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RECOGNIZING LEARNING ABILITIES AND TEACHING POSSIBILITIES
IN THE ERA OF TRILINGUAL EDUCATION

YJIK372.881.111.1

ENSURING SUCCESS IN SECONDARY EDUCATION

MSc in Educational Leadership, B. Bayekeshova
Centre for pedagogical measurements, AEO “Nazarbayev Intellectual schools”,
Astana, Kazakhstan
baekeshovabb@gmail.com

Tyiiin
Maxanaoa KP opma 6inim bepy MazmyHbiH JHcayapmy asculHOa neoazoe Kaopiap Oiikminicin
apmmulpy Kypcul aAKMANAHHAH KeUiH ARblIWbIH Mini My2animoepi Mmanculpean mecminey
Hamuoicenepi maioanaosl.

Pezrome
B cmamuve npeocmasnen ananusz pe3yibmamoe mecmupo8anusl yyumesnel aHeaulicKo2o A3biKd,
npoweOuUx Kypcol NOGbLULeHUS. K8ATUDUKAYUU Neda202UecKUX paDOMHUKOB 8 PAMKAX OOHOBIEHUs.
cooepoicanusi cpedne2o oobpazosanus 6 PK.

This paper presents the results of testing English language teachers after training
courses as a part of the in-service training within the context of the updated
curriculum. The training helps to ensure that the revised curriculum for schools
makes a significant contribution to renewing the education system in Kazakhstan.
Thus the objective of in-service training Programme offered by the Centers of
Excellence is to improve the pedagogical skills of English language teachers in the
context of the updated curriculum and introduce the system of criteria-based
assessment. At the same time upon the appointment of the Ministry of Education and
Science of the Republic of Kazakhstan, the branch of the Autonomous Educational
Organization ‘Nazarbayev Intellectual schools”, the Center for pedagogical
measurements carries out the task of organizing the testing for the candidates after the
completion of the training courses.

Test development is based on the Teacher Programme and Handbook for the in-
service training of teachers of English. Teacher Programme presents the priorities for
curriculum update in Kazakhstan. Handbook for teachers is a practical guide that can
be used after the training as it contains resources useful in second language pedagogy
and in second language learning theory (Center of Excellence, AEO «Nazarbayev
Intellectual schools», second edition). Test items are developed to test only the
theoretical knowledge of the candidates. For this reason, discrete multiple choice
items are used. "Multiple choice: a type of test item which consists of a question or
incomplete sentence (stem) with a choice of answers or ways of completing the
sentence" [1]. The candidates’ task is to choose the correct option out of four
possibilities. There are 30 test items to perform in 60 minutes. Test specification
consists of nonvariative and variative parts. Nonvariative part includes priorities for
curriculum update in Kazakhstan, effective teaching and learning, assessment and
planning. Variative part of the test specification deals with the methods and
approaches to assist English teachers. Reports on the performance of testing have
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been sent to the training centers (Center of Excellence, Orleu), as teachers and
trainers need feedback on their performance. Moreover, the results, as it is mentioned
in OECD teacher evaluation report, may be important for formative and summative
use. Firstly, they help to “identify areas of improvement for individual teachers™ [2,
p. 19] because it has a direct link to professional development, secondly, performance
results might help to “determine career advancement, award performance rewards or
establish sanctions for underperforming teachers” [p. 19].

It is known that certain steps as to “constantly test and evaluate”, “give time
and carefully sequence each step”, “simplify and shift the focus of monitoring”,
“improve information flow and make it publicly available” and “ensure that teacher
incentives are aligned with the desired outcomes” have been identified in order to
ensure success in secondary education [3, p. 80]. If pedagogy and teaching methods
are the main focus of the trainings, provided by the Centers of Excellence, testing and
recommendations to be certified is the main task, provided by the Center for
pedagogical measurements. The teachers are supposed to make changes to their
teaching practice as new knowledge received from training enables them to use a
number of approaches to teaching and learning that involve learners to work actively
than listen passively. Since Kazakhstan is now deliberately moving toward a
trilingual society, English is being taught in primary schools. Therefore, teachers of
English need more support, first of all, interactive English training courses for them
to develop so that they could learn communicative methods of language teaching,
secondly, a help in the form of instructional materials.

It is widely recognized that raising teachers' effectiveness in the classroom is
powerful means of raising quality of education. With changes in education standards,
the requirements of professional standards of a foreign language teacher are changing
too. It is highly emphasized in the procedure which is periodically carried out for
determining the degree of professional and qualified background and establishing the
level of pedagogical excellence of teachers. For instance, the proposal on attestation
of professional competence of a teacher of foreign languages given by Solovova is
based on such three basic parameters: as communicative (language, speech and socio
cultural), professional (planning ability, lesson organizing, providing control,
assessment and feedback) and cultural competence in general. According to her
analytical skills (lesson analysis, research skills, competence in pedagogy and
philology, personal characteristics) are also part of professional competence [4].
Skorobogatova stresses the close interrelation of teachers’ professionalism with
students’ knowledge quality as “essential prerequisite of modern school formation
today” [5]. Therefore it is imperative to ensure the readiness of teachers to work
under new conditions and understanding the objectives of in-service training
programme otherwise, as Solovova points out “all the discussions and plans may
seem desirable, but not real” [6, p.7].

As a result of this paper we can see how the training programme content has
been mastered by the teachers, what parts have been achieved at satisfactory level,
also about what kinds of challenges the teachers may have in general in teaching
English to make the learning as active, challenging and meaningful as possible.

8
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In 2016 within the updated curriculum for comprehensive school education
more than five thousand teachers of English were tested upon the completion of in-
service training courses.
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items about ‘situation awareness’ which helps teachers to reflect on their practice;
that teachers need to be able to develop effective strategies for diagnosing and
dealing with student difficulties; that engagement takes place in cases where the
learners perceive the activities as useful and authentic; and about the importance of
constantly assessing individual learners to develop their progress and identify next
steps in the learning process. Simultaneously, it was not as easy for them to
demonstrate the same level of performance in answering the following items about
formative assessment that has a direct impact on the improvement of academic
achievements and maintains feedback between a teacher and a learner; difference of
learning English in the early and secondary stages; types of motivation; or providing
feedback which is critical to achieving effective learning outcomes.

Despite of the opportunities to practice English today, much expectation is laid
on professional preparation of teaching staff. Number of justified problems are
highlighted in the research report of the British Council [7]. Region wise comparison
of results has shown high performance in Astana city and regional centers
(Karaganda, Kostanay) and low performance in rural areas (Zhambyl oblast, East
Kazakhstan oblast, South Kazakhstan oblast). According to the report, “lack of
opportunities and motivation to develop their knowledge” is one reasons of low
performance [7]. Given the importance of ‘knowing English’ today and the
contribution that teachers of English can make, the paper draws attention to existing
challenges in this field by analyzing the strengths and weaknesses of teachers’
knowledge upon the completion of in-service training courses.

To sum up, the results of testing as a part of teacher evaluation are given to
provide feedback about effectiveness of the training in general, about strong sides and
areas for improvement of the candidates as well as to support and provide
opportunities for professional development purposes.
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V]IK37.013.2

FORMATIVE ASSESSMENT IN KAZAKHSTAN:
HIGHLIGHTING THE ROLE OF FEEDBACK

MSc in Leadership in education, Y.Baizhanov
Nazarbayev Intellectual School of Physics and Mathematics, Aktobe, Kazakhstan
mrbaizhanov@gmail.com

Tyiiin

bazanay oxy men oxbimyovly muimoiniei Men Hamudicecin kepcememin OLim Oepyoin Hezizei
benikmepiniy Oipi. bazanay sacyiiecin 632epmy 0KyObly HaMuUdICeCiHe YIKeH acep ememinin anem
botibiHwa Jcypeisineen pegopmanapovin odatikayza 6onaovl. Ocvt pemme, Oinim Oepy dcyilecin
dameimy maxcamoimern Kazaxcman Kazipei manoa y30iK cananiamoin dcaya Kpumepuaniosl b6a2anay
Jcytiecin en2izydi ococnapnaovl. byn oicana 6azanay oacmypni 6asanayza yupeHicin Kani2aH
Myeanimoep, OKYUbLIAp HCIHe ama-anaiap yYwin Ken cypax new Kyman myovipamuinsl co3ciz. Ocul
eseepicmiy OH Hamudice Oepyi Ywin andviMeH, OilimM Oepy caracvlHa Kamovicbl Oap Oapivlk
mapanmapovly Jcaya b6azanay Hcyueciniy Heeisei YeviMOapbl MeH apmblKULbLIbIKIMAPbIH OYPblC
mycinin aneanvl dxon. bepineen scymvicma Kanvinmacmulpyuibl 6a2anayovly apmulKUbLIbLIKMApbl
JHCoOHE KON MY2aNiMOepoiy 0cbl YebiMObl OYpblC MYCIHOEYWIiNicIHeH MYbIHOAMbIH Macelellep aman
oeminedi. ConbiMen Kamap, Kaiblnmacmulpyuibl 0a2anayoagvl Kepi OQUlaHblCMblY aAMKAPAmbvIH
MaHbI30bL POJliHe epeKule KOHLL 66iHell

Pesztome

Oyenusanue s6ngemcs OOHUM U3 2IABHBIX KOMNOHEHMO8 00pA306aHUA, KOMOPbILL
nokasvieaem pesyavmam u 3@gexmusHocms 0Oyuenus. bonvuwioe enusHue usmenenus cucmemvl
OYEeHUBAHUS HA Pe3YIbMAambl 00YUeHUsL MONCHO 3aMemumys no peghopmam, NPoEOOUMBIM NO 8CEMY
mupy. Kazaxcman 3anianupogan eneopeHue KpumepuaibHo20 OYEHUBAHUS, KOMOpas CUUMAemcs
nyuwiell 6 nawle epems. besycnoeno, nosas cucmema 6vi306em MHO20 80NPOCO8 U COMHEHUU Y
yuumeneu, ydawuxcs u pooumenetl. /[ns 3¢ppexmuernoco eneopeHus OAHHOU CUCMeMbl CHAYANA
HeobXxoo0umo, umobvbl 6ce YHUACMHUKU cepbl 00paA306aHusi NpasUIbHO NOHUMANU OCHOBHbLE
NOHAMUA U NpeumMyujecmed usmenenuil. B nacmoaweil pabome paccmampugaromcs
npeumywecmea hpopmMamusHo20 OYeHU8AHUs U NOCIe0CMEUs HeNPABUILHO20 NOHUMAHUS NOHAMUS
amoeo euda oyenusanus. Kpome moeo, yoensemcs ocoboe eHumaHue 6axicHol poau 0Opamuoll
C6A3U 8 POPMAMUBHOM OYEHUBANHUU

Introduction

Assessment is an integral part of any learning and teaching process as it
demonstrates the effectiveness and the results of teaching/learning process. Reliable
and valid assessment leads to the improvement of students’ learning as well as
educators’ teaching. Therefore, assessment is like a bridge that connects teaching and
learning in educational context. According to Taras [1, p. 467], assessment is a
“udgment which can be justified according to specific weighted set goals, yielding
either comparative or numeral ratings” [1]. Thus, the process of assessment consists
of steps to make the judgment. As judgment cannot be made of nothing, points of
comparison, standards or goals are necessary. Moreover, it is important for students
to be aware of their learning goals and progress to improve their learning as well as
for teachers to guide the students and assist them in overcoming learning barriers.

11



mailto:mrbaizhanov@gmail.com

RECOGNIZING LEARNING ABILITIES AND TEACHING POSSIBILITIES
IN THE ERA OF TRILINGUAL EDUCATION

This focus on the use of assessment for supporting learning process instead of
documenting learner achievement is called “assessment for learning” or formative
assessment [2].

It is generally acknowledged that effective implementation of formative
assessment leads to positive learning outcomes [3, 4, 5]. Many educators and
countries try to increase the use of assessment for learning to get effective student
outcomes. Similarly, Ministry of Education and Science of Kazakhstan has made a
significant effort to introduce formative assessment concept to Kazakhstani
educational system through criteria-based assessment system. Undoubtedly, teachers,
students and parents will face many challenges with the implementation of the new
alternative assessment system as they all are used to the traditional assessment system
that was introduced during the Soviet era.

This paper will present the definition of formative assessment given by different
scholars, impact of formative assessment on students’ learning and analysis of the
current situation of the use of formative assessment in Kazakhstani secondary
education.

Formative assessment and its impact on student achievement

Two major concepts of criteria-based assessment are: formative (assessment for
learning) and summative (assessment of learning) assessment. Taras (2005) claimed
that the process of assessment leads to summative assessment which is clarified by
formative assessment. She argued that all assessment begins with summative
assessment (which is a judgment) and that formative assessment is in fact summative
assessment plus feedback which is used by the learner [1]. Moreover, Sadler (1998)
described formative assessment as an assessment that is primarily focused on
producing feedback on learners’ performance with the aim of improving and
accelerating learning process [6].

Feedback is information about the gap between the actual level and the reference
level of a system parameter which is used to alter the gap in some way [7]. Sadler
(1989, p. 142) stated that “feedback requires knowledge of the standard or goal, skills
in making multi-criterion comparisons, and the development of ways and means for
reducing the discrepancy between what is produced and what is aimed for”
[8].Consequently, the role of feedback in assessing for learning is essential.

One of the most cited and widespread studies that documents positive impact of
formative assessment on students’ learning is called “Inside the Black Box: Raising
Standards through Classroom Assessment” by Black and William published in 1998.
The authors analyzed about 250 studies that focused on correlation between
formative assessment and learning outcomes. They measured the effect size from the
test scores of the same test taken by two group of students. Black and William
(1998) concluded that strengthening formative assessment generate powerful learning
improvement with the effect sizes ranged between 0.4 and 0.7. The study discovered
that formative assessment evidently helped low-achieving students to get better
results as well as significantly improving the outcomes of the students with learning
disabilities [3].
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By analyzing over 50,000 research articles related to students’ achievement,
Hattie (2012) conducted the most significant evidence-based research project in
secondary education. In his book called “Visible Learning for Teachers: Maximizing
Impact on Learning” John Hattie (2012) proved that almost every intervention had
an effect size above zero which implies that the intervention had some positive
impact on student’s achievement. Referring to this study the most powerful effect on
student achievement with the index of 1.44 was made by self-report grades, where
students were marking themselves on learning objectives in accordance with the
teacher. The effect size of providing formative evaluation was 0.9, which is very high
index [5]. This study also demonstrated the powerful effect of feedback in formative
assessment.

There are lots of other studies examining the positive influence of formative
assessment on learning process. In one of the studies Taras (2003) explored the
impact of peer and tutor feedback on student’ self-assessment in comparison to
integrated tutor feedback. Despite the results demonstrated that both conditions
benefited learning, self-assessment with integrated tutor feedback assisted students to
determine and neutralize more errors than self-assessment of students made prior to
peer and tutor feedback [9]. Nicol and Macfarlane-Dick (2006) in their study
discussed positive influence of formative assessment on developing self-regulated
learning. They identified ways in which formative assessment and effective feedback
might support self-regulated learning and provided seven principles of good feedback
practice for educators [10].

Challenges with formative assessment in Kazakhstan

The term “formative assessment” is comparatively new for secondary education
in Kazakhstan and becoming popular these days with the implementation of the
criteria-based assessment system. This policy was aimed to solve problems of “not
objective” Soviet traditional assessment system and replace it with more “objective”
assessment [11]. It has become even a more discussable concept after implementing
the system of in-service teacher training courses by the Ministry of Education and
Science. The courses were aimed at providing Kazakhstani teachers with the best
practices of late, thereby improving secondary education system in the country. Many
teachers for the first time faced the notions of formative and summative assessment
during these in-service training courses. Also, the new system of assessment that
includes fair use of formative and summative assessment has been implemented in
Nazarbayev Intellectual schools (NIS) in the form of integrated criteria-based
assessment. Despite the current effective use of this assessment in NIS,
misunderstanding of the major concepts and the lack of experience in practicing the
new assessment structure were among the initial difficulties of NIS teachers as well
as some resistance from teachers’ side[12].

As a teacher of NIS, the author of this paper has also witnessed the difficulties
that many teachers experienced when they first encountered criteria-based
assessment. Primarily, teachers misunderstood the functions and aims of formative
assessment and evaluating students during formative assessment. Sometimes,
formative assessment was represented as a test where teachers rarely provided

13




RECOGNIZING LEARNING ABILITIES AND TEACHING POSSIBILITIES
IN THE ERA OF TRILINGUAL EDUCATION

feedback. Students strived for getting “achieved” mark on learning objectives when
completing formative assessment at a certain hour. Not every teacher provided
constructive feedback on student’s progress covering the learning gap. Thus,
assessment for learning that was aimed to support learning process became mini-
summative assessment that judges them. As Black and William state “for assessment
to function formatively, the results have to be used to adjust teaching and learning;
thus a significant aspect of any program will be the ways in which teachers make
these adjustments” [3, p. 141].

Some teachers could not provide good feedback for students. They mostly stated
the documented errors and asked students to work on those errors or recommended
too general suggestions. According to Hattie for feedback to be productive teachers
and/or students should ask the following three main questions: Where am | going?
(What are the goals?) How am | going? (What progress is being made toward the
goal?) Where to next? (What activities need to be undertaken to make better
progress?) These questions correspond to notions of feed up, feedback, and feed
forward [13, p. 86].

Consequently, the most helpful type of feedback usually provides specific
comments about errors/achievements and specific recommendations for
improvement. Students should be concentrated on the task rather than on simply
getting the right answer or mark. This type of feedback may be significantly helpful
to low-achieving students as it emphasizes that students can improve as a result of
effort rather than presumed lack of inborn ability. However, students should also be
trained to evaluate themselves and their peers according to the learning objectives so
that the learning process becomes meaningful [3]. This practice of peer and self-
assessment by students is widely used in NIS classrooms.

Conclusion and recommendations

Effective and proper use of formative assessment plays an integral role in
improving educational outcomes. In classrooms it is important for teachers to use
formative assessment in order to provide a student with constructive feedback on
what specific measures should be done to improve. However, first of all, they should
be trained to apply it. As Bennett argued that teachers need “substantial knowledge to
implement formative assessment effectively in classrooms... Additionally, teachers
will need useful classroom materials that model the integration of pedagogical,
domain, and measurement knowledge” [14, p. 20]. For these purposes school
administration should focus on teachers’ professional development by organizing
workshops and seminars on effective formative assessment, conducting Action
Research or Lesson Studies on the theme and encouraging teachers to share their best
practices.

For Kazakhstani new criteria-based assessment to be efficient it is necessary to
take into account current world practices in formative assessment and NIS teachers’
experience. Perhaps, policy makers should adapt the program of in-service teacher
training courses to the realities of teaching practice of the teachers implementing
formative assessment. Furthermore, concepts and effective practices of criteria-based
assessment system related to Kazakhstani context should be taught in pedagogical

14




RECOGNIZING LEARNING ABILITIES AND TEACHING POSSIBILITIES
IN THE ERA OF TRILINGUAL EDUCATION

universities so that prospective teachers will be ready for the reforms in assessment
system. This issue, in turn, raises the question of preparing university lecturers
beforehand. To sum up, this paper indicates the need for further research on the topic
within Kazakhstani educational system.
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Tyitin
Ocwbl makanaoa atien myzanimoep Ke30ecmipemin KUblHObIKMap Kapacmulpoli2aH. Aemop oKy
yOepicinOe atien My2animoepoiy aiameld pOJiH, COHbIH [WiHOe ARbLIUbIH MINiH JCKepU OK)
OPHBIHOA Kopcemyee mbipbiCbl

Pe3rome
B oanmnoii cmamve paccmampusaromes mpyoHocmu, ¢ KOMmopulmu 8CMpedaromcst HeHUuHbl-
yuumens. Aemopom  npeOnpuHAmMa  HONLIMKA  NOKA3aMb  pPOlb  HCEHWUH-Yyuumenet 6
0bpazosamenvbHoOM npoyecce, 8 HACMHOCMU NPU NPENn0OABAHUU AH2TULLCKO20 3bIKA 8 BOEHHOM B)3€

Teaching languages takes an important part in the current stage of the education
system in the Republic of Kazakhstan. Last decade Kazakhstan is actively
introducing trilingual policy of languages. Among them English it goes without
saying is of great interest and at the same time arises some difficulties. One of the
problems is that this language has not been greatly spread on the territory of
Kazakhstan. And in the past not everybody could imagine the necessity of its usage in
the future. So, the older generation does not master it at the proper level. In
comparison with them the youth knows English a little bit better. As it is well known
nowadays English is taught not only at higher institutions as it was earlier but already
beginning with the kindergarten. Nowadays it is a call of the times.

One of the higher institutions which are currently on the way of successful
adoption of trilingual program is Border Service Academy. There is not any use to
mention the importance of the efficient guarding of the State Border of the Republic
of Kazakhstan which takes an important part not only in the national security but in
the modern development of the country as well. The main process of teaching future
officers is implemented at the Border Academy. The main staff of the military
institution is of course military men\males. They teach military subjects such as
Physical Training, Tactics, Drilling, etc. But some subjects are taught by military
men also but of female gender. One of them is English. The majority of learners are
the boys who came just after the finishing school. So, this category of learners is one
of the complicated. Because they are not already children but at the same time any
grown-ups as well.

Modernization of education, development of the society, particularly, social
networks are imprinted on our young generation. Their attitude towards the learning
process, the respect of women has been recently changed. The main question is
whether the gender influences on the successful acquirement of the English language.
The main goal of the presentation is to discuss the existing problems notwithstanding
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the military women teachers or so-called civil women teachers. In this article we try
to overcome challenges coming from our learners.

So, there are some challenges which face military women teachers. They are as
follows: the problem of motivation; the influence of military environment;
insufficient access to electronic devices, etc.

The biggest challenge is motivation. More precisely is the lack of
motivation/low motivation.

The graduates of the Academy will be carrying their missions on the border of
the Republic of Kazakhstan. While being in the walls of the Academy they have
some internship on the border. They have a chance to see their future place of work,
to get acquainted to the realities of the situation. It is well-known how long the
Kazakhstani border is. And not everybody has a chance to serve at the international
airports or some places like that where they may come across to the foreign citizens.

So, that is why there is a low motivation of learning English. To their mind,
Kazakhstan doesn't have any borders with English Speaking Countries and the
knowledge of English is not of great use. English teachers take great efforts to get the
cadets involved into learning process. In this aspect the teachers of other subjects do
not experience much trouble with cadets. While cadets show an interest to their
material because they understand the importance of the given material. We try to find
a solution by using as much as it is possible innovative ways of teaching, e.g. case-
study, project work, role-play, etc.

The other problem is an influence of military environment.

Future border guard will serve on the border it means that he must be physically
developed and manage many other military skills. That's why some of the lessons
take place in field conditions. So, it causes inconveniences while teaching English.
Because there isn't any proper audio\video equipment, their attention distracts while
there is an open field. It is really hard to focus on some complicated areas of English.
In such hard situations it is very difficult for the English teacher to involve all the
cadets into the learning process. Teacher must do a lot of work in order to attract their
attention, concentrate them on the lesson. In this situation acting role-plays, doing
some tasks on the map help a teacher to conduct a lesson on a good level. Cadets get
interested in technical equipment, weapons and in such conditions they have a great
chance to learn it on practice.

Insufficient access to electronic devices.

Due to the specific of the institution there is a limited access to the electronic
devices and online materials, Internet in general. It is well known that a younger
generation is grown up on the gadgets. They accept the world through the social
networks, different apps, etc. The total lack of them, limited resources complicate the
apprehension on the part of learners because they are used to gadgets. The other way
out of this situation is to use such programs as Hot Potatoes, Mind Map, etc. Teacher
must master new technologies, tools of teaching.

Challenges women teachers encounter in teaching cadets from other cultures.
English as a general course is taught to the cadets who are not only the citizens of our
country but the representatives of other states and cultures. Some of the challenges
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stem from students who are not accepting others who are different. According to the
international treaties boys of other CIS countries study here. These men have another
culture which differs from that we are used to live.

So the teacher must be ready to accept differences. Conflict is to understand
other cultures because of different lifestyles and values. For example, the attitude of
the Afghan people to the women is quite different than ours one. Women teachers
may undergo some disregard and ignorance. Because the environment where they are
grown up admits predominated attitude towards Women. Men are of greater respect
for them. Some of them are unwilling to help with classroom jobs because in their
culture that is women's jobs. But strict discipline requires unquestioned obey. At first
it is difficult for them to accept the commands of women teachers.

The only way for the woman teacher is whether to accept such relationship or to
manage to find a way for their nature. So, we must be able to relate our teaching
skills so as not to offend themselves and their cultures. The problem is that some
teachers have poor background in other cultures namely: different style of
communication. What may seem aggressive to us may not seem aggressive to them,
etc.

So, we've tried to reveal some difficulties which may be in teaching sphere. To
clarify the cadets' attitude to women teachers once we had an experiment. The task
was to define what qualities they think are characteristic to men and women. In this
experiment 124 cadets take part. The experiment was conducted among the learners
of the 1st course. So, the results are as follows:

Table 1 — Qualities characteristic to men and women

#H# Qualities Men % Women%o
1 Understanding the problem of the cadet 23 77
2 | Leadership 65 35
3 Benevolence 34 66
4 | Communication 45 55
5 | Politeness 42 58
6 | Appearance (cared-for look) 38 62
7 Perfectionism 61 39

From the table it is clearly seen that young boys appreciate at women more
human features such as benevolence, appearance, understanding of the problem and
of course cared-for look, etc. To their mind such qualities as leadership,
perfectionism are appropriate to men. We think that boys miss the maternal feelings
so that they see them at their teachers. In comparison with women men are less
tolerant. Their approach to teaching process is not so systemic. Most of them do not
see themselves as teachers whereas women teachers know that it is their profession
maybe for the whole life.
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To be a woman teacher is not so easy while women experience some difficulties
because it is well known how critical women are. They are eager to have everything
under control so they are inclined to act in this way with the learners.

But we are living now in another era where everybody longs to be independent.
To engage a learner into the learning process demands a lot of efforts notwithstanding
the status of woman teacher, we mean military or so-called civil. It takes a lot of time
and pain to make a lesson vivid, to involve the learners into English.

One of the challenges which women teachers especially of English have is that
they have a chance to get more perspective job with high salary. But majority of them
don't leave their schools, institutes, etc. because it is their vocation. And we must be
proud of them.

Now it can be seen that there are many challenges that teachers have. But we are
sure that women can cope with all the difficulties and do all their best in teaching
skillful and talented masters of English. Because the progress of our state depends on
how well educated our young generation is.
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Tyitin
Bepineen maxanamviy Hecizei makcamvl KOZHUMUSMI OUAY KYPCAHMMAPOLIY 3epmme)y
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yaei peminoe Kbizmem emyee Kyammol 601610 madowvliaovl

Pezrome
OcHogHast yenb Mot cmamboi COCMOUm 8 mom, Ymoovl Y3HAMb 0 KOZHUMUBHOM MbIULTEHUU U
NoOKa3ams COOMHOWEHUE KYPCAHMO8, KOMOpble XOPOULO GbINOJHAIOM UX 6 X00e UCCIe008AHUSL.
Koenumuenas cmpamezusi 00yuenuss npedocmasisiem Kypcahmam nojayyeHue uHgpopmayuu
NOCPeOCmeoM JIUYHO20 ONbIMA. DMom Memoo AGIAeMCA MOWHBIM, NOCKOJbKY OH CIAVICUM 8
Kauecmee wiabloHd, KOMOPbIL HNOoMO2aem KypCawmam Y3Hamb HO8ble KOHYenyuu udepes
OpP2aAHU3AYUOHHBLE OUACPAMMbL

Cognitive learning is often referred to as passive learning simply because it
requires no motor movement. However, it is actually a very active type of learning in
that the cadet processes and remembers the information mentally (“Cognitive
Learning”, n. d.). This is the basic form of learning because no understanding is
currently involved in this process. The cadet is only required to view the information
and formulate visual aids in order to retain the information for later use. This
exchange can happen in two forms through the cognitive learning or constructivism
learning.

The basic concept of cognitive learning is that cadets learn through personal
experience through the five senses. They process information through watching,
reading, listening, and touching. Once this stage is completed the cadet will then
process the information through remembrance based on the visual correlation of the
information. Cognitive mapping is the process of constructing visual maps in order to
retain and apply information.

The method is powerful because it serves as a template that helps cadets learn
new concepts through organizational charts. This process requires an individual to
graphically represent knowledge and information based on a picture or visual aids to
assist in the learning process. The basic design of a concept map begins with a central
node. The node is a picture that commonly represents a central thought or theme. As
the learning process begins newly generated thoughts branch off from the central
nodes into sub categories. This process continues throughout the links to form new
ideas. In essence, each node symbolizes a new thought pattern but still ties back into
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the central idea. This form of cognitive learning allows cadets to venture into many
areas of learning from problem solving, organizing ideas, and building storylines for
information they have to retain and use at a later date.

Constructivism learning is the process that allows people to form their own
understanding of knowledge through their own personal experiences. Therefore,
when a cadet’s comes into contact with new concepts or ideas the cadet attends to
process understanding of the information based on their cultural experience.
Whenever cadets encounter something new, cadets have to reconcile it with their
previous ideas and experience, maybe changing what they believe, or maybe
discarding the new information as irrelevant. In the classroom, the constructivist view
of learning can point towards a number of different teaching practices
("Constructivism as a Paradigm for Teaching and Learning", n.d.). Hence, concept
maps add a new option to retain new ideas through cognitive structuring by
formulating visual maps of a cadet’s ideas. When used effectively cadets should be
able to take a central idea and be able to link various supporting ideas in on concise
thought process or personal experience.

To incorporate both learner styles cadets need to understand and successfully
perform a concept map. Novak and Gowin (1984) described concepts maps as “a
schematic device for representing a set of concept meaning embedded in a framework
of propositions” (p.15). Based on this definition cadets learn by building and linking
new ideas to pre-existing ideas and experiences. By utilizing this format in their
course of study cadets can begin to foster and create reflective thinking and critical
thinking as it relates to their course of study.

There are two ways teachers and cadets can incorporate concept maps into a
classroom setting. Teacher generated concept maps are produced based on the course
material for the university. These maps are constructed to maximize communicative
potential. In other words, they only provide the key information for the material in a
clear precise material as it relates to what the teacher wants the main topics to be
applied (McCagg & Dansereau, 1991, p. 317). These maps are designed to link each
lesson plan together in order to blend every subject together cohesively. The cadet’s
starts from a basic topic and as the cadet process to the next course from year to year
the same example are carried over into the new course material.

Cadet concept maps are less formal than the teacher concept maps because they
do not require intensive structure. Cadet concepts maps represent the cadets relation
to the information presented to them. Unlike the teacher concept map where its fact
driven cadet concepts to make can shift based on interpretation. Research has shown
that these maps enhance learning from traditional charts because they enhance group
discussions, cadet writing, and creative thinking (Irvine, 1995). Nevertheless, cadet
concept mapping is a good tool however it can be time-consuming trying to master
the technique across course work. In the beginning, because of their complexity,
many cadets find it hard to memorize the maps they create and often times feel
overwhelmed (Figures 1, 2). This could lead to disconnect from the topic and cause
them to go back to their original study habits of note taking.

Figure 1 — A concept map for “Border Service Academy” by Cadet N.
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Figure 2 — A concept map for “the United Kingdom of Great Britain and
Northern Ireland” by Cadet K.

Northern Ireland —
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Queen Elizabeth 11

Prime Minister -
Theresa May

244 000 sg.km

Wales-Cardiff- England- London — Englsih —

landscape-economy- climate -Oxford/Cambridge-
Welsh-Prince of Wales history (Anglo-Saxons)-
sightseeing

We appreciate that our cadets come as rather experienced problem solvers,
evidenced by the personal, educational and professional successes they have enjoyed.
The challenge for us is to help them become even better. In this complex area, what
does ‘good’ look like? What does current research tell us about the best decision
makers? It tells us the following:

* The best problem solvers are aware Of the processes of problem solving. Their
understanding of both the intuitive and effortful processes enables the best problem
solvers to iron out the creases in aspects of their thinking and to choose the best
strategy for the problem at hand; they know when to work intuitively and when to
stop and grind through the issue.

» Effective problem solvers review and reflect upon their decisions. Their
analysis, especially on what went well and why, helps inform and develop their
approach.

They work on ‘educating’ their intuition; they don’t simply allow their
experience to be translated into ‘intuitive’ competence: they actively engage in the
process.
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They employ problem solving tools and techniques such the story model, role
playing, etc.

They work to develop their emotional intelligence, by which is meant their
ability to understand their emotional responses to situations which are often to key to
understand why we have chosen a particular course of action. This is a key element
of handling the stress that can accompany problem solving.

They are cadets of ‘human psychology’ in the broadest sense. Given that all
decisions we make involve people in some way it makes sense to understand them as
best as possible and not just to rely on our intuitions — remember that one person’s
‘common sense’ can be another’s prejudice.

The most creative and innovative thinkers relish ambiguity, the ‘shades of grey’
in a problem.

They have worked to develop their power of statistical reasoning. They will
often have to work with technical information that is incomplete or ambiguous; for
example, you are told a new weapon system is 10% better than the old weapon
system or that there is a 25% chance of rain tomorrow. Without a sound grasp of
statistical thinking with which to interrogate these claims, your judgment might be
one of faith rather than reason.

They ensure that they exercise, sleep and eat well; a fit, well-nourished and
well-rested brain is considerably more effective than a tired one.

We can begin then by identifying the two basic ways of solving a problem: the
intuitive and the effortful. Figure 3 sets out the characteristics of both, their
shortcomings and where they might be best used and by whom:

Figure 3 — Intuitive and effortful thinking

Characteristics Possible shortcomings Good for

Type

Intuitive (or
naturalistic)
(a) Naive intuition

Informed by
‘common sense’,
and experience in
other contexts

Especially sensitive
to psycho-social
factors (cognitive
biases, group
pressure, etc).

Expert decision
makers; where the
time is limited.

b) ‘Educated
intuition’: e.g.,

Informed by
specific expert

‘Satisfying’:
settling for a good enough

Situations that don’t
merit a time

recognition-primed | strategies — mental solution  rather  than | consuming effort
decision  making | simulation, prototypical | striving for the best | but which must be
(cf models; expectancies; solution reflected on and
Klein,2003) cues; singular (Simon, 1956) learnt from
evaluation approach Effortful
Effortful (or Informed Dby rational, | Unnecessary effort; Novice decision
rational) logical thinking making | slow makers; all decision
(cf Baron, 1985) use of formal problem makers where they
solving tools: eg, the 7 have the time and the
Questions decision is deemed

important enough to
warrant this approach
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Notice that intuition comes in two forms: naive and educated. The intuitive
problem solving of a Platoon Commander with years of experience is of a different
order from untutored intuition. The challenge is to educate intuition. This can be done
in two ways. First, to use every relevant experience — say, in tactics — to unpick why a
certain decision has been made or why the problem solver felt drawn to a particular
course of action. Secondly, we can make use of the expert intuition in our midst: the
wealth of operational and other relevant experience that has been accumulated in the
Army over the past decade. We encourage future border guards to use any
opportunities they get to encourage their instructors to unpick their decisions for
them. However, this is no easy task; many experienced practitioners have become so
‘intuitive’ that they find it difficult to lay bare their thinking in this way. There are
organizational culture issues too. The Army is culturally a ‘doing’ organization which
as traditionally privileged action over reflection. A mentally agile Army will value
‘thinking about thinking’ and appreciate its role in developing its ability to make
better decisions both individually and collectively.

For example, ‘think about thinking” makes us aware of the distinction between
different kinds of thinking: between close, analytical thinking, where we use logic
and facts, and ‘reflective’ thinking, where we use our experience of the world to
inform our decision. Good decisions usually rely on judging how the two sorts of
thinking inform the final decision.

Creative thinking is commonly thought of as something that ‘creative’ people do
and we associate it with artists and the like. But the fact is that any problem solver
needs to be able to use and draw upon creative thinking skills. This is for two
reasons:

1. The situations you will encounter (both professionally and personally) will be
unique to your experience. ‘Off the shelf’, ‘template’ solutions will often not produce
the most appropriate or most effective answers. You will need to devise solutions and
courses of action to suit the circumstances: in other words, to generate novel
solutions to novel situations. And that requires creative thinking.

2. As a future borderguard there will be circumstances in which innovation and
creativity will be especially relevant, particularly where you are seeking to gain an
advantage over an adversary. The obvious course of action will be obvious to the
adversary too. There are a number of techniques that can encourage us to think
creatively such as:

— Random input

— Problem reversal

— Lateral thinking

— Forced relationships/analogy

— Metaphorical thinking

— Unconscious problem solving

— Fuzzy thinking
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However, if any of these techniques are to work, we have to understand and
overcome some of the barriers to creativity and innovation. A series of modules on
Practical Thinking would be to try the application at a lower level to a higher one.

Finally, without effort like this trial article there would not be opportunities to
develop different instructions and to assess the attempts to discern what changes
merit further consideration. The implications from a cognitive skills approach are
many. We believe that underlying the work with concept maps there is an idea that
learning situations should help motivate our cadets to reflect upon their own
experience towards the professional theme.
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Tyitin
Maxanaoa Kazaxcman sicone AKILImoiy sicogaper 6inim depy oicytiecinOe aiiendepiiy Kaciou
6Ccy MYMKIHOIKMepine MaOeHUemapablk CAlblCMbIPMAIbl MAI0AY HCACATLIHEAH.

Peszrome
B cmamve nokazan conocmasumenvublii  MEHCKYIbMYPHBIU —AHANU3  BO3MONCHOCTEL
npogheccuonanrbHo20 pocma HceHwul 8 gvicuiem oopaszosaruu 6 Kazaxcmane u CIIIA.

In this paper cross-cultural analysis is developed that highlights the
opportunities for Kazakhstani and American women’s promotion in higher education.
The context of gender equity was investigated of the academic setting of two
countries, the US and Kazakhstan. In Kazakhstan the Strategy of Gender Equality for
2006-2016 year is realized successfully and has results in promotion of 37% of
women at level “B” in the government sector [1]. Coofey and Dalamont have already
presented the American clusters as a possible explanation of women representation in
promoted positions. The goal of my paper is to show Kazakhstani peculiar
impediments for women achievements at higher academic levels and to show the
local clusters. The importance of this analysis rests on showing the nexus between
global and local changes, and it helps building policies for the improvement of the
women participation in the higher educational system. The paper tries to address the
similarities and differences between women in academia in these countries. | try to
answer whether internationalization of academia and globalization have any impact
on the currents shifts in workplaces in higher educational system. Furthermore, to
what extent are Asian values, combined with rapid economic growth, influential on
the change of women participation in academia?

First, Bloot and Browne (1996) identified nine clusters as possible explanations
for the under-representation of women in promoted positions in education

1) policies of regulations

2) patriarchy within educational system

3) gender role stereotyping

4) male models for leadership

5) family commitments

6) low promotional connotations for women
7) women’s own perceptions

8) lack of skill and experience

9) lack of encouragement [2].
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The survey made among college students shows low aspiration for Kazakhstani
young females to be academicians. Here is the data from official source of
Committee of Statistics, Ministry of National Economics of the Republic of
Kazakhstan. Data intentionally is given in Russian that was taken from the source.

Table 1 — Development of Kazakhstani science [1]
6.16 OcHOBHbIE NOKa3aTenW COCTOAHUA W PAa3EUMTUA HayKKU”™

[ 2000 | 2010 [ 2011 [ 2012 | 2013

Yucno D|:IF3.HI-‘I38LI|HIFI. BbINONHABLIKMX

MCccnefoBaHMA M pazpaboTru 414 424 412 345 341
YHCcNeHHOCTE MEPCOHANA, 33HATOND MCCNeA0BaHHAMK

u paspaboTkamK (Ha KoHel roaa), Bcero — YenoBex 15793 17021 18003 20404 23712

M3 HUX MEHLLMH 8025 8638 9200 10178 12257

B TOM YWCTE:

WCCNefoBaTenu 10095 10870 11488 13494 17 195

M3 HHX HEHLWH: 4892 5339 5716 6576 8849

B TOM YWCIe JOKTOpa Hayk 1338 1341 - 1065 1688

AoKTopa no npodmno - 1 486 719 620

pokropa unocodun (PhD) 68 59 95 131 223

KAHOMOATE HAYK 2734 32 3286 3629 4976

CFIE,EI,HEMEEHLIHCIH HOMWHaneEHaA
33|3360TH3F| nnata 2aHATRIX No BUOaM

IHOHOMMYECKOW AeATENEHOCTH, TEHIE
WMcenepoeaHua u paszpaboTemn® 90 325 103 571 121 395 148 530 153 567
Bricwee obpazoeaHue 60720 710658 87498 102016 110024

* C 2010z, - HayyHsle uccnedosaHur U paspabomuu.

According to this table the salary is low to attract young people to work in
higher education and science. If they decide to choose teaching career the reason can
be that many scholarships were given by the state to support the system of education.
Nevertheless, when these graduates get the Diploma only 30% will go to work to the
system of education. In addition to above mentioned impediments this salary of
Kazakhstani women in higher education is 2 times lower than teachers’ at school with
the same work load. It is very difficult for women in higher education to invest to
their professional growth because of financial constraints.

Patriarchy within educational system is a crucial point for promotion of women
at universities. A university position of rector or director is usually occupied (95 %)
by male at any higher educational institution in any American or Kazakhstani
countries. Male privilege at high posts is universally accepted and ‘“professional
skills, career aspirations, administrative skills and their potential are always mediated
by exercised from within cultural value systems that reflect particular Asian forms of
patriarchy whether at the level of the state, the law or the academy” [3]. In
Kazakhstan the quantitative data show the number of Kazakhstani females with
academic degrees and there are only 5% females are rectors (Kazakh State WWomen
Pedagogical Institute, Kazakh Humanitarian-Law Innovation University) of those
who have PhD and Doctor of Science degrees occupy high ranking positions in
higher educational system.

Senior posts or deputies are presented in proportion of male to female 3:1.
“Women’s under-representation in posts which have any associations with power is
strongly biased toward male. Male privilege in sector of power is fortress-strong.”
[4]. Nowadays women with PhD’s and Doctor’s Degree has increased and the
requirement of Ministry of education for the Universities are as follows: each
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Department must have at senior academic level but among them, nevertheless, only
37 % of women according to the data succeed to occupy positions of deans, heads of
scientific departments. “dcademic women constitute a different population, statistically
speaking, from academic men. Women tend to be in areas which are not strategic positions in the
academic market place and which are not as productive as the areas that attract men”. Jessie
Bernard “Academic Women”[5]

But the most painful point is as well as in the US that the age of giving the birth
and research of PHD coincides and this fact is on of the crucial point in the process of
achievement the professional goals. “Time out for childbearing and childrearing
interrupted careers” [2]. Interruption makes women less visible in social life. Woman
at dean post or head departments have consensual leadership style that help women
keep the balance between family and work. Single-women can occupy dean’s post;
however, paper-work cannot afford a family woman to be fully devoted to her career
aspirations. Men say that they do not block the way of woman but cultural context
and demonstrates that family values are still a filter. Moreover, it is a problem to get a
place in the kindergarden and mothers before they give the birth to the child should
online give the request for this place. As you can see from the table below only 70%
of them have go to private kindergardens or stay at home.

Table 2 — Coverage of children with the kindergarden in % [2]
6.4 MNokasaTenwu oxeaTa OeTel B BospacTe 1-6 ner
NOCTORHHBIMM OOWKOMNBHBIMKM OpPraHM3auMamMmmn
B NpOUEHTax

| Bcero | MeBouKH | Manbumim
2009 18,8 18.8 18,8
2010 26,0 26,1 26,0
2011 30,8 308 30,8
2012 35,2 353 351
2013 3648 368 367

Here some comments of women who have such kind of situation:

Successfully graduating the University | went to the school where | was supposed to work
according to official order. I met a principle of school and she clarified the issues that interested
her but at the moment she found out that | had a child the answer was “NO”. The school did not
want to have problems in procedure of schooling. How could a young woman with a child to
overcome this despair.

(Graduate of Kazakhstani university from the site www.edu.gov.kz)

I have a problem to find a kindergarten for my child. Now | am out of time and energy. | know
that | have to continue my work in order not lose the work experience and knowledge. What should
| do?

(Question to the Minister of Education at www.edu.gov.kz)

Female responsibility for the child is the main barrier in enrollment for work.
The situation after collapse of the Soviet Union can be explained very simply because
of lack of kindergardens. All buildings were sold to businessmen for offices. It is a
great problem to find a place for your child even in private kindergardens. People
wait for years for this place. Private kindergarden does not guarantee an appropriate
children care even though their price is higher. In kindergarden group there are 25-30
children. Children often are sick because lots of mothers bring their sick children. It
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Is clear in a single-mother situation. She must work, nobody will take care of her
children and she is the only bread-winner in the family. It is a common issue that all
mothers have to work. “Working mother contract” regulates the rhythm of life,
opening the door for improvement the expectations to their children.“Women are
measured by their ability to raise successful children” [2]. When the child is often
sick it is very difficult for women keep the rhythm.

This is the justification for all women to keep “chilly climate” at work to keep
the balance between the family and work. The notion of “chilly climate” is
international. As a consequence of this situation we have low promotional
connotations for women. It is supposed man’s patronage in promotion. “Behind any
successful woman is a successful man” but who will take responsibility for the
woman with the child?

