. They received support from the
teacher in effectively utilizing vocabulary, grammar, and speech patterns. The
teacher provides a set of tasks to enhance learning engagement and literacy,
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including activities before and during storytelling sessions. These tasks include
simplifying language, introducing new vocabulary through games like Pelmanism
and Bingo, and fostering comprehension through activities like repeat it if it is true
and word webs. Post-storytelling activities aim to reinforce understanding and
encourage active participation in language acquisition through comprehension
questions, retelling the story, and adding information. These structured activities
empower students to enhance their language skills and foster a collaborative and
imaginative learning environment [Kopzhasarova & Daulet, 2016].

The above-mentioned studies demonstrate that storytelling serves as a
comprehensive pedagogical tool, consistently enacting a predetermined instructional
approach to achieve educational objectives. This technology helps people better take
in information by giving it semantic depth, strong emotional reinforcement, and
strong associative connections [UekyH, 2015, p. 71].

Within pedagogy, narratives serve motivating, educational, and mentoring
functions, characterized by a specific structural framework and engaging plotlines.
Storytelling enables the conveyance of targeted messages through dramatic, tragic,
or comedic narratives involving fictional or real-life characters.

Digital storytelling represents a contemporary iteration of the ancient art of
storytelling, leveraging digitized static and animated visuals with accompanying
sound to create immersive narrative experiences. The adoption of digital storytelling
technology vyields positive outcomes in the educational context, enhancing student
engagement and simplifying the comprehension of complex topics, particularly in
English classes [Kanpanuukosa, 2014, p. 86].

Research indicates that digital storytelling resonates more strongly with
modern students compared to traditional paper-based stories, leading to improved
reading comprehension and independent analysis of narrative content [Indefrey,
2018, p. 47].

Furthermore, digital stories can incorporate multimedia elements such as text,
images, videos, audio, social media components, or interactive features, serving both
an educational and integrative function within the curriculum [Mausiikuna, 2015].
Students can collaborate in groups or individually to create their own digital stories,
fostering meta-subject learning and subject matter integration across the curriculum.

The use of the digital storytelling format presents numerous indisputable
advantages for educators, as substantiated by the results derived from its integration
into English language lessons [Jlormnosa, 2015, p. 804]. These advantages
encompass several key points:

1) We appropriately tailor the duration of the narratives to fit within the lesson's
allotted time frame, ensuring optimal utilization of instructional time.

2) Digital stories serve not only as instructional material but also as valuable
resources for students' independent learning endeavors.
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3) The versatility of digital storytelling renders it applicable across a wide array
of topics, offering flexibility in curriculum integration.

4) Digital storytelling technology proves adaptable for learners of varying
language proficiency levels, spanning from elementary to advanced stages, and
suitable for diverse age groups, ranging from preschoolers to adult learners, across
various educational settings such as secondary schools, colleges, universities,
linguistic centers, and private tutoring sessions.

5) Digital storytelling narratives serve both as self-directed learning tools and
components of structured classroom instruction in English language courses.

The application of digital storytelling facilitates integrated practice across all
facets of language proficiency, encompassing listening, speaking, reading, and
writing activities, thereby enriching the foreign language learning experience.

Overall, storytelling is a transformative method that, initially employed within
the realm of business and marketing, seamlessly transitioned into the domain of
pedagogy, catalyzed by its inherent capacity to evoke emotional resonance, and
facilitate profound learning experiences. The advent of digital technology has further
amplified this transition by enabling storytelling to transcend physical boundaries
and permeate diverse educational settings. In pedagogy, storytelling serves as a
powerful tool for cultivating empathy, fostering critical thinking, and nurturing
creativity among learners, as narratives not only convey information but also imbue
it with context, meaning, and personal relevance. As a transformative method, digital
storytelling harnesses the dynamic interplay of multimedia elements to engage
learners on multiple sensory levels, thereby enhancing retention and comprehension
while stimulating reflection and introspection. Through its evolution from business
to pedagogy and its integration into digital platforms, storytelling continues to shape
and enrich educational practices, empowering learners to navigate complexity,
embrace diversity, and envision transformative possibilities in an ever-changing
world.

In summary, the integration of storytelling technology into modern education
has emerged as a significant pedagogical innovation, offering a dynamic approach
to achieving educational objectives. Dating back to ancient times, storytelling has
served as a fundamental mode of communication, fulfilling various functions from
entertainment to moral education. With the advent of digital tools, storytelling has
evolved into a sophisticated practice known as digital storytelling, which leverages
multimedia elements to create immersive narrative experiences. Numerous studies
across different educational contexts have evidenced the effectiveness of storytelling
in enhancing student engagement, comprehension, and language proficiency. These
studies highlight the adaptability, versatility, and pedagogical benefits of digital
storytelling, affirming its role as a valuable tool for educators seeking to create
meaningful and impactful learning experiences. Ultimately, the integration of digital
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storytelling technology represents a promising avenue for enriching educational
practices and fostering student success in the modern classroom.
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Students studying translation at the Faculty of Foreign Languages in
Kazakhstan must understand the cultures in this region and be aware of their cultural
identity to create a positive environment and facilitate effective interaction.
Intercultural competence is an essential aspect of being a professional translator as
it entails a sophisticated ability to gather the necessary knowledge and skills to
understand and interpret the meaning of both verbal and non-verbal communication
from people of different cultures [Braslauskas, 2021].

This understanding also extends to the socio-cultural context of specific
communication situations. Crozet and Liddicote propose a framework for
developing intercultural competence and language acquisition, which consists of
four key activities [Chen and Yi, 2021]. First, the teacher imparts fundamental
cultural knowledge. Secondly, the teacher conducts a comparative analysis of
foreign cultures. Third, the teacher conducts a more thorough examination of
cultures. Lastly, individuals explore their own self-identification within the context
of the studied cultures [Chen & Yi, 2021, p. 152].

The authors recommend that the study of intercultural competence be
conducted simultaneously with the language itself and integrated into the student's
learning experience. To effectively teach intercultural communication, the instructor
must possess a comprehensive understanding of the culture they are instructing
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[Alvarez, 2020]. The writers also highlight the need to utilize contemporary
technology].

In terms of the cultural diversity in Kazakhstan, translation students can benefit
from experiencing various cultures through classroom discussions, which is an
effective and productive teaching method [Elbes & Oktaviani, 2022]. Additionally,
they can proficiently discuss their own cultures, including their goals and beliefs,
and compare them to others [Gashi, 2021]. This enables teachers to educate
competent professionals who are prepared to confidently express themselves in their
future careers.

Cartoons may be quite beneficial for educating aspiring translators to develop
intercultural competency [Panzarella & Sinibaldi, 2018]. Resources for learning
languages may include cartoons as a tool for teaching multilingual learners
[Bensasiera, 2023]. To address the issue of enhancing intercultural communication
abilities among translators with the aim of preserving national history, the solution
involves instructing vocabulary and language skills specifically for translation
purposes in the English language. Cartoons provide the ability to tackle important
societal problems in a more lighthearted manner, avoiding the creation of dread and
worry and instead emphasizing the use of demonstration or satire [Demina, 2021].
The wide range of representations of different generations, cultures, and behaviors
in cartoons provides valuable content for enhancing the adaptable mindset of
translators and facilitating long-term memory retention. Cartoons frequently convey
information in a way that people from different parts of the world can easily
understand, ensuring global comprehension [ITerpenko & Kopuuenko, 2021].