Table 3 — Degrees with gender differentiation and age aspect [1]

6.17 HaceneHune, nMmewuwee yYeHYIO cTeneHs”
qyenogex

Kananaata Hayk [okTopa Hayk Jloktopa PhDD
MY ¥~ WEH- MYy ¥~ MEH- MYX- | WEH-

ofa nuuul oGa nutml oGa ||unu[

YMHBL LWrH bl YHHBI WNHbI UMHbl WiMHbI
Bcero 17 506 8427 a079 5049 3121 1928 1 687 785 902
W3 HUX B
BO3pACTa,
ner
20-24 406 145 261 136 65 71 173 85 88
25-29 1191 500 691 243 a8 155 315 120 195
30-34 1 782 679 1103 248 103 145 262 119 133
35-39 1 936 673 1 263 313 150 163 194 81 113
40-44 1 793 770 1023 378 163 215 178 a1 97
45-49 2080 976 1104 639 296 243 162 /3 89
5054 2 001 1 040 961 692 430 262 122 55 67
55-59 1 756 996 760 710 470 240 105 57 48
60-64 1 460 BE5 605 615 458 157 71 40 31
65-69 1144 660 484 498 381 117 a7 30 17

“Seal” of socialist system that women themselves were not ready to aspire to
higher positions in pyramid of professional growth. “Women’s own perceptions that
they are supposed to be at service level explains a link between lack of interest and
gender stereotyping Davis ( 1990) and Boot and Browne (1996) suggest that gender
roles and family responsibilities may actually based as a convenient and
stereotypically acceptable excuses to conceal more powerful deterrents to apply for
promotion.

Other factors that stop woman in their achievement- notions like glass-ceilings,
“pipeline theories” — “These include male managerial style, lack of transparency and
accountability in hiring and promotion procedures”. In Kazakhstani setting these
notions are a part career ladder. Glass ceilings are harder the higher position you want
to achieve. A lot of depends upon your contacts and influence of relatives. This is the
justification why women always vote for transparency in order to understand the
procedure of promotion. It is always remains as a “secret” door to enter.

Globalization plays a great role for involvement the women- academicians in
network, participating in the conferences and global internet village and the notion of
“globalization” is of great significance for women to develop professionally.

This picture shows the similarities and differences between our countries.
Cultural ideologies and social policies shape women’s choices and lifestyle options.
Maznah Mohamad writes of this “interplay of access and inclusion” [6], women are

29




RECOGNIZING LEARNING ABILITIES AND TEACHING POSSIBILITIES
IN THE ERA OF TRILINGUAL EDUCATION

led to believe that there is nothing to stop a woman from achieving what she wants,
provided she is clever enough to tread carefully and not upset the ‘unchangeable’
norms of gendered society. In the face of social and cultural barriers women have to
be resourceful to know how to negotiate, maneuver, bargain, manipulate or manage
the situation for one’s benefit. The above mentioned strategies operate within the
rules and enact them with ease. Women’s life time project is to learn and play by the
rules, and because are not of their own making they are either “reread the frames by
which they do their lives” (PuruShotam, 1998, p.161). Or else sneak around the rules,
maneuver and manipulate the game to find a gap, a small place within which to assert
an already culturally mediated and contested “I”.

In general nowadays, except above-mentioned specific gender issues,
academicians and university professors are actually facing two major challenges: on
the one hand, globalization is confronting small nations with the necessity of
protecting their traditional national values; on the other, the introduction of the
Bologna Process of creation of the European Higher Education Area reveals the need
for a uniformed higher education system in our region. Most scholarships has become
interdisciplinary, and scholars researching and teaching subjects related to national
identity need to be in contact with the most recent developments in their field of
research. As university professors, we feel the need to investigate and create new
courses that would open new perspectives for students, making their education and
knowledge compatible with and complementary to studies in humanities, and making
them competitive in the national and international labour market for all students

regardless of gender. System that “Asian values” combined with goals of rapid economic
growth, allows governments to promote and sustain Asian traditions and values with “western
free market notions such as competitive individualism and meritocratic equality” and to
selectively craft a “composite of ‘Asian’ traditional and ‘western’ middle class elements resonate

with the core values of the family within a social system”G. Luke, “Globalization and women in
Academia’[1].
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Tyiiin
Eximinoi  oxyowvl xanvinmacmeipyoa —ceineyoi  KapuiM- KAMbIHAC ~KYpal —peminoe
IMHONCUXOIUHSBUCTNIUKATIIK 3epMMey MYPbICLIHAH KAPACMbIpA OMbIPLIN, NIKIPOiH MYbIHOAYbl
MeH KabwlioayblH, colleyoiy ouraymer OQUIAHBICLIH, eCme CAKMAy MHCoOHe IMOYUSHbL eCKepy
Kaicem.

Pe3rome
Omuoncuxonunegucmu4eckoe — UCCie008anue  pedu  Kak — cpeocmeéa  obwjeHusi  npu
dopmuposanuu yuebH020 08yA3bIUUA OOJIHCHO YUUMBIEAMb 80NPOCHL NOPOHCOCHUS U 80CNPUAMUS
PpeueBoeo 8blCKA3bIBAHUS, 83AUMOOCUCMBUS pedlU C MblULIeHUEeM, NAMAMbIO, COSHAHUEM, IMOYUIMU.

In ethno-psycholinguistic studies considerable place are occupied by the
problems of ethnic consciousness, ethnic psychology, ethno-cultural identity and
ethnic self-identification that is associated with the idea of ethnic stereotypes.

While interacting with other people, representatives of one ethnic community
perceive people of other nationalities in accordance with their beliefs about the
history and contemporary life of these nations and, by virtue of the prevailing
stereotypes of consciousness, their own ethnic mentality acts a certain way in specific
communication situations. "The emergence of collective representations of people
about each other - is an extremely complex and contradictory process. The stability of
the concepts of "us" and "others", instinctive repulsion of all the unfamiliar as
incomprehensible and hostile is incredible” [Dmitryuk 2000, p.366].

Problems of intercultural communication, widely discussed at present by
scientists from different disciplines, have been the subject of research and didactics,
especially in solving problems of teaching second (non-native or foreign) language,
skill training and communicative bilingualism. In these circumstances, the problem of
teaching foreign languages to serve as a means of better understanding other cultures
and contributing to the formation of tolerance and its multi-faceted personality
development, acquires a special urgency. It must be noted that the graduates of
secondary schools and non-language schools have a poor command of
communicative techniques and information exchange in a foreign language.

Dialogue between cultures is a broader problem and more multidimensional than
it was represented in the traditional didactics so far. In light of new studies about the
theory of speech activity, the strong finding is that intercultural communication is not
so much a dialogue of languages as it is a dialogue between the minds of the
communicants. Dialogue between cultures, according to E.F. Tarassov, can occur as
the exchange of cultural objects, activities and the exchange of images of
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consciousness, associated with specific words. In any case, "a borrowed subject, and
the new mastered foreign activities are perceived by the images of objects and
activities of own culture just because the other way of understanding the new through
the old (familiar) does not exist" [Tarassov 1996, p.14].

Such knowledge, in the form of images of consciousness (in linguistics, these
are often associated with the concept of the word), externalized with verbal “shells” -
bodies of linguistic signs — are used by communicators to build sentences. Specificity
of communication while using a specific national language, according/by to
Tarassov, consists, first, of a specific construction of the speech circuit, implemented
by the laws of the grammar of the language, and second, specific image
consciousness, which reflect the specific subjects of national culture. From this it
follows that to achieve an adequate understanding it is necessary for the
communicants to have, first, the commonality of a purely linguistic (grammatical)
knowledge (and common skills, verbal behavior), and, second, the common
knowledge about the world in the form of images of national consciousness. If, in
principle, it is easy to teach the first, then the second is acquired over the course of a
long and tedious adaptation to living conditions in a foreign environment (or not
acquired at all).

For the development of an adequate understanding of a foreign culture it is not
sufficient to learn only the language of representatives of this culture. Even the most
common words, so-called (by V.G. Kostomarov and E.M. Vereshchagin)
lexicographical equivalents, such as HOME, FAMILY, PARENTS, CHILDREN,
FRIEND, turn out to be quasi-comparable, loaded with specifics from each culture:,
associations, perceptions, which compile and determine the difference in the images
of consciousness. During normal language teaching which prevails in modern
didactics, support comes from the native culture, because the students having learned
only the "outer shell" of English words such as "house,” "family," "children," or
"friend,” would associate them with the images of the world, world view, which are
prevalent in their own native culture. This situation will naturally change with a
deeper acquaintance with the other, study (English) culture. And only during a fairly
long stay in foreign environment it is possible to assimilate and consolidate the long
accustomed linguistic sign with the associated representative from the foreign
community. The success of intercultural communication depends on the extent to
which the images of the consciousnesses between multilingual communicators
intersect (have a certain degree of commonality), otherwise the discrepancy between
these images will serve as the reason of inevitable misunderstanding (or confusion) in
intercultural communication.

But to master (“assign') the culture of another (foreign) community through
assimilating (assigning) the images with those of his own mind, there should be their
"outer shells", which is accessible to a casual observer.

These "outer shells" (inter-subject form of existence of the images of
consciousness, by E.F. Tarassov) can be objects, actions, or words. "Outer shells™ are
needed to "transfer” the images of consciousness from one generation to another, or
when developing a different culture. For example, to develop a in foreign recipient
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the image of the Russian “house” E.F. Tarassov, the recipient must be given the
perception of the house inside and out, allowing him to live in a Russian family,
showing him an atmosphere of warmth, which usually prevails in Russian families,
and by convincing him of the insecurity in the Russian home about the invasion of
any authority.

For example, E.F. Tarassov states that to develop the image of the Russian
“house”, the foreign recipient must be given the perception of the house inside and
out, allowing him to live in a Russian family, showing him an atmosphere of warmth,
which usually prevails in Russian families, and by convincing him of insecurity
Russian home from the invasion of any authority. The "outer shell" of consciousness
of a "home" is the object (house), the actions associated with this subject (to live in
the house), the word "home" itself, and a context from other images of consciousness
(i.e., the values of other words); these factors must be described and recorded to
create the image of the “house.”

The development of knowledge about of a foreign culture by E.F. Tarassov, can
occur in at least two ways. "The first way - is the understanding of culture, when own
culture looks for "equivalent” image, and the knowledge contained in the content of
the image transferred to the object of another culture. For example, explanations like:
"The Moscow Kremlin to the Russian is the same as Big Ben for the British.” Such
familiarity with a foreign culture does not lead to an increase in knowledge in the
subject of analysis: the cognitive situation is not to develop a new knowledge, but
only to manipulation of the old knowledge" [Tarassov 1996, p.19].

A second method of learning a foreign culture involves a search for differences
between the compared images of the foreign and native cultures, in which the image
of native culture should not obscure or replace the image of foreign culture, but by
contrast, should encourage the development of new knowledge to enrich the person
(his mind) when meeting foreign ideas.

Thus, using the previous statements, we can draw the following conclusions:

- Proof of existence of language awareness come from the "outer shells”
images of the world;

- Because there are no identical national cultures, there are no consciousnesses
which are the same, which display the same or even one of the same cultural objects.
The image of the object transferred from one culture to another, always contains
elements of national-cultural sensitivity;

— Intercultural communication - is a phenomenon that is new to the ontology of
language awareness analysis. That is, it (the ontology analysis of intercultural
communication) creates optimal conditions for the analysis of the national language,
consciousness. ‘“This optimality is primarily confined by the fact that it violates the
automatism of perception of language awareness through the use of a new
"instrument" foreign consciousness” [Tarassov 1996, p. 20].

Violation of automaticity of perception of one’s own national consciousness, a
familiar object of analysis, is controlled at various levels of image consciousness,
which are usually not recognized in a "normal™ conversation by communicants or
representatives of one culture.
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Thus, we should stress again that the intercultural dialogue is a promising
ontology analysis of linguistic consciousness, which requires development and
further research.

Psycholinguistic study of speech as a means of communication (in its broad
sense the external and internal forms) in the formation of academic bilingualism must
necessarily take into account the issues of generation and perception of verbal
expression, speech interaction with thinking, memory, consciousness, and emotions.

In addition, the practice of foreign language teaching has come to the
understanding that it is impossible to teach the language in isolation from the culture
of the native speakers of that language. The experience of a people is contained in
their vocabulary and their spiritual and material culture is reflected. The word reflects
the life of society and, in turn, is conditioned to the life of that society. A word is
complex following a fixed-defined semantic system, and the associated national
culture. Therefore, learning a new (foreign) language is better built on the basis of a
comprehensive methodology that takes into account the inter-subject, and cross-
subject connection: between the psychodynamic (emotive) aspect of the speech, its
cognitive side (perception, memory, thinking, etc.) and the communicative aspects of
speech.

Thus, speaking activities during the learning process, most basic form being a
dialogue, is the most effective learning and cognitive model and should be used in the
linguistic-psychological training.
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Tyitin
bepineen maxana Bpumanowix ynusepcumeminoe ESOL (aevinwvin minin 6acka mindepoeei
colneywinepee yiupemy) KypCblH OKUMbIH MASUCMPAHMMAPObl AbLIWbIH  MILIHOE OKblIMY
a0icmepin mandayviHa apHaiaovl. 3epmmey dncymuvlcvl «borawary viivimu oxbimy bagoapiamacol
asacvlHOa Jrcyszeze  Aculpvliovl. Maxkana 3epmmey  OOUbLIHWA — AHCAPUANAHBIMOAD — Ke3eHIMIH
KOPbIMbIHOBLIAYUWBICHL OOJIbIN MAOBLIAObL

Pe3ziome
Paboma noceawena ananuszy memoooe obOyuenus MaucmpaHmos HA AHIULCKOM s3bIKe,
ooyuarowuxcsi no kypcy TESOL (mpenodasanue amenutickoeo szvika 0715 HOcumeneu Opyeux
A3bIK0B) 68 OpUMaHcKkom yHugepcumeme. [lanHoe ucciedosanue 6bINOJIHEHO 8 PAMKAX HAYYHOU
cmadxcuposku no npoepamme «bonawaxy. Cmamos asnsemcs 3aeepuwiaroujeli 8 yukie nyorukayul
NnO OAHHOMY UCCIIE008AHUIO.

Introduction

The present research is carried out within the framework of an internship under
the international scholarship ‘Bolashak’ and in strict conformity with a specialty
‘Theory and Methodology of Professional Education’™.

The topicality is determined by the reforms inside the former system of
postgraduate professional education according to the European standards, i.e. MA
and PhD levels. Thus, the question of teaching academic disciplines in English at the
MA level with the purpose of providing Kazakhstanian MAs with competitiveness in
various scientific spheres has become most urgent. In this connection, it is obvious
that our research staff needs acquiring such theoretical and practical experience of
teaching disciplines in English at best universities.

This research was conducted at University of Essex in 2010, being one of the
best UK universities providing the international scientific and academic staff with a
possibility of carrying out researches in various areas. This one is based and
completed on the MA TESOL Program, devised for EL teachers. This program
provided the author with some theoretical experience of teaching modules in English
to implement this experience into practical educational process at the MA level in
KZ.

The novelty is determined by insufficient theoretical and practical investigation
of the methodological basis of teaching in English at the MA level according to the
European standards in Kazakhstan. In the Republic no researches in this area have
ever been conducted in relation to the philological specialties "Foreign Language: 2

! The official web-site of the Bolashak programme www.edu-cip.kz/bolashak
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FLs" and "Foreign Philology". The core idea of this research is its practical
orientation: the application Essex experience to practice at ENU.

The purpose is to audit and analyze the methodology and practice of successful
teaching of MA TESOL modules in order to introduce the acquired experience into
the educational process (i.e. ENU). The purpose is also explained by a necessity of
using English in the teaching process at the MA level. It is necessary to note that the
author does not aim to give any evaluation concerning the teaching staff or quality of
the pedagogical process. Besides, for preservation of maximal objectivity, the author
excludes using any items of information about the teaching staff (surnames, first
names etc.) as well as any information about modules (date, time and room) in
describing this or that type of a lecture / seminar. The tasks include: 1) investigation
of theoretical and methodological teaching experience (lectures and seminars) by a
classroom observation method; 2) analysis of practical experience of teaching (types
of activities in lectures and seminars). The expected result is to acquire the
theoretical experience of teaching of some academic disciplines in English at the MA
level with the purpose of practical application at the MA level.

The material of the research is the types of activities involved in lectures and
seminars of some MA TESOL courses: 1. Practical Description of English Language
(core); 2. Materials and Methods (core); 3. Psychological / Sociological Bases of
Language Learning (core); 4. English Language Teaching (core). Material aids are
printed and e-books, dissertations, research journals, proceedings of methodological
conferences, textbooks, audio-visual materials, etc.

The research propositions are as follows:

1. The teaching process is mostly based on productive methods of teaching, i.e.
the student extracts new knowledge in the result of his/her creative activity, which
involves heuristic and research approaches.

2. There is no distinct difference between lecture and seminar types of lessons,
which is mostly explained by using interactive ways of teaching. These ways are
explicit through such lesson activities as the individual, pair, mini group and class
work.

3. The most effective lesson activities are individual, pair, mini group and class
work, which comprise other numerous lesson activities as work with Internet
resources, discussion, work with handouts, etc.

4. The Power Point Presentation, consisting of the lecturer's explanation based
on slide presentation, is the "skeleton" of the lesson structure, allowing to involve the
entire arsenal of teaching methods.

5. The use of a wide variety of teaching methods is explained by both the
sufficient amount of lesson time (the lesson duration is 1 hour and 45 minutes) and
the class size (the group consists of 10 students).

6. The positive atmosphere of the teaching process is kept due to the benevolent
behavior tactics and the use of humor on the part of the lecturer.

Methodology

According to the purpose of this research, the author has analyzed the

methodology and practice of effective teaching of academic modules in English at the
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MA level. According to the set tasks, the author has investigated the methodological
basis of teaching and practical teaching experience. The methods of researching are
classroom observation (by registration in tally sheets), poll of the lecturers (by
questionnaires), comparativeand descriptive methods, quantitative and qualitative
analyses [1-4]. The research is based on the principles which are thoroughly
described in the first chapter. Therein is the list of them: the triangulation, the
facilitation of the qualitative data by the quantitative data; the combination of the
guantitative and qualitative analyses; the interaction of structure and process; the
researcher’s and subject’s perspectives; the generality; qualitative research facilitate
the interpretation of relationships between variables; the the research process [5-9,
12].
Discussion

The first chapter includes the description of the general characteristics of the
educational process management at these universities and reveal the similarities of
the management. The similarities: education duration at the MA level covers 1 or 2
academic years; the entire educational process is organized into academic weeks and
morning / afternoon schedule shifts; lesson duration is defined as an "academic hour";
final dissertation discussion takes place at the end of the academic year.

There are numerous differences in the educational process of both universities.
The first is the academic term subdivision. In Kazakhstan, there are two active
academic terms, i.e. Autumn (September — December) and Spring (January — May)
Terms and Graduation Period (June — July). Summer Term takes a month only for the
students who have academic backlogs.In general, summer is the vacation period. In
the United Kingdom, there are three active terms, i.e. Autumn (October — December)
and Spring (January — March) and Summer (April — July) and Graduation Period
(July). The vacation period covers August and September.

The second difference is the academic week duration, which covers Monday —
Saturday at ENU and Monday — Friday at Essex. The five-day week duration seems
to be more reasonable because the MA students should have a day for individual
study and research. The third difference consists in the shifts in the educational
process: the ENU MA students have to study in the afternoon, i.e. approx. from 14.00
to 21.00, while the Essex MA students have both morning and afternoon lessons. The
latter schedule organization seems to be more convenient for the MA students from
the viewpoint of the learning process.

The fourth difference lies in the period of a dissertation final presentation. ENU
MA students start researching their dissertation themes at the very beginning of the
academic year according to the dissertation plan approved by the Head of the
Department (in September). Essex MA TESOL students start researching by the end
of the Spring Term, but the system of submitting mini-scale researches (assignments)
on all the MA TESOL modules within the Autumn and Spring Terms, which are
different from the ENU examination system, should be kept in mind. See Histogram
1 below [12].
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duration of academic
education
(1-2 academic years)

educational process
organisation into weeks

educational process
organisation into shifts

factor
"the end of the working day"

dissertaion final presentation
(at the end of
the academic year)

lesson duration is defined as
an "academic hour"

breaks between lessons

terms subdivision: KZ -
Autumn/Spring/passive summer
terms; UK -Autumn/Spring/
active summer terms

a 6-day week in KZ and a
5-day week in UK
(Saturday is for library
study)

shifts in the educational process:

in KZ - afternoon shift for MA

study; in UK - both morning and
afternoon shifts

passive factor of "the end of
the working day" in KZ as
a result of the afternoon
shift; active - in UK

according to KZ standards -
in May/June; according to
UK standards - August /
September

difference in the acad.hour
duration: 50 min.in KZ; 90-
120 min. in UK

in KZ a break duration is 10-20
min. (bell ringing factor); in UK
- no break notation (no bell
ringing factor)

Along the general differences in the educational process, the author should stress
a number of striking differences, which may influence the effectiveness of the
teaching process. The first and most important difference is the lesson duration: at
ENU (in any Kazakhstan university) the duration is 50 minutes, while at Essex the
duration is 1 hour and 45 minutes. According to the classroom observation results,
the longer lesson duration allows the lecturer to use a wide arsenal of teaching
methods and involve numerous lesson activities, which make the teaching process
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effective and successful. The shorter lesson duration compels the lecturer to use a
rather limited number of methods and activities, which affect the educational process.

The second difference— no sharp distinction between the lecture and seminar
lesson types at Essex. It is explained by the multiple uses of the teaching methods,
applied by the lecturer to make the educational process diverse and efficient. It is also
accounted for the sufficient lesson duration enabling to involve various types of
activities. The shorter lesson duration makes the lecturer to adhere to a rather sharp
distinction between lectures and seminars, which may have some negative aspects.
Among these drawbacks the following can be mentioned proceeding from the
personal teaching experience: overall lecture outlining in the written form by the
students within a lecture may cause loss of interest in content; lecturer's monologue
explaining material may exclude students™ active participation in the process; pair /
mini group work is not used in a lecture; seminar type reduces (to a certain extent)
the lecturer’s role to a check over and control on the homework tasks; lessons may
not be characterized as interactive.

The second chapter considers the background of classroom observation process,
I.e. preparatory stages of classroom observation process; methods and principles and
tools for it. Briefly, the methods and principles of classroom observation are:

— overt, i.e. methods and activities are actually seen for observation;

— obvious, i.e. a researcher should require a minimum of interpretation;

— context independent, i.e. a researcher should observe but not to interpret the
behavior;

— relevant, i.e. observation of methods and activities only;

— complete, i.e. observation of methods and activities used in lesson;

— precise in enlisting methods and activities in the tally sheet;

— easy to record, i.e. according to the tally sheet.

Thus, the author has tried to follow the seven principles of classroom
observation described by Denscombe, Mackey and Gass[10, 11]. The main methods
of classroom observation in the present research are systematic and participant.

The author has devised the research instruments while preparing for classroom
observation: tally sheets, enlisting the types of methods and lesson activities, and the
questionnaire for the MA TESOL lecturers. The tally sheet is a basic tool of the
systematic and participant observation of the teaching process, which is a list of the
most frequent methods of teaching and types of activities. The tally sheet appears in
the extended and modified format according to our purpose. It is important to
emphasize a distinction between observing a teaching process of a foreign language
learning (that does not enter the tasks of our research) and observation of methods
and activities involved into the teaching process. The questionnaire is the second tool
based on the tally sheet sample. It includes questions to the module lecturers about
methods and activities used by them in the teaching process.

The third chapter includes the analysis of classroom observation data, i.e. the
descriptive and qualitative analysis of the tally sheets data as well as the quantitative
analysis, and the summary on the chapter. The time on site for classroom observation
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has included 11 academic weeks of the Autumn Term (44 classes or 63 hours). The
average duration of the lesson is 1 hour and 45 minutes. The total number of the
observed aspects fixed in the tally sheets comprises 40 parameters, according to
which the author has carried out the classroom observation of the teaching process.
The methods and activities in the tally sheet are represented in alphabetic order. The
observation has been carried out by the quantitative method in two directions: basic
calculation of activities and the time spent on them in a lecture or seminar lesson. To
fulfill the overall observation the author has established the macro, mid and mini
temporal blocks (hours, minutes and seconds).

To feedback the descriptive analysis, the author has made a quantitative
analysis: 2 histograms and 2 tables showing the quantitative data, which are
subdivided in two main blocks: 1) activities representation taking less than 30
minutes within one lesson; 2) activities representation taking more than 30 minutes
(presented in the book published).

Themost frequent activities are: 1) lecturer’s talk to a mini group; 2) students
oral work with handouts; 3) lecturer's talk to a pair of students; 4) students™ writing
tasks; 5) lecturer's instructions on activities organization. No other activities exceed
the five minutes™ limit. The most prolonged activities are: 1) PP presentation; 2)
lecturer's explanation based on slide presentation; 3) work with supplementary
materials; 4) group discussion; 5) explanation of the material based on the Internet
resources. See Table 1 for details [12, p.62-63].

Table 1 - Percentage duration of the activities

Class activities involved Average time | Datain
(min.) %
_Power Point Presentation | 78 | 74 |

work with supplementary material 32 30
lecturer” explanation based on PP presentation 29 27
group discussion 24 23
explanation of the material based on Internet resources 20 19
oral explanation of the lecture / seminar material 18 17
students” mini group work 17 16
lecturer’s talk to an individual 15 14
lecturer’s talk to a mini group 14 13
lecturer’s talk to a pair 6 5
students” writing tasks 6 5
lecturer’s instructions on activities organization 5 5

lecturer’s monitoring 2 2
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students’ comments on each other

opening / closing a lesson

friendly talk before / after the lesson

making notes

lecturer’s responses to the students questions

students™ questions to the lecturer

lecturer’s explanation using whiteboard

lecturer’s display questions

handouts delivering
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lecturer’s passive student encouragement

Summarizing the tally sheets data used as the main tool of classroom
observation, the author feels it essential to pay attention to the Groups 1, 2, 3 and 7.
The first three groups are closely interrelated as they demonstrate that Power Point
Presentation includes such effective methods of teaching and lesson activities as: 1)
the lecturer's explanation of the theoretical or practical material based on both PPP
and work with supplementary materials; ii) use of the Internet resources; iii) pair and
mini group work of the students; iv) group discussion; v) the lecturer’s relationship
with the students through talking to pairs and mini-groups. Group 7 indicates that the
lecturer’s activity organization through asking and giving instructions as well as
praising and using humour in the teaching process occupy the least lesson time, but it
should said that these parameters make the entire process effective and successful.

Conclusion

In generalthe teaching process at Essex is mostly based on productive methods
of teaching, i.e. the student extracts new knowledge in the result of his/her creative
activity, which involves heuristic and research approaches. The most active methods
are the verbal ones (narration, explanation, conversation), practical methods and
visual methods. The most effective lesson activities are individual, pair, mini group
and class work, which comprise other numerous lesson activities as work with
Internet resources, discussion, work with handouts, etc. The PPPresentation and the
lecturer's explanation form the "skeleton™ of the lesson structure, involving the entire
arsenal of teaching methods. The positive atmosphere of the teaching process is kept
due to the benevolent behavior tactics and the use of humor on the part of the
lecturer. It should be kept in mind that the aim of this research does not cover or
include any global recommendations on teaching methodology because the author
sticks to the opinion that a thorough comparative investigation of the educational
process of the philological specialties at the MA level may and should be conducted
both between the domestic universities within Kazakhstan and the United Kingdom
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and between some KZ and UK universities. This may enter the area of further
perspectives.

The implications of this research may be realized in several ways. Firstly, a
small-scale research on creating the positive atmosphere and the use of humor in the
teaching process may be carried out being based on the comparative investigation of
these aspects within the Kazakhstan and British educational processes. Secondly, a
small-scale research on the relationship between the lecturer and the students, e.g. the
use of the students’ names in the educational process, may be conducted in the
comparing aspect based on revealing the similarities and differences of the
Kazakhstan and English educational process.

To summarize the results of this research, the author would like to quote
Mackey and Gass who said that our "... role is not to judge, evaluate, criticize, or
offer constructive advice"[11], because our role is to find out the best ways of
developing and improving the teaching process, making it more effective and
successful.

A monograph as well as a series of publications describing separate aspects of
this research in depth was published in Astana in 2011and gifted to both the National
Kazakhstan Library and University of Essex Library.

References

1. Mitchell R., Parkinson B. and Johnstone R. (1981) The Foreign Language Classroom: An
Observational study. Stirling Educational Monographs, no. 9. Stirling: Stirling University,
Department of Education.

2. Ullman R. and Geva E. (1985) Classroom Observation in L2 setting: A Dimension of
Program Evaluation. Toronto: Modern Language Center, Institute for Studies in Education.

3. McDonough J. and S. McDonough (1997) Research Methods for Language Teachers.
London: Arnold.

4. Blaxter L., Hughes Ch. and Tight M. (2010) How to research, 4th edition. McGraw Hill
House: Open University Press.

5. Allwright, R.L. & K.M. Bailey (1991). Focus on the language classroom: an introduction
to classroom research for language teachers. Cambridge: Cambridge University Press.

6. Chaudron (1988) Second language classrooms: research on teaching and learning.
Cambridge: Cambridge University Press.

7. Lynch B.K. (1996) Language program evaluation: theory and practice. Cambridge
University Press.

8. Marsh D. and Mehisto P. (2009). CLIL Practice: Perspectives from the Field. Finland:
CCN, University of Jyvdskyld.

9. Allen, J.P.B., Frohlich, M. & Spada, N. (1984). The communicative orientation of second
language teaching. In J. Handscombe, R. Orem & B. Taylor (Eds.), On TESOL '83 (pp. 231-252).
Washington, DC: TESOL.

10. Denscombe M. (2007) The Good research Guide for Small-Scale Social Research
Projects, 3rd edition. Maidenhead: Open University Press.

11. Mackey A. and Gass S. M. (2005). Second Language Research. New Jersey: Lawrence
Erlbaum Associates, Inc.

12. Sulkarnayeva A.R. Methods of Teaching Academic Disciplines in the English Language
at Master of Arts Level. Monoepaghus. — Acmana, 2011. — 148 c. ISBN 9965-31-435-7

42




RECOGNIZING LEARNING ABILITIES AND TEACHING POSSIBILITIES
IN THE ERA OF TRILINGUAL EDUCATION

VK 372.881.1

dODOEKTUBHASN OBPATHASA CBA3b
KAK 3AJIOI" YCIHEIHIHOT'O 1 TPOAYKTUBHOI'O OBYYEHUA

yaurens I'. ["anumxanoBa
Hazap6aeB MuTtennexkryannas mkosa, Kokmeray, Kazaxcran
gulnaragalimzhanova@mail.ru

Tyiiin
Kepi batinanvic — oxywwiiapost okbimy ypoicinoeei maybl30bl KomMnoHenmmepoiy 0ipi. Kepi
oatilianblcmely  OACMbL MAKCamvl — OKYUIbIHbIY OKY MAKCAMbIHA JHCEeMmy JHCONbIHOA KAHOAU

Jicemicmixmepee dcemreri, ey Oacmvlcbl COJl OKY MAKCAMbIHA Jcemy YUuliH He icmey KepeK eKeHiH
mycinyi. CoHObIKman Kepi 6ainianvic Myeaniimee oKy MeH OKblmy YpPOICiH MUiMOL JcaHe Homudicei
emin YubiMOacmulpy Yulin Kaddcem ey Manywvl30bl KYpai 601vin mabwliaobl.

Abstract
Feedback is an important component of teaching and learning process. It can be beneficial
and motivational for students, it can help them to analyze their learning and achieve learning
objectives that is why giving constructive and effective feedback is one of the skills teachers need to
have in their professional practice if they want to make their teaching productive and effective.

OnHuM U3 KITFOYEBBIX HAINpPaBIEHUN COBpEMEHHOro oOpa3oBaHus B Ka3axcrane
ABJIIETCS BHEJPEHHE TOJUTUKU TPEXbA3blUMs B WIKOJIAX HAlIed pecrmyOIuKHu.
Munuctp oOpazoBanus u Hayku PK Epnan CaragueB orMmeuaer, «CerojiHs yXe HET
COMHEHHMH, 4TO Oyayliue 3HaHUs, Hayka, uHopMmaius, nensie mpodeccun u, B
I[EJIOM, CIOCOOHOCTH 00O Hainuu, OyAyT 3aBHCETh OT 3HAHUS AHTIUNHCKOTO
s3pikan| 1]. Takum oOpa3zom, MBI MOKEM CKa3aTh, YTO OOYUYCHHE aHTIIUACKOMY SI3BIKY
ceifuac paccMaTpuBaeTcs Kak OJHO M3 MPUOPUTETHBIX HAIpaBlIEHUH B 0Opa3oBaHUU
M B IrOCYJIapCTBEHHON moyiuTUKe B LenoM. [lepen yuurtensiMu Hamed pecnyOiauku
BCTA€T BOIIPOC: YTO HY>KHO, M KakMM oOpa3oM JenaTh B Kjacce AJisi TOTO, YTOObI
cAenaTh NpPOLEcC NPEnoJaBaHUs aHTIIMACKOro sA3blka Oosiee A(P(HEKTUBHBIM U
MPOJYKTUBHBIM ISl TOTO, YTOOBI yYalllecsi CMOIJIM JOCTHYb T€X y4eOHBIX Lejei,
KOTOpBIE CTaBAT MEpe]l HUMU HOBBIE yueOHbIE MporpaMMbl. OUEBHUIHO, YTO YUUTEINb
JIOJKEH OBbITh TOTOB K HW3MEHEHUSIM B CBOEM COOCTBEHHOW MpakTUKE, K
HEOOXOJAMMOCTH BHEAPATh W HCIOJb30BAaTh HA YPOKAaX HOBBIE CTPATETUH H
TEXHOJIOTHH, KOTOPBIE CAENAIOT Mpoliecc 00ydeHus 0ojiee HHTEPECHBIM, OCO3HAHHBIM
Y MIOMOT'YT YYEHUKAM OBJIAJIETh TPETBUM S3BIKOM, KOTOPBINA BIIOCJIEICTBHM CTAHET
JUISI HUX MHCTPYMEHTOM JUIsl JAJIbHEWINEH caMOpeain3aluu. 3a/1aBIINCh BOIPOCOM,
KAaK ¥ C IOMOIIBIO KAKOW CTPAaTErMd MOYKHO MOMOYb y4YallUMCS YCHEIIHO OBIAAETh
aHTJIUICKUM SI3BIKOM, S TIPUILLIA K BBIBOAY, YTO HEOOXOJMMO BBICTPAUBATh MPOLIECC
oOyueHus B (hopMare auanora ¢ ydyauuMHCs, KOTJa OHH SIBJISIOTCS TOJHOIPABHBIMU
y4aCTHUKaMHU IIpolecca M 3ahUHTEPECOBAHHOM CTOPOHOM. B JaHHOM KOHTEKCTE
HEO0OXOJAMMO OTMETUTh, YTO BAXKHOW COCTABJISIOLIEH Ipoliecca OOy4YeHHs! SBISIOTCS
KOMMEHTApPUHU YUUTENSl U €ro oOpaTHasi CBsi3b, KOTOPAs MPEAOCTABISAETCA yUaluMCs
0 pe3yJIbTaTaM BbITIOJHEHHON pabOTHI.
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Crro3an M. Bpykxapt B cBoeil kuure «Kak maBath 3¢(ekTHBHYI0 00paTHYIO
CBA3b YyYallUMCS» TOBOPUT O TOM, YTO OOpaTHas CBs3b SBIIAETCS OJHUM U3
BaXHEMIIMX KOMIIOHEHTOB (OPMATUBHOTO OLEHUBAHUS Ipolecca OOydeHus
yuamuxcsa. PopMaTHUBHOE OLICHMBAHMWE IIOKA3bIBAET YUYMUTENSAIM U y4allumcs,
HACKOJIbKO OOyUYE€HHE SBJIECTCS YCIEHIHBIM B paMKax IPOrpaMMbl, a 0OpaTHasi CBsI3b
YUUTENS JaeT HEOOXO0AUMYO0 MH(POPMAIUIO yUYaIlIUMCS JIJIsl TOrO, YTOObI OHU MOTJIH
YCIIELTHO JIOCTUTHYTh T€X Y4E€OHBIX LIE€JICH, KOTOpbIE Mepel HUMU CTaBUT yUHUTENb. B
JaHHOM cilydae oOpaTHasl CBSI3b SIBISIETCSI MHCTPYMEHTOM, HEOOXOJUMBIM IS
yUuTeNIs ¥ HEOOXOAUMBIM ycioBueM aiisi dddekTuBHOro ooyuenus [2]. B xauectse
J0Ka3aTeNbCTBA BAXHOCTU BHenpeHHs 3S¢pdexTuBHONW oOpaTtHO#l cBsizu, Chio3aH
M.bpykxapT NpHUBOAWUT HUCCIEAOBAHUS TAKMX 3HAMEHUTBHIX YUYEHBIX, Kak J[kenmc
Kymuk u Mepu Tepesa Mopran (1991), Jlebopa batnep n @wmun Bunnu (1995),
Jlxon Xatu u Xenen Tumnepnu (2007) [2]. Tak, nanpumep, [xxon Xatu u XeneH
Tummnepnau B CBOEM HCCIIEA0BaHUU, MOCBAIIEHHOM 3 ()EKTUBHOCTH 0OpaTHOM CBS3H,
TOBOPAT O TOM, YTO OOpaTHas CBA3b JUISl y4Yalllerocs UMEET OOJbIIYI0 LEHHOCTD,
HEXKEJIM MPOCTO OLEHKA UX padOThl U MPU ITOM MOXKET UMETh KaK MOJIOKUTEIbHOE
BIMSIHUE, TaK W OTPULIATENIbHOE BIUsHUE Ha mpouecc oOyueHus [3]. Tak urto xe
nenaeT oOpaTHYr CBs3b A(MQPEKTUBHONW WM, HA000pOT, HEAIHPEKTHUBHON JIs
npouecca o0yueHus? Ecnu roBoputs 00 00paTHOMN CBsI3U B 1IEJIOM, KaK MHCbMEHHOM,
TaKk U YCTHOM, TO OCHOBHBIMH KPHUTEPHUSMH, ONPEIACIAIOMUMU 3(PPEKTUBHOCTD
0oOpaTHOM CBSI3HU, SBISIOTCA:

— TO3UTUBHOCTHL W J00poxkenaTenbHOCTh (3 dexTuBHas oOpaTHas CBS3b
OMpeaeNsieT CUIbHbIE U Clladble CTOPOHBI B pa0OTe yyalluxcsl, HE JAeT OLEHKY
pabote);

— CBOEBPEMEHHOCTh (0OpaTHas cBs3b Oyner 3((PeKTUBHOM, eciu OHA OyaeT
IPEIOCTaBIIEHA KaK MOKHO OBICTpEE MOCIIE BBIIIOJIHEHUS 3a/1aHus, Uil TOrO YTOOBI Yy
ydamierocsi Obljla BO3MOXXHOCTh pPa0OTaTh Jajbllle HaJl JOCTHKEHHUEM Y4eOHbIX
enen);

— SCHOCTh M YETKOCTb W3JIOKEHHUS [UIs TMOHUMAHMUS YydaluMHUCS (YYEHHK
JOJIKEH MOHUMATh, YTO €My/eil HeOOXOAMMO MPEANPUHATD ISl YIIy4IlIeHHUs] padboThI,
HaBBIKOB, PE3YJIbTATOB);

— uHpopMaTUBHOCTH (3P (eKTUBHASA oOpaTHas CBSA3b MpeAsiaraeT HHPOPMALIUIO
IUI y4alerocsi, KoTopas IOMOXET YJIy4IIUTh padoTy);

— o¢ddexTrBHas oOpaTHasi CBs3b JIOJDKHA OBITH OCHOBaHA HAa KPUTEPHUAX H
npu3BaHa MH(GOPMUPOBATH YYAIllerocs O TOM, Yero OH JOCTHT, a 3aTeM O TOM, Hal
yeM eMy ele Hy>KHO padoTath [4].

Takum 06pazom, r3pdexkTruBHAsE 0OpaTHAs CBSI3b JOKHA OTBEUATh yUYalllUMCS Ha
TPU BaXKHBIX BOIPOCA: HA KAKOM J3Tame 5 ceiluac Haxoxych? Kakoil mporpecc yxe
caenan? Kakue maru Hy)kKHO NPEANPUHSTH AJIs TOTO, 4TOObI J0OUTHCA ycnexa? [3].
JIxon Xatu u Xened Tumnepnu pa3inuuaroT YeThlpe BUJ1a 00paTHOM CBS3U:

1. oOpaTHass CBSI3b 1O KAueCTBY BBINOJIHEHHOTO 3aJaHusl (MpaBUIbHO/
HEMPABWJILHO BBITIOJIHEHO 3a/1aHuE);
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2. oOpaTHasi CBSI3b MO MPOILIECCY BBHIMIOTHEHUS 3aJaHusl (MPEIOCTaBIISIET
yqamuMcsi “HQOpMaIuio 1Mo TOMY, KaK OHHU BBITIONHSIN 3aJaHUE U B3aHMMOCBSI3b
JAHHOT'O MpoLEecca C KA4eCTBOM BBIIIOJHEHHOIO 3aJaHUsl, a TAKKE MPEIOCTABIISET
aNbTePHATUBHBIE CITIOCOOBI U MOXOIbIl B BHIMOTHEHUH MOJOOHBIX 3aaHUi);

3. oOpaTHasi CBsI3b 10 HaBbIKAM CaMOPETYJSIHUU (TO €CThb HACKOJIBKO
yUYaluics yMeeT OLIEHUBATh M aHAJIM3UPOBATh CBOM CHIIbHBIE M CJIa0ble CTOPOHHBI,
HACKOJIBKO YUYaAIIUICS MOXKET PEryJIMpoBaTh MPOIECC CBOETO 00yueHus [S]);

4, oOpaTHasi CBsSI3b WJIM OT3bIB 00 ywamiemcs, Kak O JIMYHOCTH, HalpuMep:
YMHBIN Manp4uk! B oTinwane oT mpenpaymx Tpex BUAOB 0OpaTHOM CBSI3U, aHHBIH
BHUJT OOpaTHOM CBsi3U HE SABJSAETCA I(P(GEKTUBHBIM MO ABYM MPUYUHAM: BO-TIEPBBIX,
OHA HE COACPKUT UH(POPMAITUH TSI TaTbHEUIIEro 00yUeHH s, a TAaK)Ke MpeIosiaraerT,
YTO UHTEJUIEKT (DUKCUPOBAH, UTO MOXKET Pa3pylIUTh Yy Y4allerocs MIOHUMaHUuE CBS3U
MEKly YCHIHSIMU YYaIIETOCsA U €T0 TOCTHKEHUSAMH [6].

Jis anpobamuu u  BHenpeHus: 3()PEKTUBHONM O0OpaTHOM CBA3M B CBOEH
MeJJarOTMYEeCKON TMPAKTUKE MHOIO OBbUIM OMNpEACICHBbl CIEAYIOIIUE CTpaTeruu u
METO/IbI: cOOp MOPT(OINO; CUMBOIIBI I 0003Ha4YCHHS OIIMOOK (correctioncodes);
peryisipHas paboTa Haja OMIMOKaMU; pPEAaKTUPOBAHHE CBOMX paboOT; 00CyXIAcHHUE
TUMAYHBIX OIIHOOK.

B oredecTBeHHO# M, B OONBIION CTENeHU, B 3apyOekHON 0O0pa3zoBaTEIbLHOM
MPaKTUKE Ha COBPEMEHHOM JTare MIUPOKO MCIOJIB3YETCS TEXHOJOTHS MOPTQOIIHO,
KOTOpasi HalleJIeHa Ha pPa3BUTHE HABBIKOB CAMOPETYJSIUM YYAIIMXCS, YTO JEIaeT
mpouecc  00yyeHuss  Oojiee  OCMBICIEHHBIM i yuyeHHKoB.  CoriacHo
KOHCTPYKTUBHUCTCKOM TEOpUH, NpeMIokeHHONW JIKOHOM [lproM, caMOperyssmus
SBJISIETCS OJIHUM M3 BaXKHEUIIMX YCIOBUM ISl YCHEHIHOTO OOydeHHs. YMeHue
y4amierocsi KOHTPOJUPOBAaTh CBOE€ OOyYE€HHUE, aHAJU3UPOBATh CBOM CHUJIbHBIE U
cnabble CTOPOHBI, INIAHUPOBATH CBOIO JIATLHEUIIICIO JEATeIbHOCTh B 3aBUCUMOCTH OT
MOCTaBJICHHBIX II€JI€H JeNaeT mpolecc oOydeHus 0oJiee MpoAYKTUBHBIM [7]. KoTiun
JIOyHC, yuuTenb T'yMaHUTAapHbIX Hayk B cpeaHen wmkone Ilupcon B Kanrapw,
OCHOBBIBASICh Ha CBOEM OIBITE TOBOPUT, YTO MOPT(POINO, KOTOpHIE BEAyT €€
y4aluecs, CTAHOBATCS JKUBBIM JIOKAa3aTEIbCTBOM TOTO, KAK YUYEHUKH aHAIU3UPYIOT
MpoJieIaHHyI0 paboTy W HMMEIOT BO3MOXKHOCTh Ha TIPOTSHKEHHWH BCEro Troja
OTCIICKUBATH Mporpecc ooydenus [8].