It is important to note that the education system in multicultural Kazakhstan
cannot be efficient without incorporating one's own expertise. Therefore, we should
integrate the examination of Kazakhstan's culture with the exploration of the
language under study. In such circumstances, the school system must also endorse
modern teaching methodologies. To implement this methodology, we recommend
an activity that involves depicting landscapes from a different culture in a satirical
manner, and then modifying these depictions to examine and understand one's own
cultural identity. As an illustration, consider dissecting a pre-existing cartoon into
segments and examining the internal culture of your nation within the framework of
cultural landmarks and burial sites in Kazakhstan. Furthermore, through this
practice, a student will have the opportunity to familiarize themselves with sections
that resemble those found in our nation [Shadiev et al., 2022]. To address cartoons,
one can employ soundless activities that include selecting and analyzing segments
of prominent non-verbal actions. Engaging in similar conversations in the future
helps to build relationships with the intended audience and facilitate successful
communication. By examining the composition of cartoons, we may observe the
following: Cartoons are defined by simple language, which is easy to understand
and free of complex vocabulary or unfamiliar idioms. We can also emphasize simple
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grammatical forms at the syntactic level. When considering phonetics, it is important
to consider the specific aspects of pronunciation that enable us to assess and
comprehend comedy and irony. By analyzing phrases, we can examine the stylistic
link with culture.

When examining the relationship between the linguistic and intercultural
abilities of translation students, it becomes clear that merely possessing language
knowledge can have a significant impact. Thus, we suggest utilizing impactful
activities inspired by popular animated cartoons to enhance several aspects of
intercultural communication, including social, linguistic, regional, cultural,
pragmatic, and theme elements [Makapoga, 2016].

The social aspect involves choosing specific scenes in different contexts, such
as the formal setting depicted in the movie "Zootopia," where Judy interacts with
her boss and colleagues on her first day of work. The dubbed version maintains the
original style and structure of her dialogue, adapting it to our own social
environment. During conversations among the members of the "Mighty Five," a
casual atmosphere is dominant, allowing for the use of slang and a more flexible
phrase structure.

The linguistic aspect entails selecting sections that are difficult to translate
because of their complex meanings or lack of direct parallels. Examples of such
passages are the lines said by Master Ugway, the word play with names in Zootopia,
and the adaptation of idioms that Father Poe enjoys presenting.

The regional aspect focuses on the efficient integration of area expertise with
language knowledge. Films like "Turning Red," "Kung Fu Panda,” and "Incanto”
depict a cultural story that many terms, including names of traditional clothing,
household objects, and even family members, significantly contribute to.

The general cultural aspect arises from the effective interweaving of one
culture with another on the screen. Such a phenomenon is frequently displayed in
cartoons today. For instance, when evaluating the film "Queen's Corgi," one may
discern the contrasting behaviors of Americans and Britons. In Turning Red, the
mother of the main character encounters popular American culture, revealing her
ambiguous attitude towards it. It is important to highlight that the relationships
depicted in cartoons have the potential to foster tolerance and understanding among
individuals from various generations with diverse ideas and cultural traits.

The pragmatic aspect involves evaluating carefully chosen extracts to
cultivate search capabilities and the capacity to see and comprehend human behavior
through seemingly straightforward interactions, while also fostering a conducive and
pleasant working environment.

The thematic aspect includes the common practice of inferring implicit
meanings in courteous and non-sequential societies. It improves the ability to
comprehend new information and accurately capture even the most subtle phrases.

As part of our research, we incorporated a set of exercises aimed at fostering
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the personal development of the translator, enhancing their openness to diverse
worldviews and life experiences. The following items are:

1. Evaluating cultural standards and practices. The task involves analyzing
cartoon excerpts from various countries known for their cultural production and
identifying the cultural norms and values depicted in them. Additionally, it requires
facilitating a discussion among students to identify similarities and differences in the
behavior of the characters, their interactions with each other, and their interactions
with the surrounding world. Assignments of this nature facilitate the cultivation of
critical thinking skills.

2. Examination of linguistic characteristics. We will choose a cartoon that
utilizes a unique language or dialect, scrutinize the text, and consider the unique
words, idioms, and accents. During the last step, we will examine how these
language qualities mirror cultural elements and may impact the interpretation of the
cartoon's message. The activity's goal is to improve auditory comprehension skills.

3. Performing scenes. We ask students to select a particular scene from a
cartoon and act it out, utilizing their understanding of the characters and plot. The
activity will enhance their comprehension of the characters' motivations and
interactions while also allowing students to refine their improvisational and
expressive abilities. The task enhances the skill of swiftly identifying corresponding
terms and spoken language, as well as the proficiency to promptly choose a
translation.

4. Performing subtitle manipulation. They watch cartoon clips in their native
language and tailor the subtitles to improve the audience's understanding. The
assignment aids in the enhancement of writing abilities, specifically in the accurate
choice and spelling of words to maintain meaning.

Episode analysis. We scrutinize cartoon excerpts to explore the cultural quirks
portrayed and their influence on the characters' actions and the cartoon's plot. The
analysis enhances the ability to scrutinize various cultural behaviors and gain new
insights into culture.

The activities in question equip students with the necessary skills to engage in
classroom discussions on animated films or specific moments. Prior to participating
in the activities, they assess the students' understanding of the material and align
with the lecture.

During the preview stage, students can envision their perception of an
individual belonging to a certain ethnic group or minority. After viewing the film,
they can engage in a discussion to determine the extent to which their opinions align
with those shown in the film.

To achieve the desired outcome of the students' instruction and enhance their
language abilities, it is beneficial to acquaint them with the animated film or certain
sequences beforehand. For instance, employing trailers or video snippets enables
pupils to comprehend the fundamental elements of the film, including characters,
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storyline, and environment.

Students might participate in audio-only activities, where they listen to audio
recordings without any accompanying film and use their imagination to interpret the
spoken content in the scenario, to emphasize the characteristics of spoken language.
Engaging in a preliminary analysis of intricate terminology also helps individuals
understand the film's significance. For instance, an educator could prompt learners
to infer a scenario by analyzing vocabulary from a conversation or a depiction of a
setting.

The suggested tasks try to redirect attention from the animated film to its
surrounding circumstances. These activities include engagement and negotiation,
with students engaging in conversations to offer their viewpoints [Freitag-Hild,
2016]. For example, students might write a critique of an animated picture targeted
at a specific demographic, compelling them to evaluate whether the film is
appropriate for children, adults, or both, and to provide a rationale for their
assessment.

As a result, there are activities related to conceptualization that highlight the
role of texts, especially films, in shaping cultural discourses. To fully comprehend
the intended viewpoint or message, it is essential to have a deep awareness of the
cultural context(s) in which these texts exist [Freitag-Hild, 2016]. To do this,
students might delve into renowned scientific literature on the process of aging or
the experiences of elderly folks in different cultures to obtain a more comprehensive
background for the film. Additionally, they have the option to analyze and contrast
the depictions of elderly people in various animated films, live-action films, or
literary works.

Lastly, there are reflection exercises designed to assist students in cultivating
communication techniques outside of the classroom. These assignments prompt
students to contemplate their learning process and analyze the reasons behind any
shifts or lack thereof in their viewpoints [Freitag-Hild, 2016]. Students can analyze
the plausibility of the life choices depicted for older people in the films, scrutinize
any prejudices in the viewpoints portrayed, and investigate alternate outlooks.

By including these sorts of tasks, students may develop a wide range of abilities
and expertise that are crucial for a thorough understanding of cinema. Students
acquire the skills to critically assess and understand films, place them in a larger
cultural context, and reflect on their own learning experiences and interpretations of
the film. These examples demonstrate the extent to which students may participate
ina film.