B cBoeii npakTuke s UCTONB3YI0 MOPThoIHo yxke TpeTuil roa. [lepen nadamom
paboThl OY€HHh BAXKHO MH(POPMUPOBATH YUAIIUXCS O TOM, YTO TJIABHASI 11€JIh BEICHMUSI
nopThoiaro — OTCIEXHBAaTh COOCTBEHHBIM Tporpecc B o0O0ydeHuu. JleTckue
nopThoaro XpaHsATCS B KaOWMHETe, HO MPU ATOM Yyyalluecs HUMEIOT CBOOOIHBIM
JOCTYTI K CBOUM paboTaM: OHU MOTYT IIPOCMOTPETH CBOU PaObOTHI C 0OPATHOM CBA3BIO
OT YUHTES, TPOAHAIU3UPOBATH U MPOCIEIUTh TPAEKTOPHUIO CBOETO YCIeXa.
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Jist 5pdekTUBHOCTH OOpaTHOW CBSI3U MO PE3yJbTaTaM MUCHBMEHHBIX padoT B
nporiecc 00y4eHus! ObLIM BHEAPEHBI CMMBOJIBI U 3HAYKH JUIsi 0003HAYCHUST OLIHOOK
(correctioncodes). JlaHHBII WHCTPYMEHT OOpaTHOM CBS3M TI03BOJISIET YKa3aTh
yUaIIuMCs Ha ONIMOKHU, HE UCIPABJISS MX, 1aBas TEM CaMbIM BO3MOKHOCTh YUCHHKAM
IPOAHAIU3UPOBATh AOMYIICHHBIC OMHOKK U CAMHUM HMX HCIPaBUTh. Takum oOpasom,
YUEHHUK CTAHOBUTCS aKTHBHBIM M ITOJIHOMPABHBIM YY4ACTHUKOM IIPOIEcca OOyUEHUS U
otieHuBaHus. [lepBOHAYATbHO MHOIO OBLIM HCIOJB30BAaHBI T€ CHMBOJIBI U KOJIBI,
koTopbie npemnaraet BritishCouncil (puc.1), HO BIOCIEACTBUU 3TH CUMBOJIBI OBLIH
HECKOJIbKO pa3 TEePEeCMOTPEHbl M aJaNTHPOBaHbI B COOTBETCTBHU C HAIIMMH
peamusimu.  TlocnenHuii  BapuaHT, KOTOPBIM HCHOJB3YyeTCS MHOK W MOUMH
yuamuMmucs  (puc.2) Obul pa3paboTaH COBMECTHO YUHUTEIIAMH METOIHMYECKOTO
O0BbCTUHEHUST AHTJIMHCKOTO SI3bIKA HAICH IIKOJBI HAa OCHOBE PA3JIMYHBIX CHCTEM,
MPEI0KEHHBIX Pa3HBIMU LIKOJIaMH [9].

'L‘rn:{tmsmwl Comecuon (oS - H 0
Wniting comecton code - Try - Acthities © BEC | Bntish Counct 2007 : Comeceico Codes - High QChoo)

A e Wicre i busl? s | "= il
Wiiting Covrective code | ! : = =

fim EmMmse-.' Ko A o5 e o o s

\ 1%ee dom't it . 4
| o ooy el

Code e Cramoie r t = ' il (9o i vt ik

= | Dhvms el ¢ ke camdy ) [
WW Wiong woed As our plate Bew 08 The MOUians we Saw ow | ! oty |
WT  Wiong bme AS Dur pAane ew Over Ihe MOUNIING We S8 SH0W [ ‘ we -y 1
WF Wrong fom Az vur plane few over the mouriaes we Wl 280G Wty [t aame Cockien =
anow L T o dnzs wm—re
WO Wrong order Az out plane over Ihe mouniier foy we Saw 0w { ) L o Hie gt 0 B seeess Er==a Ty A v
5P Gpabng Az our plane i OVer Ihe MSUIEINT W 238 SI0W R s vy U L/ — . e
P Pusctuason Az cor phane few Over (he MCUTIIEIT. M8 ZIW 00w () | Fetey * od“ [ Sy
X Estra word A5 0ur pRate faw OVEVID e MOWIENS We 53w S0M erasTien | of % gy
: Wasing word :xm:m:w;ﬂm - onery | 2eed 2.2 peacil '.,' TR | Mg miseil |
? oot et A3 cut plane few Over [N MOUMEINTE W 30w SO0 | M Oay On bt sto o e af g mon S
' Sy mevabe A 0ur pane fiew Over [N MOUNINS we 380 Srow | cosfuing | I LE e i ar =
AW Tryeeentng Qarymiacie Bz, me 205 A0 Qrar OLTONDS 1ou. sae X A | ey | Wetar 2wl AVA ot vt | T g

| rivieg | ot veweam? # 2 i i -

Puc. 1 Puc. 2

Hene3st yTBepknmatrb, 4to paboTa ¢ AAaHHBIMA CUMBOJAaMH M 3HAYKaMH B
KauecTBE OOpaTHOM CBsI3M Cpa3y OblJa TMOHSATHA YYallUMCS W BCTpeUYeHa C
SHTY3ua3MOM. KOHEYHO, NMpaKTUKa UCHpPaBJICHHUS OUIMOOK Ha MUChME YUUTEJIEM He
TpeOyeT aajabHEeWIlero TIyOOKOro aHajau3a W paboThl CO CTOPOHBI YYallerocs:
YUYUTEIh MCIpPaBWI BCE OMIMOKM W Ha HTOM paboTa MOXKET OBbITh 3aKOHYEHA.
Hanpotus, ucronb3oBanue “correctioncodes” tpeOyeT OT ydamuxcs YMCTBEHHBIX
YCHJIMH JUIS TOTO, YTOOBI MTOHSTH, B UEM 3aKJII0YAeTCs TOMyIEHHas OIIMOKa U KaK ee
ucnpaBuTh. OJHAKO NpU IJIAHOMEPHOW CHUCTEMAaTHYHON paboTe yuuTens JaHHas
oOpaTHas CBS3b CTAHOBUTCS MHTEPECHOM M yBJIEKATEJIbHOM a5 ydamuxcs. B cBoeit
MPaKTHKE 51 HIMPOKO MCIOIb3YI0 B3aUMO- M CAMOOIICHUBaHHE MUCbMEHHBIX paboT: TO
€CTh YydYalluecs HMEIT BO3MOXHOCTh JI0 CAA4d OKOHYATEJIIbHOI'O BapHaHTa
NUCbMEHHOU PadOTHl MOJYYUTh OOpPaTHYIO CBSI3b IO KadyecTBY CBOed padOTHI OT
OJTHOKJIACCHUKOB. Y4aluecss ¢ MOMOIIbI0 CHUMBOJIOB U 3HAYKOB JUIsI 00O3HAYEHUs
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OImMUOOK MPOBEPSIOT PAOOTHI APYT Apyra (IIPH 3TOM OHU HCIIOIB3YIOT JIFOOOW IBET
MacThl, KPOME CHHEr0 W 3€JICHOT0, TaK KakK JJIA TPOBEPKH PaOOTHI YIUTEIEM
UCIIOJIb3YETCsl 3€JIeHasl Macra). Yyamyecs JaloT YCTHbIE KOMMEHTapUHU JPYT JIPYTy
o paboTe M 3aTEM MEPENUCHIBAIOT, TO €CTh PEJAKTUPYIOT CBOIO paldOTy C y4eTOM
0oOpaTHOM CBSI3U, MOJIYYEHHOM OT OJTHOKJIACCHUKOB. (Puc. 3)

AJroputm padoTsl

(ST

YAYHUWIMTE MO s
ANAOCMMUECHROND
PIACLA Y B M CH
CTYAPUWIMX Knaccon

Puc. 3

Kaxxapiit pas, mocie mpoBeeHNs 00paTHON CBS3H, YICHHK UMEET BO3ZMOKHOCTh
WCIPAaBUTh OMIMOKH W Tepenucarh padoTy, yiydilas, TakKuM o0pa3oM, KadecTBO
nUChMEHHOU paboThl. [Ipoxoast yepes Bce 3Tambl, yyammecs He TOJIBKO YIydIIaioT
HABBIKM MMChMa Ha aHTJIMKACKOM SI3BIKE, HO M MPUOOPETAIOT HEOOXOIUMbIC HABBIKU
IUI CAMOKOHTOPJISI M CAMOPETYJISAIMUA | SIBJISIFOTCSI aKTUBHBIMHU yYaCTHHUKAMHU BCETO
nporecca oO0ydeHus. CTaHOBUTCS OYEBUAHBIM, YTO MPH TAaKOM IMOAXOJE TJIaBHAs
[eNTb YYUTENs — HE TPOBEPHUTh pabOTy ydallerocss W MOCTaBUTh OICHKY, a TIOMOYb
YUEHUKY JAOCTUYb TOM yueOHOM 11eH, KOTopas nepe]l HUM MOCTaBJICHA.
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CornacHO MOUM HaOJIOJEHUSAM, B XOJ€ MPAKTUYECKOW NEATEIbHOCTH MOKHO
YTBEPKJaTh, YTO T'pPaMOTHasl OpraHu3alMs OoOpaTHOW CBSI3M B Ipoliecce OO0y4YeHHUS
UIPAET TOJOXKUTEIbHYI0O W BAXKHYIO pOJIb B JOCTHXKEHHU YYEOHBIX IeJel
yuamumucs. Bo-niepBbiX, 3¢ (dekTuBHas oOpaTHas CBA3b OKa3bIBae€T BJIUSHUE Ha
CIOCOOHOCTh YYalllUXCs MOHUMAaTh, KOHTPOJIUPOBATh U PETYJIMPOBATh CBOM IMpOILIECC
oOyuenusi. Bo-Bropbix, 3(heKTHBHAs, ACHASI W MOHATHASA IJIs ydallerocs ooparHas
CBA3b JIeJaeT y4eOHbIi Mpolecc NHANBUAYAIbHBIM U AU(P(EepeHIMPOBAHHBIM, UTO, B
CBOIO OYEPE/Ib, BIUSAET Ha MPOJTYKTUBHOCTD U YCIIEUTHOCTh BCEr0 00yUEHUSI.
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Tyiiin
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Resume
This article is devoted to one of the types of speech activity — listening. Particular attention is
paid to the motivation and difficulty of listening as well as methods of teaching listening.

HeoOxoaumocTh HayduTh OOJbIIEE KOJIMYECTBO JIIOJEH TOBOPUTH Ha
MHOCTPAHHOM SI3bIKE€ M IOHUMATh HHOCTPAHHYIO PE€Ub BO3PACTAET C KaXbIM T'OJIOM B
CBSI3U C POCTOM W Pa3BUTHUEM MEXIYHAPOIHBIX MOJUTUUYECKUX, IKOHOMUYECKUX U
KYJbTYpPHBIX CBs3el. OCHOBHYIO TPYAHOCTh MPU OBJIAJCHUH WHOCTPAHHBIM SI3BIKOM
MPEJCTABISACT BbIPAOOTKA HABBIKOB M yMEHUM ayaupoBaHUsi (BOCHPUSITHE
nH(popMaIuu Ha cliyX) U roBopeHus. [IpuyeM, roBOpeHHI0 HEBO3ZMOXKHO HAYUUTHCS
0e3 aynupoBanusi. OHM BMecTe O00pa3ylOT OJMH aKT YCTHOTO OOIIECHHUS.
AyaupoBaHue SBISETCSA MPOU3BOJAHBIM, BTOPUUHBIM B MPOLIECCE KOMMYHUKAIUU, OHO
CONPOBOXKJIAET TOBOPEHUE U CHHXPOHHO €My. Pa3BUTHE HABBIKOB BOCIPHUATHSI
uHpopMaIMU Ha CIyX KaK BHJIa PEUYCBOM JCSITEIBHOCTH SBISETCS OJHOM U3
CaMOCTOSTENIbHBIX 33/1a4 00y4YeHHUS] HHOCTPAHHOMY SI3BIKY.

AynupoBaHHUE COCTaBJISIET OCHOBY OOIIEHHUS, C HETO0 HAYMHACTCS OBJAJCHHE
KoMMyHHuKarel. OHO  MOXET  NPEACTaBIATh  COOOM  OTHENbHBIA  BHJI
KOMMYHUKATHUBHOMW JEATEILHOCTH CO CBOMM MOTHBOM, OTPA)KAIOIIUM MOTPEOHOCTU
YyeJoBeKa WJIM XapakTep ero jaesTenabHocTd. Hampumep, mpu mpocmoTpe (uiibma,
Tenenepenayu, IMOJb30BaHUM HMHTEPHETOM, MPOCIYIIMBAHUU pajuornepeaadur u
T.a.[1, c. 14-18].

AyaupoBaHu€ BKJIIOYaeT B ce0si psifi Onepaluii: yCibllllaTh 3BYKH, OTACIIHUTH
3BYKH p€YM OT IIYMOB, cCOOpaTh UX BMECTE€ B KOMIUIEKCHI M OOHApyXHUTh B HUX
CMBICJI, U, HaKOHEI, HWHTEPIPETUPOBATh HX BMECTE C [JPyrUMHU Iapa W
AKCTPATMHTBUCTHYECCKUMU (haKTOpaMU, BIHSIONIMMU HA TTIOHUMAaHUE BHICKA3BIBAHMSI.
BakHpIMM ~ KOMIIOHEHTaMH 11 TOHUMAHUS PEYU  SIBISIOTCS  BEPOSITHOE
MPOTHO3WPOBAHUE PA3MYHBIX YPOBHEH M II€Jib, KOTOPYIO CTAaBUT Tepen CoOou
CITyIIAIONTUH, 1 MOTUBAIMS (M3BIIeYh MHGOPMAIIHIO, TIOJITIEpKaTh Oeceny).

OOyuenue ayTupoBaHUIO — CJIOXKHBIN Tporiecc. Llenb ero — HayunuTh KypcaHTOB
B ayJUTOPUU BOCHPUHHMATh Ha CIyX Ty WHGOPMAIMIO HA WHOCTPAHHOM S3BIKE,
KOTOpasi MOKET MOTPe0OBaThCs €My B peajbHOM KU3HU;HAIPUMEpP, O CITYKEOHOM
HEOOXOJIMMOCTH HAaxOJsCh Ha KOHTPOJIBHO-TIPONYCKHOM IYHKTE, €My HpHAETCS
MPOMYyCKaTh Yepe3 TOCYAapCTBEHHYIO TPAaHUIly HHOCTPAHHOTO TpakJaHWHa Oe3
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nepeBoqunka. OTCroa BO3HUKAET BOMPOC, B KAaKUX CIy4asX (CUTyalUsAX) HallUM
KypcaHTaM NOTpeOyIOTCSl HaBBIKU ayJupoBaHusi?BoT 3Tu cuTyanuu:

1. pasroBop ¢ TrpakJaHUHOM MBITAIOUIMMCS IIE€pecedb TIOCYIapCTBEHHYIO
IpaHuIly B IyHKTE MPOIYyCKa;

2. UHTEPBbIO, OINpPOC OOLIECTBEHHOTO MHEHHs, JUAIOTH C JIPY3bsIMH,
HE3HAKOMBIMHU JIHOJbMU;

3. MHCTPYKLIMM IO TPOBEACHUIO KAaKUX-TMOO MEPONpPHUATUNA, HCIOJIb30BAHUE
KaKuX-1100 npudopoB, JIEKAPCTB U T.11.;

4. 00BsBJICHHUS B a3pOIIOPTY, XK/J1 BOK3aJle, Mara3uHe;

. HOBOCTH TIO PaJIi0 WU TEJIEBUICHUIO;

. coOpaHusi, COBEIIaHUsA, CUMIIO3UYMbI, Hay4Hble KOH(EepEeHITNH;

. IOCTYIUICHHE B MarucTparypy;

. ©ecenpl ¢ MPOJaBIIaMU TP TIOCEIICHHH MarasMHOB O MOKYIKax;
. Tefie()OHHBIE PA3TOBOPHI;

10. mpakTUYyeckue 3aHATHS B ayJUTOPUU WM JIEKIUH 10 TpeaMeTaM Ha
MHOCTPAHHOM $I3bIKE;

11. cnymanue neceH, KOMMEHTapUi CIIOPTUBHBIX UID;

12. cnymanue BBICTYIIIEHUI OpaToOpoOB.

Yaie Bcero B peasibHOM KU3HU MBI IIOJyyaeM Heo(uIuanbHy0 UH(POpMAIUIO,
U OHAa HOCHUT HENOATrOTOBJICHHBIA (CIIOHTaHHBIN) Xapakrep. HeoduuuanpHas peub
UMEET psAJ HUHTEPECHBIX OCOOCHHOCTEH: KpaTKOCTh pEIUIMK, OCOOEHHOCTH
MPOW3HONICHUS, CleuuUUecKuii  cloBapb, HETPAAUIMOHHYIO TpaMMaTHKY,
MPUCYTCTBUE MOCTOPOHHETO IIyMa, W3JHIIKH, W3IACPXKKU (IMMOBTOpeHHE, mapadpas,
caMO-MCIIpaBJIeHUE), UCIOIb30BAHUE TAKHX CJIOB-TIAPA3UTOB, KAK «HY» U «BOT» U
T.J., a TAaKXKe HEBO3MOXXHOCTh 00CYKJICHHS OJTHOTO U TOTO K€ HECKOJIBKO pa3s.

Cnymatens B OONBIIMHCTBE CIy4yaeB 3HAET, O 4YeM MOWAET pedyb M YTO OH
coOHnpaeTcs CKa3aTh CBOEMY COOECEeTHUKY, MPEAINOoiaraeT, YT0O OH MOXET yCIbIIIATh
B OTBET Ha €ro BONPOC WM PEIIuKy.ToJbKO B HEOOJBIIOM KOJIMYECTBE CIIy4aesB,
TOT, KTO CITyILIA€T, HE BUIUT TOBOPSALIETO, HAIIPUMED, €CIIU OH TOBOPUT M0 TesiehoHy
WK ciymaer paarno. OGbIMHO MBI BUAMM, TOTO C KEM pa3roBapuBaeM, Ui OOBEKT —
KapTy, CIEHY, OKpY)XEHHE U T.I. M 3TO IMOMOraeT HaM JydYllle MOHSITb CMBICI
BbICKa3bIBaHUA.YacTO cHylmiaTent0 B pEaJbHOM KU3HU IIOMOTaloT MOHSTh pEYb,
MHUMHUKA, )KECThI TOBOPSIIETO U €r0 OTHOIIEHHE K CBOEMY BbICKA3bIBAHUIO.

Koneuno, B ayautopud Mbl HE MOXEM CO3JaTh JCHCTBUTENbHBIE CUTYalUH,
Takue Kak B pealpbHOM >Xu3HU. OAHAKO ISl TOTO, YTOOBI HAYYUTh KypCAaHTOB
ayIUpOBaHWIO BHE KJacca, B PEAJbHON >KU3HH, MBI JIOJDKHBI CTapaTbCs AaTh
00y4aeMbIM BO3MOXHOCTh TIPUOIHM3UTH 3TH CUTYAIlUH K peajbHBIM, TIOBCETHEBHBIM,
C KOTOPBIMU WM, BO3MOXXHO, IPUAETCS 0Ka3aThCs B ICHCTBUTEILHOCTH.

TexcThl U1 MPOCTYIIUBAHUS, IO MHEHUIO WHOCTPAHHBIX METOAMCTOB JOJIKHBI
OBITh MPUOTMIKEHBI K JEHCTBUTEIBHBIM CUTYaIMsIM, BCTPEUAIOIIUMHUCS B PeabHON
KU3HU: OHM MOTYT OBITh B BHUAE PACCYXKICHUM WM JEWCTBUTEIbHBIX,
HEMOJIFOTOBJICHHBIX BBICKA3bIBAHWN WM, HAKOHel, ObIThb WX wumuTanued. Ilpu
OPOCITYIIMBAaHUM TEKCTa KYpPCAHTbl HE JOJDKHBI MOHHMMATh OTJENbHbIE CIIOBA, a
UCTIOJIB30BATh T€ XKE MMPUEMBI, YTO H MIPH ayJUPOBAaHUH POIHOM peun [5, c. 6-11].
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[IpenogaBaTens MOMKEH NPUYYUTh OO0y4aeMbIX K MBICIHM, 4YTO JJIs
MHTEPHPETALUA JOCTaTOYHO YAaCTUYHOIO MOHUMAHUS YCJBIIIAHHOTO, OH JIOJKEH
IOMOYb KYpCaHTY MOBBICUTh YBEPEHHOCTh B c€0€, a JIJIsl 3TOTO MPHU MPOCTYIIMBAHUU
uH(pOpMAaIMM KYpPCaHThI JODKHBI YMETh OINPEACIUTh: O YeM HIET pas3roBOp;- KTO
TOBOPUT M C KEM;- KaKOBO OTHOIIEHHE TOBOPSILEr0 K COOECETHUKY;-KaKOBO €ro
HACTpOEHHUe, TJe M KOorja Belercs Oecena, «CTUIb» Oecelbl — pa3TOBOPHBIA WU
(dhopMasbHBIH.

Bo BpeMms 3aHsTHS TpenojlaBaTelb cTapaeTcsi 00JIeryuTh KypcaHTaM OHUMAaHKe
uHpOpMallMu Ha CiayX. B peanbHON XU3HU Halla peyb OMHUPACTCS HA M3BECTHYIO
CUTYALIMIO, U MBIl HCIIOJb3YEM 3TH 3HAHMS JJI1 IOHUMAaHUA BbICKa3bIBaHUA. 10O K€ MbI
7ieJlaéM C BBICKa3bIBAHHEM Ha MHOCTPAHHOM si3bIKe. J1Ji 00sierdeHrs TOHUMaHUS MBI
UCIIONIB3YEM  YIPaKHEHUS  Nepell  IPOCTyIIMBAHUEM: [peIBapUTEILHOE
(O3HAKOMUTEIBHOE) YTEHUE TEKCTa Ha COOTBETCTBYIOLIYID TEMY;- IPOCMOTP
WUTIOCTPALIM; OOCYXIEHUE TEeMbl WM CHUTYyallMd; BOMNPOCHO-OTBETHAs (opma
paboThI IO TEME; MMCbMEHHbBIE YIPAKHEHUS U T.1.

Cutyauust ciylaHus J10JKHA ObITh MAKCUMAaJIbHO MPUOJIMIKEHA K PEabHOU — B
ayJUTOPUM OHA U TaK CIUIIKOM UCKyccTBeHHas. KypcaHThl yalle BCero npeObIBaroT
B POJIM «IOACIYLIMBAOIIET0», YTO HE OYEHb XapakTepHO I KU3HU. OJHAKO
MOJIO)KUTEIBHO TO, YTO OOydaeMblil TOJIy4YaeT BO3MOKHOCTb MOCIYLIaTh pedb
pa3HbIX Joaen. [Ipu 3ToM Heo0X0IMMO MOMHUTB, YTO:

1) npenoxaBaTesnp AOKEH AaBaTh OYEHb YETKUE UHCTPYKIIUHY;

2) ecd OT KypcaHTa TpeOYyIOTCS OTBETHI, TO HAJAO0 OTOBOPUTH, KPAaTKUE WM
MOJIHBIE;

3) ecnu MPEeayCMOTPEHO HECKOJBKO pa3 JaTh MPOCIyLIaTh WHQPOPMAIUIO, TO
KKl pa3 Leiab A0HKHA ObITh pa3Has M FOBOPUTH HAZO TOJIBKO O TOW, KOTOpas
CTaBUTCA BO BpEMs JAHHOTO MPOCITYLIIMBAHHUS.

Ha mo6om 3aHstuM OOJBIIYIO poOJb urpaer wmotuBauus [3, c.254].
WNudpopmanus, 3aTparuparoiias MHTEPECHYIO JUUIsl KypCaHTOB TEMY, CBS3aHHYIO C UX
Oyayuiel npodecCHOHaIbHOW NeATeNbHOCThIO,  OylIeT MpociyllaHa  Topas3io
BHUMarenbHee. /i 0Oojee BBICOKOM MOTHBALMM YHOPAKHEHUE JIOJDKHO OBITh
MIOCTPOEHO TaK, YTOOBI €r0 BBIIIOJIHEHUE 3aBEPIINIIOCH YCIEIIHO, 3TO OYEHb BAXKHO.
VYpPOBEHb CII0O)KHOCTH NPEIBSABISIEMON HHPOpPMAIMK JOJKEH COOTBETCTBOBAThH
BO3MOKHOCTSIM KypcaHToB. IIpexne yem pare 3agaHue KypcaHTaM, HEIUIOXO
IIPOBEPUTH €r0o, HAmpuUMEp C JAPYTHMMH  IPENOJaBaTesiIMA Ha METOJUYECKOM
3aHATUHU, U MPU HEOOXOAMMOCTH BHECTH HM3MeHeHus.OOpaTHasi CBs3b — OIIEHKA U
UCIIpaBJ€HUE OIIMOOK JOJDKHBI OCYIIECTBIAThCA HememiaeHHo. HeoOxoaumo
MIOMHUTh, YTO ayJIMPOBAHUE — OYEHb TPYAOEMKHI BHI paOOThl U Uil KypcaHTa OH
JIOBOJIBHO CJIOKHBIN. O4YeHb ObICTPO HACTyHaeT yTomiieHue, 3pPeKTUBHOCTh pabOThI
KYpCaHTOB CHMXKAETCS.

[Ipu nonbope Marepuana sl ayJMpOBaHUs CJIEYeT PEIIUTh ABA OU€Hb BAXKHbBIX
BOITPOCA: JIOJDKHA JIM MCHOJIB30BaThCsl ayTEHTUYHASI CHOHTAHHASL PEYb KaK B KU3HH
WJIY 3alUCh OTPBIBKA B MPO3e?

Kazanoce Obl, TOCKOJBKY B KH3HM MBI CTAJKUBAa€MCS B OCHOBHOM CO
CIIOHTAHHOW peyblo, ee U cieayeT BbioupaTh. Ho y Hee ecTh cepbe3Hble HEOCTaTKU:
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HEBO3MOXKHO KOHTPOJUPOBATH JICKCUKY W TPAMMaTHKy, KOTOpPBIE YacTO TPEeOyIOT
BBICOKOTO YpPOBHS BIIAJCHUS S3BIKOM; JKHMBas pe€4Yb B 3alHCH, 0€3 BHU3yaJILHOTO
KOHTaKTa, TpyAHA A TOHUMaHus. Jlydine ucrnonb3oBath BuaeoPpmibMbl. [IpakTrka
MOKa3bIBACT, YTO 00y4daemble (KypCaHThI) Jy4Ille y4aTcsl HA UMUTAIUNA €CTECTBEHHOU
pedd, pa3bIrPaHHON akTepaMu. IJTO y4eOHbIe BHUICOPUIBMBI TMOJITOHSIOTCS IO
OTIpe/IeTICHHBINA YPOBEHB, TEMY, JICKCHKY.

[IpemogaBaTeb MOKET M caM 00€CIIEYUTh 3BYKOBYIO YacTh, HO MPH ATOM JIy4IIE
HE YWTaTh, a PacCcKa3bpiBaTh. JJIT ATOrO MCHONB3YIOTCS TaK Ha3bIBaeMble HCTOPHH-
mabJIOHBI, MPEICTABIISIONINE COO0M TE3UCHI, HA KOTOPBIE MPETOaBaTelh OMUpacTCs,
pacckas3piBasi MCTOPUIO CBOMMH CJIOBaMH. MOJKHO TakKe HCIOJBb30BaTh HAOOP
WJUTFOCTPAIIAHA, HAIIPUMEP, U300paKaIomMuX JIF0/IeH, ToBOpsmux no Tenedony. OHu
WCIIBITHIBAIOT ~ PA3JIMYHBIC AMOIMH, YTO BHIHO TII0 BBIPAKCHUIO WX JIHIIL.
[IpenomaBatens naeT KakKJIOMy UMS M OMHCHIBACT HMX, T.€. JACT 3PUTEIBHYIO OIOPY
TUTsI 00y4JaeMBbIX, a KypCaHThI TOJDKHBI TIOHATH O KaKOM M3 HUX HJIET pedb. UTo Jrydiie
MCITOJIB30BaTh: JKUBYIO pedb WU 3amuch? B ToM ciydae, Korma mperojaBaTeib HE
SBJISIETCSI HOCHUTEJIEM $13bIKa, OH 4Yalle JeJaeT BLIOOp B MOJIb3Y 3aIMCH, MPUYEM
3aMKiCh MOKHO MPEJICTABUTH B BUJE JIUAJIOTa, 3aIMCAHHOTO PA3HBIMU TOJIOCAMHU.

OTO JajieKko HEOAHO3HAYHbIA BBIOOP. B JKM3HM YeIOBEeK OOBIYHO BHUJIUT
cobecenuuka. IlosToMy BbIOOp 3aBUCHUT OT (POpMBI pabOTHI W IIEJEH, a TakKe
HMMEIOIIMNXCS BO3MOXKHOCTEH. 3a/jaHus HA ayTMPOBaHUE JENATCA Ha 3 YacTu:

1) 0o ayouposanus (pre-listening):

— HE0OXOAMMO BBI3BATh HHTEPEC K MPOCTYIINBaeMOU HH(PpOpMAITHK;

—  ONpPENeNuTh, YTO KYPCAHTHI YKE 3HAIOT W3 TOTO, YTO OHM OYIyT CIIyIIaTh,
KaKyro uH(OpMAIHIO;

—  BBIICHHUTb, YTO OHU XOTEJIHU ObI y3HATH €IIIE;

— JIaTh KypCaHTaM BO3MOXXHOCTh MPEAMNOJOXKUTh, YTO OHU OYIyT CIIyIIaTh,
Kakyro UHGOpPMaIIUIO;

2) 60 spems ciywanus (Whilelistening):

— KYpPCaHThI BBITIOJIHSIOT JIETKHE 3aJlaHus, a HWMEHHO JCNal0T ITOMETKH
(true/false), uam moMewaroT rajgovyKamMHM Ha JIMCTE C YIPAKHCHUSIMHU, TaK KaK y HHX
HET BpEMEHHU Ha MTUCHhMO BO BpEeMsl Ay JUPOBAHMSI.

3) 3aodanus nocne npocaywusanus (afterlistening):

— oOyuyaeMble OOMEHHUBAIOTCS JPYr C JAPYroM TMOJIY4eHHOW WH(pOpMaIe,
00CYXKIaI0T €€ B Mapax;

— TIpemnojaBaTeNb MPOBEPsET, CKOJbKO KYPCAHTOB IOHSIN HWH(POpPMAIU0 Ha
CIIyX;

—  ayAUTOpHUS HCIOIB3YEeT MOJYyUYCHHYI0O MH(POPMAIMIO B IPYTUX 3aJaHUSIX C
BBIXOJIOM Ha MUCHMO, YTEHUE, TOBOPEHUE [2].

Takum oOpazoMm, B cuiax NpemojaBarelisi C TMOMOIIBI0 ayIHOBHU3yaTbHBIX
CPEIICTB M IIyTEeM M0I00pa UHTEPECHOTO, PA3HOOOPA3HOTO MaTeprasa U ynpaKHEHUN
cAenaTh TPYJOEMKHH TIpoliecc OOY4YeHUs  ayAMpOBAaHHUIO  YBJICKATCIHHBIM,
YMOITMOHAIBHO-TIPUBIICKATEITHHBIM, CIIOCOOHBIM MOIJICP>KUBATH BBICOKHUH
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MOTHBAIIMOHHBIA YpOBEHb OOydYaromuxcst U (GOpMHUPOBATH YCTONUMBBIN HMHTEpEC K
M3YYEHHIO NHOCTPAHHOIO SI3bIKA.
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SUSTAINING MOTIVATION IN FREE VOLUNTARY READING IN FLT
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Tyitin
Maxanaoa sxcmencusmi oxbimy Kabiiemin 0amvlmyoa cmyoenmmipine iUKi JHCoHe ColpmKbl
MOMUBAYUAHBL OAMBIINYOA&bl KY3bIPAbLILIKIMbIY 0AMYbl MYPaivl CYpakmap Kapacmulpbliaobl

Pezrome
B cmamve paccmampusaromcs 6onpocel  pazeumusi KOMNEMEHMHOCMU, PABHO KAK
BHYMPEHHel U 6HelHell MOMUsayuu y CmyoeHmos npu 00y4eHuy HagblKam IKCMEHCUBHO20 YMeHUs]

In the last few decades, evidence from several areas continues to show that those
who do more free reading show better development in reading, writing, grammar and
vocabulary. Evidence for the value of free voluntary reading, or recreational reading,
continuesto accumulate. Case histories provide convincing verification of the power
of reading [1].

There are slightly different models of free reading but they all have this in
common: students can read whatever they want to read and there is little or no
accountability in the form of book reports or grades. Perhaps the most common
application of free reading is the practice of sustained silent reading in which a few
minutes each day is devoted to recreational reading. Self-selected reading was
popular in the United States in the 1950’s. In self-selected reading, the class period is
devoted to recreational reading, except for amount of time devoted to conferences in
which teachers discuss what the learners read, or any other problems that may have
come up, and recommend additional reading. Sheltered popular literature is a
suggestion for combining the advantages of literature teaching with the advantages of
free voluntary reading and attempts to solve a problem many second language readers
have. There is one more interesting hypothesis that narrow, rather than broad or wide
reading, is more efficient for second language acquisition. This means the reading of
the works of one author, one genre or topic. Narrow reading will be more interesting,
because it is restricted to what the reader really wants to read. It will be more
comprehensible, because the reader will already have a lot of background knowledge,
and will gain more background knowledge by reading [2; p. 389-400].

Reading is an important skill for foreign language learners in today’s world in
our country; it supports the development of overall proficiency and literacy, and
provides access to information both at work, at school and at university. With the
English language being the dominant language of the Internet, international business
and science, students face more pressures to develop their foreign language reading
abilities.

The acquisition of reading skills was never easy, and students still need
consistent practice to become fluent readers. These challenges may be overcome
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more easily if students are highly motivated to read. There are some researches
pointing out to successful methods and techniques in developing reading skills, such
as:

— choosing reading topics that appeal to students;

— designing and selecting material and tasks at the right level;

— organizing collaborative work;

- giving positive feedback;

— other incentives for students’ efforts.

However, teachers often are not aware of that different instructional methods, in
fact, can promote different types of students’ motivation. There are different types of
motivation, which can be illustrated by different motivation - supportive instructional
strategies to create a dynamic environment where reading comes alive.

The European Reference Framework proposed by the European Union speaks of
essential competences, among which there are mentioned ‘“learner autonomy and
awareness” and “motivation”. Free reading, or any of its type like sustained silent
reading, self-selected reading, extensive reading, promotes the development of these
lifelong competences. Autonomous learners understand the purpose of their reading
programme, explicitly accept responsibility for their reading, take initiatives in
planning and executing learning activities, and regularly review their learning and
evaluate its effectiveness. Learner awareness is essential element in autonomy.
Awareness is understood as promoting learners’ reflection, as a process of
exploration and discovery in one’s experience of language use.

Motivation is another lifelong competence which may be defined as the attempt
which learners make for learning a second language because of “their need or desire
to learn it”. Students who have intrinsic motivation are inclined to stay with
complicated problems and gain knowledge from their mistakes. Extrinsic motivation,
on the other hand, is to take part in activities because of the reasons which do not link
to the activity. These reasons can be the anticipation of reward or punishment, like
being successful in the exam or getting a good mark.

Researchers identify different types of motivations and examine how they
influence student learning. Extrinsic motivation is typically driven by factors outside
of the learner; extrinsically motivated students read to receive good grades and
outperform their classmates, but not because they find reading interesting and
enjoyable. Intrinsic motivation, on the other hand, is free from the influence of
external factors such as reward or punishment. Intrinsically motivated students read
because they find it interesting or enjoyable; therefore motivation comes from inside
and is self-determined. The more self-determined students’ motivations are, the more
likely they are to develop and sustain their learning ability. To enhance self-
determined motivation, teachers support students’ psychological needs for
competence, autonomy, and relatedness. Teachers can effectively use these principles
to nurture more self - determined readers who rely less on external reinforcement,
such as grades, and more on internal motivation, such as curiosity. Intrinsic
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motivation — the most self-determined form of motivation — has been found in
different researches to produce better reading outcomes [3].

Applying teaching practices that enhance students’ intrinsic motivation to read is
important. Yet, in many language learning groups, because of individual differences,
it is unrealistic to expect all students to be intrinsically motivated. Therefore, in
addition to developing students’ intrinsic motivation, we should try to shift students’
less self-determined forms of extrinsic motivation to the more self - determined forms
of extrinsic motivation that are closer to intrinsic motivation. The challenge for
teacher is how to facilitate this switch in motivational orientation.

Teachers can enhance the development of intrinsic motivation and more self-
determined forms of extrinsic motivation by supporting students’ needs competence,
autonomy, and relatedness. The following tasks support feelings of competence:
introducing reading assignments in small, simple steps; providing visual support to
complement texts and aid comprehension; distributing reading guides to enhance
comprehension and interest, including text summaries; providing definitions of
vocabulary to reduce the difficulty of reading; allowing students enough time to
finish reading.

The pre-reading competence support activity tasks on “The Picture of Dorian
Gray” by O. Wilde are rather challenging but not overwhelming, so that students feel
they are capable of completing the reading task.

Make up a short story (orally). It should contain the elements listed below.
Be ready to tell your story to other students.

Principal characters for your story:

Lord Henry Wotton, Basil Hallward — a painter, Dorian Gray.

Elements to include into your story:

“It 1s your best work, Basil, the best thing you have done, ’said Lord Henry
lanquidly. You must certainly send it next year to Grosvenor”

“The reason I will not exhibit this picture is that I am afraid that [ have shown in
it the secret of my own soul” (I — Basil Hallwood).

“...every portrait that is painted with feeling is the portrait of the artist, not of
the sitter”

“He is all my art to me now,” said the painter gravely. (He — Dorian Gray).

“Dorian made no answer, but passed listlessly in front of his picture and turned
towards it. When he saw it he drew back, and his cheeks flushed for a moment with
pleasure”.

While - reading competence support activity tasks:

— Read the chapters and think over the possible titles on them.

— Study guide questions to the chapter.

— Find a brief quote indicating Basil Hallwood’s attitude to Dorian Gray.

After-reading competency support activities are conducted after students have
read the book. These activities are preferably based on problem- solving tasks. The
result is attainable only by interaction between participants, so within the definition
of the task, teacher can often give instructions such as ‘reach a consensus’, or ‘find
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out everyone’s opinion’. For after - reading activity competency support activity we
include discussions, role plays, gap-filling tasks, writing summary.

Every year students experience a greater need for improved reading skills. To
respond to these needs teachers need to reconsider their reading pedagogy and move
beyond traditional approaches that focus on vocabulary, grammar and text structure.
Strengthening and maintaining student motivation are crucial to reading instruction
because reading in foreign language requires a lot of time, effort and perseverance.
Teachers should be aware of the links between motivational approaches and reading
development and nurture student motivational orientations that are likely to yield
positive results.
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Tyitin

Byn maxana «Tynuyckanvix 6aganayzay dicaHe OHbIH KaA3ipel 3aMaAHOA2bl POJIIHE APHANEAH.
Konmezen asmopnapza oscyeincex, «mynuyckanvlk 6aganay» - ap OKVUILIHbIY WbIHALLL OMipee
AHCAKBIHOAMBLIEAH JHCa20auIapoa OiM alamvlH OKYUBLIAPObIH 0a20blIapbl MeH Kabilemmepin
mabyza oOazvimmanean. TynnHyckanwly 6asanayovl ap mypii adicmepmen mekcepyee 001ao0bi.
Mbican ywin, okyubliapmen ayvizuia cyxoam omkizy, MasmMyHoama aimy, sHcoba scaszy, maxcipubde
Hemece 3epmmey JHcA3y, OKYWbLIApMeH KOHcmpykmuemi ouanoe Kypy. CoHnvimen Kamap,
MAKaNaHvly asmopuvl Kpumepuuniepoi KYpacmuvlpy HCOA0APbIHA KOCA MYNHYCKAbIK 0a2anayovly
Kemwinikmepin oe auma kemeoi. Makananvly COHbIHOA MYNHYCKAbIK 0A2a1ayobiy mbicanvin 11-12
coiHbinmapowvly  Hazapbaes — 3usamkepnik ~ mexmebinoe2i  oxywwviiapvimern — Kahanowvik
nepcnekmusanap scane sxncooa sscymvicol (FKIDKIK) cabaswl apkwlivt kopcemeoi.

Pestome

Hannas cmamvs noceswena nouamulo «Aymenmuuynoe oyeHugamuey U €20 poau 8
cospemennom oopazosanuu. Co21acHO MHOSUM ABMOPAM, «AYMEHMUYHOE OYEHUBAHUEY ABTIAEMCs
OOHUM U3 6UO08 OYEHUBAHUS, KOMOPbIU HANPABIeH HA 6blislleHue HABbIKO8 U CNOCOOHOCMEl
VUauuxcs, ooOyuaowuxcs 8 CUMyayusix, MaKCuMaibHO NPUOTUNCEHHbIX K PeabHbM VCI08USM.
Ocywecmenenue OanHO20 6UOA OYEHUBAHUS BO3MONCHO UYepe3 YCMHbIU ONpoc Y4aujuxcs,
nepeckazos, HANUCAHUE HAYYHBIX NPOEKMO8, NpogedeHue IKCNEePUMEHMO8 U UCCIe008aHUll, d
Makice KOHCMPYKMUBHO20 OUAN02A C yHawuMucs. Aemop oannoill cmamvu noOpobHO onucwvléaem
He MOJbKO CO30aHUe Kpumepues «aymeHmMuyHo20 OYEHUBAHUSY, NO KOMOPbIM MOICHO OYEHUMb
Mo20 UIU UHO20 YYawe2ocs, HO U Npeocmasisem HeOOCMAmKu OAHHO20 OyeHusanus. B
3a6epuwieHuy, meopus 6 OAHHOM UCCLe008AHUU NOOKPENIAemcs Npakmukou npoeeoeHuUs
«aymeHmuuHo20 oyenusanusy Ha ypoke Inobanvnvie Ilepcnekmusvi u Ilpoexmuas Paboma
(I'TITIP) 6 11-12 knaccax 6 oonou uzHazapbaes UnmennekmyanvHuix wKol.

Introduction

Along with the development of technology, new methods of learning as well as
teaching are taking place in the educational system nowadays. A range of factors
make educators focus more on knowledge that could be applicable in real life.
Among these factors are the processes of internationalization and globalization that
offer students to study abroad, the incapability of Kazakhstani students to work as
their gained knowledge at school are not applicable in life situations. As an example
can serve the results of Kazakhstani schoolchildren of International benchmark PISA
(Programme for International Student Assessment) where Kazakhstani schoolchildren
have shown very low reading results and took only the 63 place among 65 countries
participants [1].

Many people used to complain about the educational system of Kazakhstan as
after graduating school schoolchildren like “fish which are full of necessary and
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unnecessary knowledge that cannot even swim”. As the Secretary of the Commission
on the Future of Higher Education Margaret Spellings (2006) pointed out in one of
her speeches “traditional model of assessment is not able to prepare students to
become independent thinkers; furthermore, the typical structure of exams just prolong
the time during which a learner continues to think like a student rather than an
apprentice practitioner” [2].

Everything that has been written above proves the necessity of driving the
reforms towards the educational system to something more effective which could
prepare learners to future life. Authentic assessment is one of the ways because due to
it students have an opportunity to demonstrate what they have learned by applying
new information to one’s own knowledge and draw conclusions. Admittedly,
authentic assessment responds to a main educational question: What do | learn this
and thatfor? This paper provides an in-depth analysis of the “authentic assessment”
concept, which includes identification of this concept by various authors, other
variations of authentic assessment, examples of authentic assessment tasks,
information about rubric, limitations of authentic assessment, the experience of using
authentic assessment in Global Perspectives and Project Work lessons at Nazarbayev
Intellectual school in 11 and 12 grades which followed by few recommendations on
how to improve its further implementation and usage at school.

Defining Authentic Assessment

Initially authentic assessment has been a popular method for evaluating
students’ performances among specific groups of students such as those with some
forms of disabilities, little kids, and gifted students. Then it has become a significant
component of the 1990s education reform, and Wiggins was one its most convincing
proponents [3]. Wiggins (1993) asserted that traditional methods of student
assessment such as multiple-choice, true/false test and etc. fail to demonstrate full
intellectual performance valued in real life experiences [4].

Another considerable leap in the development of authentic assessment has been
mentioned at a time when standardized competency tests were rejected in favor of
high-ordered thinking skills tasks. Consequently, since 2002 authentic assessment
serves as a tool against top-down high-stakes standardized tests as school educators
did not see the connection with policy makers in grading [4]. What was the reason of
the rapid development of authentic assessment? In order to answer the question, it
would be better to review the literature first and give the definition to the notion of
authentic assessment.

According to Wiggins & Grant (1990), assessment is authentic when we directly
examine student performance on worthy intellectual tasks. Traditional assessment, by
contract, relies on indirect, simplistic substitutes from which we think valid
inferences can be made about the student's performance [5,p.1]. Wiggins (1993) also
claims that “Engaging and worthy problems or questions of importance, in which
students must use knowledge to fashion performances effectively and creatively. The
tasks are either analogous to the kinds of problems faced by adults and consumers or
professionals in the field” [5,p.229].
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Richard Stiggins (1987) in his turn pointed out that authentic assessment means
the examination which helps students to demonstrate specific abilities and
competences and also it is the process of applying the gained knowledge into the
practice [6].

Another definition was given by the Associate Professor of School of Library
and Information Science in the Indiana University in Bloomington Daniel Callison
(1998), in which he identifies authentic assessment as an evaluation process that
involves multiple forms of performance measurement reflecting the student’s
learning, achievement, motivation, and attitudes on instructionally-relevant activities

[7.p. 1].
Examples of Authentic Assessment Tasks

An authentic assessment usually includes a task for students to perform and a
rubric by which their performance on the task will be evaluated. O’Malley and Pierce
(1996) have categorized common types of authentic assessment. Their examples
include the following:

— Oral Interviews: Teacher asks student questions about personal background,
activities, readings, and other interests.

— Story or Text Retelling: Student retells main ideas or selected details of text
experienced through listening or reading.

— Writing Samples: Student generates narrative, expository, persuasive, or
reference paper.

— Projects/Exhibitions: Student works with other students as a team to create a
project that often involves multimedia production, oral and written presentations, and
a display.

— Experiments/Demonstrations: Student documents a series of experiments,
illustrates a procedure, performs the necessary steps to complete a task, and
documents the results of the actions.

— Constructed-Response Items: Student responds in writing to open-ended
questions [8, p. 2].

Other Variations of Authentic Assessment

Authentic Assessment is sometimes called as Performance, Direct, Dynamic,
Portfolio and Alternative Assessments.

Performance Assessment is another most common term for Authentic
Assessment. This is the other most common term for this type of assessment. It is
called Performance Assessment because students are asked to perform some
meaningful tasks using real-world or authentic contexts.

Authentic Assessment can be also called as Direct Assessment. The reason is
that this type of assessment provides more direct evidence of meaningful application
of knowledge and skills. If, for instance, to use multiple-choice test, it will
demonstrate the abilities of students but indirectly because of the limited choice of
responds in comparison to open-ended questions in authentic assessment.

Dynamic assessment is conducted within a test-intervene-retest format. For
instance, a teacher gives a test to a student; then the teacher intervenes by asking
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questions about the child's preliminary answer to improve the student's cognitive
processes. Afterwards, the teacher distributes the same or a similar test to the child to
see if the child has developed a new strategy for solving the problem [4].

Portfolio assessments are the collection of students’ works which demonstrate
progress toward real-world outcomes. They are usually produced in collaboration
with other peers; require student reflection [4].

Finally, as Authentic Assessment is an alternative to so-called traditional type of
assessment it is sometimes called Alternative [9].

Rubric: How Does Authentic Assessment Work?

It is known that in any learning process assessment requires teacher evaluation
of student performance. In order to make these judgments valid and reliable rubrics
are used. A rubric’s expert Andrate (2008) defines a rubric as "a scoring tool that lists
the criteria for a piece of work or 'what counts” [10] For instance, a rubric for a group
work presentation might tell students that their work will be assessed on clarity of
organization, participation of all members of the group, creativity, layout and
organization, content-depth and etc.

Regarding authentic assessment, teachers usually evaluate the ability of students
to integrate new information into own knowledge. O’Malley and Pierce (1996)
offered the following grading system in their works about authentic assessment: the
classification of levels from 1 to 3. If to consider this classification more detailed: the
levels of evaluation in a rubric are classified as 1 = basic, 2 = proficient, and 3 =
advanced [8, p. 3].

The criteria for each performance level are directly depend on what the student
actually does or perform. For instance, students should be evaluated on the ability to
integrate new information into one’s own knowledge. The levels as follows: basic,
proficient and advanced. If the only thing the student can do is putting the
information, it means that he is on the basic level. Proficient level requires the ability
not only to put the information but also to integrate it to his prior knowledge and
draw conclusions. Advanced level, consequently, demands all skills that have been
described above, plus the proficiency to provide details and supportive evidence [10].

Disadvantages of Authentic Assessment

There are few drawbacks or limitations of authentic assessment as well. First of
all the narrow range of skills, namely skills of applicability and making conclusions
are normally evaluated by teachers. In other words, by emphasizing the knowledge
in-depth or applicability teachers limit the content knowledge that also should be
assessed. For instance, a student is given a task to prepare an ideal tourist guiding
company in Kazakhstan on purpose to attract more foreigners and develop tourism in
Kazakhstan. This task would be primarily assessed organizational skills and
creativity. However, it would not evaluate what the student knows about the
development of tourism in Kazakhstan in general.

Secondly, there is the probability of subjectivity in scoring. As authentic
assessment is aiming to evaluate more skills rather than the content of knowledge, it
might raise many misunderstandings between students and teachers. For example, the
same high-order question could be perceived by two students differently. Besides,
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without clearly defined criteria, it can be challenging to avoid subjectivity from the
side of teachers. Perhaps, the teacher would not accept the answer of one student by
explaining such behavior by the lack of evidence in the answer. In order to avoid
such subjectivity, evaluators (teachers) must visit some training courses and learn to
create tasks with clearly defined criteria [11].

The last point to mention is too narrowness of authentic evaluation criteria that
leads to loss of the value of assessment totally. As Terwilliger (1997) proposed, “the
specificity of authentic assessment evaluation criteria to a particular task may limit its
value as a measure of general learning outcomes” (as cited in Powers & Gamble,
2009) [4].

The Practice of Using Authentic Assessment in Global Perspectives and
Project Work Lessons in 11 and 12 Grades

By recalling my practice at Nazarbayev Intellectual School, it has come to my
mind that we actually use authentic assessment in Global Perspectives and Project
Work lessons in 11 and 12 grades. The specification of this subject is to develop
primarily skills of critical thinking. Students are encouraged to describe their own
perspectives on an issue, understand the influences of various factors on an issue.
Furthermore, students are taught to identify the evidences and conclusions in the
beginning of the first term; then, step by step they are encouraged to offer their own
conclusion which is major for authentic assessment.

Every single lesson we attempt to conduct by asking high-ordered questions as
for the contemporary issues. We teach students to be an active citizen of our country
and be able to consider and discuss the situations that are happening in the world
nowadays. The main aim of our subject is to evaluate the issues from different
perspectives: historical, geographical and social. Very often we ask our students to
find their own solutions to the problems: in the forms of discussions, debates,
presentations, role-plays and etc.

Honestly, we do not provide any tests at our lessons. In order to know how far
the student has understood the topic, we usually conduct so called “Constructed-
Response Items” method where students write their responds to open-ended
questions. We used to call this type of assessment as formative assessment (FA);
however, after attending Assessment sessions | recognized that it is likely to be an
authentic assessment one. In addition, teachers of Global Perspectives encourage
students to have extra copybook for reflections, so called “reflective journals”. The
main aim of this method is to enhance critical thinking of students and teach them to
express their opinions freely. Moreover, they learn how to combine the new
information into the previous one, which is one of the requirements of authentic
assessment. These reflective journals are written in plain-text form and could be
looked through by the teacher any convenient time. After this course | have become
more confident in using authentic assessment. My tasks have been more general and
vague, than precise and specific.

| do believe that conducting authentic assessment tasks in classrooms rather than
traditional will help students to be more prepared for the future. However, few works
should be done for its implementation and further improvement in all Kazakhstani
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schools. First of all, policy makers should get introduced teachers with the notion of
authentic assessment. It can be possible due to organized seminars, professional
development programmes or even workshops. Providing webinars by the experts in
the field authentic assessment could be another option of implementation. The last
point to mention is teacher’s own creativity and desire to driving the shift and
changes.

Conclusion

Assessment is an inevitable and essential part of any teaching process. The
considered scholarly papers have shown that students are more motivated when they
are informed how their works will be evaluated. Authentic assessment meets these
requirements. This paper has provided an in-depth analysis of authentic assessment
by considering “authentic assessment” concept, which includes identification of this
concept by various authors, other variations of authentic assessment, examples of
authentic assessment tasks, information about rubric, limitations of authentic
assessment which followed by the experience of using authentic assessment in
classroom.

According to the majority of authors, authentic assessment is identified as an
evaluation process that involves multiple forms of performance measurement
reflecting the student’s learning, achievement, motivation, and attitudes on
instructionally-relevant activities. It usually requires students to be -effective
performers with acquired knowledge. Performance, Direct, Dynamic, Portfolio and
Alternative are other names of authentic assessment. An authentic assessment usually
includes a task for students to perform and a rubric by which their performances on
the task will be evaluated. Oral interviews, story or text retelling, writing samples,
projects/exhibitions, experiments/demonstrations and constructed-response items are
the forms of authentic assessment which help to evaluate the ability of students to
integrate new information into own knowledge. In Global Perspectives and Project
Work lessons at Nazarbayev Intellectual School, for instance, teachers usually use
constructed-response items in written form where students are asked to answer high-
ordered questions. Besides, students have additional copybooks “reflective journals”
in which they reflect after every lesson and are to combine the previous theme with a
new one. However, despite the prevailing number of advantages of authentic
assessment there are also some limitations such as lack of skills that are normally
evaluated, subjectivity in scoring and narrowness of authentic evaluation criteria.

To sum up, authentic assessment helps students to see how real-life conditions
or situations affect their theoretical knowledge. Both sides of learning process
teachers as well as students benefit by using authentic assessment in classroom.
Students are taught how to practice and apply important knowledge in real-life
settings. Teachers, in their turn, concentrate on worthwhile strategies and skills.
However, it is not the only right way to evaluate students’ performances. It means
that the choice of using traditional or authentic types of assessment depends primarily
on learning objectives and students’ needs. Therefore, the best suggestion for teachers
might be to learn how to balance both types in classroom settings. In other words, the
mix of the two will best meet needs of students as well as teachers.
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Tyitin
Byn maxanaoa ackepu wcozapevl oKy opviHOapvinoa KP memnekemmix min cascamuvlia
batinanvicmoel, wiem mMini cabavLIHOA KONMINOI MeHeepeeH Oonawax oguyep MYA2aAcbi
KAIbINMACmulpy Maceneci Kapacmulpuliaobl.

Pe3rome
Jlannas cmamvs 3ampazusaem HeKOmMopbvle BONPOCHL BHEOPeHUs Uoell NOIUTUHEBATbHO2O
00pa3zo6anusi 8 80EHHLIX YUEOHBIX 3A68e0CHUAX 8 C8eme pPeanu3ayuu 20Cy0apCmeeHHOU A3bIKOBOU
noaumuxu PK nocpedcmeom ¢hopmuposanusi NOIUIUHEBANbHOU TUHHOCIIU 0YOVIUX oguyepos Ha
S3AHAMUSAX NO UHOCTPAHHOMY S3bIK).

Who doesn't know a foreign language, that doesn't know own.
I.Goethe

Polylingualeducation in Kazakhstan is gaining increasing importance and today
Is one of the main directions in higher education. The task is to prepare competitive
specialists owning multiple languages [1].

The state educational policy in the field of learning of foreign languages is based
on recognition of importance of all languages and creations of necessary conditions
for multilingualism development in the territory of Republic of Kazakhstan. Along
with Russian and Kazakh languages, communication is carried out more than in
hundred languages, including languages of ethnic minorities. These circumstances
create a reliable basis for development of multilingualism of the individual and for
creation of relevance of studying not only languages of the people of the ethnic
groups living near it, but also international languages. Multilingualism, being the
most important factor of spiritual life of the modern polycultural world, intensifies
political and economic contacts, at the same time increasing the pragmatical
importance of foreign language skills. Foreign languages are the center defining
language policy of the country, having social and economic specifics, the priority
international relations, educational opportunities, needs for personnel for whom this
or that foreign language can be priority.

At all times knowledge of a foreign language was considered as a sign of
culture, education. According to many experts to master the native language in full
degree — that is to estimate all its opportunities - it is possible, only studying any
foreign language [2].

As a main objective in the field of learning of foreign language multilingualism,
possession of each member of modern society of any foreign language moves
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forward. In the concept of a development of education of the Republic of Kazakhstan
some wide basic competences where enter can become the national purposes of
education: three-lingualism, Euroasian polyculturalizm, communicativeness, etc. At
present the problem of polycultural education in which center there is the personality
possessing multilingual and polycultural competence is actual for us [3].

In the address of President Nursultan Nazarbaev “New Kazakhstan in the new
world” in order to ensure the competitiveness of the country and its citizens offered a
phased implementation of the cultural project “Trinity of languages”, according to
which it is necessary to the development of three languages: Kazakh as the state
language, Russian as a language of international communication and English as the
language of successful integration into the global economy [4].

The polycultural society at a boundary of a new millennium represents such
educational space in which pupils of different ethno linguistic religious and
socioeconomic accessory live and are trained. Therefore, military education, being a
component of the general national education in Kazakhstan as it is demanded by
time, has to be polylingual. Future officer, being a full-fledged representative of our
society, has to know the Kazakh language, as state, Russian, as language of
international communication and one of foreign languages - as means of common
cultural development. At military institute one of important tasks is familiarizing of
younger generation with universal, global values, formation at abilities to
communicate to interact with representatives of various next cultures and in world
space.

Thus, problems of polylingual education at Military educational institute can
become:

— formation at cadets of ideas of multilingualism;

— education of the tolerant relation to language and cultural distinctions,
overcoming of negative ethno social stereotypes;

— formation of language skills with carriers of various cultures;

— formation at cadets the culture of international communication.

The polycultural identity of future officer is an individual with the developed
linguistic consciousness. Language is base of formation of the person of the
informative and sociocultural person of a new era. After all language and
communication — the main condition of existence of the person in community with
other people. There is a competent question - how many languages future officer
needs to know? It is obvious not less than three and one of them foreign — as means
of common cultural development [5].

“Knowledge of the mother, the state, Russian and foreign languages broadens
the mind of man, promotes their full development, promotes the formation of
installation tolerance and surround vision of the world” [3-4]. The knowledge of
culture of the Kazakh people of dialogue of cultures of the foreign-language countries
can become culturological aspect in training in a foreign language in the system of
military education, after all understanding of native national culture is especially
brightly shown by its comparison to cultures of other people. Dialogue of cultures in
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teaching of a foreign language opens variety and unity of the world before pupils,
helps to understand the values of different people. All this will teach to live and
communicate in multinational Kazakhstan.

Other investigators of pointed the question that the achievement of these results
Is possible only with changes of both the content and the organization of educational
process[6]. Thus, the investigation of urgent condition if the educational system and
prognostication of possible tendencies and their future development cannot be
realized out of the socio-economic aspect and without taking into account the
interests and necessities of all the social individual in the educational sphere. At the
same time, the analysis of the educational institutions’ species diversity, the
peculiarities of their educational process organization can serve an indicator of the
dynamics social structure of the society.

As the purpose of training the development in future officer the ability to cross-
cultural interaction where the foreign language is used as an instrument of this
interaction has to serve any foreign language in Military institutes. How the tasks of
the polycultural personality directly at lessons of a foreign language are carried out?
The solution of polycultural education demands the use of active methods of training
and education a leading place in which takes creative and search activity of cadets,
discussions, group and individual work, role-playing games, project works during
which the cadets gains experience in the solution of problems. Exactly here, the
trainee acts as the creator — the main character. Formation of the polycultural
personality on classes in a foreign language promotes the use of interactive methods
of the training developing ability and skills of a speaking. As example are the lessons
on which there is an acquaintance with culture of studied language countries, with
features the creativity of various writers, etc.

Each teacher knows what huge potential out-of-class and educational work
possesses [7]. In days of carrying out the Week of the languages, dated to celebration
the Day of languages of Kazakhstan people the competitions on knowledge the
customs traditions of the people occupying Kazakhstan, and also foreign countries
are organized. Belonging to this or that nationality, the ability to express it by means
of a foreign language created the atmosphere of a holiday, fun, in which all
participants participate to action on a scene and desire to participate in this action.
Participation in this action of cadets, representatives of Kyrgyzstan and Tajikistan
was the culmination moment.

Holiday “Nauryz”, out-of-class activities “Holidays and national traditions of
Europe”, “St. Valentine's Day”, “Halloween” and others allow cadets to put
knowledge of a foreign language into practice, promote development of the principle
of the interconnected training in language and cultures of studied language.

Use in work of a method of the project allows turning the lesson of foreign
language into debatable research club in which problems taking into account features
of culture of the country are solved. Project “I am proud of my Homeland”,
“English-speaking countries”, “Education system in America and Kazakhstan”,
“Armed Forces of Kazakhstan and other countries™, “We are in the heart of Eurasia”.
“Military conflicts”, etc. The great interest causes carrying out polylingual games and
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KVNs, other lessons with application of elements of integration (travelling lessons, a
teleconference “Germany, Great Britain, Kazakhstan”, “Military conflicts all over the
world”). At the department of foreign languages there was a tradition to carry out
competitions of oratorical skill, the simultaneous interpreter in English, Kazakh and
Russian languages.

Planning similar lessons, a main objective is not the simple acquaintance with
this or that material, and aspiration to realize the main direction of polylingual
education - perception of language as means of cross-cultural interaction. The offered
forms of carrying out the lessons in the system of Military education will give the
chance to involve all cadets in active oral practice in all languages, in particular in the
state Kazakh language, German, Russian and English languages. The communicative
technique has to be put in a basis of lesson, is integrated with traditional elements of
teaching.

On the basis of the carried-out analysis, there is a belief that the multilingual
environment in Kazakhstan, joint activity of numerous nationalities living by a row
and the nations create ideal conditions for formation natural polylingual speakers,
other languages spiritually rich and prepared for perception and cultures. The
multilingualism promotes formation of the open person — open for the world, people,
good and ready to activity for the benefit of other people what has to be the real
officer.

Polylingual military education an important component of the modern general
education promoting assimilation by students of knowledge of other languages,
cultural values of the people and traditions, a way of life, youth education in the spirit
of respect of foreign-language vital world outlook values. Polylingual education,
being the best means for knowledge of the native language, serves the development
of dialectic thinking, outlook expansion, and formation of the future officer.
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ENCOURAGING CRITICAL THINKING AMONG STUDENTS
THROUGH SELF-AWARENESS

MA in English Philology T.V. Mikhailova
Sh. Ualikhanov Kokshetau State University, Kokshetau, Kazakhstan
tanyamikh25@mail.ru

Tyiiin

Kasipei mayoa (cmamucukaza cavikec) colHu mMypevlOaH OULAl AlamulH, 0ebammap MeH
MAanKulIaynapea KamvlCamvli CMyOeHmmep CblHU MYPEblOaH OULAl aIMatumslH CmyOeHmmepee
Kapaganoa KORAMHbIY JHCAyanmvl 0d CAIMAKMbl Myuelepine auHAI2aHoblebl AlKblH OObIN
omwip.Adamuoly OMIPIHIK CANAcvl OHLIY OUNAYbLIHA CANACHIMEH MmiKenel OaulaHblcmbl eKeHOIll
bapwasa 6eneini. Kebinece aoamoap xapanauvim macenenepoi weutyoe CblHu MypavlOaH OU1ayovl
KONOauwln, an Kypoeni, 0ayivl Mmacenenepoi uewKeHoe OYpviC CblHU MYPblOaH WeuliieeH
carmakmol uwiewim maby xKuviH 0en canauovl. CmyoeHmmepoi CblHU MYPblOaH OULAYObl HCYUeNi
mypoe yipemyee 6onaovl. Ocbl MaKanada azvliublH Mili caOAKMapblHOad CblH MYPEbICbIHAH
ounayoiy muimoi 20icmepiniy KoN0aHy epexuienikmepi 3epmmen2eH.

Pezrome

B nacmosiwee epems ouesuden mom ¢paxm (u cmamucmuka 5mo noomeepxucoaem), 4mo
cmyOdenmol, graoewue KpumudecKuUM MbululleHueM, aKmueHo ydacmeyrowue 6 dOebamax,
QUCKyccusix, 00CYIHCOCHUSX, CMAHOBIMCsL O0Nee CEPbe3HbLIMU U OMBEMCIMBEHHbIMU 2PANCOAHAMU
obwecmea, uem CMyOeHmbvl, He BNOJHe B1adeluue HABLIKAMU Kpumuyeckoeo mviuiienus. Kak
U3BECMHO, KAYeCmeo OJHCU3HU Yel08eKa 3d8UCUM Om Kaiecmea e20 MuluileHus. 3auacmylo Mvl
ModHceM KpUMuyecku noOXoOums K pPeuleHuro KaKux-mo HpoCmbIX 60NPOCO8, 8 MO 8peMs KaK
pewierue mpyooemKux, CHOPHLIX 3a0ay He HAX00UM 8EPHO20 U KPUMUUECKU-636EULEHHO20 OMBEemd.
Obyyamv cmyO0eHmo8 KpumudecKkoMy MbIULEHUI0 MOJCHO DeVIAPHO U cucmemamuyecku. B
cmamve  paccMoOmpenvl HEKOMopble COBPEMEHHble Memoobl U NOoNe3Hble NpUuémvl 00yueHus
CMYO0eHmo8 KpUMu4eCKoMy MblUULEeHUIO HA YPOKAX AH2TUNICKO20 A3bIKA.

Introduction

Definitions and a Brief History of the Idea of Critical Thinking

It 1s in the nature of human beings to think. But much of our thinking is biased,
partial, uninformed or prejudiced. However the quality of our life and that of what we
produce, make, or build depends on the quality of our thought. Thus the importance
of Critical Thinking cannot be overestimated by school and university teachers
nowadays.

The most developed statement of CT was presented by Michael Scriven &
Richard Paul, at the 8th Annual International Conference on Critical Thinking and
Education Reform, Summer 1987.

"Critical thinking is the intellectually disciplined process of actively and
skillfully conceptualizing, applying, analyzing, synthesizing, and/or evaluating
information gathered from, or generated by, observation, experience, reflection,
reasoning, or communication, as a guide to belief and action. In its exemplary form,
it is based on universal intellectual values that transcend subject matter divisions:
clarity, accuracy, precision, consistency, relevance, sound evidence, good reasons,

70



mailto:tanyamikh25@mail.ru

RECOGNIZING LEARNING ABILITIES AND TEACHING POSSIBILITIES
IN THE ERA OF TRILINGUAL EDUCATION

depth, breadth, and fairness..." [1]

Critical thinking is that mode of thinking - about any subject, content, or
problem - in which the thinker improves the quality of his or her thinking by
skillfully analyzing, assessing, and reconstructing it.

Critical thinking is the art of analyzing and evaluating thinking with a view to
improving it. Critical thinking is thinking about your thinking while you’re thinking
in order to make your thinking better.

When thinking about Critical Thinking in general | have an image of a person
wandering in the mysterious labyrinth of his/her own thoughts, ideas, doubts,
assumptions, prejudices, etc.

The main goal of the person imprisoned in this labyrinth is to walk through all
the corners and along all the paths of this labyrinth and finally find the way out, i.e.
be the winner. In order to do so this person should make right decisions based on
experience and common sense. Thus I compare such labyrinth wanderers with critical
thinkers. Good critical thinkers (“wanderers”) must be able to think clearly about
decisions that they are to make (“‘choose the path”) in their everyday life because
their own life is at stake. They win if they find the exit (make a correct decision).

The intellectual roots of Critical Thinking are as ancient as its etymology,
traceable to the teaching practice and vision of Socrates 2,500 years ago who
discovered by amethod of probing questioning that people could not rationally justify
their confident claims to knowledge. Confused meanings, inadequate evidence, or
self-contradictory beliefs often lurked beneath smooth but largely empty rhetoric.

Socrates established the fact that one cannot depend upon those in "authority" to
have sound knowledge and insight. He demonstrated that some individuals may have
power and high position and yet be deeply confused and irrational. He established the
importance of asking deep questions that probe profoundly into thinking before we
accept ideas as worthy of belief.

He established the importance of seeking evidence, closely examining reasoning
and assumptions, analyzing basic concepts, and tracing out implications not only of
what is said but of what is done as well. [2]

His method of questioning is known as "Socratic Questioning” and now it is
considered to be one of the best known Critical Thinking teaching strategies. In his
mode of questioning, Socrates highlighted the need in thinking for clarity and logical
consistency.

Main Part

Acquisition and Improvement of Critical Thinking through Self-Awareness

Language teachers can activate Critical Thinking in the classroom by
highlighting self-awareness; that is, they can help the learners have and show
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understanding of themselves and their surroundings. By means of interactive
approaches and materials, teachers can help students be aware of their perceptions,
assumptions, prejudices, and values and can help students break old habits to
construct a new point of view. [3]

CT and Perception (Use of Optical illusions)

Perception- is an active rather than a passive process. It enables us to construct,
interpret, and make conclusions (inferences) about information we receive, rather
than simply record “reality”. Use of optical illusions helps to teach students different
ways of seeing and help them realize that people can perceive the same things or
situations in different ways.

Tell your students to look at the first picture closely. If they do so, they will see
Albert Einstein. But if they stand at a 5 meter distance (in this case you should use a
wide screen), it will become Marilyn Monroe. Then tell your students to look at some
other pictures with hidden optical illusions. Give it a try, you will see how amazed
your students will be!

Observation or Inference Activity for Students

Science is based on observation and inference. Any phenomenon being studied
must first be observed. An inference is a reason proposed to explain an observation.

Thus observations can be easily proven from direct evidence. Inferences need
explanation or reasons to statements. [4]

Task 1.Read each statement and decide whether it is an observation or an
inference. Did the person making each statement observe or infer what he or she
stated? Circle your answers.

1. The container is filled to the 350 ml mark with water.

a) observation b) inference

2. The Sun rose at 6:55 this morning.

a) observation b) inference

3. The caterpillar did not eat the moth because it is not a carnivore.
a) observation b) inference

4. Sound traveled faster through the desk than through the air.

a) observation b) inference

5. The plant on the left is growing more because it has been receiving more
water.

a) observation b) inference

6. When the Sun came out, it made the rain stop.

a) observation b) inference

7.1 can jump high in tennis shoes because they have rubber on the bottom.

a) observation b) inference
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8. When the power is turned on, the game lights up and plays a song.

a) observation b) inference

9. Dinosaurs died out when they could not adapt to the changing climate.

a) observation b) inference

10. Water can fall as precipitation, which may include rain, snow, or hail.

a) observation b) inference

Correct answers. 1. observation, 2. observation, 3. inference, 4. observation, 5.
inference, 6. inference, 7. inference, 8. observation, 9. inference, 10. observation.

As a challenge, have students turn each observation into an inference and each
inference into an observation.

Task 2.Make Observations and Inferences.

Directions: Look at the picture below. Then write 3 observations and 2
inferences, based on the picture.

Observations and inferences will vary. Observations should be verifiable from
direct evidence, with no interpretation required. Inferences should propose
explanations or attribute reasons to statements.

Possible answers:

1. (Observation): There are five penguins shown on the picture.

2. (Observation): This habitat has water, snow, and ice.

3. (Observation): Each penguin is white and black.

4. (Inference): The penguins are fleeing a predator that can only hunt in the
water.

5. (Inference): More penguins are going to follow these five out of the water.

CT and Prejudices

A major obstacle to Critical Thinking is prejudice. Everyone has some
prejudices because we all have ideas about what is true, false, right or wrong.

Our prejudices related to patriotism, religion, class, gender, etc. affect the way
we think. To be a Critical Thinker means that one is aware of the ideas that may
change his/her opinion.

Question Your Prejudices Activities for Students.

Complete the given open-ended sentences and discuss responses of your
classmates / group mates:

— School is a place where...

- Women should...

- Men should never ...

— Parents are always...

— Literature is never...

— Educationis...
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Critical Thinking and Values.

Critical Thinkers are thinkers who are aware of the values on which they base
their judgements. The next Activity will help make students aware of their values and
why they have certain ones.

Your 5 Values Activity

State what you value in order of importance, give reasons (Why?).

Example: 1 value money, friends, family, education, career, etc. ... because ...

Critical Thinking and New Point of View

Egocentricity is the inability or unwillingness to consider other points of view. It
results in a refusal to accept new ideas, views, or facts. "Egocentric thinking results
from the unfortunate fact that humans do not naturally consider the rights and needs
of others.” [5,21]

Trying to see a new point of view — or at least being open to seeing something
differently — is an important strategy for Critical Thinking.

Being A Jury Activity for Students

FORM A: You believe that human beings are fundamentally bad and brutal, have
animal-like instincts, and always look for pleasure. The best way to control human
beings is to threaten and punish them.

FORM B: You believe that human beings are fundamentally good and can
realize their potential if they are not prevented from doing so. There is no need to
control human beings. The only thing to do is to show them love and understanding.

FORM C:You believe that human beings are neither good nor bad. Society and
the environment they live in determine whether they will be good or bad. The way to
control human beings is to persuade and reward them.

Your Task: (10-15 min)

Your group is a jury that will decide on a punishment for a suspect who is 25
years old, has lost his wife and his job, and has sole responsibility for the care of his
5-year-old son. The suspect was caught stealing food that costs $ 40.

Your group must judge the man's actions and decide his punishment according
to the philosophy assigned to your group (even if members of the group do not
believe that philosophy). Your should not show your form to other groups. Then the
leader (speaker) of the group should present the group's verdict to all the other
groups.

General Discussion at the end of this activity:

1) How did you feel having to support a view you don't believe in?

2) How did you feel having to listen to a point of view you don't share?

3) Which philosophy actually appeals to you and why?

Conclusion

A Critical Thinker can begin to clear away the confusion by questioning
statements and assumptions. Who said that? Is that source reliable? Do you have data
/ information supporting that claim? Has that been scientifically proven? Are you
qualified to speak on this topic? Discussions and debates can promote Critical
Thinking and that produces more involved citizens.

Critical thinking is an ability that must be taught by trained instructors. All the
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teachers should bear in mind that: “Education’s purpose is to replace an empty mind
with an open one” [6].
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INTAGRATED LESSON OF ENGLISH AND GEOGRAPHY
“THE USE OF ‘THE’ WITH ENGLISH, KAZAKH AND RUSSIAN
GEOGRAPHICAL NAMES”

English FL teacher L. Ostroverkhova
School No. 7, Semey, Kazakhstan
ostroverkhova-65@mail.ru

Tyiiin
Ywminoi 6inim 6epyoin maxcamvr Kazaxcman Pecnybnuxacvinvly memiekemmik minoixk
cascamoinan wvlzaovl. Ocblean OAUIAHLICMbL YUWMINOI 0KblmyOblH OipblHeal Mildik cmanoapmol
arcacanaovl. Ocvl mindix cmanoapm cabaxma okywwliapea yui mindi 6ip mes2iide XanvlKapaiblk
CMAaHOapmKa calikec Meyeepy2e MyMKiHOIK bepeoi.

Pe3ztome
Llenv mpexwvazvlunoco 006pA308aHUL UCXOOUM U3 20CYOAPCMBEHHOU A3bIKOBOU NOJUMUKU
Pecnyonruxu Kazaxcman. B ceszu ¢ smum Ovin paspaboman Edumwiii s3vik0801 cmanoapm
00yuenuss mpem A3bIKaM. [aHHbllL A36IK080U CIMAHOapm npeonojiazaem co30aHue Ha ypoKe YClosuil
0151  OOHOBPEMEHHO20  OB1A0EHUS  YUAWUMUCA MpeMs  A3bIKAMU 6  COOMBEMCmEUU  C
MENCOVHAPOOHBIMU CIMAHOAPMAMU.

Integrated technology gives a lot of potential opportunities to increase the study
time on target languages learning. Bilingual or trilingual education has a positive
influence on the development of linguistic competences of children. Pupils have an
opportunity to form a further understanding of language and its effective usage when
continuing the development of two or more languages skills throughout all years of
schooling. At the integrated lessons of English, Kazakh and Russian pupils get more
language practice, especially if they are learned to read and write in three languages.
They are also able to compare these languages. More than 150 scientific studies
conducted over the past 35 years strongly support what was once expressed by the
German philosopher Johann Wolfgang von Goethe: “He who knows only one
language does not know, in fact, none”. Studies show that by processing information
through two or three different languages the multilingual learners have a greater
flexibility of thinking.

Pupils” knowledge and skills of one language serve as the basis for the
development of other languages. From the point of view of the children’s
development of thinking skills and conceptual perception, these languages are
interdependent. When the native language is developing at school, language and
study skills, acquired by children in the target languages, are also transferred to the
native language. If the educational environment provides access for children to two or
three languages, they nurture each other.

Teaching at school in their second/third language does not hinder the children’s
academic development.The results of educational research conducted in many
countries confirmed that well-implemented bilingual or multilingual programs
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provide good knowledge of the target language without any negative effects in the
children’s development. For example, the Foyer program in Belgium develops
language and study skills in three languages (mother tongue, Dutch and French) at
the primary school and most clearly illustrates the benefits of bilingual and trilingual
education.

The lesson plan given below focuses on how to teach pupils to use geographical
names in three languages: English, Kazakh and Russian. It gives pupils an
opportunity to understand some grammar rules, to compare their use with particular
geographical names in three languages and to practice them in rapid drills. Pupils also
learn to investigate the material independently in groups, learn how to find necessary
information and communicate with each other in the process of their research work.

Lesson Plan

Theme: “The use of ‘the’ with English, Kazakh and Russian geographical
names”

Level of learners: intermediate (B2) level

Timetable fit: pupils have already studied grammar rules about the use of ‘the’
with geographical names

Main aims:1. to extend the range of use of the definite article ‘the’ with
geographical names in three languages - English, Kazakh and Russian; 2. oral fluency
practice

Subsidiary aim: pupils use appropriate geographical names with or without ‘the’

Assumptions: pupils can use English, Kazakh and Russian geographical names
in oral and written speech

Modules used at the lesson: critical thinking, learning how to learn, the
importance of dialog in the classroom, assessment

Aids and materials: geographical maps of the UK, USA, Kazakhstan and Russia,
cards with tasks and keys to the tasks

Procedure of the lesson
1. ORGANIZATION MOMENT

Teacher: Good morning children. Today you will work in small groups. Take
the card with a number and join your group. There will be 4 groups today.

Class: children choose cards with numbers (1, 2, 3, 4) and form new groups.

2. WARMER

T: Now tell the members of your group which country you would like to visit
one day. Use the structure: “One day I would like to go to...”. Please, share your
ideas.

Cl: Students work in small groups. They are given pictures of different
countries. Then they choose one pictures of the country which they would like to
visit. They comment their choice with the phrase “One day | would liketogoto ...”

3. REVISION OF GRAMMAR RULES

T: Now each group will examine the charts with the rules which explain how to

use “the” with geographical names
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GEOGRAPHICAL NAMES WITH OR WITHOUT “THE”

Geographical The No article
name
Continents - Africa, Europe, Asia
Countries The ... of... France, Japan, China, Spain,
The United States of America Brazil, Russia, Kazakhstan, India,
The United Kingdom of Great Britain | Germany, Italy, Great Britain,
and Northern Ireland Wales, Scotland, England, Ireland,
The Republic of Kazakhstan Israel
States of the USA Texas, California, Florida
Regions The Middle East, the Far East, The | Central Asia
Caucasus
Cities, towns The Hague London, Paris, New York
Islands Group of Islands Individual Islands
The British Isles, the Canary Islands Corsica, Crete, Sicily, Bermuda,
Taiwan, Cyprus
Mountains Mountain Ranges Individual Mounts
The Rocky Mountains (the Rockies) (mount) Etna, Everest,
Kilimanjaro, Ben Nevis
Deserts The Sahara
Lakes Group of Lakes Individual Lakes
The Great Lakes (Lake) Superior, (Lake) Michigan,
Alakol
North / South/ | The... of... West(ern) Germany
East / West The North of France East(ern) Kazakhstan
BODIES OF WATER
The -
Oceans The Atlantic Ocean, the Pacific Ocean | -
Seas The Mediterranean (sea), theBlack Sea | -
Rivers The (river) Thames, the (river) Amazon, | -
the Nile
Channels The English Channel -
Canals The Panama Canal -
The Suez Canal
Bays The Blue Bay -
Gulfs The Gulf of Mexico -
Straights The Straight of Dover -
Falls The Niagara Falls Niagara Falls

4. RAPID DRILLS
T: Now practice the use of the definite article ‘the’ with geographical names in
rapid drills. Then check your answers using the key with answers.
Taskl: Correct the geographical names that are wrong

1. United States 16. southern California
2. Rocky Mountains 17. south of California
3. Alps 18. Bay of Bengal

4. Gulf of Mexico 19. Antarctica
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5. Niagara Falls 20. Hudson Bay

6. Seine River 21. Great Britain

7. Los Angeles 22. Republic of Ireland

8. North America 23. United Kingdom

9. North Pole 24. Tien-Shen Mountains
10. Hawaiian Islands 25. English Channel

11. Russia 26. Northern Ireland

12. Lake Issyk-Kul 27. Republic of Kazakhstan
13. Strait of Dover 28. Mississippi River

14. Amazon River 29. east of Europe

15. Eurasia 30. western Europe

Keys : 1.the 2.the 3.the 4.the 5.- 6.the 7.- 8.- 9.the 10.the 11.- 12. — 13.the 14.the
15.- 16.- 17.the 18.the 19.- 20.the 21.- 22.the 23.the 24.the 25.the 26.- 27.the 28.the
29.the 30.-

5. GROUP WORK

T: Now each group will get one of the four tasks about British, American,
Kazakhstani and Russian geography, do them with the help of geographical map and
check their answers with the help of the answer key. Each group will choose a leader
who will ask his mates questions and take notes about their correct and incorrect
answers. At the end of the work leaders will evaluate the answers of each member of
the group, give them marks and report about their results to the whole class.

a) Group 1 - British Geography

Task:Answer the questions, paying special attention to articles. Examine the
map of the UK if you don’t know the exact answer.

Question Key

1. What separates England from France? 1. the English Channel

2. What is the closest point between England and France? 2. the Strait of Dover

3. What are the three countries of Great Britain? 3. England, Scotland and Wales

4. What group of islands is located to the northwest of | 4. the Western Isles
Britain?

5. Which seas wash the shores of Britain? 5. the North Sea, the Irish Sea

6. What channel separates Scotland from Northern Ireland? | 6. the North Channel

7. Which island is located in the Irish Sea? 7. the Isle of Man

8. Which mountains separate Scotland from England? 8. the Cheviot Hills

b) Group 2 - American Geography
Task:Answer the questions, paying special attention to articles. Examine the
map of the US if you don’t know the exact answer.

Question Key

1. Which mountain range is located in the | 1. the Rocky Mountains
western part of North America?

2. What states border on Lake Erie? Lake | 2. Pennsylvania, New York, Ohio,
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Michigan? Michigan, Wisconsin, Illinois, Indiana

3. What states are washed by the Pacific | 3. Washington, Oregon, California,
Ocean? Alaska, Hawaii

4. Which bodies of water wash the shores | 4. the Gulf of Mexico, the State of
of Florida? Florida, the Atlantic Ocean

5. Which group of islands is to the south | 5. the Bahamas

of Florida?

6. Which is the smallest state? What | 6. Rode Island, the Atlantic Ocean
waters is it washed by?

7. Which is the largest state? What waters | 7. Alaska, the Pacific Ocean
Is it washed by?

8. Of which state is Lincoln the capital? | 8. Nebraska

¢) Group 3 — Kazakhstani Geography
Task:Answer the questions, paying special attention to articles. Examine the
map of the Republic of Kazakhstan if you don’t know the exact answer.

Question Key

1. Which sea is located in the western | 1. the Kaspian Sea
part of Kazakhstan?

2. What country does Kazakhstan border | 2. China
in the east?

3. What countries are washed by the Aral | 3. By Kazakhstan and Uzbekistan
Sea?

4. Which river flows in the east of | 4. The Irtysh river

Kazakhstan?
5. Which lakes are located in the east and | 5. Lakes Balkhash, Alakol are in the
south-east of Kazakhstan? south-east, lake Zaisan is in the east of

Kazakhstan

6. Which are the largest cities in|6. Almaty, Astana, Karaganda,
Kazakstan? Chimkent

7. Which mountains are located in the | 7. The Tien-Shan mountains
south-east of Kazakhstan?

8. Which central Asian republics does |8.  Kirgizstan,  Uzbekistan  and
Kazakhstan border in the south? Turkmenistan

d) Group 4 — Russian Geography
Task:Answer the questions, paying special attention to articles. Examine the
map of Russia and if you don’t know the exact answer.

Question Key

1. On which continents is Russia located? | On Europe and Asia / Eurasia

2. What is the capital of Russia and in | Moscow is the capital of Russia. It is
which part of the country is it located? located in European part of the country
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3. Which sea is located in the south of | 1. the Black Sea

Russia?

4. Which river flows into the Kaspian | 2. The Volga

Sea?

5. Which lake is the deepest in the world | 3. Lake Baikal is located in the central
and where is it located? part of Russia, in Siberia

6. Which region is located in the east part | 4. The Far East

of Russia ?

7. Which mountain range is located both | 5. The Altai mountains, the Urals
in Russia and Kazakhstan?

8. Which are the largest cities in Russia? | 6. Moscow, St. Petersburg,
Novosibirsk, Ekaterinburg

5. ASSESMENT

T: Now each group will assess their group work.

Cl: Count the number of correct and incorrect answers. Leaders evaluate the
answers of each member of the group, give them marks and report about their results
to the whole class.

6. HOMEWORK

T: Write an essay about the geography of one country you like. Use the
geographical names according to the rules which were studied at the lesson.

Conclusion

To design lessons with the use of two or three languages can be recommended to
teachers of English for several reasons:

— language activities in multiple languages contribute to the development
of the cognitive system of learners;

— the information processing skills and educational achievements can be
developed through one, two, or more languages. Languages function as channels that
feed the central information processing system;

— multilingual children can make a significant contribution to the society,
country and the global community, if they are applied in practice, what teachers think
is fair for all children.
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Tyitin

byn maxanaoa agvinwuvin minin oxbimyoa monmul macilimer Oinim Oepy 20iciHiy muimoi
AHCONOAPbl KAPACMbIPLLIRAH. AbLIUbIH MINI cabakmapvlHOa O0IAMbIH Oy JCaHe mepic gaxmopaap
Y COIHbLIRAH.

Pezrome

B oannoii cmamve paccmampusaemcs oOun u3 3QPGHexmusHvIX Memooo8 Npenooasanus
AHRNULICKO20 A3bIKA 8 KOMAHOHOM 00yuenuu. [Ipeocmagnenst nonoxicumenvrole U ompuyamebHble
@axkmopel 00yueHus Ha YPOKAX AH2IULIICKO20 A3bIKA.

We know today’s priority task is gaining the best results in Teaching English.
Important elements in modern teaching a foreign language creative mastery of new
methods, skills and research to find appropriate materials which are accessible for
language learners. One of the new effective methods in teaching is Team teaching.
Team teaching is a method where two instructors work together in the same
classroom to combine efforts to meet students' varied instructional and behavioral
needs.

Team teaching may seem strange at first. It might be difficult for a teacher to
work with someone else, because teachers usually work alone: Team teaching is a
process and it does take time for an ideal relationship to develop between teachers.
However, team-teaching can be a very rewarding experience for both the teachers and
the students. Team teaching is an opportunity for both teachers to improve their
teaching skills and to expand their teaching portfolios. In addition, students benefit
because they learn from two teachers rather than one experienced making team
teaching. Team teaching is definitely one of the examples for the English proverb
"Two heads are better than one"

We have worked with a Peace Corps volunteer k-15, Megan Montgomery for
one year. She helped us a lot to learn how to use these new methods in a traditional
classroom. By working with a volunteer we have discovered new aspects, activities
of teaching English classes. She introduced us to American culture, technology, and
the American educational system. In addition, communicating with a native English
speaker improved our English skills. The volunteer assist the teachers and students
build up a better English vocabulary and use better pronunciation.

The students also benefit from team teaching, with two teachers, the students get
more one-on-one assistance; one teacher can work individually with weaker students,
while the other teachers the class. In addition, students gain the benefit oftwice as
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much expertise, knowledge, time, and energy and teaching strengths in the classroom.
They receive two different reactions to their progress and work. One teacher
circulating the classroom while the other teaches keeps students more focused.

Successful team teaching involves the following elements

1. A volunteer and a counterpart attend class together.

2. They have to work together to plan lessons ahead of time. While one teacher
teaches, the other should help. For example, he or she can write on the board display
flashcards, or work with other props. He or she can also add important points that
supplement the other teacher's lesson. It is also important that the person not teaching
pays close attention to the class.

3. Both teachers must empower each other. Team-teaching not work unless the
students view both teachers as knowledgeable authorities.

4. Teachers must give each other responsibility. They should not interrupt each
other's sessions. While creating the lesson plan both teachers should be aware about
tasks and that in case the other teacher can help to do the task. During class, they
should be sure to follow the plan.

Some of the clear benefits that develop during planning and the actual teaching
process are expressed in the following quotes:

"We work together before class to decide what we want to get across. We both
go back and forth with e-mails checking each other's work to make sure that the
language we are using isn't too difficult, to make sure the concepts are being gotten
across in a clear manner, and we work together to determine things like the writing
assignments we want them to do and what kind of oral assignments we want them to
have.

We always come back together and discuss "What happened", what has gone
wrong" and "what could be improved in the next class".