In summary, employing a linguistic and cultural strategy entails utilizing
inventive exercises that enhance students' ability to express their thoughts and align
their communication skills with authentic scenarios. This fosters the development of
a culturally aware individual whose principles encompass the cultural legacy of their
own nation and other nations, as well as a commitment to mutual comprehension
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and proficiency in interpersonal communication. The pedagogical process examines
the triune model, highlighting its educational, developmental, and instructional
roles. We also explore the role and position of both the instructor and students in the
foreign language learning process.
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The article discusses how to use translanguaging in the classroom, allowing
students to learn language contextually by connecting ideas between their native and
acquired languages. The article incorporates methods and techniques that cater to
learners of various ages, integrating them with standard curriculum to enhance their
comprehension of foreign languages. We have effectively implemented
translanguaging in both secondary and university English as a Foreign Language
(EFL) classrooms, as this technique adapts to the suitable level and age of learners
and aligns with diverse curriculums. However, the goal of translanguaging remains
the same: developing language competence, increasing classroom participation, and
increasing understanding of ideas between languages. Through translanguaging, we
have found that learners are more participative in class, are able to memorize and
employ new vocabulary more quickly and have greater capacity to retell stories or
talk about themselves. This method also allows teachers to identify which students
are shyer or have more difficulties with language or public speaking, and it can
provide support to these students, which, in turn, increases their confidence. In
conclusion, translanguaging is a way to support all levels of learners in their pursuit
of foreign language acquisition.

Nagy (2018) defined translanguaging as a language practice that involves a
deliberate alternation between the language of input and output in the classroom.
Through allowing learners to alternate between known and new languages, the
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translanguaging method offers four major advantages to the EFL classroom as
defined by Colin Baker: promoting a deeper and fuller understanding of the subject
matter, helping develop the weaker language, facilitating home-school links and
cooperation, and helping integrate fluent speakers with early learners [Baker, 2001].
Translanguaging also gives learners a cognitive advantage, increasing executive
control function within the brain [Dumrikcic, 2022]. Furthermore, Kucukali (2021)
found that translanguaging supports learners' cognitive and social engagement by
creating a comfortable learning environment where they feel secure expressing
themselves in both known and new languages.

All levels of the EFL classroom can use translanguaging to develop language
competence, increase classroom participation, and increase understanding between
languages. In the secondary classroom, we used this method within the curriculum
of “Reading for Pleasure.” This subject is difficult for students, but translanguaging
facilitated a smoother learning process for the learners and, by making it more fun,
increased participation among all students, including those who were shyer or less
inclined to usually speak in class. Furthermore, this method increased learners’
ability to retell the story, actively employing new vocabulary while showing a deeper
understanding of the content presented. Before the lesson, we adapt the text to a
shorter, more concise version, replacing some new vocabulary words with pictures.
We use fewer written words and substitute them with pictures. Initially, in class, we
present the new vocabulary words alongside a picture. The format is as follows:
English definition, picture, Kazakh definition. The students then read the text,
pronouncing the words that the picture had replaced. As part of their homework,
students are required to retell the story using their own words and create their own
illustrations to symbolize the newly learned words.

At the university level, translanguaging is especially helpful when students are
brainstorming ideas for public speaking, debates, and presentations. Through
employing both known and new languages, the students can immediately begin
making contextual connections between words and ideas in different languages and
are better able to remember new vocabulary words even when asked to provide
automatic speech samples in class. Furthermore, combining translanguaging with
brainstorming increases participation among students who are typically less
confident in their speaking skills. We give students a topic or idea to brainstorm. We
then prompt them to write down ideas about the topic in any language. They may
also draw pictures. Because they are not stopping to translate words that they do not
know into English, there is a continuous flow of information production. After the
brainstorming process is complete, the students then translate the words they wrote
in Kazakh or Russian (or other known languages) to English. After a short
preparation period, the students then give a small presentation or speech using as
many ideas and new words as possible. We found that when students can pair new
words with known words or ideas, they are better able to recall and employ the new
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words. Furthermore, this activity allows students who may not know that many
words are in English to also offer ideas and suggestions during the brainstorming
period, after which they immediately see the translation of these words to English.

We both used translanguaging individually in our classrooms at the secondary
and university levels. After discussing and comparing teaching methods and
techniques at a teachers' seminar, we realized that we were both employing this
method, and that we both had positive results even at different levels of language
instruction. Through our further research on translanguaging, we found that other
teachers, pedagogues, and linguistic researchers supported our methods of
employing multiple languages in the classroom. Furthermore, we ourselves could
see the benefit of this method, as learners were more actively engaged in the
classroom and able to better recall and employ new vocabulary and ideas. Below,
we have included in Figure 1A and Figure 1B translanguaging at the secondary level
and translanguaging at the university level in Figure 2A and Figure 2B.

made the world J — %ML} HACB!
/| N\

The Creator J and h;ﬂ B and ‘ to all the coantries. But

the | n nun y got he S _ It was beautifal, but n were sad

because they \\anlﬂl“ Ead. too agd 2 but e ,'/
man, dxdn’t want wnnmh . He went to see the \\\"(fwlt‘( and

gave high mountains - G Tawmap Gepuni
clear lakes I - 1232 KOTRP

green forests . ~ EBCH OPMAHTAD

Kazakh pccp%:n n Ki33K NaAKH

oy -
the hage, empty steppe SE8 - yawed, Boc KmeIK 1w
2 kind but cheeky & \§/ man — eifipisuri Gipax ky asam
- it PO DX}
Y L . -”v ~ -
asack @ - Kan wild animals $i¢e - mafaiin: aiwp

ahole J - recix happy & - GaxsiTa

asked for mre“ The Creator gave n the Karatau ﬂ .‘_‘h s

that the Creator took l}'r“ I'orr,a:J &m.;quﬁn it. u
- \“ ' ﬁ.ude o s fell out They lurdﬂ\inn nght

mlhe'ﬂddwﬂh~ Sors "ﬂ“ln n were .

Figure 1A. Presenting Vocabulary

Figure 2A. Brainstorming

Figure 1B. Adapted Text
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Figure 2B. Brainstorming

Here are some of the observations we've made:
1) Learners gained a deeper understanding of the subject matter because they
were able to use the new words to retell or present their ideas.
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2) Learners learned new vocabulary in English.

3) Learners at all levels were able to better participate and cooperate with one
another.

4) The learner’s confidence increased.

In conclusion, translanguaging in the EFL classroom supported learners of
various levels. We found that students have a better understanding of new ideas and
vocabulary words and are better able to employ these terms in their own speech.
Furthermore, this method has increased motivation and participation among
learners. They can speak and share their ideas in English more confidentially.
Considering these positive outcomes, we will continue to implement
translanguaging in EFL classrooms at all levels.
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USING MAGIC TRICKS
FOR TEACHING VOCABULARY IN EFL CLASSES

Kiirsat Cesur
Associate Professor, Dr.
Canakkale Onsekiz Mart University
(Canakkale, Tiirkiye
kursatcesur@comu.edu.tr

The goal of this teaching practice is to engage participants in interactive
activities where they actively learn how to use magic tricks for vocabulary
instruction. Any teacher can use these tricks to teach, revise, or practice any
vocabulary item, which makes them significant. With these new teaching methods,
teachers can keep their students’ motivation alive in their classrooms.