The benefits to a four - handed approach to team teaching are evident in these
comments. The old saying two heads being better than one can be a major plus for
team teaching. If the teachers are satisfied with the partnership, they can begin to
trust each other enough to make their teaching more effective. That is two sets of
eyes and ears can cooperate in developing materials, teaching and assessment. We
can make team teaching with two counterpart teachers except a volunteer and also
among an experienced teacher and young teacher. It helps young teachers to learn
new methods and to practice with an experienced teacher.

Here are sample directions doing this type of teaching

1. Divide a section of the textbook equally. The teachers should discuss what
activities they would like to do and decide what materials they need.

2. The teachers individually prepare to teach their halves of the lesson.

3. Before teaching the teachers should have a short discussion about the format
of the lesson. For example, how you begin the lesson? How will you move from
reviewing the last lesson to introducing new material? How will you move from one
teacher to the other during class?

Discussing these key items will help create professional, well planned, and
successful lesson.
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Supportive team teaching with this model on a teacher has the primary
responsibility for planning and teaching, while the other teacher moves around the
classroom helping individuals and observing particular behaviors. For example, a
teacher could present the lesson while the other distributes materials.

Some advantages:

Students receive individual help in teamely manner
It's easier to keep students on task because of the proximity of the teacher.
It saves time when distributing materials
As a process observer the supporting teacher can observe behavior not seen by
the teacher directing the lesson.

e The supporting teacher can walk to observe the other teacher modelgood
teaching practices.

Students do not all learn at the same rate. Periods of equal length are not
appropriate for all learning situations. Educators are no longer dealing primarily with
top-down transmission of the tried and true by the mature and experienced teacher to
the young, immature, and inexperienced pupil in the single-subject classroom.
Schools are moving toward the inclusion of another whole dimension of learning: the
lateral transmission to every sentient member of society of what has just been
discovered, invented, created, manufactured, or marketed. For this, team members
with different areas of expertise are invaluable.

Of course, team teaching is not the only answer to all problems plaguing
teachers, students, and administrators. It requires planning, skilled management,
willingness to risk change and even failure, humility, open-mindedness, imagination,
and creativity. But the results are worth it.

Teamwork improves the quality of teaching as various experts approach the
same topic from different angles: theory and practice, past and present, different
genders or ethnic backgrounds. Teacher strengths are combined and weaknesses are
remedied. Poor teachers can be observed, critiqued, and improved by the other team
members in a nonthreatening, supportive context. The evaluation done by a team of
teachers will be more insightful and balanced than the introspection and self-
evaluation of an individual teacher.

Working in teams spreads responsibility, encourages creativity, deepens
friendships, and builds community among teachers. Teachers complement one
another. They share insights, propose new approaches, and challenge assumptions.
They learn new perspectives and insights, techniques and values from watching one
another. Students enter into conversations between them as they debate, disagree with
premises or conclusions, raise new questions, and point out consequences.
Contrasting viewpoints encourage more active class participation and independent
thinking from students, especially if there is team balance for gender, race, culture,
and age. Team teaching is particularly effective with older and underprepared
students when it moves beyond communicating facts to tap into their life experience.

Some disadvantages:
» Through the eyes of the students, one teacher has more control than the other
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« Students often relate to one person as the teacher and the other as a teacher's
aid.

* Having a teacher walk around during the lesson may be distracting to some
students

» Students begin to expect immediate one-0n-one assistance.

Team teaching is not always successful. Some teachers are rigid personality
types or may be wedded to a single method. Some simply dislike the other teachers
on the team. Some do not want to risk humiliation and discouragement at possible
failures. Some fear they will be expected to do more work for the same salary. Others
are unwilling to share the spotlight or their pet ideas or to lose total control.

Team teaching makes more demands on time and energy. Members must
arrange mutually agreeable times for planning and evaluation. Discussions can be
draining and group decisions take longer. Rethinking the courses to accommodate the
team-teaching method is often inconvenient.

Opposition may also come from students, parents, and administrators who may
resist change of any sort. Some students flourish in a highly structured environment
that favors repetition. Some are confused by conflicting opinions. Too much variety
may hinder habit formation.

Salaries may have to reflect the additional responsibilities undertaken by team
members. Team leaders may need some form of bonus. Such costs could be met by
enlarging some class sizes. Nonprofessional staff members could take over some
responsibilities.

All things being considered, team teaching so enhances the quality of learning
that it is sure to spread widely in the future.

Elements of an effective partnership in team teaching: sharing common
pedagogical philosophy and an understanding of roles expectations was very
important for the team teachers.

Experience and knowledge appeared to be two-edged sword: some adapted a
more submissive role readily as they learned from a more experiencedteam teacher,
while others felt a need to compete for a leadership role in the partnership. Personal
incompatibility and in adequate communication skills were certainly the most
frequently reasons for the failure of a partnership.

Therefore, team teachers are strongly advised to get to know potential partners
before selecting a teaching mate. Successful teams are not developed by chance.
Communication is crucial and administrators can facilitate this factor by providing
enough preparation time, as well as regular forums for open discussion of teaching
Issues.

Following team teaching classes we have made in our English classes, and
compared the results with traditional English classes:

Subject: Practical course of the English Language

Course: First course Title: American meals Time: required: 80 min

Materials: Pictures of vegetables and fruits, 2 flipcharts, handouts. Authentic
materials: some vegetables and fruits in the box Skills: (L-S-R-W and Critical
thinking) Listening to a dialogue Speaking in discussion Reading Writing verbs
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Critical thinking and making comparison

1. Motivation/warm up.

There are some fruits and vegetables in the box. Students should come turn by
turn to the blackboard and they have to look at the box and describe one fruit or a
vegetable, the others should guess what kind of vegetable or fruit was described to
them.

Presentation:

Before giving the text about "An American Meals and Kyrgyz Meals" we have
to check their knowledge through brainstorming. First group will make brainstorming
on American meals, and the other group will make brainstorming on Kyrgyz meals.

After the brainstorming teachers should give handouts about meals to students.

Students have to read the texts and put such notes (put"+" if you know the
information, "-" if your variant was wrong through the brainstorming, and """ if
something new for you)

After the reading the text teachers work with a group to discuss how many
notice they have on the text, what is new for them.

Practice: Listening dialogue

While listening ask students to count what kind of items we have used in the
dialogue.

Seller: Good afternoon

Buyer: Hello, I need some meat for dinner. What is fresh today?

Seller: I have some meat for dinner, some delicious chops, | have also some
lovely chicken and sausage. What would you like?

Buyer: I think, 1 will actually have some beefsteak, two beefsteaks please.

Seller: Excellent choice.

Now what would you like to go with your steak? Potatoes ... or how about some
soup?

Buyer: | would like some bread, butter, and some cheese. | think, I would also
like some strawberries.

Seller: Very good. And would you like some wine to go with your dinner?

Buyer: Yes, thank you. Oh and | also need some green tea and honey. That's all
thank you.

Seller: Your total is $2500.1 hope you enjoy your dinner. Have a nice evening.
Buyer: Thank you, bye.

After the dialogue students should tell what kind of items teachers used.

Post activity:

a) A hot potato

Teacher takes a small ball and asks students to imagine that it is a hot
potato.They has to pass it to one of group mates asking questions abut the text and
dialogue .Other student should answer the question as soon as possible.

b) Divide the students in to four groups and ask them to create their own
restaurant and make a menu for breakfast, dinner,supper,disserts and drinks. After the
presenting their menu, students should choose the best restaurant.
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After several classes we compared two different classes: team teaching and
traditional. The results showed that team teaching is better than traditional. We have
made this decision after the survey among the students which was aimed to see the
effectiveness of the team teaching. And we got such results. Following questions
were in the Survey:

1.Do you like team teaching?

a) strongly like

b) like c¢) don’t like

2.What do you like about team teaching?

3. What do you dislike about team teaching?

4.1 believe team teaching makes English Language more interesting.

a) strongly agree b) agree c) disagree.

5. What are your personal suggestions for team teaching?

80% students strongly liked team teaching and 20% students liked traditional
classes. Students liked team teaching because their communities created more
opportunities to better the degree of mastering the English language and new
community development ideas and initiatives. Also they improved their critical
thinking skills through formal and informal interactions with a volunteer. They
suggested us to conduct more team teaching classes.

In conclusion, we can say that team teaching strategy used at many groups in
many courses at the University level. It will be effective if we use this technique at
school where three languages are integrated with the subjects.We hope you find
updated articles to be of value and it will be help you to make useful team teaching
classes at school and at the University.
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Tyitin

bBinim 0acmypee 6aii ocane Kazaxcman mapuxweinoa apkawian Manwi3ovl poi amxapobl.
Toyencizoik aneannan KeuiH 01 KAPKbIHObL OamMyblH bacmaowi. Byeinei mawoa xazaxcmanowix
Mekmenmepoe wem Mmiiin oKblmyoazvl Oipneute dxcana ypoicmepoi baiikayza 6o1aovl. Onapoviy
Oipi- oyn 6inim 6epy npoyecine Oipikmipineen naHodik mindix okeimyowl (CLIL) enzizyoiy anzauikul
mannvinvicmapsl. Ocobl d0icmemeni NPAKmuKaea eHeizy wem miiin MeHeepy OeHeelin HcaKcapmyed
bazvimmanean. Ocvl b6azoapramansl madvbICMvl iCKe acvlpy YWiH MeKkmenmepoe MY2aliMHIY
muicmi CLIL xy3vipemminikmepin oamvimyea epekuie Hazap ayoapwiiaovl. byn maxana CLIL
a0icmemecin KOJIOAHAMbIH MY2aliMee KOUbLIAMbIH He2i3el maianmapowl, NoH MY2aiiMOepin uiem
minine OKbIMY MYMKIHOIKMEPIH, NoH MYeanimMoepine a2bliuiblH MINIH OKbIMYOblY MA3MYHbIH,
Kaszaxcman Pecnyonuxacvinviy Akmebe scone Amvipay Kananrapvinoaest duonoaus, xumus, OUBT
JHCOHe u3uKa NoHi MYeanimMoepine apHaleaH KypCcmapblH OmKI3YOiH aleauKbl MmaiCipubecin
Kapacmuipaowl.

Pezrome

Obpa3zosanue umeem 6ozamvle mMpaouyuu U 6ce20d USPAI0 BANCHYIO POTb 6 UCMOPUU
Kazaxcmana. Ilocne nonyuenus He3a8UCUMOCMU OHO NepelCUsaen CmpemumenbHoe passumue.
Ce200mH5 MOI*HCHO HAONIOOAMb HECKOTILKO HOBbIX MEHOeHYUU 8 NPeno0asanuu UHOCMPAHHO20 A3bIKA,
6 kazaxcmanckux wixonax. OOHa u3 HUX — IMo nepavle NONbIMKU 8HeOPEeHUsI NPEOMEMHO-A3bIKOB020
unmezpuposannozo ooyuenus (CLIL) ¢ obpazosamenvhwiii npoyecc. Bhedpenue 0annot memoouxu
8 NPAaKmuKy HAnpaeieHo KAaK HA YIYYUeHUs YPOBHs 61d0eHUs UHOCMPAHHbIM S3bIKOM, MAK U
SHAHUU, YMEHUIl Hes3bIK0BOU obnacmu. /s yCnewHou peaiu3ayuy OaHHOU NPOSPaAMMbL 8 UWKOLAX,
ocoboe sHumanue yoensemcs pazeumuio coomeemcmsyrouux CLIL xomnemenmunocmer yuumens.
Cmamws paccmampusaem 0CHO8Hble mpebo8aHus K yyumenio, ucnonavsyrowemy memoouxy CLIL,
B03MONCHOCIU 00YyYeHUs yuumenelu NpeOMemHUK08 UHOCMPAHHOMY A3bIKY, COOepxcaHue Kypca
00VYeHUs. AHeTIULICKOMY A3bIKY yuumenell — NpeOMemHuUKos, nepeslil Onvlm npoeeoeHus Kypcos 0
yuumeneu o6uonoeuu, xumuu, OHWBT, ¢usuxu 6 ecopooax Axmobe u Amwvipay Pecnyonruxu
Kaszaxcman.

Education has a rich tradition and has always played an important part in the
history of Kazakhstan. After getting independence it has been undergoing
rapiddevelopment. In foreign language teaching, several new trends can be observed
in Kazakhstani schools of today. One of them is the first attempts of introduction of
Content and Language Integrated Learning (CLIL) into educational process. The
approach relates to European Commission document on education “Teaching and
learning. Towards the learning society”, which declares proficiency in three
Community languages as a prior objective, and suggests, in a list of methods,
teaching content in a foreign language as a way to contribute to achieving this
objective.
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CLIL aims to create an improvement in both the foreign language and the non-
language area competence, general categories being motivational and cognitive
Impact of the positive attitudes triggered by using CLIL, and the linguistic and
methodological utilisation of the non-language content material. It is believed that
content, e.g. Biology, and a foreign language, e.g. English, can be better developed
through gradual interplay — 25-100 % of the content is taught in a foreign language.
(Pavesi, 2001).

Up to four content subjects are planned to be taught in English, e.g. Physics,
Chemistry, Biology and IT. For successful implementation of the programme to
schools, special attention needs to be paid to the development of appropriate — CLIL
specific — teacher competences.

The teacher competence in general seems to cover the subject knowledge and
skills and their application. What attitudes, what professional skills are to be acquired
for the teaching of mathematics through the medium of the English language?

Whereas in an English class, communicative competence is the ultimate aim of
teaching, and involves both accuracy and fluency, the main aim of subject teaching
is to develop subject thinking. Learning subjects includes ,,appropriating ways of
speaking, that is, learning the language of a subject” (Zazkis, 2000).

CLIL teachers should therefore have a good command of the target language
and resort to the learners’ mother tongue with care. For learners, however, code
switching is a natural communication strategy, and teachers should allow it,
particularly in the first stages of CLIL. Teachers’ task is to flexibly adapt their
instructional support bearing in mind that in order to enable incidental language
learning, i.e. language acquisition in the learners, their main concern should be to
scaffold them on their way towards achieving mathematical competences. Learners,
whose attention is focused on the non-linguistic content, need to have access to
spontaneous speech, preferably in an interactive context.

The teacher’s task is to enable the students develop their individually different
process of knowledge building and meaning construction as well as positive attitudes
(De Corte, 2000). It is a common belief that mathematics and languages are difficult
subjects. Therefore, in order to help the learners succeed, it is of the utmost
importance for the teacher to examine and analyse possible barriers that might have a
negative impact on learning. The CLIL teacher should be able to suggest ways how
these could be minimised and use a variety of effective teaching strategies that would
help overcome individual learning difficulties.

The teacher’s task is to identify and use dual-focused activities which
simultaneously cater for language and content aspects. From the point of view of
class management, a qualified CLIL teacher should be able to decide whether
teaching the whole class, groups, pairs, or individuals is appropriate for particular
learning purposes, should be able to maintain learners” interest and motivation
through relevant learning opportunities, and to consider time management.

Nowadays at many Higher Educational Pedagogical institutions of Kazakhstan
the students are involved in five-year pre-service diploma courses combine two
majors in their studies: their main subject with foreign language teaching. The
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graduates obtain dual qualification, e.g. for teaching a subject and teaching it in
English. Their qualification applies for secondary and high schools, i.e. for learners
aged 11-17.

The author believes that teacher training must be tailored to meet the specific
needs of CLIL instruction which involve not only teaching strategies, but also school
curriculum development and reform.

Since the school year 2015-2016, the Ministry of Education and Science of
Republic of Kazakhstan in cooperation with British Council in Kazakhstan have run a
special training course “Teaching English for Subject Classroom” the aim of which is
to give subject teachers both theoretical and practical aspects of CLIL, i.e. to extend
teachers’ education and provide them with enhanced qualifications — teaching
subjects in English. The course was conducted in Aktobe, Atyrau, Karaganda and
other cities of Kazakhstan.The course covered language and cultural preparation,
classroom observations, microteaching of peers with the use of innovative teaching
methods and approaches, and a variety of related activities. The course aimed at
developing the participants’ knowledge and skills in English for further use in the
teaching of subjects, knowledge and skills in subjects through the L2, use of
reciprocal teaching strategies with regard to students’ individual differences. The
course encouraged the interaction of L1, L2, and paid attention to the differences in
the teacher’s work, i.e. teaching subjects in L1 and in the L2.

In teacher training programme, the following items are substantial: interaction of
the two languages L1, L2 during teaching subjects in English with attention paid to
advantages, disadvantages and possible problems that might occur, and differences in
the work of a subject teacher when teaching in L1 and English.

The 36 hour course covered:

— plenary discussion based on participants’ experience,

— participants’ individual or group work with a variety of textbooks and
teaching materials suitable for CLIL in comparison with similar materials in the
mother tongue (L1); attention is paid to possible obstacles based partly on L1 and L2
interference and partly on the relation of the content matter and background
knowledge of the target language community,

- preparing short teaching sessions - lesson stages, e.g. presentation,
practice,

- micro-teaching of peers with immediate feedback, which takes the form
of analysis and discussion.

The course was originally designed for teacher training of prospective subject
teachers. It is run in English. Regardless of this fact, teachers of non-language
subjects participated. This feature enriched the course in the multilingual perspective.

Throughout the course, the stress was being put on the comprehension for the
teachers to learn how to adapt their teaching styles towards the use of interactive
strategies. In their teaching practice, they needed to use a variety of verbal and non-
verbal means to illustrate the meaning, such as repetition, rephrasing, gestures, body
language, exemplification, analogies, representation and visualisation. Explanation
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was accompanied with the use of visual and multimedia aids. At early stages,
emphasis was on the development of receptive skills. The use of L1 was the last
resort.

By the end of the course the teachers exhibited active teaching behaviours such
as clearly giving instructions, accurately describing tasks, and maintaining learners'
engagement in instructional tasks, pacing instruction appropriately and
communicating their expectations for students' success. In presenting new
information, they used appropriate strategies such as demonstrating, outlining, using
visuals, building redundancy, rephrasing, scaffolding, linking new information to
learners' previous knowledge, etc. to make input comprehensible and context-
embedded.

Having conducted the course in Aktobe region and in Atyrau the author believes
that positive comments of participants prove the practical value of the course and the
necessity of its implementation into the course of professional development for
subject teachers.
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TEACHING FOR COMMUNICATIVE COMPETENCE

G. Rzabayeva
School-lyceum No. 7, Semey, Kazakhstan
izqutty@mail.ru

Tyitin
byn wmaxanaoa xommynuxamuemix mexHoro2usnaAp He2iziHOe wem Mmindepoi OKblmy
Kapacmulpbliadvl. Kommynukamuemix ~ mexHonio2usnbl NAUOAlany Ken MaoeHuemmi mindik
MYN2AHBIY KATLINMACYbl MEeH OAMYbIHA, OACKa MaOeHuemmi KapulM-KamvlHACKA KO JHCemKizyee;
ARBLIUBIH MIIH NAUOAIAHA OMBIPLIN OKVMBLIAPObIY  dpMYPIi ic-uapaiap emkizy Kabiiemine;
MeKmenme 63iH-031 0amMblmy HcaHe 630iciHeH OiiM any OaublHObIZbIHA, COHOAU-AK a0amoapOblH
KaCiOU MiHOemmepiH Jicy3eze acvipy YuliH ubl2apMaulbliblK KaOlemin apmmusipy2a blKnau emeoi.

Pezrome

Jlannas cmamesi  paccmampusaem —odOyueHue UHOCMPAHHLIM  SA3bIKAM HA  OCHOBE
KOMMYHUKAMUBHOU mexnonocuu. Mcnonv3osanue KOMMYHUKAMUBHOU MEXHOI02UU CnOCOOCmaEyem
opmuposanuio u  pazeumuio  NOJUKYILMYPHOU  SA3bIKOGOU  AUYHOCHU, Ol  OOCMUNCEHUS.
NPOOYKMUBHOU KOMMYHUKAYUU C HOCUMETAMU OpPYeUX KYabmyp, CHOCOOHOCMEN WKOIbHUKOS8 OJis
NpoBeOdeHUs PA3IUYHBIX MEPONPUSMULL, UCHONIb3YSL AHSIULCKULL A3bIK, 2OMOBHOCHb WKOJIbHUKOS K
Camopazeumuio U camoooOpa308aHuI0, A Makice 8HeCmu C60U 6KIAO 8 MBOPHeCcKUll NOMeHYUA
Ji00etl, 4moobl 8bINOJHAMb C80U NPOGheCcCUOHAIbHbIE 00A3AHHOCU.

The communicative method precisely defines objectives headed by free
communication through conversation, reading, listening comprehension and writing.
For those aims, the communicative method uses contemporary elements of tele- and
radio communication, etc. which are natural in the world of exchanging information.
Nevertheless, a book remains the main but not the only tool of language learning at
school. A teacher can choose any book which corresponds to his/her purposes and
defines his/her methodological approach towards language teaching. But a book
should be both interesting and accessible for students. A textbook should help
learning the language, but not give interesting or boring facts about it. On the other
hand, even the most attractive textbook will not give any results, if its contents (drills,
exercises, rules, etc.) are separated from the communicative learning with the help of
a teacher as a professional counselor. An English language teacher must know
English as well as his mother tongue. The teacher must be aware of the laws
according to which language functions. The teacher must be acquainted with the last
methodological points of view, but he is not to be obliged to acquire those if they do
not conform to his purposes and aims. The teacher ought to know the difference
between general linguistics and pedagogical linguistics in order not to convert lessons
at school to linguistic seminars [2, p.18].

What is communication? It seems to me, communication is first of all
exchanging opinions, information, notions of social, cultural, political and other
aspects of everyday life. Communication always has associations with written and
oral discourse. But communication includes a surprised face, a smile, a nervous
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movement or a smoke above the fire of Indians, as well. Communication is also
advertising the colour of the president's suit, flags, posters or a whistle of a boy under
the window of his sweetheart. The world around us is the world of communication in
various spheres [4, p.203]. And only at language lessons the only means of
communication are textbooks and the lecturing teacher. In the classroom, the teacher
Is the source of information. And this communication is under control rather than
free. In this case, the purpose of a teacher is to transform the communication with
students to a pleasant, attractive and emotional lesson.

In today's day and age, having solid English skills is a must. It's becoming the
language of the world and all of us gotto keep up. But if you've been learning for a
while and don't find yourself really communicating with ease, how do you get around
the learning slump? You'll need a bit of ingenuity and dedication, but luckily it's
easier now more than ever [6, p.45].

Find native English speakers. In certain areas it's the hardest thing to do, but
it's the best use of your time. Talking to actual native speakers is the most
effective way to improve your English skills, speaking or otherwise. So whether you
have to Skype them, call them, or beg them to speak to you, do so. Your progress will
be faster this way than any other.

« Even if they're just tourists, invite them to dinner! They get a meal, you get an
English lesson. Advertise on Craigslist. Take a class and get buddy-buddy with your
teacher. Offer a language exchange. They're hiding out there somewhere!

Listen to the music of English. Not English music, the music of English -- its
lilt, its prosody, the sing-songy-ness of it. The intonation. Even if you speak perfect
English technically, if you speak it like a robot you're not speaking it the way it's
meant to be spoken[5, p.72].

« Watch people. Watch how their mouths form the words. Watch how emotion is
communicated. Watch where the emphasis goes on certain sentences and how that
provides context. Apart from just deciphering their words, take notice of the humor,
the feeling, and the formality they employ.

Slow down. Above all, if you want to be understood, slow down. The more
clearly you speak, the better chance your listener has of understanding you. It's
tempting to get nervous and want to speed up to get it all over with, but you can't do
that! Clarity is key — for some native English speakers, too!

« They will be patient with you -- don't worry! You just got to be patient with
yourself. It's much less frustrating to speak to someone who you understand even
though they're speaking slowly than to speak to someone you don't understand at all.
Speaking quickly isn't impressive if your tongue gets all jumbly.

Record yourself. Though we hear ourselves all the time, we really don't know
quite what we sound like. So record yourself! What are the weak and strong points
you hear in your speech? And then you can concentrate on what you need to work on.

« A great idea is to get a book on tape, record yourself reading an excerpt from it
(or mimicking the narrator), and comparing yourself to the recording. That way you
can do it over and over until you get it right!
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« When that's a bit too much effort, just read your books aloud. You'll score
points on your reading skills and yourspeaking skills. Half the battle is just getting
comfortable with the words

Take different style classes. In fact, one class is even great. But if you can take
more than one class - of differing styles - that's even better. A group class can be
cheap, fun, and work on all your skills, but adding a one-on-one class, too? You'll get
that individualized attention to your speech you've been craving. That's a double dose
of improvement.

« There are specialized classes you can take, too. Accent reduction classes,
business English classes, tourism classes, heck, sometimes even food classes. If you
see something that interests you (let's face it, sometimes grammar doesn't cut it), go
for it! You may learn more than you think.

Speak English at home. This is the biggest, easiest mistake to make. You go
about your day, you're on the job working partly in English, you go to your English
class, and then you go home and revert back to your native tongue. While you may be
making slow improvements, you'll never get past that dreaded lingual plateau. Make
a point to speak it at home, too. Have only English at the dinner table. Stick to
English TV at home. Make it as 24/7 as possible.

« Heck, talk to yourself in English. Narrate your actions. While you're washing
the dishes, say what you're doing, thinking, or feeling. It sounds a little silly (if you
get caught!), but it keeps your brain thinking in English before your first language,
which is huge. Once you can do that, the rest is just keeping it up.

Tips:

- Speak, learn, and practice with confidence.

- Do not feel overwhelmed. Take it one word at a time and be happy for the
having learned each new word.

- Practice daily. If you don't, you'll forget!

— Listen carefully and write down any words to look up in the dictionary later.
Don't stop reading to figure out the word unless you truly don't understand the overall
meaning.

About trinity of languages in Kazakhstan President N.A.Nazarbayev has
repeatedly said in various official statements. This idea was first announced on
October 2006 at the XII session of the Assembly of Kazakhstan’s People, the head of
the State noted that the knowledge of at least three languages is important for the
future of our children. In the Message of 2007 “New Kazakhstan in the new world”,
Nursultan Nazarbayev proposed to begin a phased implementation of the cultural
project “Trinity of languages”. ‘“Kazakhstan should be perceived worldwide as a
highly educated country whose population uses three languages. They are: Kazakh
language — the state language, Russian language — as a language of international
communication and English — the language of successful integration into the global
economy”, - said the President. With the direct participation of the basic HEIsby the
Ministry of Education and Science of the Republic of Kazakhstan, in 2012 was
developed the Concept of trilingual education, in which the analysis of the conditions
and possibilities of the modern education system is given for the implementation of
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the ideas of trinity of languages and identified priority areas for the development of
multilingual education. This implies, first of all, the revision of the content of modern
language education as a whole, which will require developing a package of
documents determining the strategy and tactics for learning languages in the
education system of the Republic of Kazakhstan.

On May 6, 2015 the President, making an announcement at an enlarged
Government’s meeting in Astana “Nation’s Plan -100 concrete steps to implement the
five institutional reforms™ outlined the importance of a gradual transition to English
in the education system; the main objective is to increase competitiveness of future
specialists and growth of export potential of education sector.

Creating an effective polylingual environment in schools is one of the main
factors of competitiveness of the education system, the entry of our country in the 30
developed countries of the world and a condition for the promotion of the Bologna
Initiatives, in particular academic mobility and the implementation of joint study
programs.
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UDC 372.881.1
USING OF INTERACTIVE METHODS DURING ENGLISH LESSONS

English FL TeacherG.M. Shamsherakova
Secondary school No. 6, Kyzylorda, Kazakhstan
kyz_school6@mail.ru

Tyitin

Ywminoinix — xenmindi meneepeen myneamviy Kaivinmacmlpy Heeizi. Bipinwi kezey —
KYarcammapowvl pacimoey Hez2izi, bLIbIMU HCIHe d0ICHAMANbIK d0ebuemimen sHcymvic dxcacay. Exinui
Ke3eH — mypa Oamvlmyovbl J#coHe wiem miniH0e cabakmapovl OmKi3y, COHbIMEH Kamap
UHmMe2PaYUusIblK cabakmapovl OmKizy, cabakman muiC HCYMbIC 6MKI3Y, OKYULLIAPObL Yl minoe
MAaHvICMuLPy HCOOACHIH YiibiMoacmulpy. Yulinwi kezey — 3epmmey Hamudicenepin, Oinim npoyecinoe
eH2I3Y, YoICLIMOACMApPOblIY MIHe30eMelepiHiy HIMUdNCeNepiH PemmIiNiK IHCYMbICHIH  HCAKCAPMY
0a2bIMbIHOA HCYMBIC HCACA) .

Pezrome

Tpexeouncmeo 53bIKO8 — OCHO8A (DOPMUPOBAHUS MHO2OKYIbMYPHOU JuuHocmu. llepsvlil
aman— eka4aem usydenue 3mot npodremvl Ha OCHO8e pe2yIupOo8aHus OOKYMEHMO8, HAYYHOU U
Memo00102udecKoll aumepamypsi. Bmopoii sman eéxnouaem npsamoe passumue u 0CywecmaieHue
npogedeHue yYpoKo8 HA AHIUUCKOM s3blKe, 00NbUlOe KOIUYECmBO UHMEeZPUPOBAHHBIX YPOKOS,
BHEKIIACCHOU 0esIMEeNIbHOCU U OP2AHU3AYUU NPOEKMA 0esmelbHOCMU, NPeOCmasiiams CIyO0eHmo8
Ha mpex sA3vlkax. Tpemuu >man 6xuOYaem o0OWeHUe U CUCTNEMAMU3AYUIO U3YYEHHBIX
pe3yibmamos,  88edeHUsi 00pPA308amMenIbHO20 NPOYecca, pe3yabmamos OCHOBbIBAIOWUX HA
PEeKOMEeHOayusx Koiee 8 nopsaoKe YiyuueHus pabomuol 8 5Mom HAnpasieHuu.

“Kaszaxcman OyKin anemee xanxvl yur miioi nauoaianamoii MaOeHuemmi eyl peminoe maHbliyea muic.
bynap — xazax mini — memaexemmix min opvic mini — Yimapanslk KAMblHAC ML HCoHe ARbLIUbIH I -
JHcahanovlx IKOHOMUKA2A 0UOARLIOAl KIpy MiNiy 0e2eH canuxansl yHoeyinen bacmay an2an O0IamvlH.
“Kazaxcman 0onscen 60CHPUHUMAMBCS 80 8CEM MUPE KAK 8bICOKOOOPA308AHHASL CMPAHA, -
HeoOHOKpamHo noduepxusan llpesudenm, - Hacenenue KOMoOpoe NONbL3YEMCs Mpems A3bIKamu. Imo:
KA3axCKUtl A3bIK - 20CYO0apCMEeHHblI S3bIK, PYCCKULL A3bIK — KAK A3bIK MENCHAYUOHAILHO20 0OWeHUs U
AHeTUUCKULL A3bIK — A3bIK YCREWHOU UHmMe2payuu 8 2100ai1bHYI0 9KOHOMUKY ~

H.A. Hazapbaes

Introduction

"Kazakhstan should be perceived worldwide as a highly educated country — the
President has repeatedly stressed, - whosethe population can use three languages.
They are: Kazakh language is the state language, Russian language is as a language
of international communication and English is the language of successful integration
into the global economy".

The problem of language is one of the most important in the spiritual life of our
country. Everyone knows that the language of the people is its greatest asset, because
language is one of the attributes that reflect the nature of a nation and of a people.
Language is a national valuable property, a tool which, throughout a person’s
conscious life teaches him or her art and knowledge, cultural sensitivity and how to
be an active citizen of society. Moreover, taking culture of language to a higher level
Is our duty, as language is a means of all actions and communication of people. As a
source of spiritual wealth that does not lose its historical value, language has always
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represented and continues to represent a national valuable asset and precious legacy
of our ancestors. Therefore, language is a phenomenon that has a huge impact on
establishment of inter-ethnic culture; it is considered to be an indicator of
development process of Kazakhstan’s culture.

«Trinity of languages — the basis of the formation of multicultural personality»

The first stage — included a study of this problem on the basis of regulatory
documents, scientific and methodological literature, Internet resources, accumulation
and collection of empirical material on improvement of language education, the
generalization of innovative educators in teaching the native, non-native and foreign
languages; The second stage — includes the direct development and implementation
of lessons as English, and a number of integrated lessons and extra-curricular
activities and organization of the project activity to introduce students with three
languages;) Third stage — included generalization and systematization of the study
results, the introduction 16 the educational process of the results based on the
recommendations of colleagues in order to improve the work in this direction.
Understanding the role of languages in the world today especially acute poses the
question of the effectiveness of language learning and improving language training of
students.

Practical part
Model lesson

Theme: What should you do to keep fit?

Aims:

1. Educational- to develop pupils' mental ability, to introduce new words, to get
acquaintance pupils with rules of diet.

2. Practical - to develop pupils' writing, thinking, reading, speaking
comprehensions.

3. Cultural - to develop pupils' conversational speech.

Visual aids cards, interactive board, books, pictures.

Methods: RWCT - strategies.

Literature: T.Ayapova

“English”, “Speak out”.

The outline of lesson:

1. Organization moment: Greetings Asking the date and the day Asking about
weather Checking up the attendance.

2. Practical part: Brainstorming activity.

Proverbs:

1. An apple a day, keep a doctor away. Enis o ogHOMy s16710Ky B JeHb. KyHiHe
Oip anmma Key Kepek.

2. Good health is above wealth. I'maHoe 6oraTcTBO - 3T0 370pOBbE. JleHCayIbIK
30p OalJIbIK.

3. Eating good, quality food. Xopormias exa-kadectBeHHas ena. JKakcel Taram-
caliaJibl TaraM.

3. Brainstorming activity.
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a) ill b) doctor c) sleep d)headache
sick nurse take care of a sore throat
sad teacher nurse Toothache
unwell chemist look after pill
4. Active vocabulary. What is the English for?
1) Speaking strategies.
Nouns Verb Adjectives
garlic rub terrible
stock ache awful
insomnia hurt sick
cough swallow giddy
remedy examine tablespoonful
chest offer fresh
burn suggest healthy
handkerchief strip recent
responsibility weigh confident
junk food grow polite

2). Here are some things a person can do to take care of his/her health.

Not smoking Taking regular exercises Eating good quality food

HE KYPUTHPETYIISIPHO BBINOIHATE YIIPAXKHECHUAXOpOIIas ¢1a-KaueCTBECHHA e1a

TEMEKI HICKIICY KCPCKIKATTBITYJIAp KacCall TYPY JKAKChI TaraM-callaJibl TaraM

having regular dieting to keep not drinking
check — ups your weight down alcohol
IIPOXOJIUTH IIPOBEPSTH CBOU BEC HE ynoTpeOIATh aIKOroJib

OCMOTp y Bpaya Jopirepre KepiHin Typy CaJIMaKThl OJIIIIeN TYpPY 1IiMAIK
ey

5. How fit are you? Kak BbI ciaeaure 3a cBoum 3aopoBbem? Ci3 KaJai
JAEHCAYJBbIFbIHBI3AbI caKkTaicbi3? OTBeTHTh Ha Bonpochl. Cypaxkrapra skayan
Oepy.
How often do you eat chocolate or sweets?
How often do you eat fruit or green vegetables?
How many hours' sleep do you normally get at night?
How often do you play sport or do exercise?
How many hours a day do you spend watching TV or videos?

Which of these things would you like to do now?

ok wdE

1;2;4 every day once or twice a week

occasionally very rarely
3) more than 12 between 8 and 12
between 5 and 8 less than 5

5) less than 1 between 1 and 3
between 3 and 5 more than 5

6) eat a bar of chocolate watch a video
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go shopping go swimming

6. Reading strategies. Pabora ¢ TekcToM. MaTIHMEH KYMBIC JKacay.

A recent survey shows that children in Britain aren't as fit as their parents and
grandparents.The problem starts at school. Teachers nowadays have to give a lot of
time to subjects like Maths, English, Geography, Chemistry and so pupils do less PE
and Games. Also, most pupils don't walk or cycle to school. Some go on the bus, but
more and more parents take their children to school and back by car.

When they get home, they sit down and watch TV or play computer games.The
surveys says that sixty per cent of British children have got a television or computer
in their bedroom.

This problem about young people isn't just a British problem. Surveys in other
countries show that it's happening all over the world. Children eat too much junk
food, they don't read books, and they don't take enough exercises, because they've got
all these wonderful things - televisions, video - recorders, DVD-s, computers.

7. Find the words from the text which mean the same.

a. ashort time ago.

b. ingood health.

c. atthe present time.

d. unhealthy food.

8. Discussion. Oocy:xknaenne. Tankpliaay. Thinking strategies

What two young people say about the text.

Now read what two young people say about the article in exercise 7.

My name is Mick. I think that the survey is wrong. We do a lot of PE and games
at our school. | play basketball for the school team. | eat a lot of junk food like
hamburgers and pizzas, but that's all right, because | take lot of exercise.

My name is Pat. I think that the survey is right. I've got a TV in my room, so |
watch TV a lot. | don't walk to school. My dad takes me in the car. | eat a lot of fast
food, but I also like eating fruit and vegetables.

9. Grammar reference.

Ex.11p. 118

Some/any

| want bread.

| never drink __ alcohol. I don’t want mineral water, thanks.
Would you like _ cake?

“Is there milk left?”

“No, there’s only __”

There are not cans of coke left and there areonly _ cans of

orange juice.

10. Dialogue. InaJor. /InaJior.

At the doctor’s. VY Bpaua. J{opirepin KaObuinaybIH .
P: Hello. How are you?

D: Hello. Come in, please. What’s the matter with you?
P: ’'m ill. It seems to me that I have a sore throat.
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D: Let’s check up your throat.

P: O’key, please.

D: Oh. You are really ill. You have a sore throat.

P: What do you recommend me?

D: I'll write a prescription for you. You can buy everything in the chemist. And
also you can drink a glass of warm milk with honey.

11. Ex: 4. GoodAdvices. [oae3nblie coBerhl. [laiinanasl keHecTep.

About diet and fitness.

You should you should not

1. Eat a lot of fresh fruit and vegetables 1. Eat a lot of chocolate.

2. Do physical exercises regularly 2. Sleep for a long time.

3. Walk in the park 3. Eat a junk food.

4. Go in for sports. 4. Drink, cola, coffee, dizzy.

Everybody must take multivitamins every day.

Homework: ex: 12, ex: 6 p 116, to learn vocabulary.

12. Getting marks. OuenuBanue. baranay.

Appreciation.Active pupils.

13. Conclusion: In order to conclude my words. | want to repeat our proverb
"An apple a day, keep a doctor away", help yourself.

14. End of the lesson.

Conclusion

One of the tasks of the school is the communion of the younger generation to the
universal, global values, the formation of children and young people’s ability to
communicate and interact with representatives of neighboring cultures and in space.
Along with the Kazakh language, having the status of the state, and Russian —
language of interethnic communication, an important means of communication was a
foreign language. The ,main aim of facing the teachers and students of the school —
the development of a multicultural personality capable of social and professional self-
determination, knowing the history and traditions of the people, speak several
languages, to achieve communicative activity-operation in three languages in all
situations, striving for self-development and self-improvement.

Saying of trinity of languages at schools, | want to notice that pupils of more
than 10 nationalities get education in our class.
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I9CKEPHU KO APTBI OKY OPBIHJIAPBIHJIA HIET TIJITH OKBITY IA
AHA TIJIIHIH ATKAPATBIH ®YHKIUACHI MEH POJII

[IpenonaBatens anrnuiickoro si3pika A. Capuea
Axanemus [Torpannunoit ciy:x061 KHB PK, Anmatel, Kazaxcran
sarieva_1981@mail.ru

Resume
In this article the author will try to highlight the functions and the role of the mother-tongue
in teaching of a foreign language to military high education institutes and also will justify the strict
limitation for the usage of mother tongue in communicative skill development in line with proper
comprehension.

Pe3rome
B cmamve asmop neimaemcsa onucame ponv u yHKyuio pooH020 A3bIKA, A MAKHCE CMPOSO
Pe2namMUnmupo8ams UCHONIb308aHUEe POOHO20 SA3bIKA NPU PA38UMUU KOMMYHUKAMUBHBIX HABLIKOG
npu 00y4eHuu UHOCMPAHHBIM A3bIKAM 8 B0EHHOM 8)Y3€

AFBUIIIBIH TUTI-Ka3aK €JIIH 9JIEMIe TAHBITATBIH, QJIEMJIK JCHTEUre IiblFapaThiH
T, coJ ceOenTi aFbUIIbIH TUTIH YHpEeHyIiH MaHb3bl 30p. JKorapbl OKYy
OpPBIHJAPBIHBIH  aJiJIbIHA JKayanThl Ja, AaObIPOWIIBI MIHAETTEP KOWBUIBII OTHIP.
Conapapiy 6ipi — OLTIM anymibl KaOUIeTiH aHBIKTal OTBHIPHIIN, ajiFaH OlUTIMAEpIH
OUTIKTUTIK JopexeciHe koTepy. AJFamkbl cabakTa KypcaHT KaOUIETIH aHBIKTay
OapbhICHIHIIA OHBIH IICUXOJIOTHCHI, XKeKe KalimeTi (ce3ieH, CaHIBIK, KEHICTIKTEH)
TekcepuireHi »xeH. OmapapliH KaOIJIeTIH aHbIKTAay YII JCHTeHJe KapacThIPbLIajbl.
Omnap: TEOpHsUIIBIK, SIICTEMENIK, NEAArOruKaiblK - YHBIMAACTBIPY. bipak arbUIIBIH
Tl TIOHI OOMbIHIIA KEeWOIp KypCaHTTApAbIH OLIiM JEHreill ToeMeH OOJiFaHAbIFbIHA
OailIaHBICTBI, COIJIey  ICKEpIIKTEpPIHIH  TOJBIK JaMbIMayblHAa  OaillIaHBICTHI,
OKBITYIIIBIMEH KOMMYHHUKATHBTIK OalJlaHBICKA TYCyre TapThIHIIAKTANHIBI, Keie
ceitiecyien Mynjaem Oac taprtanbl. J[om ockl ke3ne aHa TUIiHIH peii epekiie. O
KypCaHTTapIbIlH IIEeT TUTIHIE COHJICY KbI3BIFYIIBUIBIFBIH apTThIPY OapbhIChIHA
OKBITYIIIbIFa KOMEK KepceTemi. OKBITYIIBI COMIey apKbUIBI aybI3Ia CONICY KY3ere
aCBIPBUIATHIHABIFBIH, SIFHU COMJICY OpPEKEeTIHIH OyJ Typl apKbpUIbl agampaap Oip-
OipiMeH TYCIHICETIHIITIH, OacKa agamaapabIH OlIiMiIHE, ICKEepJITiHe BIKITAJI €TCHIITIH,
oJlapra Oip HOpPCEH1 JANENACHTIHAITIH, o1ap sl O1p HOpCere CeHAIPETIHIITIH, COH 1Al -
aK aWTBUIBII TypFaH Xxabapra ©31HIH KOHUI-KYH KaThIHACBIH OULTIPETIHIITIH,
TYCIHIIpE/Ii.

[Iler TimiH OKBITYJa aHa Tl EPEKIIETIKTepl MEH BIKMAJIBIH €CKEpIill OTBIPY
KaxeTTirin akagemuk JI.B. Illepba monenmereH. «AHa TUIH IIET Tl cabarblHAH
amacrayra Oojajapl, ajllaiijla OHBI MEKTEN >KaFdailbIHIa OKYIIBLIAP/bIH CaHAChIHAH
ajactay MyYMKiH emec» aen >ka3ael JI.B. Illep6a [1]. by karumaHbl Ka3ipri kesje
OapJIbIK 9icTEMEIIIEp MOUBIHAANABI 1a KOJIMaabl Aa. bipak aHa TUTIHIH MeJIepi
a3 Oosica Ja, oKy OaphicbiHa Oerer OoJMai, KEpICIHILIE OHbI KETUIAIPYTe CENTIriH
THUT13Y1 KepeK.
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AHa TUIIH 1IeT TiT1 cabaFbIHAa KOJIaHy MbIHA (akTopiapra a 0aiIaHbICThL:

- OKBITYIIBIHBIH MIET TUTIH KETIK MEHTepYiHE;

- OkpITy Ke3eHiHe (erep OacTankbl Ke3eHJie cabaKThl TOJBIK MIET TUTIHJE
OTKi3y MYMKIHIIUTIT1 607IMaca, >KOFaprbl KE3eH e OLTIM alTyIIBIHBIH CO3 OalIbIFbIHBIH
TOJIBIFybIHA OAMIaHBICTHI aHA TUTIHEH MYJie O6ac TapTyFa 60aabl);

— Kaii xezenme Oonca ma OUTIM amylmIBIHBIH KOMMYHHKAIUS KYHECIH
KQJIBINTaCTBIPY JICHTeHiHE;

- OKBITBUIBIN OTBIPFaH TULIIK MaTepUaJIIbIH Ma3MYHBIHBIH KYPJSTiIIriHe.

— [IleT Tl IIBIHABIFBIHAA KAThIHAC KYpajbl OO0JIy YIIIH OUIIM aTyIIbl
cabak OappIChIHAa «Oip TUIMIK» OpTa KaJBIITACTBHIPYBl THIC, O — aHa TUTH
MYMKIHJIITIHIIIE ©T€ a3 MeJIep/e Koaaany [2].

et Tim cabarblHAa aHa TUIIHIH aTKapaTblH (DYHKIMACHIH (KBI3SMETIH) artar
OTEHIK:

— bluTananapipy GyHKIHSICHI.

— OKBITY (PYHKITUSICHI.

- ¥UbIMAACTBIPY (PYHKITUSICHI.

— CeMaHTHKAIBIK (QYHKITUSCHI.

- Tekcepy QpyHKIUSACHI.

- KoMMyHUKATUBTIK QPYHKITUSICHI.

— Enpi ocbl hyHKIMSIAPABIH OPKAHCHIChIHA KEKEIEe TOKTATANbIK,.

— bluTananapipy GyHKIHSICHI.

AHa T cabak MakcaTbhIH JKETKI3y YIIiH, KaHai Aa Olp KaTTbIFy OpbIHAAYbIH
alIBIH/Ia OHBIH TAaNCBIPMACBIH TOJBIK TYCIHIKTI €TINl JKETKI3y VIIiH, OuIiM
ATYIIBIIAPABIH  OKyFa JIET€H KBI3BIFYIIBUIBIFBIH apTTHIPY YIINIH KOJIJAHBLIAIBL.
Mpicanbl, | would KOHCTPYKIMSICBIH KOJJAaHY JaFAbICHIH KaJIBIITACTHIPY YIIIiH,
OKYIIIbUTapFa KeJiecl TarchlpManbl Oepyre 6omaapl: «Tor imiHae e3apa KUsUIIapbIHbI3
JKaWJIBl COMIECIHI3AEP — C13 He icTep eiHi3, erep. OchlUlail KiM apMaHIIBLI €KEHIITTH
AHBIKTAUTHIH 00JIaMbI3». Byl TanchlpMa KOMMYHUKATUBTIK JAFIbl KAJIbIITACTHIPYIbI
ke3aehal. KusngapblHbI3 XKaliabl COUIECIHI3AEP ACTeH/C, OKBITYIIbl JICKCUKAHBI
naiganaHyja IMIeK Koimaiabl, OUIIM ajdylibulap OWJIApBhIH KETKI3y YIIH TUIIIK
Kypanjsl e31epil Tannaiapl. Tarel O0ip mbican: Present Perfect kyObLibIchl OoMbIHIIIA
MBIHA €Ki MTPaKTUKAIBIK KATTHIFYJIAPbl CATBICTHIPHIT KOPEHiK:

a) bepinren ceitnemaepre cypak KONbIHbBI3;

o) YcrenaiH YCTiHAE KeITereH 3aTrTap >Kartblp. MeHiH OyHpbIFbIM OOMWBIHINIA,
ciziep Ke3aepiHi3Al )KYMackI3ap, CoJl Ke3/1e MEH O1p 3aTThl aJIbIll TACTAMbIH HEMECE
KOCaMbIH. ByHpBIK OOWMBIHIIA KO3MEPIHI3l alllblil, YCTEIre Kapam, MaraH MbIHA
cypakTsl «Have you put a piece of chalk on the table?» kost oTbIpBIT, HE ©3repreHin
aHbIKTaHbI3Aap. OifHay, O1piHII TanchipMa OLTiM amymibuIap TapanblHAH KbI3BIKCHI3
OpBbIHIAJICA, eKIHI TarnchlpMa Ke3iHAe OUTIM alyIIbUIapablH KbI3BIFYIIBUIBIFBI
apThITl, ©3JICPIHIH KaHA TPAaMMATHUKAJIBIK MaTEepPUAbl KOJIJAHBIM, IaFIbUTAHBII
KaTKaHIBIKTaphIH Oaiikamaiina kamanbl. JKorapblgarbl MbICaliFa Kapam, aHa Tial
KATTBIFYIBIH TarlCBIPMAChIH JKETKI3y VIIiH A¢ KOJIaHbUIAILI JAeyre Oojaasl. bipak
KOMMEHTapuJjep, kaz0ala TarchlpMa OKYyJIBIKTapaa, YJIeCTipMe MaTepraaapia aHa
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TUTiHAE OacTamkel Ke3eHIe ©3 OeTIMEH JKYMBIC ICTeyre KOMEKTeCy VIIiH
OepiiareHMeH, aybI3eKi TUIIe KOMBUIBII KeTesl, Keilip Ouirip Mmamannap oy OacraH
aHa TUTIH apajacThipMayFfa ThIPbICAbI.

Kemnreren okpITymbiap aHa TUIIH caOakThl KOpBITaHAbLIAY YIIIH €
KoJaaHaael. by oKy yaepicinaeri 0ipaeH-01p MaHBI3IbI ¢OT, ce0e01 OKBITYIIIBI OCHI
cabakTa KypcaHTTap KaHJ1ai )KEeTICTIKKE KETKEHIIT1H aTal 6Tyl KepeK.

CoHbIMEH KaTap, MOTHUBAIMSUIBIK KbI3MET cabakTa ceisiey KoHe TUIIIK
MaTepualbl €HTI3Yy YIIIH MOCeJe TYFhI3aThIH CUTyallusIapAbl KOJJIaHyaa, Oenrim
TaKBIPBIT OOMBIHINIA TPE3CHTAIMSI HeMece jkolajap jkKa3zyFa IIbIFapMaIIbLIbIK
TarceipMa OepreH Ke3Je )Ky3ere acbipbuiaisl [3].

OKpITY (PYHKITUSICHI.

[ler TiI1H OKBITYAAFbl (POHETHKAJIBIK JaFAbLIapIbl KaJIbIITACThIpyAa OacTarKsl
KE3CeHJI€ aHa TUIHIH pejl epekuie. byn aHa TUIIHAE JKOK JbIOBICTapIbIH
apTUKYJSLMACBIH TYCIHAIPY Ke31HJE KoJjaiibl. MpIcasibl, arbUIIBIH TUTIHAET1 [0]
AoHE [0] npIObICTAphI Ka3aK TUIIHE MYJIE KOK. CoJl CHSIKTBI, HEMIC JKOHE aFbUIIIBIH
tutaepinaeri [f], [v], [j], [G] xa3ak TiaiHAE JKOK JbIOBICTAp. AJl, aFbUIIIBIH >KOHE
Hemic Tuiaepiaaeri [n], [a:], [e:], [y:], [e:] nawiObicTapel Kazak Tunal OuTiM
alyniblIapFa KUBIHABIK OKEJIMEWTIH aiilaH aHbIK, ce0ebi Oyl JbIObICTap Ka3ak
TUTIHAE 1€ Ke3eCel.

Kernreren npakTHK-OKBITYIIBIIAD FPaMMaTHKaHbI ajiFalll TYCIHAIPTeH Ke3/le aHa
TUTiHEe KYyTiHeni. OKBITYIIbl Oy skepje Oip skKaFbIHAH TpaMMAaTHKAJIBIK MaTepHaIbI
HAaKTbI ’KOHE TOJIBIK TYCIHJIIPII, OHBIH €PEKIIETIKTEP] MEH KYPbUIbIMbIHA KOHLJI O6i,
ceitiemie KOJIJIaHy KOJIbIH KOPCETCe, €KIHIII KaFbIHAH Ka3akK >KoHE IIET TUIAEPIHICT1
MBICATIIAPAbl  CANBICThIpa OTHIPHIN TyCiHAIpeai. COHBIMEH, MbIHA €K1 coMaemal
canbICThIpcak: «MeH OyJ1 KITanThl caThil anjbiM. MeH OyJT KiTanThl alAbIHFbI anTaaa
careln  amapIM»  Kazak TuUTHAE €K1 CcoMleMie A€ «CaThIl alAbIM» ETICTITI
KOJIAHbLIICA, aFBUIIIBIH TUIIHAE «OTKEH anTaaa» ce3l1 9p TYpial YaKbITThI
oinniprennikteH, — Present Perfect sxone Past Simple Tysiranapsl apkbiibl Oepiiie/l.

OpOIp OKBITYIIBI €T TUIIH OKBITA OTBIPHIN, KYpPCAHTTApPIbIH >KaH-KAKThI
JIAMBII, KETUTylHEe: JYHUETe KO3KapaChIHBIH, OUMbI, CaHa - CE31M1 MEH AIMOIIMSCHIHBIH,
PYXaHU KOHE ACTETHKAJBIK KO3KapAaChIHBIH, MIHE31HIH KaJbIITaCyblHA, 63 OETiHIIe
OUTIMIH KOTepyre YMTBUTYBIH JaFIbIFa allHAJIBIPYFa 9Cep €TiM, OJap/IbIH KaH-KaKThI
JaMBIFaH a3aMatT OOJTybIHA BIKIAJI Kacaybl KepeK.

¥UbIMAACTBIPY (PYHKITUSICHI.

Tinmik 1CKEpIIKTI KaJbIOTaCThIpyla, JEKCHKA-TPAMMATHUKAIBIK MaTepHall bl
TYCIHIIpreHe KOMMYHUKATHBTIK JaFabl KaJbINTACTBIPY MAaKCAThIHAA OWBIH
TEXHOJIOTHSICHIH KOJIJITAHFaH OH. AFBUIIIBIH TUTIH OKBITYa OMBIH TYPJICPIH KOJJIaHY
KYpPCaHTTBIH TUIA1 YHpEHYre JAEreH bIHTAChlH apTThIpabl. AFbUIIIBIH TUTIH YHPETY
Ke3lHJe OHBIH DJIEMEHTTEpIH MaijanaHy KypCaHTTbIH €T TUIIHE JereH
KBI3FYIIBUIBIFBIH apPTTHIPBII,)KaHA TAKBIPHINTHI JKAKChl TYCiHYre acep eremi. OibIH
apKBUIBI KypCAHTTAp aFbUIIIBIH TUTIHAC KEHIT KapbIM-KaThIHAC jKacail ajmajabl jKOHE
OWBIH KE31HJIe KypCaHTTap IIapIIaFraHIbIFBIH Cce30€i, ocepiieHe, KbI3bIFa OTBIPHII
arbUIIIBIH TUTIH Te3 yiipeHnei. ONbIH 1eTeHIMI3 — JKac epeKIeTiKTepiHe KapaManThIH,
aJlaMHBIH KOHUI-KYHIH KOTEepeTiH, OWIaHAbIpaThiH ypaic. OWBIH — TO3IMIUTIKTI,
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QIFBIPTTHIKTBI, TANKBIPIABIKTBI, VKBIITBUIBIKTEI,  13/I€HIMITa3AbIKThI, 1CKEPJIKTI,
IYHUETAaHBIM OPICIHIH KOJEeMAIriH, Kol OuTyai, cOHnai-ak, 6acka Ja TOJbIM KaTKaH
camajiblK KacHUeTTepJll KaJlbIITaCThIpyFa YJIKEH MYMKIHAII Oap Meaarorukaibik
THIMZI 9icTepain Oipi [4].

Erep ne OKbITYIIBI OMBIHABI TEK KypPCAHTTAPIBIH KOHUIIH KOTEPY, AEMAIIBIPY
YIIiH olHarca, oHJa manga Oonmaiiael. OvbiH Oenringepi 6ip OutiM Oepyai MakcaT
€Tl KOJJaHBbUIFaH Ke3Je FaHa HoTwkenl Oonanbl. OWbIHAAp KypCaHTTHIH
TaNKbIPJIBIFBIH, OaMKaFBIIITHIFBIH, 3CHIHAUIIH apTTBIPYMEH Karap, epik, ce3iMm
Typaepinae nambitangsl. OWbIH Typiepi oOMbIH-caOaK, OWBIH KATTBIFYy, CEpriTy
OWBIHIAPHI, TUIAKTUKAIBIK MaKCATTaFbl OWBIHIApP, CO3MIK OWBIHAAP, JOTUKAIBIK
OMBIH/IAP JKOHE TaFbl OacKaapbl em OeMiHe .

[lcuxoNOTHsIIBIK TYPFBIIAH aJIbIll KaparaHja OIpiHIN KYpPCThIH KypCAHTTAphI
Oencenal 6o Keneal. by xacTarbsl KypcaHTTap ©3/IepiH €pKiH ycTal, cabakka aca
KbI3bIFa KaThICa/bl, ©31HIH alHaJIAChIHJIaFbl HOPCEHI KOpil, COHbI OcitHeney i
yHaTAbl. KypCaHTTHIH KBI3BIFYIIBUIBIFBIH apTTHIPY MAaKCAThIHAA OKBITYIIIBI OWBIHFA
KATBICYIIBIHBIH ©31HJIIK BbIpFarblH OCMHENeN KOpCEeTIlN, TarlchlpMaHbl AYPHIC Kypa
011yl Kepek. TakbIPBINTHIK «POJIIIK OUBIHAAP» KYPCAHTTaPAbIH COMIICY JaFAbIChIHBIH
KQJIBINTACYbIH JaMbITajibl. OWbIH — KypCaHTTapMEH JUJAKTUKAIBIK KapbIM-KaThIHAC
’KacayJiblH oMmOe0an HbIcaHbl, OUTIM Oepy/aiH €H KOHE HBICAHBI OOJIBIN TaObLIAJIbI,
OUTKEH1 KaThICYIIbUIAPABIH JKachlHA MIEKTEY KOWBLIMAMNbl, OUBIHIIBIIAPFA ©3/CPIH
OKY YIpICIHIH CyObEKTIJIepl PETIHE CE31HYTe MYMKIHIIK Oepei.

AFBUIIIBIH TUTIH YHpPEHYAIH OacTankbl KE3€HIHJE OKY OWBIHAAPBIHBIH TUIIIK
(poHeTHKATBIK, TEKCUKAIBIK, TPAMATHKAJIBIK), POJIIK XKOHE TUHAMUKAJIBIK TYPJIEpPIH
apajacThipa Tnaiananras »eH. TUIIiK olbIHAAp ABIOBICTAY JAaFIBICHIH, JICKCUKAJBIK
KOHE TpaMaTUKAIBIK JaFabUIapAbl  KaJIbIITACTBIPYFa, TIUIAIK KYOBUIBICTApIbI
naiananyra )KaTTBIKTBIpYFa OaFbITTaJIFaH.

DoHETUKAIIBIK OMBIHAAPFA:

- €CTy KalOlJIeTiH JaMbITyFa apHaJFaH OWBIHIAD MEH >KaTTBHIFyJap
(aFbUIIIBIH TUTIHIH JBIOBICTAPBIH TYPHIC KAOBUIIAY YIITIH KaXKETTI );

- IeIObICTaY (KypcaHTTap YIIiH (POHETHKAHBIH €H MaHBI3IbI 9pl KypAeli
OenimMaepiHiy Oipi);

— JYPHIC WHTOHANMSIAY JaFABICBIH KaJBIITACTRIPYFa apHaJFaH ONBIH
TOCUIAEPI KaTabl.

O#ibIH KBI3METI KypCaHTTap/bIH cabaKTaFbl >KYMBICBIH TYPJCHIIPYMEH KaTap
’KYMBICBIH HBICAHIAPBIH, OIC-TICUIIEPIH capajiayFa MyMKIHIIK Oepe/i.

Pennix oipIHaapAbI MaiiAaIaHy apKbUTEI KOMYHUKAITUS 1CKE aChIPhLIAIbI.

OlibiHHBIH cabak  OapbIChIHAAFbl 0acThl MakcaThl — OUTIM Oepysl ONBIHMEH
ymracteipy. KypcaHTTapapiH OWbIHFa OCJICEHI TYp/le KAThICYbl OJIap/AbIH Y KbIMIA
©37IcpiH yCcTayFa, OoJamakra MEMJICKETTIK IIeKapaHbl KbIparbl KOPFaNTHIH
mekapambl - oduiep Oonyra OarbiTTaiiael. OlblH Oip KaparaHia KapamnaibiM
KYOBUIBIC HE OpPEKET CHUSAKTBHI OOJFAaHBIMEH, OJ YKBIMIBIK opekeT. OWBIH apKbIIbI
KYpPCaHTTBIH:

- KUCBIHIBI OM-Ka011eT1 JaMUJIbI;
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- ©3/IirHEeH )KYMBIC icCTeyTe YHpEeHeIi;

- CO3/IIK KOPBI OalM b, T1JI1 JaMU/IBI;

- 3eH1H1 KaJbIITacaIbl;

— OaifiKamMma3IbIFbl apTaIbl;

- e3apa ChIMIACTBhIKKA YHpETe;

— OMBIHHBIH epekeciH 0y30ayFa, TOPTINTUIIKKE OayIuibl;

- 01p-0ipiHe IeTeH CEHIMILIIT apTabl;

— cabaKKa KbI3bIFYIIBUIBIFEI apTafb! [S].

CeMaHTHKAJIBIK (YHKIUSCHI.

Tin xepHEKUTIrT MEH 3aT-CypeT KOpHEKUIIrl Tocuiiaepl, SFHU €3 MaFaHAChIH
KOHTEKCT apKbUIbl TYCIHIIPY, CHHOHUMJEP MEH aHTOHUMJEpPHl MaijianaHy, cesli
KypaMblHa Kapail Tangay apKbUIbl TYCIHAIPY TOCUI >KYPMETeH Ke3Jle OKBITYIIIbI
CO3/IH MaraHachlH aHa TUIIHJIE TYCIHIIPY TOCUIIHE >KYTiHedl. AJaMHBIH MiHE3iH,
CE31MIH CUMATTAUTHIH co3/ep Oip HeMece OipHelle Co3/epMEH ayaapbliajibl, COUTIIL,
YaKbITThl YHEMJIEH, CO3ACP/IH KOJAaHy IaFAbUIapblH >KATTHIKTHIPYFa MYMKIHIILIIK
oepeni [7]. Msicaisbl, confident — cenimyi, 6atbut, hatred — skeKKOPYIILITIK.

Texcepy QpyHKIUSACHI.

AHa TUTIH KOJIIaHa OTBIPHIM, TECT KypacThIpyFa 00JaIbl.

a) mapaja:

Bipinmii: «MakTaHIIaky» eTicTik (can)

Exinmmni: kp3aeig atel (Ada)

Bapinbirsr: MemitekerTiH athl. (JKayabsr - Canada)

) arbUIIIBIH TUTIHJIET1 COMIEMHIH Ka3aK TUTIH/IE YKBUBAJICHTIH TaOBIHBI3:

| am in two minds about it.

1. MeHn OyfaH KapChIMBIH.

2. MeH eki OBl OOJIBITT TYPMBIH.

3. MeH KbIH/IaHATBHIH MIBIFAPMBbIH.

4. Tac TyckeH xepine aybip. (JKayaOsI - 2)

He has no eye for anybody but her.

1. OHBIH €K1 K031 COHA.

2. OHBIH COJI ajlaMFa KaTBICTHI OMUBI JKOK.

3. OHbI OaranailThIH COJI FaHa.

4. Cout yiIiH oHBIH K631 Hamap kepei. (YKayaosr - 1)

0) aFbUIIIBIH TUTIHJIET] MaKadgapAblH Ka3akK TIIIHEr HYCKAChIH TaObIHbI3:

1. When in Rome do as the Romans do.

2. The more, the merrier.

3. Never say die.

4. Can leopard change his spots?

a) KeHin cuca, 6opi J1e CUsiIbI.

o) 'opbaToro Morusia uCIpaBuT.

0) B 4yxo0if MOHACTBIPb CO CBOMM YCTaBOM HE XOJIAT.

B) Hukorna He manaii 1yxom.
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Conpaii-ak, KypcaHTTapra [aiblH ayJdapMaHbl KepceTHnecTeH OypbIH, ojapra
MaKaJIIapAblH HYCKAJIAphIH ©3 OeTTepiMeH Tal0yblHa MYMKIHIIK OepreH IypbiC.
Aynapy KoJIJIapbIH 137€CTIPy OKYIIBUIAPLIH ayjaapa Oy JaFablIapbiH KETUIIIPE/,
CO3/IIKIIEH KYMBIC 1CTey KaOlJIeTiH, KbI3bIFYIIBUIBIFBIH apTTHIPAIbI.

AHa TUTl eT T cabaFbIHa KypCaHTTap/IbIH aybI3Ia JKayalrl Ke3iHe *Ki0epreH
KaTeNepiH ®OHAeyre bIKNaIbIH TUT13eAl. KypcaHTThIH KaTe alTKaH CoIeMiH JoyMe-
JIo71 ayaapa oTeIpblll, KypcaHTka KaTe KeTKEH JKepJll KepceTim, 3 O0eTiMeH KaTeciH
TY3€eTyre MyMKiHJIK O6epeii. MbIcabl:

Cadet: It's late. It's eleven. Send children to bed, please. (the children)

Teacher: Bipeyzin OananapbiH YMKbIFa KaTKbI3?

Cadet: | want to be a border guard. I'd like to study our state border. (to guard)

Teacher: MemitekeTTiK IIEKapaHbl 3ePTTEY M€, dIIJIC OHBI KY3eTy Me?

KoMMYHUKaTUBTIK QYHKIIUSCHI.

Oky mpolieciHie MEHrepyre THICTI IIET TUIl AacHeKTUIEpiHIH I1IIHIe aca
MaHBI3ABICHl — JICKCUKA, OUTKEHI1 I1amMaibl 00Jica Ja CO3/11K KOPhIH UT€PMEil IIEeT TUTIH
iC JKY31HJIe MEHrepy MyMKiH emec. JIekcukaHbl co3/ie KOJJlaHa aly YIIIH MEHIrepy
KepeK, sFHU Oacka aJaMJapiblH CO31H OKbIIl HEMece TBIHJAIM-TYCIHY, ©3 ONBIH
aybI3llla HeMece >ka30allla KETKi3y YIIIH KaKeTTl JIGKCMKAHbI KOJJIaHa ajlaThIHIal
1mamaja MEHIepreH ke [9].

JlexcukaHbl KOMMYHUKATHBTIK OarbiTTa KOJIJIaHY MaKCaThbIHAA CO3JEpiH
KbI3METI MEH MaraHacChIHa Kapal KOJIaHyFa apHaJlFaH KeCTEHI Mmaiiananyra 00aibl.
byn kecrene KypcaHTTaplblH ©3 OWBIH JKETKI3yle KOeMeK OO0JaThiH BepOasibl
CYyHeHIIITep: Ka3ak, aFbUINIBIH TUIAEPIHACTT €63 OIpiiKTepl, CypakTap HeMece
CUHTArMaJIbIK YATIJIEP KOJIIAHBLIA b,

Meicansl: Kecre«What sort of military service do you want to do when you
graduate our Academy from?»

1. What kind of military service would you like to have?

- KbI3MET 0a0bIMEH JKOFapbl KOTEPUICTIH; MPECTHX/I1 )KOHE KATAKBICHI KOFAPHI;

TYPApPJbIK >KOHE KbI3BIKTHI;

- with good promotion prospects; prestigious and well paid; rewarding
/interesting;

2. Which of these things are important for you while choosing a military
service?

- azan 00Iy; KapbepasblK OCy; )KYMBIC CaFaThl )KOHE JKaJIaKhl;

- to be faithful; career prospects; working hours and salary;

3. How can you get military service satisfaction?

- MEMJIEKETTIK IIEKapaHbl KbIparbl KOpFay; OacKkalapra KOMEKTeCy KoHE KaMKOP
0011y; ©31MHIH TBOPUYECTBOJIBIK KaO1IeTIM/I1 KOJIZaHy; KOMIIBIOTEPMEH KYMBIC 1CTEY;

- vigilant guarding of the state border; help others and care for them; use my
creative abilities; use a computer;

4. What is necessary for your career?

- )KaKChI OLTIM, COTTI KaFJaai KoHe MYMKIHIIUIIK; ICKEPIIIK JKoHE KaOiieT, O1aiM
’KOHE JIAFJIbl;, aTa-aHaHbIH KOMET1,;
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- good education, a lucky chance and opportunities; skills, abilities, knowledge
and experience; help of parents;

5. What traits of character do you need to become the best in your profession?

- 0aTBUIIBIK, aKbLT; PHTY3Ha3M, aMOHIINS; KayarmKepIIiIiK;

- determination, intelligence; enthusiasm, ambition; responsibility;

Kecte MbIHamai >koiaMeH jKacajlaabl KypCaHT OKBITYIIBIHBIH CYpaFblHa jKayarl
Oepe OTBIPBIN, 63 OWBIH TYXKBIPHIMJIANTBIH KEPEKTI CO3/11 HEMece CO3 TIPKECIH OHai
Taybln anaabl. by skepae OIpiHII OpbIHFA aHa TUIl MIBIFAJbl, OKYIIBI Ka3akK TUTIHEH
aFbUIIIBIH TUTIHIH SKBUBAJICHTIHE KOIIedl, SFHU OyJ1 skaFmaiiia aHa TuUTl Ce3 KOPBIH
0alBITYy KYPAJIbI KOHE OTII KATKAH TAKBIPBIN asChIHAA COMIIEM KYPACTBIPY KOMEKIII
KYypaJsbl OOJbIN TaObLIAIbI.

CoHbIMEH, WIET TUIIH OKBITYJa aHa TUIIH €CKepy HNPUHUUII OYTIHT1 KYHJIE
KOITETeH TeJarorrep MOMBIHAAN OTBIpFaH 9icTeMeNepaiH OipaeH Oipl. OuTce e
OacTankpl OpbIHFA IIET TUIIH KOKO KepeK. AHa TUIIH IIET TUIIH OKBITY MPOLECIHEH
MYJIJIC BIFBICTBIPBINT TacTay MYMKiH emec. KOMMYHUKATHBTIK JaFIbIHBI JTaMBITy1a
aHa TUIIHIH KOJJIaHBUTY MOJIIIepl opKalllaH KaTaH IICKTEYNl JKOHE TYCIHIKTI OOJIYBI
Kepek. Tek coHaii karaaia FaHa aHa TiIi OKBITYIBIH THIMI1 KypaJibl 00J1a anajbl.
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Pe3rome
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UHOCMPAHHO20 A3bIKA 051 Y4aAWUXCSL PA3HBIX YPOBHEl U CNOCcOOHOCmel

Every student comes to school, not only with unique academic needs, but also
with unique background knowledge and experiences, culture, language, personality,
interests, and attitudes toward learning. Experienced teachers should recognize that
all of these factors affect how students learn in the classroom, and they adjust, modify
or differentiate their instructions to meet students' needs. Today, most commonly,
teaching foreign languages, aimed at the average student. Because it is comfortable
for teachers to select and prepare a set of tasks intended only for one level of
students, which will not consume much of the time. In practice, there is no emphasis
on the individual characteristics of the individual learner, the peculiarities of
perception of the material, the speed of assimilation, the level of student
development, its motives and interests. This is the main cause why challenged
students do not have time for the middle class work rate and strong students lose
interest in the subject, and even find themselves lagging behind [1].

This topic is sufficiently studied, but, in view of the complexity of the
application of these technologies in practice, it continues to attract the attention of
teachers. Many foreign teachers have worked and continue to work on its
development: created a huge number of books, written dissertations and articles,
practice guidelines.Yet differentiation of education is a difficult way to increase
interest in a particular subject and the teaching as a whole.On this basis, there is a
scientific problem: what should be done to differentiation led to positive results in
training?

It is a term that every teacher has heard during his or her training:
differentiation. Differentiation is defined by the Training and Development Agency
for Schools as ‘the process by which differences between learners are accommodated
so that all students in a group have the best possible chance of learning’ [2]. In recent
decades, it has come to be considered a key skill for any teacher, especially those of
mixed-ability classes. Nevertheless, what does it mean?

According to Training and Development Agency for Schools there are three
categories of differentiation that provide a good starting point. They are:

108



mailto:dinarasarmoldina@mail.ru

RECOGNIZING LEARNING ABILITIES AND TEACHING POSSIBILITIES
IN THE ERA OF TRILINGUAL EDUCATION

Differentiation by task, which involves setting different tasks for students of
different abilities.

Differentiation by support, which means gives more help to certain students
within the group.

Differentiation by outcome, which involves setting open-ended tasks and
allowing students to response in different levels.

By BBC Active [3] there are methods of differentiation in the classroom with
seven categories:_task, grouping, resources, pace,outcome, support and assessment.

As a graduate student, Yi-Fang Lui conducted a research for his dissertation on
the differentiated instruction that comes from the idea of “one size doesn’t fit all”
which means that each child is similar to all others and at the same time different
from all others. All students have individual preferences, backgrounds, and needs.
Therefore, to meet their needs, the instruction needs to be differentiated. By his
words before we engage our students in instruction, it is important to be aware of
learners’ diversity in the classroom. Gardner’s theory of multiple intelligences (MI)
helps teachers to find out the preference and discover different learning styles of each
student. Moreover, socioeconomics and family background, readiness, gender,
culture and ethnics are all affected factors for students’ diversity [4]. According to
Tomlinson [5], differentiated instruction is a teacher’s response to learner’s need
which is guided by general principles of facilitating a classroom in which attention to
individuals is effective. She indicates three elements of curriculum that can be
differentiated: “Content,” “Process,” and “Products” based on students’ readiness for
particular topic, personal interests and learning profiles.

So what is differentiated instruction? It is to teach students at their current levels
of ability, rather than taking a standardized approach to teaching. With differentiated
instruction, classroom teachers plan what the students will need to learn, how they
will learn it and how they will demonstrate what they have learned. The intent of
differentiated instruction is to maximize each student's growth and individual success
by meeting each student where he or she is and assisting in the learning process. One
of the most popular terms when referring to differentiating instruction is that "one
size does not fit all.”

In my 13-year teaching experience, | have never come across a class or a group
of one level. All of them come to school with various backgrounds, abilities and
educational readiness for learning and, of course, have different styles of learning.
Once in my teaching practice one of the gifted students gave the feedback to the
lesson that he had not acquired anything new in the lesson and it was boring for him.
Since, these words having been born in my mind and | have been reflecting how to
make the lesson engaging and productive for each student. That was the core
rationale to explore differentiation strategies and use them in my teaching practice.
First during the teaching process, | continually assessed and reassessed students
before, during and following instruction, which allowed me to continually group and
regroup students to identify their needs and preferences. When using differentiated
strategies, the students were actively engaged in the learning process and students
were offered choices in their learning, as often the activities are based on 6 learning
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styles, which are: visual, auditory, tactile, kinesthetic, analytic and global [6].
Learning styles are the general approaches that students use in acquiring a new
language or in learning any other subject.

Looking through the methods of differentiation suggested by Training and
Development Agency for Schools and Yi-Fang Lui’s, I decided to use differentiated
instruction that Yi-Fang Lui considered in his study. By his research, there is a plan
that have effective results in classroom and that can be categorized into three aspects:
the content, the process, and the evaluation [7] that | follow in my teaching practice.
They are as follows:

Before starting a lesson, the teacher needs to make sure that the highly-set up
expectations, the well-designed assessments and the organized instructional processes
engage and motivate all learners. Moreover, in the teacher's instructional planning,
diverse learning styles of all students are to be considered. However, authentic target
language resources are included in a variety of print and non-print materials provided
by the teacher.

During the lesson, the teacher and students should communicate purposefully in
the target language as listeners, speakers, readers, writers, and viewers. Meanwhile,
student activity should be more than teacher activity in most lessons, that is to say,
student to student interactions as well as teacher to student interactions. Students
should work independently, in pairs, or in groups. When error correction is
appropriate, students should be given opportunities, including wait-time, to self-
correct. Teacher’s correction to student’s errors is often done through follow-up
reviews and reteaching strategies. In addition, “all levels of thinking skills” should be
guided to all students, e.g., they repeat, recognize, and recall as well as apply, create,
and predict. Finally, “Technology,” that is appropriate and available, should be used
by students and teachers to facilitate learning and teaching processes.

“Assessments are ongoing.” Students are assessed formally and informally on
how well they are able to meet the objectives of the lesson. Moreover, continuous
self-assessments and the usages of language specific learning strategies by students
are encouraged to assess their own progress.

After following this plan for two months, I see a minor progress in my students’
learning achievements. This process enables students work more effectively: instead
of consistently being placed into one specific group, students with special needs
consistently move throughout the various groups, depending upon their strengths.
Weak students see their progress by evaluating their work. Gifted students are more
interested in extended tasks for them.

Though it is a challenge for me to start thinking and planning relevant
scaffolding approaches for students of various abilities, | realize now that if | go on
the way | started and try other methods in differentiation, it will be a permanent way
of teaching in my practice. In the future, | plan to continue studying this issue and
create an explicit and systematic instruction for students of diverse learning abilities.
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Tyiiin
Makanaoa cmyoenmmepmer OpPbIHOANAMBIH O3IHOIK JHCYMbICMAPObLIY AHLIKMAMACLL MeH
Manul30bLabiebl  cypemmenyoe.  CmyoeHmmepoiy — 63IHOIK — HCYMbICMAPLIHLIY — MONMAMACH
Keamipineer (PeKOHCMPYKYUSNBIK, Ubl2APMAUbLILIK, M.0.). Kobanapoviy 63iHOIK dcymbic peminoe
Key mapanysl, o1apea Kouvliamvli He2izeli mananmap auxwviHoanzan. CoHviMeH Oipee Haxmol
Mbicanda sHcobanapovl opvlHOay OoUbIHWA d0iCMeMeNiK HYCKAYaap YCbIHbLIRAH.

Abstract
The definition and importance of individual work of students is described in the article. The
individual work of student is classified (reproductive (training), reconstructive, search individual
works). There are given the reasons of implementation of projects as a form of individual work and
their classification. Besides of it the methodical instructions of projects are described in the article
on the concrete example.

Independent work along with classroom represents one of forms of educational
process and is its essential part. Efficiency of classroom work always depends on
self-training of students. Planning and control from teachers are necessary for its
successful accomplishment, and also planning of amount of independent work in
syllabus of specialties.

This work is the planned activity of students performed on a task and with the
participation of a teacher in management, but without his direct presence.

This work is intended not only for mastering each discipline, but also for
forming of skills of independent work in general — in educational, scientific,
professional activity; for acquisition of a responsibility capability, to independently
solve a problem, to find constructive solutions, to find a way out of a crisis situation.
The higher school differs from average in many parameters, including a technique of
study and degree of independence of trainees. The teacher of higher education
institution will only organize cognitive activity of students, the student himself
performs knowledge. Independent work finishes tasks of all types of study.

This work contributes to:

- the deepening and extension of knowledge;

- formation of interest to cognitive activity;

- mastery of the techniques of the process of cognition;

- development of cognitive abilities.
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You can highlight conditions that affect the successful implementation of
independent work:

— motivated learning task (which contributes);

— a clear statement of educational objectives;

— knowledge of student methods, methods of performance;

— a clear definition of teacher reporting forms, work volume, deadlines for the
submission;

— providing Advisory assistance to the student;

— clear evaluation criteria, reporting, etc.;

— use of different types and forms of control (practicum, examinations, tests,
performance at seminars, etc.).

Independent work of students, mediates the enrichment, synthesis, consolidation
of theoretical knowledge, develops and improves the skills of analysis, synthesis, and
structuring information. Timely and high-quality independent work are effective and
constructive form of communication the individuality of the student teacher. The
content of the work allows to identify the degree of understanding and development
of student learning material, the ability to work independently in different aspects of
the educational process of higher level.

The success and quality of creative work due to the awareness of the student in
the curriculum (courses of study), the content of educational programs in the
disciplines of his skills to plan and it is advisable to organize independent work, as
well as the availability of clear, concise recommendations and requirements of
teachers requirements for content performed by the student work. This work provides
an opportunity for creative, individual and original way to discover and realize the
potential of the future.

Independent work includes the reproducing and creative processes in activities
of the student. Depending on it three levels of independent educational activities of
students are differentiated:

1) reproductive training is performed on a sample: solution of tasks, filling of
tables, schemes. Cognitive activity of the student is shown in recognition, judgment,
storing. The purpose of such works — fixing of knowledge, forming of abilities, skills;

2) reconstructive — reorganization of decisions, scheduling, theses, annotation
are performed. Papers can be carried out; at this level;

3) creative, searching — creative work requires the analysis of a problem
situation, receiving a new information; the student will self-construct the choice of
means and methods of the decision (educational and research tasks, term and final
qualification papers) [1].

Post-industrial, information society, transition to which began in our country,
determines essentially new requirements of society to the higher education.

In the conditions of constantly growing rates of updating of knowledge, the
equipment and technologies speed with their changes had begun to advance dynamics
of generational change of people.
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Acquisition of a personal and working experience in training process by non-
standard means, development at students of aspiration and ability to independently
get and use new knowledge and becomes criterion of success for future specialist.

In case of traditional approach to education, the traditional tutorials oriented to
cool fixed form of work that. It is necessary to involve each student in active
informative process, to create an adequate educational environment which would
provide a possibility of an open entry to various sources, an opportunity to work in a
cooperation in case of the solution of various problems. The most perspective in this
case is the method of projects.

The method of projects and training in a cooperation find the increasing
distribution in educational system. Reasons:

— Need to acquire this knowledge independently, to be able to use the acquired
knowledge for the solution of new informative and practical tasks;

— Relevance of acquisition of communicative skills and abilities, i.e. ability to
work in various groups, playing different social roles (the leader, the contractor, the
intermediary and so forth);

— The importance for development of the person of ability to use research
methods: to collect necessary information, the facts, to be able to analyze them from
the different points of view, to make hypotheses, to draw conclusions and make
decisions.

The project is a plan, an offer, preliminary text of any document, a complex of
technical documentation (calculations, drawings, prototypes, etc.). The educational
project is a complex of the search, research, settlement, graphical and other work
types which are carried out by pupils independently for the purpose of the practical or
theoretical solution of a significant problem.The method of projects is understood as
a training system in case of which pupils acquire knowledge and abilities in the
course of independent planning and accomplishment gradually of the becoming
complicated practical tasks - projects. "l know for what everything that | learn is
necessary to me. | know where and how | can apply it" - here the main thesis of
modern understanding of a method of projects.

Creativity, ability to be guided in information space and to independently design
the knowledge is the cornerstone of a method of projects.

As epigraph to project training the Chinese proverb can serve «tell me - and |
will forget. Show me - and I will remember. Involve me - and I will learn"[2].

There are following types of projects:

A practice-oriented project is aimed at project participants or the external
customer. These projects are distinguished by the result of activities of its participants
which is accurately designated from the very beginning which can be used in life of
group, organization, the residential district, city, state. The value of the project
consists in reality of use of a product in practice and its capability to solve the set
problem.

A research project on structure reminds the scientific research. It includes
reasons for relevance of the chosen subject, definition of a research problem, sliding
hypotheses with subsequent its check, discussion and the analysis of the received
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results. In case of project implementation methods of modern science shall be used:
laboratory experiment, modeling, sociological questionnaire, etc.

The information project is directed to collection of information about any object
or the phenomenon for the purpose of the analysis, generalization and submission of
information for wide audience. Such projects require well thought over structure and
a possibility of its correction on a work progress. A release of the project often is the
publication with media.

The creative project offers the most free and nonconventional approach to its
accomplishment and the presentation of results. It can be almanacs, staging, sports,
works graphic or arts and crafts, videos, etc.

Role project. Development and implementation of such project is the most
difficult. Participating in it, the designer takes himself a role of literary or historical
characters, the invented heroes for the purpose of a reconstruction of various social or
business relations through game situations. The project deliverable remains open
before the termination. What does judicial session come to the end with? Whether the
conflict will be resolved and the agreement is signed? [3].

Main requirements to the educational project.

— Work on the project is always directed to permission of a specific, socially
important, research, information, practical problem.

— Actions planning according to the problem resolution - in other words,
performance of work always begins with designing the project.

— Research work of pupils as compulsory provision of each project. Distinctive
features of the project is a search of information.

— The result of the project is a product.

— Representation of a product to the customer — the presentation of a product
and protection of the project.

Thus, the project is "5 P" - a problem - planning - search - a product - the
presentation [2].

As the teacher of discipline (marketing) during which students carry out projects
on various topics, we offer the following structure of the educational project:

1) setting of goals and objectives (identifying of concrete objectives)

2) planning (the analysis of a problem, determination of information sources,
problem definition and the choice of criteria for evaluation of results, cast in team),

3) research (collection and refining of information, discussion of alternatives
("brainstorming™), choice of an optimal variant),

4) project implementation (carrying out research and work on the project,
execution of the project),

5) assessment of results (the analysis of project implementation, the achieved
results (progress and failures) and the reasons of it, the analysis of achievement of an
effective objective),

6) protection of the project (the project presentation, an explanation of the
received results, establishment of feedback with audience)

The project presentation in group is a result of work on the project.
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Below the example of short methodical instructions for accomplishment of the
mini-project for discipline "Marketing" on the topic "ldentification of the Main
Segment of Cell Phones of Kyzylorda" follows.

Project implementation requires accomplishment by students on the following
sequence of activities:

1) setting of research goal and objectives (identifying of the main segment of
cell phones buyers of Kyzylorda — a gender, age, a profession, the income of buyers,
the preferred brand, a purchase price, the purchase reason, etc.)

2) making of research plan

3) selection of sources of information and methods of carrying out of research
(sources of primary and secondary information, questionery as research method, etc.)

4) accomplishment of a research (cast among group, creation of the
guestionnaire, holding poll of buyers by method of random check, etc.)

5) the analysis of the received results (calculation and the analysis of results,
their graphical representation)

6) representation of the received results (the presentation of project deliver)

7) carrying out of feedback (after the presentation of the received results in
audience students of group answer questions of audience, and also ask questions to
audience fixing)

It would be desirable to note that as a result of participation in different projects
(a training program at Montreux business school (Switzerland) according to the
Bolashak program, a TEMPUS program grant on training in a magistracy, a CANEM
program grant on a training at Genova University) | had an opportunity to observe
experience of teaching in the advanced higher education institutions of Europe and to
implement them at domestic university.

Conclusion

In conclusion there we wish to emphasize once again that the method of projects
belongs to high pedagogical technologies and requires thorough training, both from
the teacher and from students, and at least careful coordination of all activities of
students during the work on the project. At the same time from the provided
description of technology of a method of projects its orientation on intellectual
development of the identity of future specialist, on forming of its critical and creative
thinking, use of the acquired theoretical knowledge in practice is rather obvious.

The method of projects can really be considered as one of the most effective
methods allowing achieving effective objectives of a modern training system and
education.
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Tyiiin
Maxanaoa, azvinuwin mini cabagviHoa 0apvblHObl 6ANANAPObIH MANANMAPBIH eCKepe OMbIPbIN,
CHIHBIN MbIC aApanayobly Hezizel Ka2uoaiapvlH Koa0awy madcipubeci Ycvinvliean. bBepineen
mamepuanza madxcipubenix yYcolHvic Kipedi, o0aapovl cabax oicypeizy bapvicbinoa 0a, b6acka
yaKslmma 0a Koaioauy2a 60aaowl.

Pe3rome
Cmamus npedcmasisem Onvim UCHONb308AHUS OCHOBHBIX NPUHYUNOE Oupdepenyuposariis
Knacca ¢ yuemom nompeOHOCmel O00APeHHbIX YUawjuxcs HA YPOKAX AHIULCKO20 S3bIKA 8
CMeWanHbiX epynnax. J{anHolll mMamepuanr cooepicum NpaKkmuyeckue pexomMeHOayuu, Komopbvle
MOICHO NPUMEHAMb KAK HA YPOKe, MAK U 80 BHEKIIACCHOE BPEMSL.

It is commonly agreed that the majority of gifted learners are recognized for
their self-regulatory metacognition such as defining, focusing, persisting, guiding,
coping, correcting, reinforcing, and solving. Therefore, when planning the work with
gifted students it is highly recommended to use these features of their cognition
effectively.

Generally, the term "metacognition™ is an awareness of one's thinking and it
involves two components: knowledge about cognition that refers to an individual's
awareness of personal strengths and weaknesses and the more observable aspect of
metacognition, namely, the regulation of cognition. This comprises the activities of
planning, monitoring and revising.

Starting my teaching career | have realized the need of meeting the needs of all
students in mixed ability groups. There were students who barely could use English
language to express their thoughts and complete the required tasks. At the same time,
there were students who could write poems and discuss any academic and scientific
topic fluently with native speakers. | always was searching for ideas that could meet
the needs of my students and challenge them.

The idea that | want to describe in this article is simple whereas it brought to
significant changes in my groups. I have decided to use Student’s Contract that was
presented by Shelagh Gallagher who is a well-known expert in gifted education and
in problem-based learning at Gifted Education Program. Thus, Student’s Contract is a
term that means a formal agreement between teacher and a student.

The procedure is following. In the beginning of each term students wrote their
SMART goal. Then they shared their ideas with peers to get feedback and see
whether it was clear and grammatically accurate. It is important to mention that not
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all students were willing to show what they intended to achieve with anyone else.
Therefore, I have suggested choosing their “critical friend” whose job was to give a
constructive feedback. Then students were asked to describe each step with precise
dates and outcomes that would lead to the achievement of their goal. After this
procedure students gave comments to their so-called “critical friends” and there was a
space for teacher’s notes. It is worth mentioning that before setting goals teachers
should give some examples of realistic and unrealistic goals. When all required
details of the contract are written, both sides must put a signature and then meet on a
regular basis to check the progress and negotiate any issues (Picture 1). There are
some examples of the contract that my students have created and then followed
during one term period (Picture 2).