Teachers frequently have difficulties finding ways to make their lessons more
engaging for their students. Motivating them can sometimes be mission impossible.
As Harmer (2000, p. 5) highlights, “one of the greatest enemies of successful
learning is student boredom." Therefore, with the aim of attracting students’
attention and keeping their motivation alive, EFL teachers can apply different
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activities while teaching vocabulary. Performing magic tricks, especially the ones
that are easy but still cool, can be just the appropriate way, as magic not only
improves children’s “psychomotor functioning” (Frith & Walker, 1983, p. 108), but
also promotes “self-esteem and self-confidence” and tends to “get the attention of
children quickly” (Levin, 2006, p. 16). Ogren (2014) also believes that magic is an
effective strategy to motivate and inspire students to read, build confidence, and
think creatively. He adds that when teachers use magic, students can enjoy learning.
Magic can be useful while teaching vocabulary, as it fosters students' imagination.
However, there are few sources (videos, articles, online courses) presenting the use
of magic while teaching English. This teaching practice strives to offer interactive
activities where participants actively discover the application of magic tricks in
vocabulary teaching.

For beginner teachers, magic tricks must be easy to understand, learn, and
perform. The author created and named some magic tricks that fit this description.
Any enthusiastic teacher can practice these tricks and use them to teach, revise, or
practice any vocabulary item, which makes them significant. Despite their
widespread knowledge, language teachers rarely employ magic tricks in their
teaching. Cesur (2020) introduced four card magic tricks to the literature for
classroom use in this context. These magic tricks, named Magician, Guessing the
4th Card, 11th Card Trick, and Cut the Cards, are also available on the Ten Ten 4
Kids YouTube channel. In the sections below, you can find the magic tricks adapted
to foreign language teaching by the author and the QR codes of the videos of these
magic tricks next to their subheadings.

QR Code for the QR Code for
Article YouTube Playlist

Coins: Prepositions of Place

The teacher takes a coin in his left hand and hits his left hand with
his right hand with a pen, losing the coin. He shows that his hand is empty &%
and makes sure that the students do not focus on his left hand. In fact, he
hid the money in his right palm with sleight of hand. Then the teacher
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starts asking where the coin is, using the prepositions he wants to teach. For example,
“Is it behind your ear?”, “Under the table?”, “In your bag?”, etc.

Magic Boxes

The teacher sticks a full matchbox under his left arm, which will
make a sound when shaken. He then places three empty matchboxes in
front of the students and claims that one is full. To prove this claim, he
gently shakes a box he has chosen with his left arm, to which the
matchbox is attached, to make a sound. Then he shuffles the empty boxes again and
asks the students to guess which one is full. Students will be surprised every time.
He will use his left hand to show what is full and his right hand to show what is
empty. It can be used when teaching topics such as ordinal numbers (such as first,
second, third box), indicating directions (left, right, center).

Memorize the Order (Memorize and Find)

The teacher memorizes the first and last cards of a deck. After [E]i5[=]
memorizing, the deck is shuffled without changing the top and bottom 1
cards. A student is then asked to choose a card without the teacher seeing ]
it. The deck is then divided into two equal parts. The card chosen by the
student is placed on the top, and the bottom part is placed on top of it. Thus, the
student's card will be between the two memorized cards. The teacher then cuts the
cards again, not near the middle, and shuffles them. After the cards are shuffled, the
teacher spreads the cards face up on the table (without changing their order) and
pretends to memorize the order of the entire deck while making a mental note of the
card between the cards he has previously memorized. Then he turns back and asks
the student to put the chosen card in a different place. When the teacher turns back
again, he finds the moving card between the two memorized cards and points to the
selected card and says "This card was actually here!”

o

Perfect Cut

The teacher asks the student to choose a card and places the selected [E]g%E[=]
card on top of the deck. He then shuffles the deck, placing the top card at ".l-'i"f""
the bottom. It continues to shuffle without moving the card at all. When
finished, he asks the student to cut the deck and places it vertically on top
of the other cut deck, with the selected card on the bottom. They then talk a little
about the card to make the students forget that they actually opened the bottom card.
Once the students are sufficiently distracted, the teacher reveals the initially selected
card at the bottom of the top deck. It will be more understandable when you watch
the video. You can practice the language by using this trick with all word groups.

Magic of Twelve
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For this magic trick, the teacher needs a deck containing twelve
cards. Asks the student to check the deck and choose a card. While the
student is memorizing his card, the teacher places his little finger under
the top card. When the student is ready, the teacher takes the card and
pretends to place it randomly, but places it just below the top card. Once this is
completed, the teacher pretends to shuffle the cards without touching the top two
cards. After shuffling, the teacher says they will turn over some cards. Then he turns
over the fourth card and every pair of cards after that. Next, the cards are given to
students and they are told that they must split the deck in half and turn over the top
two cards. They are allowed to do as much as they want. When students finish
shuffling, the cards are sequentially divided into four decks, one card at a time (the
first card goes into the first deck, the second card goes into the second deck, etc.),
and the groups of cards are flipped over and placed on top of each other, starting
from the right or left, depending on the students’ choice. When the deck in hand is
opened, there will be only one card face down, and this is the card chosen by the
student.

27 Card Trick (Traveler)

to select a card with his eyes. Once this is done, they shuffle the deck and
begin sorting the deck into three piles, one card at a time (The first card
goes into the first pile, the second card goes into the second pile, etc.).
Once this is done, the student is asked to guess which pile their card is in, in order
to test his connection to the card. The student's guess pile is opened and checked
without the teacher seeing it. He guesses until he finds the correct the pile. Three
piles are combined, with the deck containing the card on top. The splitting and
merging process is repeated two more times. After combining the deck for the third
time, the teacher says that he will now try to feel the card himself and gives the deck
to the student and asks him to start placing the cards one by one. On the seventh
card, the teacher stops the student and tells him that this is the chosen card.

Magic Zoo!

This magic trick requires 16 cards. The teacher divides the cards
into groups of four and pastes pictures related to the story he will create,
so that the four cards have the same picture. For example; 4 cards each:
snake, horse, monkey and elephant. He then places these cards on top of
each other in groups. These should be done before the trick. Once this is done, the
teacher takes the deck and begins to pass it around the table in turn, sharing his story
with the students. “On a sunny day, everyone is happily wandering around the zoo
and watching the snakes, horses, monkeys and elephants.” First the snake cards are
revealed, leaving some space for them to jump under them, in the same way monkeys
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and lastly the elephants are revealed. The teacher continues telling the story. “The
children are very happy, but suddenly the animals’ cages are opened and the animals
start running away. “Everyone is taken to a safe place and officers come and tell
everyone to calm down.” Meanwhile, the teacher collects the distributed cards in a
row and continues his story. “One of the guards turns off the lights.” And he cuts the
deck in his hand and puts it back together, or a student is asked to cut and combine
the cards. After cutting and assembling as many as he wants, the teacher begins to
place the cards in four different piles, in order, with the cards facing down (one card
in the first pile, then one card in the second pile, etc.). While opening each deck, the
teacher says: “When the lights come on, the snakes are in the same cage, the
monkeys are in the same cage, the horses are in the same cage, the elephants are in
the same cage.” No matter how shuffled, the cards match when they are revealed.

Give me a Number

number between one and ten, and places that many cards on the table one
by one. When this is done, it places the stack on top of the deck without
shuffling it. Thus, the top card is placed where the number the student
chose is located. Then asks the student to do the same thing and count up to the
number he/she holds. Then the teacher guesses the last card he placed, that is, he
reveals to the students the card he memorized at the beginning and surprises his
students.