Student: Signature:

Teacher: Signature:

SMART Goal:

Steps: Date: Outcome:

My classmate’s My teacher’s
notes/thoughts/questions notes/thoughts/questions

Pic.1. The structure of a Student’s Contract

—/ |

Pic. 2. Examples of Student’s Contracts ——

The idea was not welcomed by some students since not many of them realized
the importance of following the contract’s requirements. The next term it was decided
to rely on teacher’s observation of students’ skills and their academic needs. So,
when the Term 2 started | sent the individual task for two months (Picture 3).
Obviously, it was difficult to limit the choice 3a learners and impose my requirements
on them. | tried to find the tasks that would be both interesting and assisting their
development. As a result, students were determined to complete the tasks and there
were many interesting observations of all students’ being involved in learning
process. Those students who needed to improve their basic grammar were working
with various resources and discussing the rules with teachers and peers. Those who
were highly talented and motivated showed their outstanding analytical skills using
advanced English (Picture 4).
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Pic.3 Examples of Individual Tasks

Pic.4 Outcomes of Students by the end of Term 2

By the end of this experiment | asked students to share their achievements in
groups. That moment | realized that all students achieved their set goal and it was the
greatest appreciation of my efforts in directing the learning process of each student.
After the implementation of Student’s Contracts it became easier for students and
teacher to plan own learning and use metacognition knowing the strengths and areas
of improvement. Moreover, this technique can be adapted to any subject and it will
also lead to sharing responsibilities for learning among students and teachers.

Obviously, there are more techniques and strategies that were implemented into
learning process when working with gifted students. Thus, rigor-increasing,
engagement-enhancing thinking tools known as the content imperatives developed by
Sandra Kaplan are the effective tools in enhancing each student’s thinking capacity.
Then, divergent and convergent questions are another way of differentiating the
content. Focus on multiple intelligence and creativity tests, for example, Torrance
Test for Creative Thinking Figural Form, William’s creative taxonomy and others are
being tested. These tools can support the increase of students’ motivation and
teachers’ understanding of their needs and exceptional talents.

References
1. Munro J. Psychology of gifted learning. Retrieved from:
https://students.education.unimelb.edu.au/selage/pub/readings/psyglearn/PGL -
MetacogaspectofGL.pdf
2. Heng M.A. Promoting metacognition in gifted learners. — Teaching and Learning,
15(1),7-11
3. Training Program in Gifted Education, AEO «Nazarbayev Intellectual Schoolsy», 2013.



https://students.education.unimelb.edu.au/selage/pub/readings/psyglearn/PGL-MetacogaspectofGL.pdf
https://students.education.unimelb.edu.au/selage/pub/readings/psyglearn/PGL-MetacogaspectofGL.pdf

RECOGNIZING LEARNING ABILITIES AND TEACHING POSSIBILITIES
IN THE ERA OF TRILINGUAL EDUCATION

UDC 37.013

SOME PROBLEMS OF SOCIAL LEARNING

PhD in Psychology M.Tileubayeva
Kazakh Ablai khan University of International Relations and World Languages,
Almaty, Kazakhstan
ai_arum@mail.ru

MA in Philology A.Nam
Kazakh Ablai khan University of International Relations and World Languages,
Almaty, Kazakhstan
asiad4@yandex.ru

Tyitin
Ocvl makanaoa aneymemmix OKblMY MEOPUSACHIHbIY, MIHI - OKY MeH OKblmy HcaKcapmy,
MIiHe30iNiK canamol Ycwinwiiean. backanapovl baxvliay men macipube bipikkenoe 2ana 0i3 6apinen
Oe dcakcwl ylipenemiz. Makana oKywwiiapaa oy MiHe30i 0amvlmyaa KomeKmeceoi.

Pe3ztome
Cymb meopuu coyuanbHo2o 00yYeHUss COCMOUm 6 mom, Ymodbl YCUIUMb NPenooasaHue u
obyueHue, kamezopusi buxeguopuzma npeocmasgiena ¢ cmamve. JIoou odyuaromes ayuule 8ceeo,
Ko20a coyemaiomcs 08a ¢hakmopa: HabnoOeHue 3a OpyeuMu u oOyueHue Ha npakmuxe. Oma
CMambvsi MOd#Cem nOMo4b CIYOeHMAaM pa3eums NOUMUEHOE NO8eOeHUe.

Humans learn to speak, use tools, and to behave appropriately in social
situations mostly by observing and imitating others. This is the essence of
sociallearning theory (sometimes called observational learning). This theory falls
under the category of behaviorism because it involves observing the behaviors of
others and the rewards and punishments that result from those behaviors. Future
behaviors are then based on these observations as we learn from vicarious
reinforcement and punishment.

Cognition plays a part in social learning in the form of expectations. After
observing a model we expect that if we behave in the same way we will get rewarded
or punished similarly. Instead of having to go through the long trial and error
learning (incremental learning) where we gradually eliminate the incorrect responses,
we are able to benefit immediately from observing the success or failure of others
(insightful learning). Some prefer the term, social cognitive learningtheory. Here
learning is defined as a change in mental processes that creates the capacity to
demonstrate different behaviors that occurs as a result of observing others.

According to Feist and Rosenberg social learning involves learning vicariously.
Vicarious learningoccurs when we learn by imitating or observing others. Enactive
learning occurs when we learn by doing. We learn best when both are combined:
observe others and learn by doing. In the classroom, this would mean that students
would be able to observe somebody engaged in academic or social tasks and then be
given chances to experiment or apply what they have learned [1].
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Four Conditions Necessary for Social Learning

There are four conditions necessary for social learning to take place.

1. Attention. Learners need to pay attention to the behavior to be learned. In a
classroom, teachers sometimes have to point out specific behaviors. “Boys and girls,
did you notice how ...” Also, teachers sometimes have ask for students to look for
specific behaviors. “When you go into the lunchroom | want you to notice how the 6"
grade class . ..”

2. Retention. The observer must be able to remember what was observed later
when given opportunities to act. Posters with reminder, concept maps, and graphic
organizers are all ways to call attention to salient elements. Also, verbal reminders
can be used. “Were going to the library. Let’s remember the three important things
we learned about ...”

3. Production. Observers must be given opportunities to reproduce the
behavior. Also, observers must be able to reproduce the behavior. That is, the
behavior must be proximal. For example, in swing a golf club, but since it is beyond
my capabilities to reproduce that behavior, it would not be a very effective learning
situation.  Likewise, | could have an expert tap dancer come into a 3™ grade
classroom and model dancing; but again, since it would not be possible for most of
them to reproduce the behavior, it would not be a very effective learning situation.

4. Motivation. The observer must be motivated to act. That means that the
observer must value the behavior or the rewards that behavior may bring about and
that observer must expect to see some sort of reinforcement as a result of the
behavior.

One of the classic studies in psychology related to social learning was conducted
by Albert Bandura and colleagues (Bandura, Ross, & Ross, 1961). Here, children
were shown a film where adults interacted aggressively (hitting, punching, and
kicking), with an inflatable toy known as a Bobo doll.

Children were put into four different groups: Group lwatched a film version
where the adult was rewarded for the aggressive behavior. Group 2 watched a film
version where the adult was punished for the aggressive behavior. Group 3 watched
a film version where the adult there were no consequences for the aggressive
behavior. Group 4 was the control group. They did not watch any films. We have
used it in our classrooms and the results are challenging.

Results

After watching the film, children were put in a room in which there was a doll.
The results showed that children who saw the adult rewarded for aggressive behavior
(Group 1) were more likely to behave aggressively when compared to the other
groups. Children who saw the adult punished for aggressive behavior (Group 2) were
less likely to behave aggressively when compared to the other groups. This study
demonstrates that children’s future behaviors are strongly influenced by observing (a)
the behavior of adults and (b) how these behaviors are rewarded and punished for
their behaviors. As a result of it we can suggest principles of learning.

Basic principles of learning:

1. People can learn by observing others especially from people who have certain
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characteristics. (talent, power, good looks, intelligence, or popular)

2. Individuals are reinforced by the model.

3. Imitating behavior can lead to consequences.

4. There is a difference between learning a behavior and performing a behavior.

5. Reinforcement (rewards) and punishment can influence when an individual
exhibits certain behavior.

6. The expectation of reinforcement can influence a certain behavior. (studying
your study guide will result in a good grade)

7. Development of an individual is reflected around their environment.
Environment also affects behavior. (home-life, friends, television, classroom, etc.)

We should also pay attention to modeling. Zimbardo (2008) identified the
following variables as being important in determining how much influence a model
will have:

Status of the model. The model is perceived positively, liked, and respected.
Models with high prestige and who are older or more powerful are more apt to
influence observational learning.

Similarity of the model. There are perceived similarities between the model
and the observer.

Potential for modeling. The model’s behavior is within the observer’s range of
competence to imitate the behavior. That is, they have the capacity to imitate the
task.

Perceived competence of the model. Observers are more likely to imitate
behaviors in others they perceive as competent. If you were looking to imitate
somebody’s golf swing, you would find a golfer who is very good.

Reinforcing consequences.The model gets rewarded or punished for the
behavior.

Noticeable behavior. The model’s behavior stands out against the background
of competing models [4].

Modeling in this context refers to behavioral, cognitive, and affective changes
that occur as a result of observing one or more models[1]. There are three types of
modeling: The first type of modeling is where you attempt to directly imitate
another’s behavior. This is called direct modeling.For example, Sam saw Mary study
and how she studied. He saw that she got A’s on most of her exams. Sam wanted to
be as successful. He began to study in the same way that Mary did [1].

The second type of modeling is where you imitate the behaviors of characters in
movies, books, video games, or on television. This is called is called symbolic
modeling.This occurs frequently with teenagers and the various media they consume.
For example, Phil began talking and dressing the way characters do on his favorite
TV show.

The third type of modeling where you take bits and pieces from a variety of
models. This is called synthesized modeling. For example, Harvey was a beginning
teacher. He took ideas and modeled his teaching style from a variety of teachers that
he observed during student teaching and his first year of teaching.

Children learn by watching the actions and responses of others, particularly
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older students and adults. As well, they learn customs and social skills and they begin
to develop and internalize their own values. This is supported by Vygotsky’s theory
of cognitive development described in his book that characterizes thinking as moving
from outside in as children take on the thought patterns of their culture and
environment. Social learning can be used to help students develop positive behaviors
as part of a classroom management plan and to enhance the teaching and learning of
academic subjects and skills [5].

It is important to help students to develop positive behaviors in the teaching and
learning foreign languages.

How do you provide positive role models that reflective the lives and
experiences of all students? One simple way to do this is to have an abundance of
high quality books that include characters with positive character traits. These books
should have an equal number of male and female lead characters that are similar in
age and circumstance to the students who are reading them. Books also enable
students to see the logical consequences of negative behavior without having to
experience the circumstances. However, this should not involve moralizing or
propaganda. This often has the opposite intended effect.

Also, model the behaviors you wish to see. For effective modeling make sure
that the four essential conditions exist; attention, retention, production, and
motivation. Remember also that as a classroom teacher your interactions are being
watched. If your interactions demonstrate respect for your students and other
teachers, these attitudes are more likely to be reflected by your students. Children
learn what they live.

There is social learning theory to enhance teaching and learning

Below are four simple ways to use social learning theory to enhance teaching
and learning:

1. Student demonstrations. Look for students who do a particular skill well.
Allow them to demonstrate to others or teach in small groups.

2.Social interaction. Create learning experienced that utilize social interaction.
This could include structured conversations, cooperative learning, T-talks, moral
dilemmas, or problem solving activities related to curriculum content in which
students are able to work together and hear the thinking and reasoning of others.

3. Multiage classrooms. Multiage classrooms contain two or three grade levels
within a single class. This creates a variety of opportunities for many forms of social
learning to occur.

4. Cognitive modeling. Use cognitive modelingto teach complex skills or
processes. Here a teacher thinks aloud while demonstrating a skill. Cognitive
modeling is the process of making your thinking visible. For example, in figure 12.3,
Ms. Haroldson is teaching students how to read a textbook. She thinks out loud as
she goes through each step so students know exactly what she is doing and why.

- Social learning theory, sometimes call social cognitive learning or
observation learning, states that humans learn by watching the behaviors of others
and the rewards or punishment associated with those behaviors.

— From a social learning perspective, learning is defined as a change in
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mental processes that creates the capacity to demonstrate different behaviors that
occurs as a result of observing others.

— The four conditions necessary for social learning to take place are
attention, retention, production, and motivation.

— There are three types of modeling: direct, symbolic, and synthesized
modeling.

- Social learning theory can be used to help with classroom management
and to enhance teaching and learning.

In conclusion we can point out that the social learning theory is the study of how
the environment, behaviors, and people can all affect daily life. All of these things
according to Bandura influence one another. The main thing to take out of this is that
the environment can truly effect how an individual learns. Students in the classroom
will model what they learn and how they act. We should always remember it in the
teaching process.
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Tyiiin

Byn maxanaoa oxwvimy cmpamezuscoinbly mypiepi MeH Kvi3Memi He2i30elceH Cmpame2usiap
Kapacmuipwiiean. byn makanadan myzanimoep Hakmol oKy 6a20apiamacvinblly MA3MYHbIH Hemece
HAaKmul 0a20bl1apovl ylipemyee Kapa2anod, OKblmy cCmpame2usicbll Kaiail yupemyi, cmyoenmmepoi
Kanau oKblmy Kepekmicin yupenedi. Makanaoa my2animMHiy 1eKyus, ceMuHap, npaKmuKkaiblk oKy-
AHCAMMUBIZYIAPLIH 6Mm) Ke3iHOe KOLOAHbLIAMbIH: NAHENbOIK MAIKbLIAy, ayblsula 0aaHoay, penoixk
OUbIHOAp, OUBLIHOAD, MANKbLIAY, CMYOeHmmepoiy MONMbBIK JHCYMbICHbL  YUPEHYI, OKblmy
CMpame2usiColHblY ~ epeKuleNikmepi  JcoHe  CMYOeHmmiy — Mmayeici3O0ieiHiy — Kalblnmacybl,
NPAKMUKANLIK HCAROAUNAPObl MANKbLIAY, OeuHenep, NCUXoI02UsIblK MiHOemmepoi weuty CUsKmol
OKbIMY CMpame2usiiapsl YCblHbLIAObL.

Pe3ztome

B cmamve npeocmaenenvt 6uovl cmpameeuii o00yueHuss u OesmenbHOCMHO-0a3upyemble
cmpamezuu. Yuumens Mo2ym usgneub U3 cmamoi Cnocodovl oOyueHus cmpameusim O0OV4UeHusr —
VUUMb CIMYOeHmMOo8 Y4umscs, 4em 00y4ams ux coOepAucAHUuI0 cneyuphuiecko2o y4ebHo20 niana uiu
cneyuguueckum Hasvlkam. Oma cmamvsi Oelumcs OnvlmoM npenoodaeameneli 68 NposeoeHuu
JIeKYull, CeMUHapos8, NPAKMUYECKUX YAPANCHEeHUl, UCHOAb3Ysl maKue cmpameuu Kak:
KOJLIeKMUgHoe 00cydcoeHue, YCmuas npe3eHmayus, poneeas uepa, uzpa, oocyxcoenue. B cmamoe
maxaoice NpeoCmasiieHvl XapakmepHvle 0CcoOeHHOCmU cmpameauil o00yuenus, ¢opmuposanue
He3a8UCUMOCMU CMYOeHmd, 6 MAaxkux 3a0a4ax KaxK aHamu3 Npakmudeckux cumyayuil, 6uoeo,
peulerue nCUxo102udeckux 3a0ay.

Introduction

The strategic task of modern higher education is to focus on providing the best
opportunities for students, to reveal and implement their talents and abilities on
encouraging them for life-long learning and to acquire knowledge.

The approach to the Kazakhstani higher education has been changing since
2030. In his 1998 Presidential Address, President Nursultan Nazarbayev stated the
accomplishments and problems of the country and announced the priorities of the
country’s development for the period up to 2030[1]. He expressed his belief that each
citizen of Kazakhstan “has ripened a profound awareness of the fact that one can no
longer live for the day only, merely in an incessant turmoil of settling present day
tasks” and they had to well remember that “apart from the goals set for the period of
today, our generation bears tremendous responsibility to future generations, which is,
in fact, responsibility of parents and grandparents to their children and
grandchildren.” Speaking about building a new state, a new market economy and a

126



mailto:ai_arum@mail.ru
mailto:asia44@yandex.ru

RECOGNIZING LEARNING ABILITIES AND TEACHING POSSIBILITIES
IN THE ERA OF TRILINGUAL EDUCATION

new democracy, the necessity to honestly analyze both external and internal factors
of the country’s development and to identify priorities and elaborate the relevant
strategy on the basis of the people’s general consolidation, on the basis of
Kazakhstani history and unique circumstances was mentioned. The long-term
priorities of the country, mentioned in the Program, were national security, country's
political stability and consolidation of the society economic growth based on an open
market economy with high level of foreign investments and internal savings to gain
realistic, stable and steadily growing rates of economic growth, power resources,
health, education and well-being of Kazakhstani citizens [1].

The implementation of trilingualism in Kazakhstani higher education institutions
has been further enhanced by the A Hundred Steps to Realize Five Institution
Reforms Plan of the Nation (20.05.2015) [2] and the Plan of Enhancement of
Trilingual Education for 2015-2016, as of October 30, 2015 [3]. Since this program
appeared we have been teaching psychology in English using strategies at the
university.

Psychology is the most important of the foundations of education. It plays
pivotal role in the process of teaching and learning. The psychology used specifically
in education is called educational psychology. We can say that both psychology and
education are interrelated. Education is the shaping behavior, whereas psychology is
the study of how, when and why to shape these behaviors[4].

When you were a little kid, did you learn how to ride a bike? Did you learn how
to do long division, or learn the capital cities of different countries? How about
learning how to drive a car when you were a little older, or learning how to do
laundry?

We use the term 'learning’ all the time in everyday life. But within the field
of educational psychology, the term learning is actually a specific term. Different
people use different words to define learning within educational psychology, but in
general, we're talking about a step-by-step process in which an individual experiences
permanent, lasting changes in knowledge, behaviors, or ways of processing the
world.

Teaching is a complex, multifaceted activity, often requiring us as instructors to
juggle multiple tasks and goals simultaneously and flexibly. The following small but
powerful set of principles can make teaching both more effective and more efficient,
by helping us create the conditions that support student learning and minimize the
need for revising materials, content, and policies

Teaching strategies that promote critical thinking engage students in an active
learning process. An active learning process requires students to be directly involved
in the learning process, thus they are more likely to commit to memory information
associated with the lesson.

Learning strategies are used by students to help them understand information
and solve problems. A learning strategy is a person's approach to learning and using
information..

Students who do not know or use good learning strategies often learn passively
and ultimately fail in school. Learning strategy instruction focuses on making the
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students more active learners by teaching them how to learn and how to use what
they have learned to solve problems and be successful.

The use of an activity is an activity-based strategy whereby locations are
specifically created and assigned for students to explore topics, curriculum areas,
resources, and types of learning (e.g., listening, reading, presentations).

A learning strategy is a person’s approach to learning and using information.
Students use Learning Strategies to help them understand information and solve
problems. Students who do not know or use good learning strategies often learn
passively and ultimately fail in school. Learning Strategy instruction focuses on
making students more active learners by teaching them how to learn and how to use
what they have learned to be successful.

The use of a panel discussion is an activity-based strategy whereby a group of
participants discuss a topic before an audience, following a predetermined format.
Typically, a moderator introduces the topic and participants and facilitates the
discussion. Each panel member presents a prepared statement, representing various
viewpoints, answers follow-up questions from the moderator and audience, and
provides conclusions or summary statements.

The use of an oral presentation is an activity-based strategy whereby a student
makes a formal or informal presentation of material (e.g., report, culminating activity,
and answers to questions) to an audience. Constructing an oral presentation
effectively includes selecting and developing a suitable topic, organizing material
clearly and logically, and using appropriate diction and grammar. Delivering an oral
presentation effectively includes using an appealing opening, maintaining eye
contact, and using appropriate tone and body language.

An instructional sequence in which students learn each strategy following these
teacher-directed steps: pretest, describe, model, verbal practice, controlled practice,
grade-appropriate practice, posttest and generalization.

Teachers provide specific feedback on performance, and then students use the
strategy with grade-appropriate or increasingly more difficult materials [6].

Activity learning are debate, oral presentation, panel discussion, retelling,
simulation, survey, rehearsal, repetition then practice. Let’s mention then in detail:

The use of debates is an activity-based strategy whereby opposing sides of an
issue (e.g., teams or individuals) make oral presentations before an audience or judge,
following defined formats (e.g., parliamentary debate) and conventions (e.g., order of
speakers).

Arts-based teaching and learning strategies are strategies that strive to improve
student achievement by engaging students in dramatic, dance, musical, and visual
forms and experiences. Such strategies can be employed throughout the curriculum
and generally emphasize the creative and critical process, rather than an insistence
on product or performance.

Arts-based strategies help students to integrate — physically and mentally — all
aspects of learning, based as they are on the human need and ability to express
feeling and thought through the senses. Such strategies encompass a wide variety of
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formal and informal activities that motivate students to explore a wide spectrum of
personal and group responses.

Proponents of arts-based strategies suggest the arts intrinsically develop student
esteem, improve critical and creative thinking, deepen cultural understanding,
increase motivation, and help students to internalize, externalize, and transfer their
learning.

The use of chanting is an arts-based strategy whereby words, text, and language
structures are explored through rhythmical reading and accompanying listening
experiences.

The use of a game is an arts-based strategy whereby a print, media, or electronic
activity, simulation, or contest (competitive or cooperative) is played according to a
clear set of rules in order to challenge and motivate students to learn.

The use of role playing is an arts-based strategy whereby a person acts out or
performs a particular role in order to explore and dramatize the thoughts, feelings,
and experiences of another person in a simulated situation.

The use of discussion is a cooperative strategy whereby students engage in
purposeful talk with teachers and peers to explore ideas, articulate thoughts, listen
and respond to the thoughts of others, process information, make connections
between experience and new ideas, and interpret texts for understanding and insight.

The use of an interview is a cooperative strategy whereby a person (the
interviewer) engages in a conversation with another (the interviewee) in order to
gather personal information and opinion, practical experience, and advice. The person
interviewed is often an expert or a person in the role of an expert.

Cooperative teaching and learning strategies are strategies that strive to
improve student achievement by consciously grouping students (e.g., within a
heterogeneous class) to work together in specific ways. Often when referring to
several teachers working together (e.g., designing a course, assessing an
interdisciplinary performance), the term collaborative strategy is used.Five defining
elements (see Marzano (2001) of cooperative learning include: positive
interdependence (a sense of sink or swim together); face-to-face interaction
(encouraging each other learn); individual and group accountability (individual
contribution to group achievement); interpersonal and small group skills (leadership
and conflict resolution); group processing (reflecting on team improvement) [7].

The use of round table is a cooperative strategy whereby students write factual
answers to a posed question (e.g., “What do you know about ...?”” “Who is famous
for...?””) in order to generate and share a variety of information. Students can either
answer a question sequentially on a single piece of paper that is passed around, or
answer questions simultaneously on a separate piece of paper.

Direct-instruction strategies are teaching and learning strategies that strive to
improve achievement by the personal and timely intervention of the teacher. Here
the teacher’s words and actions both guide and model the learning, whether to a large
or small group, or to an individual student. Direct-instruction strategies are often
viewed as the quickest way to impart knowledge, especially in more traditional
classrooms.
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Such methodologies can sometimes focus more on the teaching than on the
learning, especially when we fail to assess transfer for each student. In such cases,
detractors of direct instruction often characterized it by such phrases as “chalk and
talk” and “stand and deliver.” However, used wisely and balanced with other types of
instruction, a direct strategy is often the most appropriate to the situation. Let’s turn
to direct-instruction strategies

Direct-Instruction Strategies are:

Conferencing

Demonstration

Review

Feedback

Guided Reading

Guided Writing

Seminar/Tutorial

Read-aloud

Lecture

The use of feedback is a direct-instruction strategy whereby learners’ progress is
reported back to them. Marzano (2001) generalizes that feedback should be
“corrective” in nature, timely, and specific to a criterion (i.e., from specific levels of
knowledge and skill) rather than a percentage score), and that students can effectively
provide some of their own feedback.

Conferencing is a direct-instruction strategy whereby pairs or small groups of
teachers, students, or parents/guardians meet to facilitate learning for a variety of
purposes such as to support participants, discuss work, invite response, assess
progress, point out strengths, consider problems/solutions, and focus on specific
topics.

The use of a demonstration is a direct-instruction strategy whereby the instructor
(e.g., teacher or student) models a process, shows visually how something works, or
provides an example of a concept that needs to be understood and learned.

The use of review is a direct-instruction process whereby previous work (e.g.,
notes, classroom lessons, tests, outlines) are studied again in order to clarify and
consolidate previously learned knowledge or skills. Reviewing material can include
whole-class questioning, individual reflection, games, informal quizzes, and
demonstrations.

The use of guided writing is a direct-instruction strategy whereby the teacher
leads students in a variety of writing experiences to direct their understanding of the
process, purpose, and forms of writing. Guided writing strategies include
demonstrating ways to generate and analyze ideas, describe and explain characters
and events, record and organize information, edit and share work, expand the
repertoire of techniques and types of writing, and build writing confidence in familiar
and unfamiliar contexts.

The use of guided reading is a direct-instruction strategy whereby the teacher
groups and regroups students according to reading knowledge and skills in order to
help them read and discuss texts with greater independence. Guided reading
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strategies include teaching how to choose and read books of different genres, apply
prior reading experiences, use Vvocabulary, syntax, and phonics to develop
understanding, and reflect about one’s reading.

The use of a seminar or tutorial is a direct-instruction strategy whereby a group
of students explore personal or assigned topics in depth, under the direction of a
teacher or discussion leader. Generally, seminars emphasize small group discussion
of prepared readings or a student presentation, under the direction of a group leader,
whereas tutorials emphasize focused instruction of a smaller group under the
direction of tutor or expert.

The use of a read-aloud is a direct-instruction strategy whereby teachers and
students read aloud texts (e.g., stories, poems, anecdotes, biographies, newspaper
articles) which are generally selected and rehearsed in advance. Reading aloud
generates interest in diverse reading material, encourages listening and reflecting,
develops fluency and love of reading, and introduces new forms and genres.

The use of a lecture is a direct-instruction strategy whereby the
teacher/presenter orally transmits structured information to a group within a specific
time, while listeners record appropriate notes or responses. Textual cues within the
lecture, as well as accompanying visual aids and presentation technologies, may
further the listeners’ understanding.

The use of a textbook is a direct-instruction strategy whereby standard,
foundational instruction in a subject or discipline is produced in print or electronic
form, usually for a specific grade audience, to support classroom teaching and
personal study. Textbooks contain expert information for all students in one resource
that supports a jurisdiction’s curriculum in a consistent, relevant, and often sequential
manner.

ICT-based strategies are teaching and learning strategies that strive to improve
achievement by harnessing the power, innovation, and potential of information and
communication technologies. Information/Communication Technologies

ICT use digital or electronic data and applications to create, modify, and
transmit information. Word-processing, database, and spreadsheet software improve
productivity; the Internet, email programs and web browsers improve
telecommunications; desktop publishing and graphic and photographic programs
heighten visual display; multimedia and hypermedia software help create multimedia
presentations and web-based publications.

Such technologies can be both the medium by which teaching and learning is
advanced and the content of that activity and as such it is impossible to name all
applications and developments in ICT-based education here. Some educators note
that ICT is rapidly becoming redundant as a category, while others believe that most
other teaching/learning/instructional strategies can be both strengthened or weakened
by appropriate and inappropriate use of ICT.

Independent learning strategies are teaching and learning strategies that strive to
improve achievement by developing the ability to take responsibility for one’s
learning and understand how one learns. Such strategies include a wide spectrum of
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behaviors from taking greater control of the content of learning to determining the
purpose, scope, and rational of learning itself.

Independent learning strategies encourage students to make personal
connections and responses to the curriculum, and eventually structure the curriculum
to fit their needs and goals. To facilitate independent learning, teachers may still
guide students through complex processes (e.g., the inquiry process, ICT
applications) which might otherwise seem daunting.

The products of independent learning such as portfolios, reports, and response
journals should be assessed with clear criteria to both meet standards and reflect
independence of thought and structure.

Inquiry-based teaching and learning strategies are strategies that strive to
improve student achievement by engaging students in individual and group
investigation or research of a topic, idea, narrative, or problem, within a process or
model of discovery.

Inquiry-based strategies are used and adapted in every subject, from scientific
experimentation to technical application, from library research to historical analysis.

Thinking-skills strategies are teaching and learning strategies that strive to
improve achievement by consciously developing students' ability to consider ideas,
analyze perspectives, solve problems, and make decisions. In this sense, all teaching,
learning, instructional strategies could be considered ‘“thinking-skills” strategies.
However, it is useful to focus on those strategies that develop thinking skills directly -
from lower to higher order (e.g., Bloom’s “knowledge” to “synthesis”).

Analyzing stereotype is a thinking-based strategy whereby students examine and
evaluate personal, societal, and cultural beliefs, awareness, and perceptions about
inequities, discrimination, and prejudices based on race, gender, class, ethnicity,
sexual orientation, physical or mental attributes, or points of view.

The use of an anticipation guide is a thinking-based strategy whereby students
are given a series of statements, opinions, or quotations to cue a their responses such
as their agreement or disagreement (with reasons), predictions, or gaps in
knowledge.

Brainstorming is a thinking-skills strategy whereby individuals and groups share
and record questions, ideas, and examples that come to mind (without judgement or
censure) about a central idea, topic, or problem, for further inquiry.

The use of a case study is a thinking-skills strategy whereby a particular real-life
instance or simulated problem is examined as an exemplar of general principles for
in-depth study of an issue and options for dealing with it. As students shift from the
skills emphasis of elementary grades to the content emphasis of secondary grades,
they face greater demands to read information from textbooks, take notes from
lectures, work independently, and express understanding in written compositions and
on paper and pencil tests. For students who haven't acquired such important academic
skills, the task of mastering content often comes with failure, particularly in inclusive
general education classes. In response to this challenge, many students with learning
problems, including those with learning disabilities (LD), have acquired and use
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specific learning strategies to become successful despite their knowledge and skill
deficits.

In conclusion we would like to point out that a learning strategy is an
individual's approach to complete a task. More specifically, a learning strategy is an
individual's way of organizing and using a particular set of skills in order to learn
content or accomplish other tasks more effectively and efficiently in school as well as
In nonacademic settings. Therefore, teachers who teach learning strategies teach
students how to learn, rather than teaching them specific curriculum content or
specific skills.
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Tyitin
Maxanaoa agvlnwwin mini cabagvlnoa KvicKa aneimenepoi KYpacmulpy npoyecinoei ayvi3ud
JHcoHe dcazbawa mypoe KOJIOAHbLIAMbIH NPAKMUKANLIK MANCLIpMAap Kapacmulpblivii, 01apobl
OpPbIHOAYObIH YCHIHbICMAPbI DepiiceH.

Pe3rome
B cmamve paccmampusaromces npaxmuueckue 3a0anus, Ucnoiv3yemvle 8 npoyecce o0yyeHus
CO30aHUI0 KOPOMKO20 PACCKA3A HA YPOKe AHSMUUCKO20 S3bIKA 8 YCHMHOU UIU NUCbMEHHOU hopme,
npeocmasieHvl peKoOMeHOayuU no UxX 6blNOJIHEHUTO.

The article aims at presenting practical activities for teaching storytelling in the
English classroom, thus improving teachers’ ability to involve students in creating
stories, and efficiently develop productive skills with both entertaining and
intellectually forming tasks from the intermediate to the advanced level knowledge of
the language. The ideas can also be transferred to teaching other languages in the era
of trilingual education.

Literature review

Basing on the aim of the paper the author reviews practical handbooks and
resource books used in teaching English with the most advantageous contents
available.

Ben Goldstein’s resource book for the language classroom “Working with
images” is a store of activities in describing, interpreting and creating different types
of images, including signs, symbols and icons, advertising and art ones. Used in
practical teaching they help to arouse students’ interest and spice up the lesson
proving that “a picture is worth a thousand words”.

The handbook for language teachers “Stories. Narrative activities in the
language classroom” by Ruth Wajnryb presents a description of practical activities,
games recommended for storytelling in the classroom at different levels of English
learning, provides a teacher with photocopiable cards and classified vocabulary lists.
The modern approach to the narrative schematic structure of a story consideration
(defining an abstract, orientation, complication, evaluation, resolution and coda in a
text) makes it a valuable source in the practical teaching of English and American
literature, stylistics and other subjects dealing with texts analysis.

Jeremy Harmer’ “How to teach writing” combines the theoretical consideration
of the writing process with the special focus on relation of speaking and writing to
each other as the two most difficult to form skills that have “always formed part of
the syllabus in the teaching of English” [1; 31]. In the “Building the writing habit
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chapter” one is recommended to use pictures in class “as with music, you don’t need
to speak the language of pictures in order to be stimulated by them” [1; 67].

Methodology — descriptive, comparative, qualitative assessment methods of
data analysis, the use of problem solving, primary narrative skills, classified
vocabulary and narrative schematic structure in the process of the proposed activities
application at an English lesson.

Discussion

Due to the modern survey a person gets from 80% to more than 90% of
information of the world analyzing visual images.

Visual aids influence greatly the way students understand and memorize the
information presented at the lesson. Pictures as well as other types of images let us
communicate efficiently though sometimes from a different cultural perspective or
from a different personal point of view. To stimulate the English language learning
process a teacher is to choose among the existing activities based on the use of
pictures or create their own, making them more appropriate to study special lexical or
grammatical concepts.

The activity sequencing of a series of pictures is widely used by many teachers
and aims at telling a story (e.g. a fairytale) in groups. Each card is a picture of the part
of a story created by students. The plot of the fairytale depends on the order of the
cards and personal imagination.

One of the interesting tasks - flashbacks - is suggested in Ben Goldstein’s book
for the language classroom “Working with images”. Showing the image Four
thoughts with 2 young people sitting together embracing and 2 others — separately on
the seashore, all of them facing the sea and giving you the chance to guess about their
emotions, you are to “tell the class that this photo is the final image of a story or the
last scene of a movie. The students individually reconstruct the story of that night in
their imagination”[2, 127]. Then they work in groups and each student narrates
his/her story to the others. Finally a volunteer from each group tells their flashback
story to the rest of the class.

The use of the photos of shadows is also recommended in the same book and is
usually of great interest for many students and teachers. You can start with the
simple images interpretation presenting easy-to-describe pictures and later pass to the
more complicated ones developing students’ imagination.

Presenting 2 portraits of the people having lived in different centuries you can
set the task to create a story of the family relations throughout a number of
generations in the framework of the same family. It is better to practice with the use
of an additional vocabulary list and chronological order of events on the worksheets.

Showing the students photos of people in holiday locations ask them to write the
postcard which those people could write or to tell the story of their vacation.

A portrait of a single person can be used to create a dialogue between a student
and a person depicted (another student acts as a character). One can also write a “day
in the life” diary of the character, what he does for a living, how he might spend his
day.
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The task suspects and objects in Jeremy Harmer’ book “How to teach writing”
Is rather entertaining. Students are shown the pictures of the people and have to write
a description of one of them. “When they have written their descriptions, the pictures
are put up on the board. The students then give their description to another student
who has to identify which picture is being described and, perhaps, stick the
description under the correct picture”[1; 67]. The same way is the work with the
description of a picture of stolen objects. The descriptions are later matched with the
objects.

Inviting your students to tell thelife story of a thing with a picture of one object
for each group you make them imagine the background of something they haven’t
even noticed in the everyday life. E.g. you can bring a picture of a worn-out hat and
ask the students to tell about its owner(s), his habits, character, and some events of
his life. It is also very useful to present a narrative structure of the whole story
including “‘abstract, orientation, complication, evaluation, resolution and coda[3; 34]
to follow while creating the text orally or in writing.

A series of pictures of random objects (e.g. a train, a cat, a pack of cards, some
tools, a bicycle) gives your students the chance to choose 3 or 4 of them and make up
a story which connects them.

The story reconstruction based on dramatic pictures (historical paintings or the
real life photos showing some dramatic events or very intense moments such as
someone coming face to face with a wild animal can be taken as an example) makes
everyone create a story keeping to the story structure, the use of additional
vocabulary and connecting words given on handouts or a blackboard.

Conclusion

Productive skills formation (compared with receptive ones) requires more time,
effort and the level of responsibility on the side of a teacher as well as students
attention and diligence. English teachers are to find the ways to make the process
easier, more interesting and efficient. Using pictures for storytelling improves your
students’ speaking and writing skills, makes them enjoy the learning process and
provides a variety of forms of individual, pair and group work as well as teaching
methods to be applied in the classroom.
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Tyitin
Maxkanaoa  Ilemponasn Kanacvinoazei xumusi oOuonoeus 6Oazvimvinoasyl Hazapbaes
Suamkepnix mexmebinoe ducyzece acvipvlavin dcamkar « OKy 6a20apiamanapvlHuly KeuleHi apKblibl
aAKa0eMUsIbIK, CAyammubliblKmbl OAMbLNYY» AMmbl HCOOAHBIH MA3MYHbI MEH MIHI aubliaobl. Aemop
amaneam HcoOaHvl AldbIMeH Mil NaHOepi AsACbIHOA, KeliH mymac Mmexmen oOeneelinoe eHei3yoiy
ANELIUAPMMApPbl MeH ceDenmepin HcaHe MAHbI3bIH CUNAMmauovl. Amanizan maxwvlpsbin O0UbLIHUA
a0ebuem ko3z0epine wony dcacatiovl. COHbIMeH Kamap O0apivlK NoH MY2ANIMOepiHiY YCbIHbLI2AH
OKbIMYObIY MHIH mepey MYCIHYI apKblibl AKAOEMUSIbIK CAYAMMbLIbIKMGL O0aMblmy OOUbIHULA
JdHCYpei3ineen Hcymvic mypiepimen 6oniceoi.
Pezrome
Hannaa cmamoes oceewaem uccredosamenvckuli npoekm «Pazeumue axademuyeckoll
2PAMOMHOCIU  Yepe3 KOMNJIEKC YYeOHbIX Npocpamm», Komopwli npogooumca 6 Hazapbaes
HumennexmyanoHou wKone XUuMuko-ouonocuueckoeo Hanpaenenus 2. Ilemponaenoscka. Aemop
onucwvlgaem npeooCbLIKU, NPUUUHbL U BANCHOCHMb OP2AHU3AYUU NPOEKMA 6 PAMKAX CHA4ald
MemMoOu4ecKux 00beOUHEeHUll SA3bIKOBbIX OUCYUNIUH U 3ameM 8 PAMKAX 6Cell WKOJbl, oceeujaem
USYYEHHYIO JUmepamypy no OAHHOU meme U OelUmcs NPOBeOeHHbIM 00beMoM pabomvl HO
PAa3eumuI0  aKademMu4eckol 2pamMoOmHOCMU YU4awuxcsa uepe3 21y0oKoe NOHUMAHUE MAKo2o
npPenooasaHusi yHumesimMu 6cex npeomenos.

Strong literacy skills lay at the heart of a student’s ability to learn and succeed in
school and beyond. “Literacy is an essential skill for student in becoming successful
learners and as a foundation for success in all learning areas. Success in any learning
area depends on being able to use the significant, identifiable and distinctive literacy
that is important for learning and representative of that content area. [1]

The importance of literacy is also linked to social justice equity and equality
issues. Students who do not develop literacy skills are in danger of becoming
disempowered and of having greatly reduced life opportunities. And while, as Cope
and Kalantzsis [2] argue this maybe “ a delusion to think education could ever be an
instrument that ameliorates society’s most fundamental ills” many teaches working
with disadvantaged students hold on to the hope that their work will transform the
lives of their students in positive ways. The Australian Curriculum Assessment and
Reporting authority [1] classifies literacy as the “ability for students to become
literate through the development of knowledge, skills and dispositions, in order to
interpret and use the language of learning and communicating within school and life
beyond compulsory education.”” The ability to read, view, write, listen, speak, and
create oral, visual, print and digital texts, whilst using language in a way that targets a
variety of languages and contexts enables a student to develop literacy skills. [1]

At our teaching practice at Nazarbaev Intellectual School (NIS) English teachers
estimated from monitoring language skills that undeveloped academic writing skills
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is the first issue that students came across from the beginning of school year. It was
an essential consequence of limited time of previous standards of teaching foreign
languages directed for teaching and developing communication versus writing.
Therefore, we identified research question of our action research from simple
teaching written tasks to more general meaning of multiliteracy approach in
educating process where language teachers are engaged together with subject
teachers. It was essentially pointed out that the teaching of writing should be
developed very powerfully and consistently across the curriculum.

The teaching of literacy across the curriculum is now firmly embedded in most
Western Education systems. Whilst the Language and Literacy strand, of the subject
English, or the first language , has as its primary focus the sequential development of
the key literacy skills associated with reading, writing, speaking, viewing and
listening, “ students need to become literate across a range of subject areas ... each
of these areas has specialized and sometimes idiosyncratic literacy practices and
conventions.[3]

All teachers now must not only see themselves as teachers of specific content
areas, such as mathematics, Geography, History but also as teachers of literacy. In
order to respond effectively to the literacy learning need of their students all teachers
need to become highly effective in the practices of literacy teaching and learning.
“All teachers then should be aware of the literacy complexities and challenges of the
tasks they ask their students to do, and be skilled and expert at planning, coordinating
and orchestrating learning activities”. (Henderson and Exley, 2012) The days of
assuming that students learn these skills in subject English, (Russian or Kazakh) and
that the teachers of these subjects have the sole responsibly of teaching these skills is
long gone and will never return. Although English teachers initiated to develop a
rigorous project that would take into account the above issues and challenges.

The first objective in our action research was to determine the specific genres
that learners would encounter throughout the curriculum in years 7-12 in all subject
areas. Mapping of written tasks that students come across at school curriculum,
‘clarifying theories’ context’ and ‘literature review of the action research’ showed the
necessity to do wider approach to literacy in our school. It was identified that many
teachers were not explicitly teaching the literacy skills needed in subject areas rather
they were assuming that students were learning these skills in English, Russian or
Kazakh language lessons. Students were becoming confused about the way teachers
were approaching the explicit instruction of genres, both the syntactic features and
the schematic structure. Some teachers were explicitly teaching the writing of the
same genre, in different subjects; however, they were using different models and
language to describe the schematic and syntactic features of each genre.
Assumptions, about learner’s proficiency and skill in being able to write common
genres, had also resulted in students receiving no explicit teaching of some genres. It
was also identified that many teachers lacked sufficient literacy skills themselves.

To overcome the issues English, Kazakh and Russian language teaches
conducted several workshops where they determined the common terminology for
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teaching writing and compiled the “Writing guide” to assist NIS students in
improving their written communication.

In order to ensure that all learners received the appropriate explicit teaching of
the syntactic and schematic structure of each genre encountered in the NIS
curriculum it was considered to create a whole school guide to the teaching and
writing of genres. Like all teachers, subject specific teachers need to understand that
learning to become literate is a complex process. In order to be an effective teacher of
literacy, in any subject area, teachers need to be able to connect theory with practice
and be able to articulate ‘why they are doing what they are doing’ (Wilkinson).
Henderson(2012) argues that planning for literacy teaching is complex and necessary.

While there are many competing theories as to what constitutes the most
effective literacy teaching evident in schools today, what is widely agreed upon is
that ‘there 1s no one size fits all curricular and pedagogical model for literacy
teaching and learning and that the effective literacy teacher will need to have a wide
repertoire of practices [4]. In order to develop a wide repertoire of practices, the
subject area teacher needs to consider all perspectives and theoretical viewpoints
represented in the research literature and shape these perspectives and viewpoints in
such a way that they cater for the needs of individual students in their own unique
contexts. Specifically, the teacher of specific subject area need to become familiar
with the theories that have become an important part of educational policy initiatives
since the late 1990’s and that are currently being enacted in schools across Australia,
the UK and the USA.

Humanity subjects are ideal vehicles for the explicit teaching of literacy skills,
through the comprehension and composition of this variety of genres and text types
these subject typically have two strands; knowledge and understanding and inquiry
and skills. Both strands have specific literacies that are unique and fundamental to
accessing and demonstrating the educing understandings and essential skills of the
subject. That is why our action research group decided to begin firstly with humanity
subjects.

After analyzing the map of written tasks across the school curriculum with
humanity and science teachers we collectively have come to understanding that
exactly argumentative writing is the most needed, consistent and powerful learning
tool to deepen dialogical and dialectical learning and thinking.

Teaching dialogical and dialectical thinking is an imperative, as generally
speaking, students learn best when they are given the opportunity to express their
views and analyze other’s points of view. Even when dealing with a mono-logical
problem found in mathematics, for example, students best learn by being given
opportunities to learn dialogically (through constructivism) before coming to the
correct mono-logical answer. Teachers must establish learning environments where
students are encouraged to progress from the dialogical to the dialectical. Simply put,
dialogue becomes dialectical when ideas or reasoning comes into conflict with each
other. There is then a need to evaluate their various strengths and weaknesses and
develop one’s position, verdict or draw conclusions, solve problems and develop new
ideas.
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Given the challenges that society faces in today’s modern world, it is even more
Imperative that we, as teachers, develop dialogical and dialectical teaching and
learning contexts across the curriculum.

NIS teachers of History, Kazakh in the Modern World, Russian, Kazakh,
English and the Sciences considered actively pursue the processes for teaching
argumentative writing. In all subjects, there are key technical terms and associated
vocabulary that students must learn if they are able to access the key concepts and
content of the subject. They need to understand the vocabulary associated with the
key content in each subject area. They need to understand the language of maps,
diagrams and photographs. They need to be able to classify and describe, analyze and
evaluate, label, write reports and a range of other non-fiction texts and genres.
Students are to consider revising similar structures, demands, scaffolding, assessment
and moderation processes no matter the subject. The quality of teaching is widely
acknowledged as the largest in-school determinant of variation in student’s
achievement. Therefore, this year Action research group of three English department
teachers jointly with two international teachers has started the intense professional
development seminars for the whole teachers stuff via introducing academic
requirements of argumentative writing. This group selected the trainers of each
department to participate in ‘train the trainer’ model of professional development.
The collaborative actionresearch has been started and the long-term outcome of our
research work will be literally educated student with deep understanding of dialogical
and dialectical thinking.

Based on what we have already investigated, our research group determined that
all students need inspired, informed and dedicated explicit instruction in the specific
literacy skills of each subject they encounter. Well-versed in academic literacy and
subject content teachers will give them support in developing argumentative writing.
In addition to the teaching of specific content knowledge, it will be the quality of
literacy teaching and learning practices, in every classroom, in every lesson that will
ensure that student learn well in all subject areas.

References

1. Australian Curriculum, Assessment and Reporting Authority (ACARA), General
Capabilities:  Literacy.  Retrieved  from:  www.australiancurriculum .edu.au/General
Capabilities/Literacy, 2013.

2. Copt B., Kalantzsis M., Multiliteracies: New Literacies, New Learning. Pedagogies: An
International Journal, 4(3), p 164-195, 2009.

3. Henderson and Exley. Planning for Literacy Learning. South Melbourne, Vic.: Oxford
University Press, p19, 2012

4. Henderson R. (Ed.). Teaching literacies in the middle years: Pedagogies and diversity.
South Melbourne, Vic.: Oxford University Press, p 21, 2012

140



http://www.australiancurriculum/

RECOGNIZING LEARNING ABILITIES AND TEACHING POSSIBILITIES
IN THE ERA OF TRILINGUAL EDUCATION

UDC 372.881.111.1

MOTIVATION SUCCESS — A NECESSARY CONDITION
FOR MASTERING A FOREIGN LANGUAGE

English FL Teacher N. Zelenskaya
Specialized Military Boarding School-Lyceum “Zhas Uhlan” named after Ch. Ualikhanov for
Gifted Children, Semey, Kazakhstan

zn59@mail.ru

English FL Teacher Y. Ukrainchenko
Main Secondary School named after Abay, Borodulikha, Kazakhstan
ukrainchenko85@mail.ru

Tyitin
bByeinei manoa ey e3exmi dcone b6acmuvl macene o1 OKYubLIApObly OLIiM any 20icin i30eyoeai
oymauvl yasuc 6oavin madwvliadvl. Ocvl MaAKaia ocvlHOQl Hezizei Macenenepoi ceden, yauc Oen
Kapacmuipaovl. Makananvly MA3MYHbIHOA —ABbUIWLIH MK YUpeHyoe2i OHMAalllvl  Yaxcoi
Kanslnmacmuolpy OOUblHUa ey muimoi 20icmep KOpcemiieeH.

Pe3rome
Oonotl u3 8axdcHelwuUx U aKmyaibHblX memM HA Ce200HAWHUU OeHb Aelsemcs npobiema
NOUCKA MeMOO08 NOJIOHCUMENTLHOU MOMUBAYUU WUKOTbHUKOS K NOJIYYEHUIO 3HAHU. [lanHas cmambsl
paccmampusaem makxue Kiouegvle NOHAMUS, KAK MOmMus, momusayus. B codepocanuu cmamovu
npugedenvl Haubosee 3¢hgdexmuehvie mMemoowvl, opmupyowue NOJONCUMENLHYIO MOMUBAYUID K
U3YYEHUIO AH2TULICKO20 3bIKA.

Introduction

The German writer Goethe once said: "He who doesn’t learn any foreign
language, does not know his native one." These words are relevant to the present
days.

Multicultural education in Kazakhstan is one of the most important areas. The
school plays an important role in the development of multicultural students’
personality. It must release the student a competitive, open-minded, able not only to
use the technology, but also possess the culture of the word.

English is the international language which is taught at kindergartens and from
the first grade of a primary school. It is not a fashion, it’s a necessity.

Teaching is the process of interaction between the teacher and the students.
What should they be like to make this process effective and successful? Any teacher
should know the answer on this question — it’s a motivation.

Main part

Any activity can’t be without a motive. A motive is like a push which inspires
action. It is no secret that the motivation to study English language students has
always been a challenge for teachers, it is especially reduced in the transition from
primary to secondary level education. Each teacher is faced with the problem that for
some pupils the language learning process is an important, meaningful, he is
motivated to learn the language, to the other students - is an excessive burden he has
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to bear, and he does not hide his boredom, yawns and is just waiting for the end of
the lesson. Therefore, the study of ways to improve students' motivation to learn a
foreign language at different levels of education in secondary school is quite relevant
and is of scientific and practical interest, as well, you can learn a foreign language, if
only he will feel the need for it, that is going to motivate.

It’s important for teacher to create conditions for the formation of students’
Intrinsic motivation, the formation of self-interest and the need for language learning.
For this purpose it is necessary to develop additional situations and materials that
enhance the motivation to learn English, the formation metasubject competencies.

Game technology is well suited for this case. Fun activities include exercises
that form the ability to highlight key features of objects and to compare; group games
on the generalization of objects to certain signs; group games in the course of which
in primary school children develop self-control, quick response to the word,
phonemic hearing. In this game the story evolves parallel to the main training
content, it helps to strengthen the learning process. The game promotes
memorization, which is predominant in the initial stage of learning a foreign
language. At the senior stage of foreign language teaching organization of
communication with role-playing and business games enhances the effectiveness of
the educational process.

The use of information technology as an integral part of a successful English
learning. Material submitted clearly through presentations, videos, promotes faster,
better learning and memorizing the topics studied.

Admission collage is one of the effective ways to increase the motivation of
students to learn English, as it allows to reveal the creative potential of students, to
shape students' key competences: communicative competence, training and
educational, personal, social and labor. The project activities allows each student to
obtain a successful result and contributes to the formation of positive emotional
experiences associated with the preparation and execution of tasks. All children
interested to participate in a common effort, sticking his work in collage general,
receive a positive evaluation, feeling part of a whole.

Music is one of the most powerful ways to influence the feelings and emotions
of students. Music and songs can be an invaluable aid in the process of learning
English. The song is a great surge of enthusiasm and is a pleasant and, at the same
time, stimulating approach to the study of the culture of foreign language countries.
Good songs are not forgotten, unlike the grammatical structures that disappear out of
your head at the end of the lesson, the song can live a long time and become part of
one's culture.

What are the methodological advantages of songs in teaching English?

The songs mean a longer-lasting learning and expanding vocabulary, they
include new words and expressions.

The songs have a familiar vocabulary found in the new contextual environment
that helps to activate it, the songs are better absorbed and activated grammatical
constructions

Songs contribute to the improvement of pronunciation skills.
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Songs contribute to the aesthetic education of students, team building. Songs
give the opportunity to relax, take a short break in routine learning activities in the
classroom. It is a kind of relaxation in the middle or end of the lesson, when you need
unloading, relieve tension and restore performance.

Children's participation in various competitions and contests also increases the
level of motivation of students to the cognitive activity and learning English, students
develop creative interest in the field of linguistics.

Conclusion
Thus, it can be assumed that the development of interest in the study of the
English language will be more successful if students' motivation is formed by
bringing additional tools training, training materials. The use of elements of different
technologies in the classroom and extracurricular activities can help increase interest
and improve the competence of the various English language learners.
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Aswe have seen technology has changed forever what we do as language
teachersmoreoverit has opened up new opportunities for the way our learners
learn.Nowadays, our teaching role is far wider than inputting new knowledge. We
also facilitate learning. While our learners study or communicate using technology,
we monitor activities and ensure that learning opportunities are maximized. We run
learner— training sessions, informing learners of the potential of technology, and
encourage our learners to take advantage of the many opportunities to practice away
from the confines of the classroom.

The actualityof this paper is that formation of “Kunst words” begins to take a
pivotal place in English linguistics on account of development of science and
technology, new trends in the literature, art and music, medicine and
architecture.“Kunst word” is as an example of inseparable part in our everyday
linguistic contact. A lot of new objects and processes are continually created in
technology. We can find new ideas and variations in social life and science. In last
decades abundant attention is paid to so-called “neologism explosion” as a formation
a great deal of words which are demanded to define new objects or actions occurring
in our life. Linguists claim that a lexical unit is a pivotal part of different new
expressions in the English language. These lexical units are consciously designed for
defining any innovations not by word-formation method, but arbitrarily using
individual sounds and fragments of morphemes of one or more languages (often
Latin, Greek, English). Highlighting of new words and defining them as a term is a
complex matter. As it is written in the book by Antropova N.A.: “In modern foreign
Germanistics these lexical units are determined as ‘“Kunstwort”, which means
artificial word. G. Voigt was one of the authors of creating the term “kunstwort”. The
word “Kunstwort” has been used in the German language since the middle of XVII
century. Many years later the term “kunst word” has meant not only a scientific or
technical term, but the word which is created artificially and not by the rules of word
formation”[1,352]. We suggest “Kunst word” is the general name of the diverse types
of words such as: the old words with new senses, borrowings or loan words,
abbreviations, collocations, neologisms, writers’ new expressions or occasionalisms,
slang and jargonisms, professionalisms.
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The first type of “kunst words” is neologisms. SagyndykovaZh.O. mentions that
the centuries following the Renaissance (16™ and17th centuries) were a time when
many new words came into English. The term “neologismis™ first attested in English
in 1772, borrowed from French “néologisme” (1734) [2,133]. There is a range of
definitions of such a linguistic term, as neologism, and each of them articulates the
essence of this notion taking into the consideration one of the numerous aspects of
neologism. The most general are:

— Merriam-Webster Dictionary defines Neologisms as a linguistic term which
refers to any newly coined word, word combination, a new meaning for an existing
word, or a word borrowed from another language, the novelty of which is still felt
[3].

— As it is written in The Oxford Dictionary: “Neologisms are words that have
appeared in a language in connection with new phenomena, new concepts, but which
have not yet entered into the active vocabularies of a significant portion of the native
speakers of the language™ [4].

— Turalieva G.U. writes that the term “neologismis” used to describe a word
that has been made-up or invented by a speaker, which appears in a transcript of
spontaneous speech dialogue. It can also be described as a word which does not
appear in the dictionary of the primary spoken language.

— The Cambridge Encyclopedia of the English Language offers the following
definition: “Neologism is a new word or expression in a language, or a familiar word
or expression that is now being used with a new meaning” [5,238].

— Ahmanova O.S. says that neologisms can be defined as newly coined lexical
units or existing lexical units that acquire a new sense.

— According to Shalina L.V., neologism is a new word is a form or the use of a
form not recorded in general dictionaries. [6, 10].

— The Collins Dictionary defines neologism as a new coined word or
expression; the coining or use of new words [7].

Though “kunst words” are short-lived because they appeared on special
occasion and disappeared suddenly.Hence we illustrate for teachers the using “Kunst
words” in foreign language teaching because students are curious in slang and
neologisms, especially teenagers. Pupils always want to use slang in their speech
because of using every day Internet and Social Networks. They like to use slang for
fun or to show their individuality or even some students use it to seem to be more
fashionable. Every student has a reason to use slang.

First, we made interview as a test which contained grammatical and lexical
questions with new 5 slang words. Then we asked the following questions:

1) Did you know or hear these 5 slang words before?

2) Can you explain the meaning of these 5 slang words?

3) Why do you use slang in your speech?

Secondly we developed different lessons on the topic “Slang”. As an example
here only two of them.
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Lesson planning: Level: Intermediate Topic: Slang word “Brinner”

Materials: Laptops, worksheets and a key list, an article.

Aims: Doing exercises, group working, discussing, skimming reading.

Duration: 45 minutes

Warm-Up (15 minutes):

Students  should use the laptops and open a  web-link
(http://www.macmillandictionary.com/buzzword/entries/brinner.html) with an article.
A teacher should give 2 worksheets to each student. Also the teacher should not print
a copy of the Key for each student but check the answers as a class.The teacher
encourages students to do skimming with the text and to do the following exercise:

Ex.1.Find the information.

Read the article on brinner and answer these questions:

1. Which two words combine to form the term brinner?

2. What, according to the article, is a dog’s breakfast?

3. What is a full English?

4. How many different kinds of milk are available at the Cereal Killer Cafe?

5. Where did the word brinner first start to be used?

6. When was the term brunch coined?

When the students have completed the exercise, the teacher should ask them to
compare their answers with a partner. Then she/he should check the answers in open
class.

Reading skill (10 minutes):Ex.2.Find the word.

Look in the text and find the following words and phrases. The first letters are
given. The words are in the order in which they appear in the text.

1. an adjective meaning making someone remember happy times in the past

n

2. a three-word verb phrase meaning to organize a situation so that you have
several choices available to you, inorder to increase your chances of success

h y b
3. an adjective meaning relating to food and how to cook it
C

4. a noun meaning a process in which different styles are combined to form
something new

|

5. a noun meaning a strong feeling of liking someone or something

C

6. a three-word phrase meaning to include other similar people or things in what
you are saying

a t I

7. a two-word adjective used before the name of a meal and meaning large and
very good

S -u

8. a verb meaning to enjoy the flavour of something as much as you can by
eating or drinking it slowly
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Comprehension checking (10 minutes):

The teacher should ask the students to complete Exercise 3without looking back
at the text. If they have a good general idea of the sense of the text (and what brinner
Is), they should be able to do this.

Ex.3. Are these statements true (T) or false (F) according to the text? Correct the
false statements.

1
2
3
4
5
6

. Brinner and brunch are the same thing.

. Eggs are a basic constituent part of brinner.

. The concept of brinner is more established in the UK than in the US.

. In the UK, supermarket sales of eggs, bacon and pancakes are falling.

. Breakfast cereal is, in principle at least, not normally eaten after noon.

. The evening is the time of day when we are least likely to have the time to

enjoy breakfast cuisine.

The teacher should encourage the students to use a monolingual dictionary to
help the students with Exercise 4. Also encourage them to look back at the context of
each phrasal verb in the text as this may give clues to the answer.

Ex.4. Match the verbs in the left-hand column with the definitions in the right-
hand column.

1.

e
f.

2
3
4
5
6.
a
b
C
d

cotton on

. spring up

. take off

. capitalize on

. kick back

consist of

. to take advantage of a situation

. to be made of particular parts or things

. to begin to understand or realize something

. to relax

. to appear or be produced suddenly and quickly
to become successful or popular very quickly

Practice (10 minutes):In Exercise 5, the educator asks the students to complete

the ex
answe

ercise and then discuss their answers with a partner. The educator checks the
rs in open class.

Ex.5. Words followed by prepositions
Which prepositions follow these words?

1
2
3
4
5
6

. restrict

. fusion

. crush

. associate
. model

. example

Ex.6. Verb + noun collocations
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Match the verbs in the left-hand column with the nouns or noun phrases in the
right-hand column.

1. cotton on to

2. exert

3. gain

4. hedge

5. carry
6. serve
a. one’s bets
b. a meal
c. the expectation (of something)
d. an idea

€. momentum

f. an influence (on something)

Homework:

Students should make menu of their own brinner with using description to each
food.

Here is a lesson on the topic “Collocations” which is also interesting for pupils,
because it’s always amusingly to learn by heart new collocations.

Lesson planning: Level: Intermediate Topic: Collocations

Aims: to revise common collocations; to boost students' confidence; to promote
cooperative learning; to develop deduction skills; to promote students’ creativity

Materials: ppt game; projector; 4 desktop/laptop computers

Duration: 45 minutes

Procedure:

Lead-in (3 min):

A teacher writes several collocations on board: break the law, save money, hard
work, flying saucer, a business plan, chocolate mousse

These are all examples of common English collocations and the teacher should
ask students to explain the meaning of the word collocation.

Revision of common collocations — word associations game (10-15 min):

(ppt game, two teams, frontal)

Project the ppt onto the screen.

Students are divided in two teams (blue team and red team). The teacher gives
Instructions.

Game rules: The game of associations consists of four hidden columns and the
final solution. By clicking on a cell of the column, the player opens it and has a
chance to guess one of the solutions.The player is trying to reveal the solution to the
column or the final solution.If the player finds the solution to a column, he has the
right to guess other columns or the final solution. If the player's solution to a column
or the final solution is incorrect, the other player has the opportunity to open the cells
If there are unopened cells or guess the solution to a column or the final solution. The
winner is the player who reveals the final solution. The educator should inform the
students that the solution to each column is a word that collocates with all the words

148




RECOGNIZING LEARNING ABILITIES AND TEACHING POSSIBILITIES
IN THE ERA OF TRILINGUAL EDUCATION

in the column. The final solution is a word that collocates with the words that are
solutions to the columns. The teacher lets the students open fields (the blue team
starts). When they choose a field, the teacher clicks on it and reveals the clue. The
team that finds the final solution wins. The teacher should get the students to think of
some sentences for given collocations. The teacher writes some of them on board.
And elicits a few examples of other verbs that collocate with the word representing
the final solution.

Writing practice (20 min):(group work). The teacher should put the students into
four groups. The groups are diverse in terms of language proficiency and gender. The
teacher assigns one verb (solutions to the columns) to each group. Tells them they
should think of as many words that collocate with it as they can. They should also
come up with sentences which illustrate the use. The teacher asks them to write their
examples on board.

Round-up (up to 10 min):(group work). The teacher asks the students to create
word clouds out of the collocations they have thought of.

Homework: to find new collocations in the NY Times Newspaper.

Besides during teaching we conducted lessons with using music, movies and
role plays. Particularly we have presented lyrics of the song “Diamonds and Rust” by
Joan Baez with the examples of slang expressions in subtitles of “Jurassic Park”,
“Charlie's Angels: Full Throttle”, “The Fast and the Furious”, “Mean Girls” movies.

Finally we have made interviews and testing with students. We assume that
slang is the most interesting type of “Kunst words” for students because these young
people represent modern society, they seek to know all innovations, they are avid
Internet users and, finally, they are slang lovers. We believe that slang needs to be
integrated into foreign language classes and that this is the only way to enable young
learners to have self-confidence and interact with native speakers. Many students are
not taught slang in preparation for university life. As a result, these students struggle
to understand lectures and participate in discussions that include colloquial language.
By teaching slang in the classroom, we can prepare our students for real world
interactions.

The results of this implementation Kunst words in practice have shown that in
spite of some draw backs, the participants perceived the usage of slang words,
neologisms, etc. Their perceptions revealed importantimplications about the
development of language acquisition.Therefore, these results should be taken into
account toaid both teachers and students in EFLT. Summarizing we considered that
vocabulary is constantly changing and develops quickly together with technological
needs. It has been said that it is dangerous to make predictions more than two years
ahead. How far such developments will impact on the teaching and learning of
languages is equally unclear. We only know that change is inevitable, and in our

view, welcome.
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EMPOWERING TEACHERS THROUGH PROFESSIONAL DEVELOPMENT IN
TODAY’S WORLD
OF CONSTANTLY CHANGING TECHNOLOGY
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Tyitin
Mymxindikmepdi Keneumy, Mmyeanimoepoiy oKy npoyecine Kamvlcyea KaOiiemminicin
Kepceme anamovlHi JcaHe OaKbLIayObl opmarx nauvoaiana Oinemin HeliziHe Hcamaovl, COHOAU-AK
onapovly omipine oKy ocyieci acep emedi. Convimen 0Oipee, MYeANiMHIK OUNLIKMI ce3iHYI OHblY
KOUOACUbIIbIK 0ac0bLIAPbIHOA KOPIHeOl JiCaHe OKVUIbIHbIY HCemicmikmepit, KapblM-KamblHACbIH
acaxcapmyoa KyKblebl MEH MYMKIHWINICIH Y12aumaobl.

Pe3rome
Veenuuenue npas u 6o3modicHocmeti — 3mo npoyecc, NoCpeocmeomM KOMOpPO2o YYUumels
CNOCOOHDL YUACMB068aAMb 8 YUeOHOM npoyecce, pa3oeisis C80U KOHMPOIb, A MAKICe YMemb GIUMb
HA X00 COOLIMULL U UHCTMUMYMBL, KOMOPblE 8030€UCMBYIOM HA UX JHCU3Hb. VX noiHomouus moeym
makoice NpPosBIAMbCsa 8 JUOEPCKUX HABLIKAX, WMO MakKdice pacuiupsiem npasa u 803MONCHOCMU
yuumess, Komopule NPUBOOAM K VIYUULEHUIO YCRe8aeMOCNU YYAWUXCSL U OTMHOUEHUL.

To be an effective teacher requires a combination of professional knowledge and
specialized skills as well as your own personal experiences and qualities. And adding
to their knowledge base and acquiring new skills are among the main reasons
teachers participate in professional development activities [1]. | have been trained to
use new techniques and resources to try them with my students [2].

Teachers face similar challenges due to the very nature of school environment. |
teach my classes independently from my colleagues, which make them feel isolated.
Sometimes teachers, especially those who are new to the field, can become
overwhelmed by the demands of school bureaucracy, and if teachers do not receive
regular supervision or feedback, they can become frustrated. Professional
development activities can alleviate some of these issues. Such activities can also
bring together teachers who have similar experiences and interests. Just having the
opportunity to share experience and ideas with colleagues help the teacher to gain a
sense of community and belonging.

| find professional developmentactivities that suit me. Teacher development
opportunities can take many forms. Some are individual or informal while other
occasions are collective or structured. The most obvious professional development
activity for an English teacher is reading journal articles about teaching English; (and
maybe even writing an article for one) keeps you informed about new trends and
research developments. However, in this article, 1 will focus on activities that are
active and interactive and that often involve reflective teaching. However, this article
includes information about how some teachers actually put these ideas into practice;
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it helps you to decide which strategy or method best suits you and your teaching
situation.

Reflective teaching. Many researchers believe that teachers can learn a great
deal about the reasons behind their teaching philosophies and practices by examining
their experiences and asking and answering questions about them (see Richards and
Farrell 2007; Bailey, Curtis, and Nunan 2013; Zeichner and Liston 2011). No
approach to reflective teaching is superior to another; in fact, language teachers can
learn strategies from other academic disciplines. | see reflective practice as a
fundamental part of continuing professional development; it provides me with
opportunities to analyze and ask questions about my objectives as well as to examine
how | plan and what | teach. There are key characteristics of describing a teacher
who engages in reflective teaching practice as someone who:

- is able to identify, analyze, and attempt to solve problems that occur in class;

- is conscious of and questions his or her beliefs about language teaching;

- is responsible for his or her own professional development.

Individual technique: Keep a teaching journal. Writing down observations
and thoughts about your teaching is one way to gain insight about the how’s and
why’s behind your teaching style as well as a means to document what goes on in
your classroom. By keeping a journal, teachers can examine the details that indicate
why a particular lesson was successful or why one was not. The process of describing
events, asking questions, and formulating hypotheses can reveal aspects of language
teaching that further a teacher’s own professional development [1].

It is important to identify a particular goal or goals and to write about in your
teaching journal. Getting in the habit of writing about your teaching may take time. In
the beginning, it may be difficult to write freely (without editing yourself), but give
yourself time to get used to keeping a teaching journal. Writing down questions and
ideas to think about later can help me direct my focus on the goal | wish to achieve.

Collaborative technique: Share journals. The usefulness of keeping a journal
increases when a teacher shares journal entries with a colleague or group of
colleagues. This technique allows teachers to compare their experience and to
comment on solutions to problems and point out successful parts of a lesson that they
might try with their own classes. In responding to journal entries, teachers can ask
each other questions and offer suggestions. While working with my colleagues,
already familiar with the notion of collaborative journals, | asked the group to
comment in their notebooks on how they could put into practice one aspect of the
training. We then collected the journals and redistributed them so that one of the
other teacher trainers would respond to that day’s entry. My colleagues and I found
the collaborative journal exchange to be an enlightening experience because it gave
them the chance to find out what their colleagues were learning from the sessions and
to make comments in a supportive way.

Individual technique: Analyze a ‘critical incident’. One effective means of
reflective inquiry is to analyze an unexpected event that happens during a class. Such
analysis usually involves the teacher writing down a description of what has occurred
and then considering why it has happened and how it might affect future learning and
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teaching interactions. A critical incident can refer to a positive or negative classroom
event, but what makes it “critical” is how that particular incident caused you to pause,
think about it, and review how it relates to your beliefs and perceptions about
teaching [3]. The examination of a critical incident can be done individually or
collectively, and often the analysis is a component of journal writing or discussion
groups. Let me share an experience | had as a teacher trainer that led me to step back
and analyze a situation in my classroom. | was conducting my first workshop in a
two-week training course with Oblast teachers of English in Kyzylorda. | had decided
to have the teachers work in small groups. | randomly divided the teachers into
groups of four or five to complete a task related to my presentation on teaching oral
skills. I instructed each group to create a mini-lesson to present to the rest of the
teachers, who would then comment on it and offer constructive criticism. When |
asked one of the groups why they had completed the task in such a way, a teacher
replied: "Well, what you presented works best. We could not improve it."
Collaborative technique: Become active in an international professional
association. Joining an international professional associations another way to connect
with colleagues and pursue personal goals for professional development. The benefits
to becoming a member of an international organization include receiving regular
newsletters, being apart of interest groups that focus on teaching topics and issues
that concern you, and having the opportunity to share and learn from other like-
minded individuals. Two well-known and highly respected international associations
are Teachers of English to Speakers of Other Languages, Inc. (TESOL) and the
International Association of Teachers of English as a Foreign Language (IATEFL)
for example like KazTEA. Participating in conferences is an excellent way for
teachers to gain confidence and demonstrate their expertise. For teachers who have
never presented at a conference, probably the best advice is to start small and attend a
local conference that focuses on short presentations on successful practices in class;
several teachers can present an activity that has been effective with their students.
After gaining experience at a local conference, teachers may feel empowered to go on
to a larger conference. The first time at a large conference, you might want to present
together with colleagues from your study group or support network. Or you could
present a poster session that spotlights an activity or aspect of teaching that would be
of interest to other teachers of English.
Conclusion
Professional development is an ongoing process that evolves the way you assess
and reexamine your teaching beliefs and practices. Some of the approaches described
in this article can be pursued individually while others prove to be more beneficial if
done collectively. Some activities can be done informally (journals, study groups,
etc.) and some follow more traditional formats (e.g. workshops, conferences). There
Is no recipe for professional development that works for everyone; something you
find to be an effective tool for reflective inquiry may not offer similar results for a
colleague. Techniques that you use today may not meet your needs a year from now.
Find something that motivates you to pursue professional development. Many
of us discover that by collaborating with other like-minded teachers, we empower
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ourselves in our individual teaching practices. Effective professional development is
self-empowerment. Deciding to take the first step is your responsibility, and that step
is well worth taking.
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Tyiiin
Maxanaoa cmyoenmmepOiy — oKy2a  OeceH  Kbl3bl2VUbLILIEbIH — HCOLAPLLIAMY  YUWLIH
KONOaHblLIamvlH 20icmepoiy OIpi — dcapbic mypaivl AUMbLIEAH.

Pezrome
Copesrosanue A615emcs OMIULHBIM CROCOO0OM Ol momusayuu cmyoenmos. Cywecmeayrom
MHO20 Cnocob08, cnocobcmeyouue OpyHCeCmeeHHOMY 0YXy KOHKYPEHYuu Ha 3auamusix. B dannoi
cmambe Mol npedcmaeﬂﬂeM HeKomopbsle nymu nosblUerus momusayuu cmydenmoe.

Students are naturally competitive, so when you give them opportunities to
compete, they will be highly motivated. Have them compete for points, special prizes or
simply the chance to have their names written on the "Winner's Circle".

Ensuring that you maintain a constructive classroom environment will help
immensely. It is important for students not to feel like to be laughed at or given negative
feedback. Try to provide students with positive criticism as opposed to reinforcing the
fact that they have made a mistake or performed poorly. Making mistakes is simply a
part of the learning process and students that make mistakes will give you a good idea of
what you need to focus on because there are probably other students in your class that
have the same questions or misunderstandings.

Planning exercises that appeal to different types of learners is an essential part of
getting all your students to participate. Perhaps some students who perform well on tests
are quite shy while students who perform poorly on tests are natural performers and
enjoy role play activities. Giving a range of activities that target visual, auditory, and
kinesthetic learners will increase student participation. The more variety there is in your
lessons, the more your students will gain from them. Having a combination of
worksheets, role-plays, games, listening exercises, etc. will keep students engaged and
provide them with plenty of practice.

Now | want to show some ways to increase your students' motivation quickly and
easily.Students fulfill the expectations that the adults around them communicate.
This does not mean that every student will score 100% on every test we write. It does
mean that if you communicate to a child that he or she is failure, he or she will fail. If
you communicate to that same student that he or she will succeed; you will often find
that that is the outcome. With every opportunity, encourage your students that they are
making progress in their language learning. Point out to them the areas in which you see
progress and improvement. For areas in which a student struggles, try to portray a
picture of what success will look like. Encouraging your students to visualize their
success will aid them in accomplishing those goals you set before them.

Making sure you are teaching to all the learning styles in your classrooms is
another way to motivate your students. It is unrealistic to expect an auditory learner to
be successful and motivated if her sole instruction comes from reading a textbook.
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Likewise, a kinesthetic learner will be frustrated listening to his teacher lecture class
after class. Make sure, as you plan your lessons, that you are teaching to all the learning
styles in your classroom. If you do, you will engage students who might otherwise
struggle to pay attention in class.

When a student disengages from class, it is a good opportunity for you the
teacher to notice what methods you are using in class. Although some practices may
be fine for most students, timed tests, independent learning time, self checking methods,
for example, there will be students who not only do not connect with these methods but
who suffer negatively when you use them in your classroom. If a student begins to
disengage, be aware of the methods you are using and look for patterns. Though it is
difficult to meet every need of a classroom full of language learners, you can take pains
to avoid certain methods when it is possible to help certain students perform better in
class. This will also help you be intentional about using a variety of methods with your
class further engaging all of them.

Sometimes motivating your students is as easy as changing the material you
are using.For most teachers, the school chooses a curriculum that they expect each
teacher to follow in his or her classes. Even when this is the case, it does not mean that
you cannot bring additional resources to class. Sometimes students are turned off by the
style or approach of certain curriculum authors. Bringing a different perspective into the
class will reengage your students who are turned off by your current materials. In
addition, it will challenge those who are already seeing success from the assigned
curriculum.

Varying your environment can also be just the thing a reluctant student needs
to find fresh motivation.Field trips are always a great way to learn in a practical setting,
but even if that is not possible, take your class outside for today's lesson. Your students
may also benefit from a class meeting in the library or in another classroom. You can
still meet your daily class goals even if you take your class beyond the classroom walls.
Try setting your students to research at the library, observe another class, or listen to
native speakers in a public area. There is always language to be learned, so meet
your listening, speaking, and reading goals outside the confinement of students' tables.

Providing students with accountability is an important element of being a
teacher. Without the idea of a deadline and a grade, many students would never have the
self-motivation that is required to successfully learn a language. Be clear with your
students when you tell them your expectations. Make sure they know the deadline for a
project’s completion and what standards you will use to assess that project. You may
also consider contracting grades with your students who are at more advanced levels.
From the start of class, your students know what they need to accomplish, and they
know that their success is completely dependent upon themselves. This will get them to
be self-motivated learners and help them engage themselves in the learning process.

Competition is a great way to motivate students. We do not suggest posting
grades publicly or otherwise embarrassing your students, but there are many ways to
foster a friendly spirit of competition in your class. Games are fun for reviewing and
they motivate and engage students. You can also group your class into teams and set
them to a challenge. Who can collect the most authentic examples of the grammatical
structure you are currently studying? Which team can write the most entertaining skit
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with this week’s vocabulary words? Whatever you are studying, there is some way to
add some competition to the mix.

One never fail motivational method you can use with your students is giving
rewards. Tell your students that if everyone in class earns an 80% or higher on a test you
will have a pizza party or you will watch the movietogether. Even something as little as
a sticker on a teenager’s paper can be enough to spark some giggles and winks but with
it some fresh motivation. Design your rewards to your students’ personalities, and tell
them what your plans are. Students look forward to even the simple pleasures that you
can dole out on an ordinary day.

Finally, though not as enjoyable as other techniques to motivate, consequences of
certain actions can also be a motivator to students. Make your expectations clear, and
communicate to your student what the consequences will be to certain behavior or work
ethic. No one likes to be punished, but when positive reinforcement and lively change
ups do not work, sometimes there has to be negative consequences to your student’s
actions.

Everyone struggles to be motivated at some point. When you see your students in
that place, try some of these fun ways to engage and enliven your class. If all else fails, it
may be time for some consequences. Variety is enjoyable for students and teachers alike.
Avoid getting stuck in a rut and your students will probably find themselves motivated
without you even trying to make it happen.

In group activities making groups or teams and having races often gets students
motivated. Competition will drive students to not only be the best performing group but
also work hard to not let down their teammates. These activities should still be
conducted in an encouraging and friendly environment so as to not cause your students
lots of stress. It is important to have students take turns when working in groups so that
all students are required to participate. While working as a group to answer a question is
great, there should be a set order that determines which student presents the answer to
the class at any given point in the activity. By having students form groups in a variety
of ways, you can ensure that students are placed in different groups throughout the
course and thus no serious rivalry can take root between groups of students. Sometimes
simply the satisfaction of winning is not enough to motive students and then just as you
would for motivating students at the individual level, prizes or points may help.

Students need to practice speaking English to improve so it is in their best interest
to participate fully during their lessons. You can plan lessons accordingly and start
incentive programs in order to encourage students to try their best and speak more often
in class.
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Tyitin
bepinecen maxanaoa enimizoeei oinim bepy 6a20apramacvblHOa jxcy3e2e Acblpbliblil OMbIPAH
“yuumyevipaor min” madenu ocobacwt  atmuvliadvl. Kenmindi oxeimy — muimoiniei eme

Jrco2apul,Kazipei  Ke3oeei KonmezeH MYMKIHOIKmepee KO JicemKizyee OONamvlH  MaHbl30bl
uoes. Yuminoinix - sHcaun-ocakmol  0amuvlean, OiiMoi, 21eMOiK  KeyicmiciHoe2i aKnapammat
xabapoap,bipHewe mMindi MeHeepeeH XHceKe MYA2anHbl O0aMblmyobly OipoeH-0ip Hcoavl Oen
Kapacmuipbliaobwl.

Pezrome
Ooun u3z npuopumemog obpazosamenvHou cucmemovl Pecnyonuku Kaszaxcman — smo
KyremypHol  npoekm  “Tpueouncmeo  A3biko8”. 3HAHUe HECKONbKUX SA3bIKO8  A81Aemcs

mpebogaHueM CO8peMEeHHO20 obwecmea, Gakmopom pocma U NPOYSEeMAaHus. CMpPambl.
Tpexvazviuue cnocobcmeyem NONUASLIYHOMY PABUMUIO JTUYHOCMU, KOHKYPEHMOCHOCOOHOU 8
COBPEMEHHOM Mupe.

Multilingualism is now becoming a critical factor in modern, multicultural
world. Development of multicultural and fully harmonious personality is one of the
main goals of education of the Republic of Kazakhstan. The state educational policy
in the field of teaching foreign languages is based on the recognition of the
importance of promoting multilingualism on the territory of Kazakhstan. In our
country the program of trilingualism is successfully used in "Nazarbayev Intellectual
Schools». The aim of trilingual education is the formation of a citizen with a sense of
respect and understanding for other cultures able to live in peace and harmony with
people of different nationalities. The effectiveness of the trilingual education is that
students are more highly motivated, show high academic performance in all subjects
develop communicative skills and knowledge of students through the study of the
three languages. Multilingual education is the basis of formation of the polycultural
personality. Kazakh language is the state language, knowledge of Russian language
and one foreign language broadens the mind to know the students , contributes to the
multilateral development, the development of culture of interethnic communication,
influences the formation of planetary thinking and tolerance. In-depth study of the
Kazakh language, and training in three languages is one of the main directions of the
pedagogical process in secondary education today.

Trilingualism is declared, but society yet has not received it because first we
haveto solve the problem with the Kazakh language, as it exists, and then to make
steps towards the two and trilingualism. The purpose is beautiful, but very hard to
teach the three languages to all students in schools. Today the state and each person
understands how important the knowledge of languages. To speak the same language
Is not enough because we live in a certain geopolitical space. The modern young
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man, not knowing the languages will lag behind in getting the information that is
necessary for professional growth.

An integral part of the educational program in Nazarbayev Intellectual schools
(NIS) is the policy of trilingual education. It is implemented through a parallel study
of subjects in Kazakh, Russian and English.

The projects on creation of Nazarbayev Intellectual schools were initiated by the
President Nursultan Nazarbayev in 2008. Currently across the country there are 20
NIS with an enrolment of 510 students.

Kazakhstan should be perceived worldwide as a highly educated country which
population can use three languages. They are: Kazakh language which is the state
language, Russian as the language of inter-ethnic communication, and English as the
language of successful integration into the global economy. In order to integrate into
the global inspection space of the Republic of Kazakhstan has chosen the strategic
course of orientation to the world standards of inspection practices taking into
account preservation of the best traditions and standards of national education. There
is a need of revision of curriculum of secondary education as it contributes to the
development of thinking skills. High education is overloaded with academic subjects,
when it is excessively focused on theory. In the framework of the transition to
teaching in three languages in the model curriculum of primary education there was
increased the number of hours devoted to the study of the target languages .In 2016-
2017 academic year in primary and secondary schools will be begun preparatory
work for the transition to teaching in  three languages. National Academy of
Education named after Altynsarin developed the program of additional education in
three languages and a program of extra-curricular work in subjects of the senior
classes whichis planned to be studied in English. In 2023-2024 academic year there
will be a transition to the trilingualism of all secondary schools in the countryas part
of the transition to the study of trilingualism it is planned learning of the following
subjects:

— The history of Kazakhstan in Kazakh;

— The World history in Russian;

— Computer science, physics, biology, chemistry in English.

The choice should be based on a joint decision of the educational organization.
The model of trilingual learning involves a gradual transition to English language
learning in high school.Since 2013-2014 school year English is taught from the first
grade in Kazakhstan. For learning English in 1-4 grades it is given an hour per week
and from 5th till 11th classes it is dedicated two hours.In the 2017-2018 academic
year into the 5" class there will come the students ,who started learning English from
the first grade, so fifth grade will beginpreparing for the transition to English
language learning in high school. In the primary school preparation of students is
carried out according to the methods of subject-integrated education with the increase
of hours of English for one hour. Subject integrated learning means that teaching
material on English lessons is based on the content of subjects studied in English. The
preparation for the transition to the study of terminology has been started in the
subjects as computer science, physics, biology, conducting extra-curricular activity
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and studying of selected topics on elective courses in the English language from the
fifth to the ninth grade. After the ninth grade there will be conducted external
assessment of the language competence of students. It is planned to organize summer
language schools for students in the fifth-eleventh grades with the third -fourth year
students.

The main aim of education in NIS is the formation of polylingual personality
of a graduate who speaks three languages,knows the subject area in those languages
Is able successfully to engage in dialogue on different fields of activities, appreciate
the culture of his people and understands and respects other cultures.

The effectiveness of the trilingual education. International studies show that
students enrolled in programs trilingual education are firstly, more highly motivated,
attentive to the work and clearly see the benefits of learning multiple languages.
Secondly,the best learning outcomes for all subjects, in all the spoken languages than
group education only in their native language. According to teachers participating in
the research, there is no negative consequence in the development of learning skills
and academic performance of students. "NIS is the experimental platform for the
development, implementation and testing of innovative educational models. It
combines the best traditions of the Kazakh education and advanced experience of the
world pedagogical practice “In order the teacher will be able to cope with the task of
trilingualismit is necessary to seriously revise the content of training and improve the
quality of training of future teachers and strengthen the skills, enhancementthe level
of teachers already in surroundings of CLIL approach. Content and language
Integrated Learning is a subject and language integrated learning .Method which
integrates the teaching of curriculum content with teaching a second or third
language. The obvious advantages of CLIL methodology: formation of cross-cultural
knowledge; Developing students ' intercultural communication skills; improve
language competence, opportunities to explore the subject through different points of
view, increasing motivation and confidence of students in foreign language and the
subjects taught. An important feature of the educational process in such schools is the
study of objects in three languages.The introduction of trilingual education suggests:

1.Ensuring the full preservation and development of national identity of students
through strengthening the priority of Kazakh as the state language.

2. The feasibility of learning in 3 languages in terms of schools with profound
studying of English language.

3. The development of model curriculum based on common core curriculum.

4.Creating public and private methods of multilingual education.

5. The definition of human, material, technical and methodical conditions for the
gradual transition to learning in 3 languages Experts recommend several techniques
consistent usage of the language: parallel translation, the message preliminary
information, synthesis of information in their native language, as well as the
transition from language to language. Parallel translation in the system of our
education is replaced by the so-called technical transfer. These techniques assume
unlimited use of various teaching materials, conducting innovative and creative
lessons. We can already state some visible results of the program. The Ministry of
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Education and Science has promoted publishing trilingual dictionaries of terms
(English-Kazakh-Russian), textbooks, workbooks; it monitors the implementation of
the national budget program of professional training and retraining of teachers in
public education institutions. The Daryn National Centre holds seminars and
workshops, national English Olympiads, participates in developing English courses
for schools with intensive English learning. Realization of Bologna Process principles
in the Kazakhstani higher education is monitored which enables one to state the main
achievements and gaps and develop a strategy for improvements. Regional programs
of developing trilingualism have been designed. Links of universities with
Kazakhstani and foreign organizations, enterprises and educational institutions have
been reinforced. The number of English-speaking guest lecturers and professors who
work in higher education institutions is rapidly increasing. More students participate
in academic mobility and work programs abroad. In universities trilingual education
centres which coordinate university policy in trilingual education and provide for the
training and professional development of trilingual specialists, have been established.
Several schools and universities of Kazakhstan have developed trilingual education
programs and a number of integrated courses taught in English. The implementation
of trilingualism in Kazakhstani higher education institutions has been further
enhanced by the A Hundred Steps to Realize Five Institution Reforms Plan of the
Nation (20.05.2015) [7] and the Plan of Enhancement of Trilingual Education for
2015-2016, as of October 30, 2015 [8].

In Part 11l of the A Hundred Steps to Realize Five Institution Reforms Plan of
the Nation a gradual transition to English language education in high school and
higher educational institution education (Article 79) was stated, in Part IV Identity
and Unity — development and implementation of the “NurlyBolashak™ National
Program and development of the Mangilik El values in the school education
programs were mentioned (Article 89) [7]. The Plan of Enhancement of Trilingual
Education for 2015-2016 approved by the State Secretary of the Republic of
Kazakhstan G. Abdylkalikova is a set of organizational and informative measures
taken in order to motivate Kazakhstani people of all age to learn Kazakh, Russian and
English languages|8].

Based on the analysis of the results of multilingual education, we can draw the
following conclusions:

1. Such education is elitist. It is effective when training-trained and developed
students. So in secondary school it is advisable to form on a competitive basis,
special classes or groups. Language training involves introductory training at the
primary education stage.

2. Studying all the subjects starts in the native language and is based on the
cultural heritage of the country.

3. In the course of a partial inclusion of educational material in a foreign
language is comparative analysis of the phenomena under consideration in the
context of different cultures.

The theme of ethnic unity and harmony relevant in the world. Language is in
this saturated society plays a huge role. In a pluralist society there is always the
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question of language. As world practice shows, it often happens that the language
disputes lead to disastrous situations. In our country this problem does not exist.
Timely and wise decision of the President on the implementation of the policy Trinity
of languages — became the proper permission of the language policy in the country.
On the topic of development and strengthening of Kazakh, NursultanNazarbayev
noted that for his people, we may share the history, culture, and customs only in their
own language. However, he noted that in the modern world it is impossible to
maintain a policy of prohibition of languages other than the state. The President once
again drew attention to the fact that tolerance and multilingualism — is a necessary
condition for the development of modern states including multinational Kazakhstan.
Trinity of languages, which constantly urges the Head of the state, is the most
optimal variant of the language policy and the development of our country in
conditions of globalization. "No one is to blame for the fact that we are a multi-ethnic
country. Historically our task is to preserve the unity of the society", - stressed the
Head of the state. After all, language is the development of nation and to convey its
history, culture, customs to the next generations we can only their language, because
each language has its own unique features.

Trilingualism carries some advantages.According to the most recent scientific
discoveries, the study of languages forms new neural connections in the brain.
Further development of mental abilities is important in the twenty-first century. But
because the new educational system opens up brilliant prospects of Kazakhstan in the
world space community and within the country in terms of communication, remove
cultural barriers and forging new relations in all spheres of life. Knowledge of
different languages enriches the world, as the ability to understand another language
and therefore another culture gives a person the opportunity to think more
broadly.The challenge in trilingualism is design and development of integrated
courses as for that not only good language proficiency, but teaching techniques used
in the formation of language skills are required. Therefore, school and university
teachers who are to give integrated courses should be trained both in the language
and in methods of teaching a foreign language as it is the only way to make a
language integrated course effective. These are only some of many challenges
Kazakhstani educators face, yet there is hope that support of the state, greater
autonomy of the schools and competence of educators will help realization of
trilingual educational system in the Republic of Kazakhstan.
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