Spelling Game (Magic of Nine)

The teacher prepares a deck of nine cards or has students choose [s]7}3
nine cards from a deck. When this is done, the nine cards are divided into 8%
three decks of three cards each. A student is asked to choose one of these
three decks and look at the card underneath without showing it to the
teacher. The teacher asks them to keep this card in their minds. Then the teacher puts
the 3 cards they chose on top of the other six cards. Thus, the third from the top of
the 9 cards in the hand is the picture of the object that the students keep in their
minds (practice can be done with pictures and words in every subject). Then, while
the teacher says the word MAGIC letter by letter, he reveals 5 cards one by one,
discarding one for each letter. Then he places what is left on top. Then, while saying
the word OF letter by letter, he throws two cards to the middle and puts the remaining
ones on top. Finally, he reveals the 4 cards one by one while pronouncing the word
NINE letter by letter. When you place the remaining cards on top of the 4 cards, the
card that the students keep in mind will appear on top. At this point, the teacher acts
like a magician and surprises his students by saying “Hocus Pocus, here is your
card!”
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Motivation is very important in language teaching. When teaching languages
to children, the main goal should be to make them love learning. The magic tricks
described in this paper can be used as alternative activities. They can be used as
warm-up and/or follow-up activities. You can surprise your students and attract their
attention to the lesson with simple methods that every teacher can do.
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GUIDED DISCOVERY TASK
AS A METHOD OF TEACHING GRAMMAR

Stopycheva Anna
Teacher of English
Gymnasium No.6
Semey, Kazakhstan
stopacheviuv@gmail.com

One of the main aspects of language is the grammatical aspect of speech. Over
the years, English grammar has been subject to intense debate. As a result, in recent
years there has been a tendency to reduce the role of grammar in teaching English at
school, which leads to a significant increase in errors in students’ speech. Learning
grammar is usually a rather complicated and boring process for students. How does
this usually happen in class? The teacher explains the rule and shows some
examples, after which the students perform many monotonous exercises to
consolidate the acquired knowledge. Teachers carry out knowledge testing in the
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form of tests. How can we enrich grammar teaching to make it more meaningful and
contextual? The guided discovery method will help with this.

Blaise Pascal, a French philosopher and scientist, posits that the fundamental
principle of this guided discovery method is that individuals are more receptive to
self-discovery than to external information [Thornbury, 2019]. In other words,
guided discovery is a teaching method in which the teacher introduces a new
grammatical unit in some context and helps students derive the rule themselves
through concept-checking questions (CCQs), i.e., asking them special questions
aimed at understanding a given grammatical construction.

The purpose of this method is to engage students in a step-by-step process to
achieve a specific goal. If the students were able to deduce and understand some
grammatical structure, the lesson had achieved its goal. Furthermore, students will
experience a sense of ownership over the creation of this new knowledge. The
teacher stimulates students' interest and excitement by encouraging them to actively
participate in the process of knowledge discovery.

Let's look at a simple example when the teacher needs to explain to students
the rule for forming the plural of nouns.

Method 1: The teacher tells the children that, according to the English language
rules, we must add the suffix s at the end of the word to form the plural.

Method 2: The teacher writes the sentence, "I have 1 book and 3 pens," on the
board, underlines the words "book™ and "pens,” and asks students to explain the
differences.

Which of these two methods do you think is the most interesting and interactive
for students?

If you choose the second one, you are choosing guided discovery. This is an
active learning method that develops students' critical thinking and engages them in
dialogue and communication, leading to a higher level of knowledge retention,
unlike traditional methods of presenting new material; it is more entertaining and
moves away from rote learning and memorization [Parrot, 2010].

The algorithm for using this method in my lessons when studying grammatical
material using the example of one of the grammatical structures is presented here.
This algorithm can be used with any grammatical structure.

Step 1. Students receive a text with highlighted sentences. They are asked to
read the text and match the highlighted sentences with the sentences on the board.

Step 2. After checking, the teacher asks the children CCQs for each highlighted
sentence. For example, ‘Do you cut your hair yourself?” ‘Does someone cut your
hair?’ ‘Do you pay money for it?’

The teacher asks students to look at the sentences again and choose the
appropriate structure for them.

1) have/get +object + infinitive

2) have/get +object + past participle
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Students choose the second one and explain why.

Step 3. Students look at another sentence and think about what would change
if some words were changed, concluding that the structure could be used in different
tenses.

v" | have my nails done every month. - Subject+have+object+Past Participle

v" | had my nails done last month. - Subject+had+object+Past Participle

v | will have my nails done next month. - Subject+will have+object+Past
Participle

At this stage, it is appropriate to conduct exercises on the correct pronunciation
of sentences. For example, the game “Echo”, where students repeat sentences after
the teacher, like an echo, quieter and quieter.

Step 4. Students complete the task of changing the sentences using the new
structure. For example, ‘A doctor took my temperature every 4 hours.” ‘Every 4
hours I...

Step 5. “Find the differences” game. Students are given 2 pictures of the same
room before and after the party and should find the differences. Students first work
individually, then compare sentences in pairs, and then check the sentences all
together or independently, having received ready-made answers from the teacher.

Step 6. Students are tasked with completing the questions with missing verbs,
which they must come up with themselves and put in the correct form.

v Do you have your hair ... every two months?

v Have you had your photograph ... in the last week?

v Do you have your eyes ... every two years?

v' Are you going to have something ... in your house in the next month?

v Have you ever had food ... to your house?

v' Did you have your teeth ... last month?

v Do you have your nails ... every month?

Following this, the teacher organizes pair or group work, or the practice of
rotating pairs, in which students ask each other these questions and clarify the
details. After this activity, the teacher should provide feedback and ask students what
new and interesting things they learned about each other from their classmates'
answers, reminding them to use the structure they learned [Molodykh-Nagaeva,
2015].

Accordingly, we are approaching the algorhythm for working with a new
grammatical structure using the "guided discovery" method.

Step 1. Practice a context-based approach by using an example (text, sentences,
dialogue, or illustration) to present new language material.

Step 2: Analyze the grammatical structure through the teacher's CCQs.

Step 3: Determine the rules for using this structure, its form, and its
pronunciation.
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Step 4. Practice using the new structure under the supervision of the teacher
when there is only one option for the correct answer. Controlled practice

Step 5. Practice using the new structure more independently when there are
only a few possible correct answers. Freer practice

Step 6. During freer practice, make students speak with the new structure when
there are many options for the correct answer [Scrivener, 2011].

At any stage of learning, the teacher can apply this algorithm to any
grammatical structure. In this method, the teacher's role is to guide students in the
right direction of inquiry through well-thought-out questions, monitoring task
completion, correcting understanding, and providing feedback.
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IMPLEMENTING MODIFIED TEACHING TECHNIQUES TO BOOST
WRITING COMPETENCY OF GEN-Z LEARNERS

Tabarak Nazym
Teacher of English
NIS of Physics and Mathematics
Kokshetau, Kazakhstan
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Turgumbayeva Balgym
Teacher of English
NIS of Physics and Mathematics
Kokshetau, Kazakhstan
turgumbayeva_b@Kkt.nis.edu.kz

The question of implementing a personalized learning approach is one of the
urgent tasks of the modern educational process. Current students are representatives
of the generation of zoomers who have a tendency toward individualism and self-
study, which is beneficial for the implementation of personalized and individualized
learning. For our research question, we chose the study of learners' intellectual
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needs. Therefore, the initial rationale for selecting the research question was based
on the features of Generation Z.

Safety and interest come first. They consider and evaluate the importance of
their work, and to execute today's tasks, they need concrete knowledge, practicality,
and quick results. ‘Now and Here’ is a mindset that emphasizes global thinking and
a desire for live communication [Kim and Lee, 2018]. High learning speed is more
than just the number of days and hours; it is also the speed at which information
flows, the time it takes to solve problems, and the speed at which one responds to
the result.

The second reason is "the clipped thinking of zoomers—they think in short-
term perspectives and are not ready to wait; they do not think about the future
because the present is changing too quickly and there are no longer ready-made
solutions, which leads to the inability to systematically perceive information, think
analytically, and express one's thoughts thoroughly."

They reject hierarchy and authority because, in the digital age, all people are
equal. Zoomers believe that we should respect a person's personal qualities, not their
age or status. Another characteristic is that they want to study and complete tasks on
their own schedule; they do not strive to over-fulfill the plan and set ambitious goals.
They have weakened their imagination, reflection, and understanding of the text.
They remember only the necessary things, which have practical significance”
[Schlinck, 2023].

Given the characteristics of generation Z, it became necessary to think about
effective principles, methods, and strategies for the productive improvement of the
educational process. We recommend structuring the learning process, providing
feedback, and developing skills for independent work with resources. Additionally,
we recommend leveraging the potential of practice-oriented digital technologies,
such as involving students in content creation, implementing modular training that
allows learners to independently combine training modules, allowing them to choose
techniques and methods, and developing an algorithm of actions for the execution
of educational tasks. Through a detailed analysis of generation Z's
psychophysiological peculiarities and a study of students' preparation requirements
for the external examination, we identified the research question.

What strategies and techniques of personalized learning enable students to
develop writing and academic skills? We determined the following tasks based on
the study topic:

e Collect and analyze data based on the results of a diagnostic test that
examines aspects of listening, reading, and writing, specifically the opinion essay.

e Study educational resources on writing academic texts and review the
literature on research conducted in this direction.

e Reflect on students’ academic IELTS essays, identifying strengths,
weaknesses, and learning difficulties.
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e Organize educational activities based on the analysis results and the collected
data.

e Determine the optimal strategies, techniques, and methods that will allow us
to implement a personalized learning approach and develop academic writing skills.

During the study, when we analyzed students' written works (opinion essays),
we concluded that students struggle with creating a thesis statement. This is due to
a lack of a general understanding of what a thesis statement is, as well as their
inability to formulate it with arguments that align with the requirements of an
effective thesis. The analysis of the works also made it possible to identify several
features in students when writing an academic essay. Thus, we identified three
groups of students with different levels of academic writing skills: one group used
thesis clichés, the second group used matrix formulas, and the third group created
their own thesis based on their prior knowledge and learning experience.

Students struggled to analyze the essay question and its task, identify the type
of academic essay, and select the appropriate thesis form to answer the essay
question, as revealed by their reflective records. Students also experienced
difficulties using high-level academic vocabulary: 20% of students continue to use
A2-B1 level vocabulary, 65% are in the ZPD (zone of proximal development), use
B1+ level vocabulary, and 15% effectively operate with B2 level vocabulary.

Vocab level
82 A2-81

[3HAYEKM [3HAYEHM
E] E!

Bls
FHAMNEHM
Gy

Group 1 A2-B1 £ ef.lp 281+ Group 3 B2

Diagram 1. Ss’ vocabulary level

In addition, students' written works showed the need to use advanced
grammatical structures such as complex and compound sentences, passive voice,
conditionals, and inversion, which is one of the criteria for effective academic essay
writing.

One of the equally important requirements for academic writing is the ability
to logically convey thoughts, which was partly absent in some girls’ papers due to
their emotional characteristics. The discovery was interesting: (1) boys have logic
of thought, but vocabulary suffers; (2) girls have the opposite situation.

We identified the following techniques and strategies during our action
research based on the analysis's results, which helped us achieve successful
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outcomes: (1) identifying the essay type by analyzing the essay task; and (2)
determining the form of the thesis by analyzing the question. We have created this
task to enable students to enhance their skills (Table 1).

Table 1 — The example of task

Task: Analyze essay gquestions and match with suitable type of essay and identify relevant Thesis
statement

Type of the question Type of essay | Thesis statement
formula

1. Essay question: In many countries, children | A. For and | A. State 1 or 2 problems
are becoming overweight and unhealthy. Some | Against essay | and possible solutions
people think that the government has the
responsibility to solve this problem.

To what extent do you agree or disagree?

2. Essay question: The exceed amount of time | B. Opinion B. State one or two For-
adolescents spend in the virtual world forces essay reasons and refer to
them to get devices addicted and make them Against-reasons briefly

glued to the screens. To what issues does it
lead and what are possible solution?

3. Essay question: Virtual world - a | C.Problemand | C. Qualification + state
blessing or a curse. Discuss pros and | Solution essay | your opinion + 2 reasons
cons. for your opinion
Key:1.BC;2.CA;3.AB

Coming from theory and rules to examples, or from analysis of examples to
independent definitions of rules, formulas, and matrices, has become one of the most
effective strategies for implementing personalized learning approaches. For this
purpose, we have developed "Studying Route,” "For and Against Essay," and many
other learning resources. Students utilize the thesis generator to accurately craft a
response to the essay question as one of previously conducted research demonstrated
[Wu and Schunn, 2023]. Thus, students discovered that the thesis, the most crucial
criterion for an academic essay, contains the answer to the essay question.

Students' work affirms different levels of mental activity and the ability to
express thoughts in writing: confident autonomous student (group A), relatively
independent ZPD (zone of proximal development—qgroup B), independent student
(group C), and less independent ZPD.

Works of group A students “confident autonomous student” rely on their
previous knowledge and learning experience (Figure 1).
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Figure 1. Student 1 Group A

Works of group B students (girls) — “relatively independent” in ZPD, used

thesis formula (generator) and successfully enhanced writing academic skills (Figure
2).

which can be threatening for children.
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Figure 2. Group B work

Works of group C Students — “independent student” who used matrix formulas,
with the help of which they improved writing skills for creating thesis statement.

Reasoning and presenting relevant arguments in Problem and Solution essay is
necessary to emphasize the existing problem and propose a solution to this problem
by appropriately arranging the arguments in one complex thesis sentence, which is
demonstrated by Students Al and Student A2 - a confident autonomous student in
their essay (Figure 3).
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Figure 3. Student 2 Group C.

Write the main part of the essay using formulas, matrices, and various clichés.
We created checklists for each type of essay for the students' individual work and to
provide feedback.

Writing the final part of the essay logically reflects the introductory part of the
essay.

A detailed study of the structure, content, and requirements for effective essay
writing, as well as practice of its writing, made it possible to find and define several
other strategies for solving the issue. First, independent analysis and reflection on
written works gave students the opportunity to study their own mistakes and identify
weaknesses in their writing skills. Secondly, autonomous work with learning
resources allowed students to develop critical thinking; they made their first
discoveries in writing academic papers and developed the skills of analysis and
synthesis aimed at improving academic writing.

Also, students' autonomous work made it possible to develop leadership skills,
where there was a need to give effective feedback and feedforward as Hill et al. did
in 2021 [Hill et al., 2021]. We used the "thesis statement" system (Figure 4) for this
purpose.

Feedback can be about the;

Feed Up

Where am | going?

Is the work

Task level cotrect?

The process
used to
campietethe
task

Process level

Feed Back

How am | going? Conficanceto

engage further
with the task

Self-regulation
level

Feed Forward | |
Where to next? . Seif level | Well done!

Figure 4. Feedback and Feedforward system

The feedback received by students during the intervention and upon completion
of the work and reflection indicates an increase in independence and self-regulation
skills due to the techniques and strategies, as well as the selected and created
resources.

What hinders the research?

During the study, we encountered challenges such as varying requirements for
written work across three language subjects: Kazakh, Russian, and English. For
instance, in the Russian academic writing criteria, one of the descriptors is "Use a
rhetorical question,” a requirement that is not applicable in English. Moreover, the
intense preparation for the external exam in six subjects overwhelmed the students
(Diagram 2).
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The level of indepemdent confidence in
working with learning resources at the

final stage
10% 10%
45% WY 35%
= Jess confident 10% u relatively independent 35%
= independent 45% = confident autonomous 10%

Diagram 2. Study Results

The work done in the frame of action research, determining the quality and
productivity of the selected methods, techniques, strategies, and educational
resources, made it possible to find the answer to the research question. The use of
the thesis-cliché, thesis-matrix, and checklists contributed to the development of the
ability to logically answer the question of an academic essay and structure it
effectively.
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“If teachers always critique their students,

they will never realize their full potential.

Depending on the learner’s potential the teacher should
use the evaluation of test papers to decide whether
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feedback should be the stick that growing or the hand that guides.”
Vazhikaatti

The duration required to complete a unit, impart the concepts, provide practice
tasks, and engage in detailed discussions on the topic differs across different teachers
and classes. Therefore, while instructing three distinct sections of a single course,
the amount of time allocated to each component may vary. Our reflection
consistently determines this conclusion. Frequently, it relies on our classroom
observations. Sometimes, we derive the basis for evaluation from either a basic class
test or a previously administered examination. Regardless of the approach,
evaluation is a valuable tool for improving teaching and facilitating learning.

As we've seen previously, evaluation is a task that all individuals can perform
[Stiggins, 2007]. In the realm of education and the classroom, it can take the form
of either an informal or formal assessment or judgment, serving the purpose of
facilitating improved learning outcomes and even determining a student's rank or
grade. One can conduct an assessment by observing visual cues like eye movements
and body language, and by analyzing the seating positions of students in the
classroom [Smidekova, 2020].

More than 45 years ago, John Carroll designed a psychological or educational
test specifically to elicit certain behaviors [Wilhelm and Kyllonen, 2021]. We can
then use this behavior to infer specific traits of an individual. What is the meaning
of the term in a language lesson? Additionally, we generate vocabulary and
grammatical items, selecting some for inclusion in our test or examination paper.
The exam paper serves as the tool we utilize to assess a student's abilities and
limitations.

However, learners do not acquire knowledge uniformly or at a consistent pace.
They acquire identical knowledge through diverse methods and frequently
demonstrate exceptional performance in distinct academic disciplines.

e Certain learners have a preference for visual stimuli to aid in their memory
retention.

e Conversely, certain youngsters opt for self-repetition as a means of
reinforcing their memory.

e Certain youngsters acquire knowledge by using examples.

e Certain youngsters possess proficiency for languages.

e Some excel in mathematics while others excel in sciences. They grasp
mathematical concepts rapidly but may require assistance with reading and writing.

The teacher serves as the intermediary between the standard textbook and the
unique needs of each student in every class. Pedagogic assessment is the process of
evaluating students' performance and progress in the classroom with the goal of
improving both learning and instruction.
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Figure 1. Professor Geetha Durairajan taught us

According to this, | got a fantastic opportunity to participate in the ITEC
program at the English and Foreign Languages University in Hyderabad, India,
alongside 24 colleagues from Kazakhstan. Professor Geetha Durairajan, the author
of the book "Assessing Learners" [Durairajan, 2015], provided us with a pedagogic
resource, as shown in Figure 1. Additionally, we had the opportunity to exchange
our teaching methods and experiences (Figure 1). We had meticulously organized
our subjects and endeavored to evaluate each other's teachings [Puthiyedath, 2023].

The analysis revealed that we provide guidance to our pupils by utilizing
several assessment methods. Evaluating and assessing students is more than just the
responsibility of teachers. There are many more options available. We can instruct
students in the process of appraising and scrutinizing one another, as well as in the
task of evaluating and assessing their own work. Although it may initially seem
challenging, practicing this is actually quite straightforward. Here is an illustration
of a potential course of action:

e Begin by selecting a piece of writing that the students have previously
completed, either in class or as an assignment.

e Present the pupils with the same question or essay topic once more.

e Request their cooperation in forming groups.

e Ask them to have a discussion and record the information they believe should
be included in the essay, as well as their expectations for an excellent, adequate, or
subpar essay.

e After completing the previous task, provide them with essays that do not
belong to them and instruct them to evaluate them.

e Subsequently, encourage students to examine and evaluate their own essays.

The assessment process for learning consists of five primary procedures:

1. Questioning allows a student, with the assistance of their teacher, to
determine their current level of proficiency.

2. The teacher offers individualized comments to each student on ways to
enhance their learning.

3. Students have a clear understanding of the requirements for completing each
task successfully.
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4. Students have greater autonomy in their learning, engaging in peer
evaluation and self-evaluation.

By performing such procedures on a regular basis, we, teachers, can assist in
our learners’ understanding of how to concentrate on the essential steps needed for
their assignments. Evaluating oneself and others is not overly challenging or
complex. While traditional exams and examinations may not allow for their use, our
alternative assessments provide a variety of methods to facilitate student learning.
In addition, they have the ability to offer several methods for assessing their work.
Through these actions, we are using our evaluation as a tool for instruction and
knowledge acquisition.
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CLASSROOM GAMES
FOR ENHANCING PRODUCTIVY OF TEACHING ENGLISH
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Games can help teachers to create contexts in which language is meaningful.
At this point, games can help teachers to make input comprehensible. Students can
learn vocabulary in comprehensible way by the help of language games. They can
be aware of what they learn. Besides, in the learning process, having psychologic
barriers is a serious problem. Teachers can break down these barriers by using
language games because students feel happy and free while playing. Language
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games help students to decrease their stress which affects their learning process
negatively. Games can help and encourage students to sustain their interest. Thanks
to games, students can give importance to what they do and learn. If students have
fun while learning vocabulary, words which they learn can be more permanent. Also,
motivation is very important for students’ learning [Silstipiir, 2017]

Games are believed to benefit learners in a variety of ways ranging from the
cognitive aspects of language learning to more cooperative group dynamics. In truth,
every student wishes to play games purely for fun and nothing more than that the
game is a specially organized activity that requires tension of emotional and mental
strength [Saydamatova, 2022]. The game always involves deciding - what to do,
what to say, how to win? The desire to solve these issues sharpens the mental activity
of the players. Are there rich learning opportunities here? Children, however, do not
think about it. For them, the game above all - an exciting experience. Therefore, in
our opinion, the goal of the game form of education is not only the formation of
pronunciation, lexical and grammatical skills, but also the development of interest
in the language being studied [Namazova and Doszhan, 2019].

This article discusses the benefits and effectiveness of classroom games for
students in Grades 5-7 in teaching and learning English for both teachers and
students. Lessons with classroom games include verbal, visual, physical-kinesthetic,
logical, interactive styles of learning in which Instruction Checking Questions
(ICQs) are included. Classroom games are followed by activities where the learners
demonstrate fluency which is the rich outcome of the entire lesson. Topics were
chosen according to the ages and interests of learners. There are topics which are
focused on developing the skills such as listening, speaking, reading, writing,
grammar, and vocabulary. The format of our lessons is based on games where the
learners are engaged in real development to show fluency and accuracy in learning
English. Games can also help students to get rid of inhibitions when it comes to
speaking the language, which is a problem for many students. As a result, students
can improve their understanding of written and spoken English via games, as well
as learn new words, structures, pronunciation, and spelling, all while having a great
deal of fun.

We aimed to describe the process of teaching English skills for learners by
using games, which would be helpful for learners while being engaged in classes.
The games were selected according to the interest and ages of learners. Games for
improving speaking, reading, writing, listening, grammar and vocabulary which is
found to be effective due to its high productivity.

Games are the activities designed to develop oral fluency to produce speech at
a relatively fast speed and with few hesitations, clear understanding the audio
materials, accuracy in writing, enlarge the vocabulary and learning the grammar
rules. Classes include Task Based Learning method and Instruction Checking
Questions (ICQs). Task-based language teaching is a student-centered approach to
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second language instruction. It is a communicative approach, wherein activities
focus on having students use authentic target language to complete meaningful
assignments, situations.

There are games such as, ‘Breaking news’, ‘Story map’, ‘Station’, ‘Train brain,
‘5 Second rule’, ‘Lottery scratch’, ‘Walk Stop’, ‘Push & Pull’, ‘Taboo’, ‘Magic
cube’. These games are used during the lessons to make them more attractive and
interesting.

There are a few ways to differentiate a dull lesson and at the same time proceed
to consider the content. For case, you'll appear children within the classroom
passages from cartoons and movies with high quality pronunciation and subtitles,
introductions approximately travel or pastimes. But don't forget about the
amusement minute in English classes. Introducing games within the classroom may
be a great way to switch consideration. These games were played at different stages
of classes, aimed at different goals. For example: it is aimed at the organizational
stage, the formation of pronunciation and speaking, reading, writing skills,
performing tasks in groups, pairs, and individually.

BREAKING NEWS

1) It keeps both students and teachers up to the minute with the latest events.

2) It personalizes the lesson, and you can turn to every student for his/her own
opinion.

3) It provides authentic language material, brings to life vocabulary and
grammar patterns.

4) It raises awareness by fostering discussions about values, globalization,
environmental problems, health, poverty, etc.

Students feel positive about being distracted from course book routine, which
adds up motivation on their side.

The "teaching" aspect is not obvious, and students feel relaxed to express
themselves without thinking of making mistakes or being assessed.

_Breaking ::::s! STORY MAP
' Why to use story maps? They improve students'
‘ I comprehension of narrative text. They provide students with
When?! T Where? a framework for identifying the elements of a story. They

j help students of varying ability capture and organize

—w _wewrrs  Information and ideas efficiently.
= rul A STORY MAP is a graphic organizer that helps
| students learn the elements of literature by identifying
characters, plot, and setting. It is used during and after

reading a text.
What is the purpose of user story mapping?
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User story mapping puts the focus on the user, ensuring that the backlog
contains stories that add real value to the customer by helping them achieve their
goals. Plus, story mapping allows your team to plan and order their work so that it

delivers the highest value to customers first.

STATION

This game is very effective in awakening students '
self-confidence in overcoming obstacles. At each station,
tasks are assigned from easy to difficult. The execution of
tasks at each station is carefully checked for correctness and
transferred to the next station.

TRAIN BRAIN

Three trains are hung on the board, each car of the train is assigned tasks for
each group. Time is given to complete the tasks of each train, and the group that
completed the tasks at the given time receives a ticket for these trains, which means
that the group becomes a winner.

e -
650e'oe 65 00 oe |BB70e"

5 SECOND RULE

5 Second Rule Game Questions

A timer that makes a sound (use your phone!)

Scorecard & Pen

1. Determine a player to go first in the Hot Seat.

2. The player to the left of the Hot Seat player reads a question aloud. All
questions begin “Name 3....” followed by the category.

3. As soon as the question is read, start the 5-second timer. The player in the
Hot Seat has 5 seconds to give 3 answers. If the player succeeds, they get one point.
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4. If the player cannot name all 3 answers before the 5 seconds is up, no points
are given and play moves to the next player on the right. That player now gets 5
seconds to answer the same question. However, they cannot use any answers
previously given for that question.

5. Play continues until someone can name 3 answers in 5 seconds for that
question and wins a point.

6. If play gets back to the original player without anyone getting the point, the
original player gets one point.

7. Play continues around the circle with a different question. The player with
the most points at the end of the game is the winner.

LOTTERY SCRATCH

This game is played to interest students. Hidden
guestions are given on the cards. To read the questions,
you need to scrape the surface of the card. Points are
earned by answering questions, but emojis can appear
instead of questions, which means that you can get
points without answering the question.

WALK STOP

Step-by-Step Instructions. Invite your group to spread
throughout a large open space. Instruct your group to walk
when you say “WALK” and to stop walking when you say
“STOP.” Issue a series of these two commands, in any order,
for 20 to 30 seconds to help your group practice responding.
When ready, announce that you will now swap the meaning of
these commands, so “WALK” means stop walking and “STOP” means to walk.
Challenge your group and everyone to continue to be as accurate and as fast as
possible responding to each command.

When ready, announce two new commands:

— “NAME” invites everyone to say their own name out loud; and

— “CLAP” invites your group to perform one simultaneous clap.

Practice these two new commands together with “WALK” and” STOP.”

Finally, announce you will swap the meaning of the last two commands, e.g.
when you call “NAME” everyone claps and vice versa. Continue playing for several
minutes, and/or try a variation.

PUSH & PULL

This game is beneficial to revise new vocabulary, the words are put in a vertical
line after two players stay opposite, teacher says the new vocabulary in Kazakh
variant or definition then student pull correct words written in cards or sheet of
papers with legs, who pulls first gets points first. If the word is wrong push back the
word to the line. That who pulls many words becomes a winner.
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TABOO

This game is just a fun way to learn a language, so try it out today. Students
will love it and it’s a great review activity. Students are put in groups of 4 and give
them one set of cards. The first student selects the first card and need to describe
target word but cannot use words from a list of related ones. The top team is the one
who guesses the most words. A correct answer means that the student takes the
paper, gets one point and is the next person to select the next paper. This is useful in
evening out the scores among group members.

- = MAGIC CUBE
NE One of the best ways to use story cubes is for speaking
-+ practice. Have your students roll the cubes and use the images they
‘s see to create a story. They can work in pairs or small groups to
- = create a story together, taking turns to add new elements to the

.. 1= == story. This is a great way to encourage your students to use English
in a creative and relaxed environment.

Vocabulary Practice:

Another way to use story cubes is for vocabulary
practice. Give your students a specific vocabulary set, such
as action verbs or adjectives, and have them use the cubes to
create sentences that incorporate these words. This is a fun
way to reinforce vocabulary and help students to use new
words in context.

Grammar Practice:

You can also use story cubes to practice.

They Encourage Creativity:

Story cubes encourage students to be creative and to use their imagination. This
Is a great way to encourage students to think outside the box and to use English in a
fun and engaging way.

They Foster Collaboration:

When students work together to create a story using the cubes, they must
collaborate and communicate with each other. This is a great way to build teamwork
skills and to help students to work together effectively.
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They Are Easy to Use:
Story cubes are incredibly easy to use. They require no preparation or advanced
technology, making them a great resource for both teachers and students.

Some of the findings that we have observed are given below:

1) Enlarged learners’ vocabulary. Games are a great way to practice new
vocabulary. Instead of going home and memorizing word lists, they get to use them,
which, in turn, helps them remember more.

2) Developed learners’ confidence in the classroom. Games can also help
students to get rid of inhibitions when it comes to speaking the language, which is a
problem for many students.

3) Enriched the capacity of learners’ communication. Games help them to be
more creative and spontaneous when using the language, helping them overcome
shyness. In fact, games can help students enhance their communication skills in
general, even outside of the classroom.

To sum up, games are also motivating. Games introduce an element of
competition into language-building activities. Students said that they liked the
relaxed atmosphere, the competitiveness, and the motivation that games brought to
the classroom. Games are serious devices by which we can create an interesting
activity.
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